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1. Introduction

The purpose of this report is to explore the development of early communication and language skills and the support and interventions available. 

The aim is to improve and enhance the communication skills of the children in my class. 

The objective of this report is to analyse the communication assessment and intervention process I am currently using and determine whether it is the most appropriate and beneficial programme available. 





























2. Literature Review


What is communication? 

I wanted to start by clearly defining what communication is as I will refer to it throughout this report. The most clear and simple definition I have come across while researching in this area is that ‘communication is something which makes a connection’ Dimbleby and Burton (1998:9). Communication is however very complex and made up of a number of different skills. Petrie (2011:17) defines communication as what happens when people ‘talk, listen, observe and react to each other, exchanging many sorts of information, in many different ways’. 


Why is communication important? 

Communication today is in the most widely available and quickest form it has ever been. The development of the internet and technology has enabled us to communicate instantly around most of the world and develop specialised equipment to aid communication. However, effective communication is something that we all must learn and according to a report by The Communication Trust (2013) lots of children are finding it difficult to develop basic language and communication skills. These children have speech, language
and communication needs (SLCN). 

Communication is a vital skill that everyone needs in order to learn. Being a teacher, it is apparent that if you cannot effectively communicate information to a child, you therefore cannot teach them. Studies have shown that SLCN have a wider, long term impact on children’s lives. For example, The Communication Trust (2013:5) reported that ‘children with SLCN are at higher risk of exclusion from school and that 60-90% of young people in the youth justice system have SLCN, many of which aren’t identified before offending’. This highlights the importance of identifying and putting support in place as early as possible. 

The need to communicate your wants and needs is also seen as a basic human right. The United Nations Convention on the Rights of the Child (UNCRC) is a statement of articles on children’s rights that is the most widely recognised human rights treaty in the world and was established in the UK in 1992. Many of the articles in this convention refer to a child’s right to communication, for example, article 13 states that ‘Every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within
the law’ Unicef (1992). If a child cannot communicate effectively then they cannot make choices and enjoy their rights. 

Consequently, there has been a large amount of research conducted in this area, especially in the education sector, which will be the focus of this literature review. 
Research and Theories

The first significant and most widely accepted research and theories in this area started with Skinners behaviourist theory and Chomsky’s grammarian theory.

As highlighted in Pound (2008), Burrhus Skinner conducted most of his research on animals and then applied what he discovered to people, believing that they are basically the same just that people are more sophisticated. Behaviourists believe that all behaviour is learned, and Skinner suggested that this is done through positive reward, punishment and repetition. He also applied his theories to language and proposed that language is learnt through positive interactions with caregivers. For example, children are rewarded with attention and praise when they communicate something recognisable and punished by being ignored when trying to communicate something that is not understood. His work is still the basis for many behaviour management techniques that are still widely used today, for example, positive reward charts for good behaviour and sanctions for rule breaking. The main criticism of this approach is that people are a lot more complicated than animals and can be affected by many internal processes rather than just by stimulus and response.  

Skinners theory was heavily opposed at the time by Noam Chomsky, an American professor. As examined in Linden (2007) Chomsky believed that children did not need any formal teaching of language in order to learn how to communicate. He suggested that communication is an innate ability of the human brain that we are all born with and as long as there are adults to communicate with a child, their biology will do the rest. The main criticism of this theory is that it is very difficult to prove as there are serious ethical concerns when studying the human brain and the conditions needed to accurately produce results. 

Both studies rely on adult role models being present in the environment, either for reward and punishment according to Skinner or people speaking to the child as suggested by Chomsky.  

Recently there has been more research into communication especially how children acquire language, it is argued that there is no simple answer and that many complex factors contribute to early language acquisition. As discussed by O’Kane et al (1998) two new theoretical approaches have been developed based on the earlier research discussed above, the psycholinguistic approach and the sociolinguistic approach.

