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[bookmark: _GoBack]Reflection can be defined as reviewing a previous experience to learn from an event (Aveyard et al., 2011). Bassot (2016) describes reflection in two categories of words, mirror image and act of deep thinking. Bassot (2016) is suggesting that when reflecting the first step, looking at yourself and performance and then secondly, looking in to depth by asking questions, such as why something has happened and what was good or bad. Aveyard et al. (2011) syntheses with Bassot (2016) by explaining that when reflecting, you need to look at previous experiences (Paterson and Chapman, 2013). Rodgers (2002) states that without a clear understanding of reflection the ability to reflect becomes difficult. Rodgers (2002) emphasises the importance of practitioners understanding what they are looking at when they are reflecting. Reflective practice is looking at attitude and lifestyle within practice and education (Bolton, 2014). It is evident that reflective practice is important within Early Years, to promote high quality of care (Eikeland, 2015). McFarland et al. (2009 cited in O’Connor and Diggins, 2002: 16) suggests that reflective practice is a sequence of events, which includes the reason as to why something has happened in practice, thinking critically to change practice, with what has occurred through theorist and research. Venninen et al. (2012) explains that reflection varies, depending on the situation and the individual person.

Cox (2005) describes community practice as group of practitioners with shared interests, with the same aim to regularly meet and share relevant experiences. Paige- Smith and Craft (2011) state that although community practice has a positive impact, when working with children in Early Years it can also have challenges that need to be overcome. There may also be challenges to working in a community practice, such as communication, practitioners with different objectives, remaining open to discussion (Paige- Smith and Craft, 2011). Miller et al. (2012) suggests that practitioners with pedagogy practice are essential for the quality of provision within Early Years. Miller et al. (2012) reinforces the need for a professional community practice.  Mcfarland et al. (2009) and Isik-Ercan (2017) suggest that practitioners who reflect on positive guidance skills, could potentially be able to adapt their practice with both parents and children. By recognising positive guidance skills such as social skills, behaviour, self-control you can reflect on strengths and weakness, to develop an effective partnership.  Miller et al. (2012) suggests that practitioners with pedagogy practice are essential for the quality of provision within Early Years. Papatheodorou and Moyles (2012) believe that by sharing information within the community of practice enhances new approaches. Hayes et al. (2014) suggest that a negative to a community of practice is maintaining a professional relationship. However, Venninen et al. (2012) argues that practitioners using the reflection process to be effective, all participants need to be listened to and acknowledged.  Gray and Macblain (2015) synthesis with Venninen et al. (2012) by suggesting that when working in Early Years, practitioners need to develop their observational skills to support being a reflective practitioner, which would be incorporating listening skills. Bono et al. (2013) state that positive emotions broadens people’s perspectives and allows the ability to absorb new information.  Miller et al. (2012) suggests that working with parents as first educators is an effective strategy. Wesley and Buysee (2001) synthesis with Miller (2012) stating that families should be child centre; by treating families with respect it ensures that you have a good form of practice within Early Years, also ensuring that practitioners are looking to a holistic approach for the individual child. According to Mcfarland et al. (2009) adults that view activities in a positive outlook will complete the task in a positive attitude. Providing supportive feedback to practitioners and children can support self-esteem, motivation and determination (Bono et al., 2013). Bono et al. (2013) also believes that when a positive reflection occurs it can be associated with improved health and well-being.  

The Broaden-and-Build Theory of Positive Emotions can be linked with positive guidance. Fredrickson (2001) originally created the Theory of Positive Emotions to explore how positive emotions could contribute to survival. In order to implement the theory, the starting point is creating a positive environment and then building on environment to enhance physical, intellectual, social, and professional development (Fredrickson, 2001). Oxfordshire County Council (2008) suggest the importance of proving a stimulating environment which is suitable and age appropriate for the individual child.  By implementing Fredickson (2001) theory improving positive guidance skills can support community practice and lead to effective communication. This can include providing feedback to parents, in manner that is sensitive and respectful. These are skills in which are key to working in Early Years settings. Paige-Smith and Craft (2011) suggest that one element to reflectivity is looking at your own behaviour, personal opinions and how you see other people’s perspectives, all of which are skills for becoming reflective practitioners. Charles Sturt University (2009) stresses the importance of being a reflective practitioner within Early Years, as it is essential to adapt to new approaches to teaching (Aveyard et al., 2011). 

