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Task 1

Relevant areas of the National Policing Curriculum: Understanding the role of a constable, maintaining Professional Standards, Leadership and Team-working, Wellbeing and Resilience

	
Critically evaluate theories of team dynamics as a means of developing team cohesion (reasons why some teams cannot function, theories and models relating to team dynamics, ways to improve team cohesion) and to what extent group dynamics are shaped by wider organisational cultural norms. 

Consider why inter-personal conflict can occur within a team and outline what strategies can be adopted to enhance individual and team performance. 

Consider how team dynamics within the police service can result in failing to comply with professional standards requirements demonstrating an understanding of organisational justice in a policing context (Code of Ethics, policies, procedures, protocols, or legislation).

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:
Team cohesion is positively linked to team performance in certain conditions, and the intricate dynamics of the team in question (Warner, Bowers and Dixon, 2012). As such, team dynamics play a pivotal role in the formation and cohesion of a team. Delice,  Rousseau and Feitosa (2019) explain that during the initial ‘forming’ stage of a team, each member starts to learn and become more familiar with each other as the team begins to work towards its common goal. However, Delice,  Rousseau and Feitosa (2019) further describe how the dynamics of the team can make this a difficult stage, as differences between the individuals of the team may cause some resistance, when trying to achieve their common goal. As a result of this resistance in team dyamincs, the trust, communication and information sharing process may be detrimentally impacted, of which will affect the team’s ability to achieve their common goal. This reinforces the significant impact of team dynamics and the effect it may have on team cohesion and achieving common goals.


Although team cohesion within a team is fundamental when achieving goals and developing a team, there are several differing ways in which it is measured, as explained by Salas et al (2015). Thus, this provides an ambiguity in the field of literature, in the way of calculating cohesion within a team, despite cohesion being important to a team’s success. However, as previously stated by Warner, Bowers and Dixon (2012), team cohesion is positively linked to the performance and dynamics of a team. Therefore, one may suggest that positive team dynamics will positively influence the cohesion within the team. There are several models relating to team dynamics that offer a means to developing team cohesion. For the purpose of this essay, two models of team dynamics will be explored, with a view to evaluate the effectiveness of developing team cohesion: Tuckman model of stages of group development (1965) and Richard Beckhard’s GRPI model (1972).  

Tuckman’s 1965 model on the stages of group development consist of five stages: 
· Forming 
· Storming
· Norming
· Performing
· Adjourning

In a study conducted by Seck and Helton (2014) into the development of a team, they explored each of the stages of Tuckman’s 1965 model – providing descriptions and explanations of each stage in practice. Seck and Helton (2014) stated that the ‘forming’ stage of the group development model is where the group, or team, is newly established with its members. During this stage, it is not uncommon for team members to have desires to leave the group, whist others may express their ambivalence about becoming part of the team in the first place. Seck and Helton (2014), they found that during the next stage, ‘storming’, conflicts between team members became apparent. Although the disagreements and conflicts were expected in this stage of the team development, the members of the team forged a relationship that subsequently serves the collaborative spirit that was necessary for the success of the team. Then next stage of the group development, ‘norming’, saw the team member in Seck and Helton’s (2014) study acknowledge each other’s views and opinions and ‘agreed to disagree’ for the sake of building and maintaining a cohesive and viable team. Subsequently, the team began to address more of the problematic issues within the team, of which naturally lead to problem resolution within the team. This subsequently lead on to the next stage within Seck and Helton’s (2014) study, the ‘performing stage’. During this stage of the development of the team, the team members drew more focus on their assigned roles, in order for the team to complete their tasks and to continue to develop a more cohesive, team-working group. In addition to this, member of the team were conscious to the fact that conflicts may occur within the team, however, they understood that this can be effectively addressed and resolved through communication and reflection within the team. This resolution process is possible due to the team establishing a basis for formal and informal norms for problem solving, during the previous stages. The final stage of the team development model is the ‘adjourning’ stage. At this final stage, the team is expected to be able to share the meaning of their experiences, engage in effective problem-solving strategies, discuss strengths and anticipate future problem-solving and coping strategies, as explained by Seck and Helton (2014). 

Tuckman’s 1965 model of the stages of team development conspicuously evidences how a team can develop team cohesion, through each of its stages. For example, during the ‘storming’ stage, disagreements became apparent, however, this was effectively addressed by the team in the ‘norming’ stage, and team cohesion was increased as a result, as evidenced in Seck and Helton’s (2014) study. Moreover, the ’performing’ stage saw the team members focus on their respected roles to achieve their tasks, of which the task completion resulted in an increase in team cohesion (Seck and Helton, 2014). The final stage of the model reflects the team’s ability to formally address problems through established problem-solving strategies. Seck and Helton (2014) explain that the ability to identify an indifference amongst team members, and subsequently overcome this with said problem-solving strategies, evidence and strengthens team cohesion. Although Tuckman’s model evidence development in team cohesion, it is worth noting that the model was designed to describe small groups and teams. To that effect, it is unknown if team cohesion will be developed in the same way in larger teams, as it is in the intended smaller teams. In addition, group processes may not be exactly how Tuckman describes in his model. Therefore, there is every possibility that teams and its members may behave outside of what Tuckman explains in his model. 