The psycholinguistic approach suggests that language development is built in the most part on cognitive development. As stated in Baker et al (2001:686) it aims ‘to explicate the way in which children process speech and language at a cognitive or psychological level and thus aim to formulate  hypotheses about the psychological processes or components that may be impaired’. This approach is used by many speech and language therapists to assess and then plan intervetions for children with SLCN. 

The sociolinguistic approach on the other hand is focused on the social interactions that a child is exposed to. Harris (1992) suggested that a child will only communicate if they have a reason to do so. 

However, these two approaches are not always seen as separate beliefs but are sometimes argued to be reliant on each other as suggested by Harding (1983). He argued that communication is learnt through a mixture of cognitive ability and social experiences. 

There are two main skills needed for successful communication, receptive and expressive. As discussed in Pathways (2018) receptive communication skills relate to the ability to take in and understand what is being said to you and expressive communication skills are the ability to portray information to others in a number of different ways. 


How are children with Autistic Spectrum Disorder affected?

The theories discussed so far have been based on the assumption that the children concerned are atypical. However, it is widely recognised that children with additional learning needs, in particular children with Autistic Spectrum Disorder (ASD), do not follow a normal language development pattern. It is however still relevant to examine the typical stages of language acquisition as this can be broken down into small steps to enable us to identify what step should come next for a particular child and put strategies in place to support this. 

Northern Ireland Curriculum (2006:36-37) suggests that the main stages in the development of communication skills are:
1. Pre-intentional behaviours - involuntary/reflexive responses to internal or external stimuli
2. Voluntary behaviours (not yet intentional) - learners do not yet realise they can control the behaviour of others
3. Unconventional communication - learners communicate intentionally but in unconventional ways, e.g. body movement
4. Conventional communication - Learners use pre-symbolic behaviours to communicate intentionally, e.g. gesture, vocalisation
5. Concrete symbols - at this level, learners begin to use concrete symbols to represent objects/people
6. Abstract symbols - abstract symbols (e.g. speech, manual signs, Braille or printed words, abstract graphic symbols or 3D abstract symbols) are used one at a time
7. Language - 2 or 3 abstract symbols may be combined and learners begin to use grammatical rules

As seen above, communication is not always an intentional act, it can be unintentional and communicated through behaviour. This is common with children with ASD as they sometimes find it difficult to communicate through speech they often find other intentional or unintentional ways of communicating their wants and needs. This often leads to challenging behaviour and negatively affects not only the child but their relationships and quality of life of their family and caregivers.  Not being able to communicate effectively seriously affects the quality of life for any child and as discussed above takes away one of their basic human rights. 

When considering language development from the psycholinguistic approach, where communication is reliant on cognitive development, children with ASD generally have some kind of cognitive impairment. According to Autism Speaks (2012) ‘formal testing
often shows significant variability, with some areas at normal levels and others weak’. 

When looking at the sociolinguistic approach, which is based on social interactions as the main form of language development it is obvious then why children with ASD have such significant delays. This is supported by the National Autistic Society (2017) who state that ‘Socialising and communicating can be challenging for many autistic people. There may be difficulty reading social cues and knowing when to speak or listen, and facial expressions can be impossible to read resulting in social isolation’. 

Echolalia is also a common communication condition in children with ASD. This is where a child will repeat a word, phrase or simple sentence back to you over and over. 

It is also pertinent to remember that children with ASD vary greatly and each child will be unique. This is supported by Autism Speaks (2012) who found that ‘about 40 percent have average to above average intellectual abilities. Others with autism have significant disability and are unable to live independently’.

There are many other possible barriers to communication for children with ASD. As already discussed children with ASD find socially interacting with others difficult and because of this miss out on vital play opportunities with other children at a young age. Consequently, they miss out on developing cooperative language, social norms and expectations, comprise, fair play and much more. 

A lack of shared experiences could also be a barrier to communication. Children with ASD typically miss out on experiences that would been seen as normal childhood activities. If you are referring to something in a story, for example a common game played by young children, you might assume that they would know what you were talking about when in reality that child might not have ever heard of it. This would cause a breakdown in communication and understanding from that point forward. 