‘Gibbs (1988) Reflective Cycle is an extension of Kolb’s experiential learning cycle, placing theory and practice in an iterative circle’ (Potter, 2015: 336). Paterson and Chapman (2013) describes Gibbs reflective cycle through six stages namely; description, feelings, evaluation, analysis, conclusion and action plan.  Attard and Armour (2006) explain that Gibbs cycle is an extension from Kolb’s experiential learning cycle by adding a section on feelings. Gibbs reflective cycle shows stages which are detailed and in a specific direction, which allow you to follow the cycle and reflect in depth (Bassot, 2016). ‘Views of reflection as fostering doubt and criticism of one’s own actions may turn out to be rather one-sided if they are understood as constant questioning’ (Šarić and Šteh, 2017: 74). Papatheodorou and Moyles (2012) state that by providing questions it allows clarity. Hayes et al. (2014) explain that Gibbs reflective cycle is too simplistic for a complex process, implying that Gibbs has not considered the layout of the cycle. In addition, Eikeland (2015) explains that the structure of Gibbs cycle provides practitioners with a clear structure. Helyer (2015) argues that Gibbs cycle is systematic, which allows practitioners to follow the stages and complete an in depth reflection. Timmins et al. (2013) synthesis with Hayes et al. (2014) by explaining that the stages within the cycle such as analysis, evaluation and conclusion, can cause confusion to practitioners. The reason behind confusion is because the stages overlap, meaning they can already have been reflected and practitioners could be repeating themselves. Helyer (2015) stresses that if practitioners are repeating stages of reflection, the outcome may be not as significant to improving current practice or personal development. Attard and Armour (2006) also believe that the structure of Gibbs cycle is important, as it allow professionasl to use the cycle as a framework and help develop their reflection. 

Mcfarland et al. (2009) states that reflective practice involves taking a step back to consider thoughts and different perspectives. Relating to Gibbs reflective cycle a positive in using the six stages practitioners have time to self-reflect and distances themselves to make sense of a situation. Eikeland (2015) explains that providing practitioners time to reflect using Gibbs models allows practitioner a chance to reflect in different levels of reflection. This can include taking time after an experience or event to go through the six stages, to decided way to improve practice or maintain a standard of provision. Bolton (2014) expands on different perspective by implying that practitioners being aware of other cultures and allowing practitioners to understanding and be willing to accept change, this would support a community of practice, as there would be other professional opinion incorporated in to the reflection. 

Bolton (2014) argues that practitioners following Gibbs cycle do not allow practitioners to challenge assumptions. Ruiz (no date) defines assumptions as accepting a fact without having any proof or asking questions. Hayes et al. (2014) are suggesting that by following the stages, practitioners are not able to reflect in depth, as they would continue the cycle.  Ruiz (no date) debates, are assumptions negative and maybe incorrect? which could lead to being hesitant to change practice within reflections.  If practitioners are following their assumptions, it could also cause limitation to their practice. Attard and Armour (2006) synthesise with Bolton (2014) in that are assumptions challenged when reflecting? this includes personal believes, in order to be able to critically reflect. Attard and Armour (2006) state that when discussing feelings and emotions, there can be a sense of frustration, as pervious assumptions are questioned and may be now interrupted in a new way. 

In addition, Warning and Evans (2015) suggest that a negative to using Gibbs reflective cycle is that by allowing a section to reflect on personal feeling, practitioners are led to think about situations they may not want to reflect on. This could lead to the practitioner facing challenges and have a negative impact of professional practice when working in Early Years. Warning and Evans (2015) empathise that emotions can change the perspective on how practitioners reflective. According to Bassot (2016) it can be challenging to be emotional, one reason for this is because a situation may have arisen that is difficult to reflect and cause unwanted emotions in practical situations. Eikeland (2015) extends on Bassot (2016) opinion by stating that incorporating feelings into the reflection it determines what changes will be made in the future. Eikeland (2015) suggests that if description and feelings stages are not reflected in enough detail, the model will not work sufficiently, meaning that the stages would need to be considered again and re answered, allowing practitioners to reflect in depth. However, Bassot (2016) explains that if practitioners revisited the stages again, perhaps the models of reflection are unclear. Potter (2015) suggests that when using Gibbs reflective cycle practitioners need to be taught the cycle and have a full understanding of how it works, in order to gain the best outcome. 
Another model of reflection is Donald Schon reflective model 1989, which can be defined as reflection in action and reflection on action.  Paige-Smith and Craft (2011) and Schon (1995) describe reflection in action as reflecting during an event, and reflection on action reflecting on a   process after the event (Schon, 1989). Potter (2015) states that reflection in action is used in practice rather than reflection on action. Moon (2004) suggests that this is because behaviour changes in certain situations; reflecting after an event can change the perspective on an event. University Braford (no date) states that this reflection model is not a continuous process, however allows a guidance for reflection, in comparison to Gibbs reflective cycle which has a sequence of questions. Boud et al. (2006) explains that Schon reflective model is key for professionals to improve their professional and personal development, as the model can be used to reflect whilst an event is taking place or after. 
Schon (1995) describes reflection on action in four stages Firstly, choosing an activity and describing what has happened. Secondly thinking about the situation, what went well or did not go to plan? Thirdly, what should have happened? make a note if anything is changed whilst reflecting in action. Fourth stage summary, what have you learnt if you were to re do the activity to improve practice? (Gaynor and The Learning Quality Support Unit, 2013). Moon (2004) argues that reflection on action is similar to Kolb’s experiential learning cycle, in the format of the four stages which could be considered the same layout.
Moon (2004) synthesises that reflection on action is designed to build upon theory and research to improve artistry. Paige-Smith and Craft (2011) and Reed and Canning (2010) explain that in order to develop reflexivity, practitioners need to consider their own behaviour and views; this involves reflecting on techniques to understand why practice needs to be improved or maintained the same.  Nonetheless, if practitioners only used reflection in action they may not be able to consider new approaches. Comer (2016) states that a criticism to the Schon reflection model is that there is not a section during the reflection in action, to finding research or new approaches. However, Burton and Bartlett (2005) suggest that a positive to using Schon reflective model 1983, is that practitioners can adapt teaching techniques whilst working within Early Years. Boluk and Carnicelli (2015) agree that learning a holistic approach when reflecting can allow practitioners to be engaged when competing a task in the future.  Burton and Barlett (2005) are referring to reflection on action.   
Potter (2015) criticised Schon’s two processes as they are not distinct and represent the same process. Attard and Armour (2006) state that when reflecting in action, this process could follow on into days or hours, and can be completed over various time scales. This type of reflection would interlink with reflection on action, agreeing that the model is unclear. Paterson and Chapman (2013) argue that there is a clear contrast in the process and that practitioners with less experience will reflect in action. Practitioners in this instinct, may use personal experience to understand why something has happened, which leads to practitioners with more knowledge looking into theory to understand and enhance practice by using reflection on action; this would allow them to have depth in reflection. Moon (2004) suggests that if practitioners only implement reflection in action, there could potentially be the same problem occurring during an event which could cause complications or effect practice within Early Years. Moon (2004) believes that practitioners need to be able to reflect in action whilst in a working setting; however, after the situation, practitioners need to be able to reflect on action to consider why the situation may need to change, to promote practice. 
Practitioners should consider ethical issues when reflecting. Hayes et al. (2014) suggest that there are risks to reflecting practice; these include morals, confidentiality and disclosure.  Waring and Evans (2015) explain a positive to using the Schon model; that not all reflections are necessary to be critical, whist using reflection in action. Moon (2004) states that when using reflection on action, Schon has not considered social issues and ethics. Warning and Evan (2015) are supporting, in that it is appropriate to reflect quickly and change the event at the time. Schon (1987 cited in Gray and Macblain, 2015: 171) stresses the importance of practitioners working within Early Years to have knowledge of themselves in order to promote effective practice.  When practitioners are reflecting using Schon’s theory they are influenced through lifestyle and current experiences. Moon (2005) stresses that this type of reflection is not for all professionals, allowing time to reflect in depth has a more significant outcome. 

