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Part 1
In Iceland and other similar countries, it’s important that children play outdoors throughout their lives. There are pieces of literature containing government informative papers that state that playing outdoors is good for children. In the curriculum guidelines, there is an emphasis on how the outdoor learning environment is a place for children to learn to appreciate the natural world and its nature. It also says that it is an environment where they can exercise and live healthier lives. This is supported by Norodahl and Johannesson (2013).

There has been an emphasis on outdoor learning in Iceland for children between the ages of one and six for an extended period and therefore the children are encouraged to play outdoors every day. For children aged between six and sixteen, they are allowed and encouraged to play outdoors with their friends. There is limited evidence to support how teachers support learning while outdoors in practice. In my opinion it would be different depending on the individual teachers and schools. There is evidence to show how some teachers in Iceland are using the outdoor environment more than before and, in the capital, Reykjavik 70% of schools report that they use the outdoor environment often (Oladottir, 2008). 

Adapted From:
Norodahl, K. and Johannesson, I. (2014) ‘Iceland teachers views of using the outdoors’ Education 3-13: International journal of primary, elementary and early years education. Vol 44, NO. 4. September 2014, 391-406.

Part 2a
This essay will discuss Forest Schools. A definition of Forest School has been written by the ‘Forest School Network’, it says:
It is an inspirational process that offers children, young people and adults' regular opportunities to achieve and develop confidence and self-esteem, through hands on learning experiences in a woodland environment (Murray and O’Brien 2006).
Murray and O’Brien feel that modern children do not get the opportunity to learn outdoors as their parents had because of the concern with safety. They also feel that children can do more in the classroom now. There is research that says that if children don’t experience the outdoors while young, they will do not return as adults and will not benefit physically or emotionally from the access to nature (Ward Thompson, Aspinall and Bell, 2004). This is because learning outdoors is a different experience to learning in the classroom. The Welsh Government are now encouraging teachers to teach outside as a Forest School especially in the foundation phase.
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Part 2b
If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is important that students avoid this because it is a form of literary theft and could result in disqualification from the course the student studies and the university they attend.
It is not true that you must only reference when you use a direct quotation, you also must reference when you are paraphrasing another writer's literature with the correct Harvard referencing. 
I do not believe that the following statement is true - ‘Wikipedia is a good place to search for information for your academic assignments’ because the information on Wikipedia is unreliable. Information on the website can be added and changed by any member of the public.
In the Harvard referencing handbook supplied by University of Wales Trinity Saint David there are instructions on how to present a very long quotation – it says to enter the quote as a separate paragraph, to indent the paragraph and to follow the in-text citation by adding the authors last name, the date that the literature was published and the page number in parentheses.
To begin conducting research for an academic assignment you should firstly read the question carefully to ensure you understand what is being asked. Secondly you should make note of the key points that must be included, you will then use these to target your research and find the relevant information. When researching, it’s important to ensure you are using reliable sources such as textbooks, published reports, academic articles, informational and educational websites and legislative documents. 