It is also important to remember that just because someone can talk to you, it doesn’t necessarily mean that they are effectively communicating. They may not be accurately conveying what they want to say. In this respect it would be easy to overlook a barrier in communication as the child would appear to be a successful communicator. 


Sensory Processing Difficulties 

Ayres (2005:5) defines sensory integration as ‘the organisation of sensations for use’. Most atypical children naturally develop the ability to control and filter the information they receive from their senses without realising that they are doing it. However, for some children this does not happen as it normally would and their brain finds it difficult to filter and organise all the information it is receiving from the environment. Children with ASD often have some form of sensory processing difficulties which, in some cases, can have massive implications for their development of language and communication and in turn affect their behaviour. 

As discussed in Valerie et al (2003) some of the main signs of sensory processing difficulties could be sensitivity to, or under reaction to, touch, sound, sight or movement, co-ordination problems and organisation of behaviour. An over sensitivity to touch could result in the child not wanting to be near people and consequently cut off any opportunity to communicate. The same way an over sensitivity to sound could result in a child covering their ears giving the impression that they are not listening and again preventing any opportunity to communicate with others. An under reaction to the environment could result I a child being easily distracted and not being able to engage in communication. Valerie et al (2003:16) suggests that ‘Speech and language development depends on many sensory integration processes and is often seen in children with dysfunction in sensory integration’. It is therefore, an important aspect of communication that must be considered when communicating with a child. 


















3. Assessments and Interventions


As demonstrated in the literature review above, effective communication is a vital skill that all children need in order to learn and enjoy a good quality of life. Consequently, many different assessments and interventions have been developed to support children to develop their communication skills. The Department for Education (2012) conducted a review of services for children and young people with speech, language and communication needs, they interviewed over 500 Speech and Language Therapists and complied a table of the assessments and intervention programmes that were currently being used (see appendix 12 – table 4.5). As you can from the table there are a large amount of programmes that are currently being used. 


The Affective Communication Assessment (ACA)

As discussed in O’Kane et al (1998) the Affective Communication Assessment (ACA) is used for children who are at a very early stage of communication. This method relies on the adult observing and interpreting a child’s response to their environment through facial expressions and body movement. They would be in stages one or two of the Northern Ireland Curriculum (2006:36-37) stages of communication development as discussed in the Literature review above. O’Kane et al (1998:11) explains that when observing a child, ACA focuses on ‘four crucial meanings: like, dislike, want and reject’. 

O’Kane et al (1998:11) states that there are three levels which a child would be expected to progress through:
Level 1 (pre-intentional): reflexive level – for example, eye contact with a familiar person
Level 2 (pre-intentional): reactive level – for example, body movement 
Level 3 (pre-intentional): proactive level – for example, behaviour signals with meaning

The first stage of ACA is observation using their observation recording sheet (see appendix 1 for an example).  The second stage, after collecting observations on a number of different stimuli, is the identification stage. More specific information would be collected using an identification recording sheet (see appendix 2 for an example). This would be used to identify the strongest responses and what these might indicate. The last stage is the intervention stage where all the information collected is used to ‘create optimum setting conditions through which the person can communicate effectively’ O’Kane et al (1998:14). 

As case study, described in O’Kane et al (1998:26), talks about a young girl with profound and multiple disabilities and how ACA worked for her. Her mother reported that she now knows how to get a response out of her daughter and that instead of just sitting quietly where she puts her, she is now shouting and trying to engage in communication. 

The ACA form of assessment and intervention would be appropriate for children with severe, profound and complex learning difficulties. 


The Picture Exchange Communication System (PECS) 

Marjorie et al. (2002) explains that ‘the picture exchange communication system (PECS) is an augmentative communication system frequently used with children with autism’. As explained by the American Speech-Language-Hearing Association (2007), any non-verbal method of communication is often referred to as a form of augmentative and alternative communication, or AAC. This system is based on children selecting pictures to communicate a choice or want with a ‘communication partner’. This would be phase one, which then develops through to phase six, where children are expected to comment in response to a question. 