Bolton (2014) states that models of reflection allow practitioners to follow a guide of questions in a method to support being a reflective practitioner. Paige-Smith and Craft (2011) explain that practitioners working in Early Years, need to plan activities to support the children holistically. Once practitioners have planned activities, they then complete these in daily settings, allowing them the opportunity to reflect and improve provision, for young children. Comparing the two models of reflection, Bolton (2014) suggests that professionals who have started the reflective process, will be able to follow the models and begin to improve their practice or personal development. Bolton (2014) believes that in order to implement these models within critical reflection of practice, practitioners need to be able to consider values and principles such as, trust, self-respect, empathy and responsibility. Trusting in the models of reflection allows practitioners to support their practice and take in to account other peoples perspectives. Bolton (2014) believes that for practitioners to reflect in detail, they need to be responsible for their actions and be willing to try new approaches. Attard and Armour (2006) debate that having a continuous reflective cycle there is an in depth understanding. 

Both models of reflection can be used to evaluate practice. Potter (2015) suggests that one common weakness in both models is that practitioners try to find a solution within their own mistakes, extending their knowledge and understanding through theory and research. 
Bolton (2014) and Paige-Smith and Craft (2011) are not favouring one type of reflective cycle and leave it to the practitioner to choose. Children’s Workforce Development Council (2010) emphasises that practitioners knowing when to share information is an essential skill in Early Years. By being aware of confidentiality and maintaining that children are safe and secure at all times. When working in a multi-agency approach, it is important to share practice to improve the service provided to children. Miller et al. (2012) suggest that working in a multi-agency approach can cause misunderstanding if practitioners are not aware of sharing information effectively. This could lead to the models when reflecting not working sufficiently. However, practitioners following these models can work effectively in a team to reflect in a community of practice to provide a high standard of provision in Early Years. Attard and Armour (2006) suggest that reflection in the beginning is not a natural skill, it takes time to practice and use models of reflection, to improve practice.

In conclusion, reflection is important within Early Years to be able to adapt activities and provide a high quality of education, with framework guidance and up to date legislation. Researching into the models of reflection, it can be highlighted that there are some criticisms, such as the depth of reflection and when to know which reflection model to use within a professional role.  However, by using the models of reflection it provides practitioners with a framework to follow to support their reflective process. When working in Early Years, practitioners need to have an understanding of the importance of reflection to allow them to continue to extend their personal development. To ensure good practice, reflection is important to enhance personal and professional development. Knowledge and understanding is an essential skill to promote a holistic approach within a community of practice. It ensures that practitioners within Early Years can have effective communication to work in a good partnership with both children and their families. 
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