Part 3 - Critical Response
This critical response concentrates on the article by Suzanne Mackenzie titled “’Yes but..’: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education”. The article was taken from a journal titled ‘Support for Learning’, produced in Britain. The article focuses on the Teaching Assistant role while working with special educational needs in diverse and complex environments, and the tension the TA experiences in the practice of inclusive education. The aim of the text is to identify the tension between frameworks and policies of inclusion and how the TAs experience this.
The author carried out qualitative research in the form of case studies by collecting data from 13 TAs. They collected data through 3 interviews and 4 group discussions. The focus groups were a mix of various professionals due to their availability on certain dates. The participants responded to an enquiring advert from two different special needs magazines and responded to a request electronically that was sent to all students of the university where Suzanne Mackenzie worked. The author explains that this causes generalisation to be difficult as all participants worked in London schools. The representativeness is questionable as the participants were volunteers, as a result it is more likely that they were more motivated to work in the field of special needs. The article includes the words of 5 different TAs, they are Jill, Jane, Angela, Una and Moira. Jill works in early years, Jane works in a mainstream school, Angela works in a special school and helps children to transition to mainstream and works with mainly physically disabled children, Una has been a Learning Support Assistant for nine years and Moira is from Malaysia and relocated to England. Many of the women started working with special educational needs as their family members have disabilities, both Jill and Angela have brothers with ADHD, Jills step brother has global development delay and Angela's son is taught at a special school. 
There are many statements between the TAs that are similar – Jane, Jill, Angel and Moira have concerns with teachers. Jill mentions the pressures she feels the teachers must feel in meeting government targets and a quote from Jill is included that says how many teachers feel pressure to hit league tables and don not have time for students with special educational needs. Jill explains that she feels it is important to have experienced as the TAs ‘end up propping up inclusion’ and need to be more experienced to do this. Jane feels concerns with inclusion and that there is a lack of communication especially with teachers. Jane explains in a quote that says she feels she is lost in the classroom as there is no information provided to plan forward. Angela feels there are conflicts with teachers but feels that teachers are more comfortable teaching children that have a physical disability rather than children with behavioural and emotional difficulties. Moira feels that mainstream school teachers do not provide enough help for children with special educational needs, and that, similarly to the other participants, the teachers lack experience in helping the students with special educational needs. There is also similarities in how the women feel about the social politics within their schools, Jane feels that conflicts often arise with other TAs and that this problem is often caused by having a generally female staff base and that it allows opportunities for ‘cattiness’, Angela feels similarly that it is a female orientated line of work, but that it would benefit young males with behavioural difficulties if more men worked in the profession. There are also some varying opinions from the women, Jill feels SENCOs were often moved into posts without the suitable knowledge for the role. Jane feels conflicts arise with people who have worked in their posts for a while as they are using the system to their advantage and had issues with the lack of support she felt after being assaulted. Una feels that behavioural issues have become more frequent and complex as she has worked her many years of service. Moira feels that it’s easier for one-to-one individual support workers as they can concentrate on one child. Every TA, despite feeling conflicts in their role, some stating they “could pull their hair out”, all want to keep working with children with special educational needs. The conclusions drawn from the evidence are that “TAs felt ambivalent about inclusion”, that “TAs appear to hold a medicalised and individual ‘category’ approach to children with special educational needs” (Mackenzie, 2009, p.69).
The article is laid out in column form with headings to each section, to tell the reader what each section is about. The column form allows the article to become easier to read as the information is broken up rather than in one long section. The opening paragraph is in bold and includes a keyword list to give the reader context, and to outline prominent and important words that have been included. Most sections have between 3 and 5 paragraphs that are of similar length, bar the findings section which is the longest with around 10 shorter paragraphs for each TA section. There is little use of statistics and numbers in the article and shows that the writer has carried out some qualitative research. In the ‘Policy context’ section, these are used when showing the difference in number of TAs between 1999 and 2011. The number of TAs have risen from 70,300 in 1999 to 178,900 in 2011 in English mainstream and special schools (DCSF, 2009). This has been used to support the authors argument that the role of the TA is changing and includes tasks that were previously carried out by other members of staff, such as planning, teaching, assessments (Blatchford et al., 2009) and supporting national literacy and numeracy strategies (Hancock et al., 2010).
To conclude, the article is appropriately written as an academic piece, aimed to educate, as there are many arguments presented from other writers and reliable sources that in turn support the authors claims and arguments. It is suited to the intended audience of already educated and experiences professionals. The articles main claims are that “if inclusion is to be successful, the ambivalence that TAs feel about police and practice needs to be explored further” (Mackenzie, 2011 p. 70). This argument is presented throughout the article, the author argues that there is a lack of clarity about the TA role (Adamson, 1999; Howes et al., 2003; Cajkler et al., 2007) and that TAs need effective management, training and a clear career structure (Alborz et al., 2009). Professional and objective language is used, this ensures that there is no bias in the authors statements, although the evidence is not reliable, there is no bias used while presenting the evidence. The process of gathering evidence could have been improved by finding TAs from different parts of the UK, or even worldwide. Also, having male TAs participate would’ve helped the evidence become more reliable.
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