PECS using the Critical Communication Skills Checklist (see appendix 3) to initially assess children to find out how they currently communicating. Frost et al (2002:39) explains that this checklist is then used to ‘develop a communication training plan by prioritising each target skill’. 

Marjorie et al. (2002) conducted an investigation to test the effectiveness of the use of PECS. They studied the use of PECS with 3 children with autism and found that all 3 children showed progress in their verbal speech. 

The PECS form of assessment and intervention would be appropriate for children with no or limited speech with ASD.  


The Derbyshire Language Scheme 

Derbyshire Language Scheme (2015) explains that the scheme ‘is a system of language intervention intended for children who have difficulties in developing language skills’ and that it ‘contains carefully structured activities which help take a child in small steps to improved language functioning’. 
 
As discussed by the Derbyshire Language Scheme (2015) the scheme is divided into three main sections: 
1. Early Vocabulary Stage – Single word level 
2. Simple Sentence Stage – Two to four word level 
3. Grammar and complex sentences stage – Levels five to ten 

Children are initially assessed using the Rapid Screening Test (see appendix 8 for an example) and the results from this used to select the correct level for a Detailed Test of Comprehension (see appendix 9 for an example), this is then brought together using an assessment summary sheet (see appendix 10 for an example). The assessment summary sheet supports the design of an initial intervention plan by identifying target areas which match with intervention activities. Each child will have a Progress Record Booklet (see appendix 11 for an example) which will contain details of their assessment results, current objectives and progress. 

The Derbyshire Language Scheme form of assessment and intervention would be appropriate for verbal children with minor to moderate communication difficulties including children with ASD.  


Languagelink 

Thurrock.gov.uk (2017) describes Languagelink as ‘an online assessment and intervention programme designed by speech and language therapists’. The Infant Link programme is designed for children aged 4 to 8 years and the Junior Link Programme for 9 to 11 years, but both can also be used for any child with communication difficulties. They also have a secondary programme that can be used to assess how secondary aged children interpret language used in social situations. 

Children are initially assessed online through multiple choice, picture supported questions that are spoken to them (see appendix 4 for example questions). The children are required to match the talking to the pictures. This produces an assessment results report (see appendix 5 for an example) which includes an overall standard score and individual sections score. Speech Link (2015) advises the use of some general teaching strategies (see appendix 6) and also an individual intervention programme in the form of targeted group activity packs to fill the gaps in their communications skills. These packs are based around real life situations the children are likely to have been in, for example, going to the park or swimming pool. The activities are done in small groups that also develop general social communication skills such as turn taking, eye contact and good listening. 

Tracking sheets are used for each child in each session (see appendix 7 for an example) to record results, absences and monitor progress. A percentage score is calculated and then each child is given one of the following outcomes for the session:
· E = effective 100%-80% accuracy 
· P = partial 79%-50% accuracy 
· N = not met 49%-0% accuracy 
· A = absent from session

Mousley, K (2009) wrote a report evaluating the effectiveness of the Languagelink programme being introduced in a Worcestershire County Council project in seventeen primary schools during the academic year 2008/2009. All the schools involved assessed each child and put interventions in place on entry in their reception classes. Mousley, K (2009) found that ‘the outcomes on reassessment showed progress for both individual children, and at a whole class level. Feedback from teachers was positive and 94% of the schools are planning to use Languagelink again in 2009-2010, funded from within the school budget’. Other benefits reported were the improved confidence of all staff in identifying and providing support for language difficulties and the early identification and appropriate referral to Speech and Language Therapists (SLT). The drawbacks reported where the time and staff needed to implement and consistently run the intervention groups, the need for training to support the programme assesses receptive language difficulties only. 

The Speech Link form of assessment and intervention would be appropriate for verbal children with minor to moderate communication difficulties including children with ASD.  





























4. Case Study 

I am now going to examine and discuss a case study of a communication assessment and intervention programme that I carried out as part of my role as a special needs teacher. I am going to try to justify why I chose a specific assessment and intervention programme and determine, in reflection of my recent research, whether or not I believe that it enhanced the child’s communication skills.  

Participants 

I am a special needs secondary school teacher working full time in Wales. I work in a special school for pupils aged from four to nineteen years with moderate or severe learning difficulties and autistic spectrum disorders (ASD). All pupils have a statement of special educational needs. Most pupils have additional learning needs, which include physical, sensory, medical, emotional and behavioural difficulties. English is the predominant language to nearly all. There are very few pupils from minority ethnic backgrounds and 7% of the pupils have ‘looked-after child’ (LAC) status and approximately 40% of pupils are entitled to free school meals. We follow the national curriculum, however programmes are individually tailored where it is appropriate. All pupils have IEP's (Individual Education Plans), these targets are designed to their abilities and individual needs. (Lesley Hull, 2017, Action Research Project, The Use of Success Criteria in Literacy Lessons, unpublished work). 

The participate in the case study was a pupil from my class which I will refer to as child A for the purpose of this report. Child A is an 11 year old male with a diagnosis of autistic spectrum disorder (ASD). He is verbal and has minor behavioural and sensory difficulties. Child A is categorised as provision 1 and receives 1-2 hours of support per year from the Speech and Language Therapists. He had been recently reassessed, and the Speech and Language Therapists advised that his needs could be met within his normal school curriculum. 

The first step to decide which communication and assessment programme would be appropriate for child A was to review his SEN statement. This gave me a general idea of his communication skills and level of need. I determined that child A was verbal and high functioning. This meant that the Affective Communication Assessment (ACA) and the Picture Exchange Communication System (PECS) assessment and intervention programmes, as discussed above, would not be appropriate as both of these programmes are designed for children with no or very little speech. The Derbyshire Language Scheme and Languagelink programmes are designed for a very similar level of need, as discussed above, for children who are already verbal. Looking at the research into the effectiveness of these programmes, both have been shown to produce good progress (see above). Consequently, I felt that either would be appropriate for child A and as my school had bought into the Languagelink scheme it was the option that I chose. 


Assessment

All new pupils are assessed on entry to the school. Year 7 pupils who have been placed in the higher ability class, who are verbal, are initially assessed using a Programme called Languagelink, as discussed above.  

Child A was assessed online (see appendix 4 for example questions) and an assessment result report was produced (see appendix 13). As you can see the report breaks down and gives a score for the assessment as a whole, which was 87%, and the individual sections. It also lets you see all the responses for each question. I could see from the report that child A needed support and intervention to develop his understanding of concepts, instructions, negatives and verbal reasoning. The report also showed me that his understanding of verb tenses, pronouns, questions and association was at an appropriate level for his age. This report gave me a good starting point to plan an intervention appropriate for child A and his individual needs to develop his communication skills. 

Child A was also assessed in other areas, for example, reading and spelling, all the information collected from these assessments and staff observations are complied into a pupil profile (see appendix 14). The pupil profile is available to all school staff who work with child A and is also passed along to his new class when the time comes. This ensures that information is shared with all the relevant people and that everyone who works with child A understands how to best meet his individual needs and support him in his learning. 


Intervention

The Languagelink programme is designed to be used as small group (2-3 participates) activities which target more than one area at a time. I looked at the assessment result reports for all the children in my class and put them into groups where they needed support for the same areas. Child A was placed in a group with 2 other children who also needed support in the areas of instructions and negatives. I then looked at the different Languagelink intervention packs to match each group with a pack that met the areas in which they needed support. Child A’s group were matched with a Languagelink intervention pack which included 8 sessions to target the areas of instructions and negatives. Each session uses visual cues for support and relates to common, real life experiences that the child will more than likely have some experience with, for example, getting ready for school in the morning. For each session, the member of staff working with that group would complete a session tracking sheet (see appendix 15 for child A’s first session) which would then provide an outcome for the session, as explained above. From my observations child A contributed well to each session and benefited from the small group size as any misconceptions could be immediately identified and addressed. He achieved E for effective 100%-80% in 7 out of the 8 sessions and achieved P for partial 79%-50% in the other session. 

The communication targets developed from the Languagelink assessment also form part of child A’s Individual Education Plan (IEP). Every child in our school has 5 individual targets, one of these being a communication target. These targets are displayed in child A’s classroom to ensure that everyone working with him know what he is working on. When child A has correctly achieved his target, he receives a star to put on his target chart, when he has done this 5 times he will have achieved that target and be rewarded with an ‘extra penny’ on our class reward system. This ensures that child A has reason and motivation to develop his communication skills and keep him focused on the activities. As the targets are displayed, every member of staff can easily see what child A’s communication target is and use opportunities throughout the day to develop these skills in real life situations. For example, one of child A’s target was to develop his understanding of instructions, a member of staff took the opportunity when he was building Lego to ask child A to give her instructions to build the same thing. 


Ethics

I have read a variety of ethical guidance documents (BERA 2011; Trinity Saint David 2015-18; McNiff 2002) to support me to review my case study and be able to identify whether I worked within ethical guidelines. 

I have made sure that I have maintained confidentiality at all times. I have done this by anonymising any work or documents used throughout this report, for example, blocking out names of the participants and the name of the school. When reporting on my finding in this report I will have not used the childs name I assigned him a letter to protect his identify and any other personal information.

The Languagelink website, were all the information is stored, is a secure site and can only be accessed with a username and password. I made sure that the password was never written down to ensure that personal information could only be accessed by me and my staff. 

I fully explained what the assessment and intervention activities were to the children before we started and monitored them throughout the process to ensure that, the assessment in particular, was not stressful and causing them any negative effects. 

I gave instant feedback to the children throughout the assessment and intervention process and gave them opportunities to voice any concerns they may have had. 

Taking all of the above into account I can conclude that all the participants were treated with due ethical consideration throughout the assessment and intervention process. 




Results

After completing the 8 sessions, child A was then reassessed, using the same online assessment he completed at the beginning. As you can see from the assessment result report (appendix 16) child A’s overall score had increased by 7%, from 87% to 94%. Looking at the individual sections, child A had passed instructions and negatives which before the intervention he had failed. 

Looking at child A’s IEP results, he achieved his communication target five times and therefore completed his target overall, enabling him to move on to his next step. 


Analysis and Discussion

Did the Languagelink assessment and intervention enhance child A’s communication skills? The results, as discussed above, suggests that yes it did. 

From my observations I found that child A was much more confident after only a few sessions and quickly grasped the skills that he was working on. I believe that this was partly due to the small group size and also that the Languagelink intervention materials matched his cognitive level and learning style. He benefited from the picture supported materials and could relate to the real life examples given. 

Considering child A’s next steps, I would develop new Languagelink intervention groups based on the other areas where he needs support, concepts and verbal reasoning. This will ensure that he fills the gaps in his communication skills development and keep moving forward. 

Possible limitations to the Languagelink programme is the skills of the staff delivering it. At first, the learning support assistants were unsure in delivering the intervention groups as they had not had any training or experience in this area. However, this was overcome by the simplistic nature and comprehensive instructions included within each Languagelink activity pack. They quickly became confident and reported positive feedback on the sessions. 

This case study only shows the impact on one child and my next steps would be to repeat the process with a bigger sample size over a longer period of time. 






5. Summary and Conclusion 

The purpose of this report is to explore the development of early communication and language skills and the support and interventions available. I believe that during this report I have achieved this. I feel that my research into the theories behind the communication assessments and interventions that we use has greatly improved my confidence and understanding. I am much clearer about how, why, when and the importance of communication. 

The aim is to improve and enhance the communication skills of the children in my class and again I believe that I have achieved this aim and because of my research will continue to do so in the future.

The objective of this report is to analyse the communication assessment and intervention process I am currently using and determine whether it is the most appropriate and beneficial programme available. Considering the results and evidence as discussed above I believe that the results are fair and accurate and demonstrate well that a positive impact was made.  

In conclusion this report shows that understanding the development of early communication and language skills and the support and interventions available does have a positive impact on children’s communication skills although this could be investigated further with a broader sample size. 
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7. Appendices 

Appendix 1 – ACA Observation Recording Sheet Example
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Appendix 2 – ACA Identification Recording Sheet Example
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Appendix 3 – PECS Critical Communication Skills Checklist
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Appendix 4 – Infant Link Online Assessment Question Examples


Audio: The spider is under the table. 
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Audio: Who doesn’t have shoes? 
[image: ]













Audio: The bird is in the tree and the cat is on the house. 
[image: ]












Audio: The girl is brushing her hair. 
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[bookmark: _Hlk502840207]Appendix 6 – Languagelink General Teaching Strategies 
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Appendix 7 – Languagelink Tracking Sheet Example
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Appendix 8 – Derbyshire Language Scheme Rapid Screening Test Example 
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Appendix 9 – Derbyshire Language Scheme Detailed Test of Comprehension Example 
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Appendix 10 – Derbyshire Language Scheme Assessment Summary Example 
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Appendix 11 – Derbyshire Language Scheme Progress Record Booklet 

[image: Progress Record]











Appendix 12 – Communication Assessment and Intervention Programmes 


[image: ]







































Appendix 13 – Languagelink Assessment Result Report for Child A


































































































































Appendix 14- Pupil Profile for Child A 
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Appendix 15 – Languagelink Session Tracking Sheet for Child A’s Group Session 1 










































Appendix 16 – Languagelink Assessment Result Report for Child A after Intervention 
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Pupil:test34  Completed: 19/12/2017

CONFIDENTIAL REPORT

Class: L.Hull

DoB: 01/09/2009

Speech and Language Link

Generated: 19/12/2017

Trial questions 1, 2, 3, 4, 48, 53, and 54 are omitted from the Infant Language Link Assessment
Response table. They are only used for calibration and do not form part of a pupil's assessment.

All Assessment Responses

NO
5
6

o © N

Sio

12
13
14
15
16
17
18
19
20
21
22
23
24

25

26
27
28
29
30
31
32
33
34
35
36
37

Question

+ - Correct Response

Prompt

Which one is different?

Who has the most?

Which one is last?

Who is after the man?

The cat is next to the house.
Which ones are the same?

Who has fewest?

Which one is long?

The monkey is below the bananas.
The boy is third.

Which one is the largest?

The boy found a pair of socks.
Who has half?

The horse ate the apple before the carrot.
The tortoise is first.

The boy is painting a picture.

The dog has buried his bone.

The girl skates on the ice.

She is going to make a cake.

The girl has opened the present.
The lion is sleeping and the elephant is drinking.

The girl is swimming and the boy is diving.
The girl put her coat on last.

The tiger played with the ball before the tortoise.

The clown had his chips after his drink.

The boy is running because he missed the bus.
The dog had his bone after his food.

She is getting a present.

He is having a ride.

They are stroking the cat.

She is giving him a drink.

He is wearing her boots.

Which one is not happy?

% - Incorrect Response

Target

wioliriolonl>» imlioi>nliol>iolini>imiololowl>

o

@i il o ot 3> ol s o

<17 - No Response

Target Description

blue alien different

dog with most bones
last

lady after man

cat next to house
same

boy with fewest sweets
long snake

monkey below bananas
boy is third

largest

pair of socks

half a cake

apple before carrot
tortoise is first

boy is painting picture
dog has buried bone
girl skates

going to make a cake
has opened present

lion sleeping, elephant
drinking

girl swimming, boy diving
coat on last

tiger playing with ball
chips after drink

boy missed bus

bone after food

she i getting a present
he is having a ride

they are stroking the cat
she is giving him drink
he is wearing her boots

girl not happy

A -Missing Response

Response

milleiriolniriniolrinl elolnliol> oo ol

=)

oo ioiol oo liolio ot

Response Description

blue alien different
dog with most bones
last

lady after man

cat in front of house
same

boy with some sweets
long snake

monkey above bananas
boy is third

largest

pair of socks

half a cake

apple before carrot
tortoise is first

boy is painting picture
dog has buried bone
girl skates

going to make a cake
has opened present

lion sleeping, elephant
drinking

girl swimming, boy diving
coat on last

tiger playing with ball
drink after chips

boy missed bus

bone before food

she is getting a present
he is having a ride

they are stroking the cat
she is giving him drink
he is wearing her boots

girl not happy

Trial questions are omitted from the Assessment Response table. They are only used for calibration and do not form part of a pupil's
assessment.
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Target Description
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Response Description
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pair of socks
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Trial questions are omitted from the Assessment Response table. They are only used for calibration and do not form part of a pupil's
assessment.

Result
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QueNs1ion Prompt Target Target Description Response  Response Description Result
38 Which one hasn't got a tail? A gl A girl v
39 Neither of the dogs has a bone. C  neither dogs have bone c neither dogs have bone v
40 The tiger won't win the race. A tiger won't win A tiger won't win v
4 What is cold? C icecream B boy x
42 Who makes us better? A doctor A doctor v
43 When do we sleep? A night time A night time v
44 When do we cross the road? B green man B green man v
45 Why is the baby crying? A baby wants bottle A baby wants bottle v
46 Why is mum telling the girl to come inside? B it'sraining B it's raining v
47 What should the girl do? C girl cleans up c girl cleans up v
49 The kite is stuck. Whose kite is stuck? A girls A girl's v
50 The fire is lit. Who is in the room? C  family c family v
51 ‘ég; books are too heavy. What should the lady B |sharebooks A weigh books x
52 The cat is stuck. What will happen next? C  man gets cat down B cat goes down ladder x
55 Eyes, Nose, Mouth, Hat. D | hat D hat v
56 Dog, Rabbit, Hedgehog, Cat. C  hedgehog c hedgehog v
3/ Sock, Foot, Hand, Shoe. C 'hand A sock x
58 Teacher, School, Book, Cake. D cake D cake v
59 Wardrobe, Washing machine, TV, Computer. A wardrobe A wardrobe v
60 Scarf, Jumper, Gloves, Foot. D foot D foot v
61 Beach, Castle, House, Flat. A beach A beach v
62 Cricket player, Doctor, Firemen, Policeman. A cricket player A cricket player v
63 Toaster, Fridge, Microwave, Cooker. B fridge B fridge v
64 Sitting room, Bed, Bathroom, Kitchen. B bed B bed v

+ -Correct Response % - Incorrect Response <% -No Response A - Missing Response

Trial queslit:ns are omitted from the Assessment Response table. They are only used for calibration and do not form part of a pupil's

assessment.
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Figure 2.5 Matt’s Identification Recording Sheet
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Critical Communication Skills Checklist®

Name: Age: Date:

S Eams

1. Request reinforcers

edibles

toys

activities

. Request help/assistance

. Request break

Reject

. Affirm/Accept

. Respond to “Wait”

NI R R

. Respond to Directions

Visual Directions

Orient to name being signaled

“Come here”

“Stop”

“Sit down”

“Give it to me”

“Go get...” (Familiar item)

“Go to...” (Familiar location)

“Put it back/down”

“Let's go” “Come with me”

Oral Directions

Orient to name being called

“Stop”

“Sit down”

“Give it to me”

“Go get...” (Familiar item)

“Go to...” (Familiar location)

“Put it back/down”

“Let's go” “Come with me”

8. Transition between activities

9. Follow visual schedule

©Copyright, 2001, by Pyramid Educational Consultants, Inc. May be
Appendix B: Critical Communication Skills Checklist