Richard Beckman’s 1972 GRPI Model differs slightly to Tuckman’s 1965 model, in the respect that it draws more focus on shortening the time teams spend in their forming and storming stages, by which Raue et al (2013) states that this will improve the team’s effectiveness and productivity and will allow the team to become more efficient in how they work with one another. This is accomplished by utilising Beckman’s ‘GRPI’ model, which stands for: 
· Goals 
· Roles 
· Processes 
· Interactions 

Raue et al (2013) explains that in order for a team to form and succeed in line with the GRPI Model, there must a clear ‘goal’ in which will give the team a shared purpose; the absence of this common goal will mean that developments in team cohesion will be limited. Furthermore, member of the team must have their own respected ‘role’ whereby it is known what each member is doing and contributing to the common goal. This will provide the team with a foundation for addressing, clarifying, and resolving issues. Raue et al (2013) states that a team will subsequently develop ‘processes’ to identify tasks and goals and how they are going to achieve them. Defining processes within the team can effectively support the team to achieve their goal, which will also support the team’s goals by determining the interactions within the team, which will significantly increase team cohesion (Raue et al, 2013). Specifically in relation to developing team cohesion, the last part of Beckman’s 1972 GRPI Model draws focus on the ‘interactions’ within a team. Raue et al (2013) states that the ‘interactions’ section of the GRPI Model outlines and emphasizes the relationships within the team and individual styles, which is about building trust, effective and open communication in order to support a comfortable and sound-working environment. Raue et al (2013) further explains that interpersonal relationships can be improved in various ways, such as smiling at someone, listening to them carefully, asking advice and passing compliments. When a team can sustain the ‘interactions’ section of the GRPI Model, team cohesion will increase. 

Beckman’s 1972 GRPI Model conspicuously allows a team to develop team cohesion. With a main focus on how the team interacts with one another, which positively impacts how the team achieves a goal. However, it may be argued that no two teams are the same, and to that effect, one team may not consider having the goal laid out first, as it is in the GRPI Model, to be appropriate in building team cohesion. For example, as previously discussed in Tuckman’s 1965 Model, the team must first enter the ‘forming’ and ‘storming’ stages before considering achieving a goal. It may be argued that giving a newly-formed team a goal at the start of the team formation may put unnecessary pressure on the team, which will in turn likely negatively affect team cohesion. 


Thomas (1992, pp. 74-265) defines ‘conflict’ as “the process which begins when one party perceives that another has frustrated, or is about to frustrate, some concern of his”. Inter-personal conflict within a team is natural and can arise at any time, as stated by Raue et al (2013). There are various reasons as to why inter-personal conflict may arise within a team. A study into the causes of inter-personal conflict within nursing workplaces, conducted by Freedman (2019), found that some of the major causes of inter-personal conflict were: 
· An overlap in roles and tasks: members of the team felt their roles were being duplicated and were being overlapped when working towards particular tasks.
· Choice of conflict-managing styles: certain conflict-managing approaches did not work well for all member of the team, which subsequently created more inter-personal conflict. Thus, emphasising the critical requirement for effective conflict-management techniques and models. 
· A lack in self-efficacy: a select group of individuals in within the team not meeting certain expectations, which subsequently results in other team members picking up the slack. 
· Perceived ethics of other members within the group: certain members of the team did not share the same moral compass and insight as others, which can result in conflict arising. 

Freedman (2019) explains that when task-focused conflict is managed effectively, it can have a positive influence on decision making. However, when such conflict is not managed correctly or effectively, it can cause a range of detrimental effects, such as higher levels of emotional exhaustion, reduced job satisfaction, personal burnout ad turn-over and increased workplace stress. This reinforces the necessity to have effective conflict-management strategies within a team, which subsequently allows for enhanced individual and team performance. 

To effectively manage inter-personal conflict within a team, it is imperative to firstly identify how, why, and where the conflict is stemming from, in order to address said conflict. The ‘Thomas-Kilmann Conflict Mode’ allows conflict to be identified and addressed within a team. Thomas and Kilmann (2008) explain that the model is comprised of five modes – competing, avoiding, accommodating, collaborating, and compromising - and states that there are two underlining approaches to conflict behaviour: assertive and cooperative. The model is adaptable to any given conflict issue: if a team member is lacking in self-efficacy, a common cause of inter-personal conflict as described by Freedman (2019), then the model would address this issue by supporting the team member to voice their perspective, otherwise known as the ‘competing’ stage of the Thomas Kilmann model. On the other hand, if a team member was overlapping another person’s role, another common cause of inter-personal conflict as described by Freedman (2019), then the Thomas Kilmann would address this by supporting the team member to collude with the rest of the team to develop a mutually beneficial solution, otherwise known as the ‘collaborating’ stage of the Thomas Kilmann model; and so on. 

The ‘Thomas Kilmann Conflict Mode’ model is a key strategy in enhancing individual and team performance, as you can tailor the conflict resolution approach to support a team member to become more assertive, or cooperative, which will subsequently relieve interpersonal conflict and allow the team to address a similar issue in the future. Thus, enhancing the efficiency of the team which will positively influence the individual and team performance. 


Within the police service, there are particular dynamics within the team that may cause the team to fail to comply with the professional standards, as set out in the Code of Ethics. A key example of this is the use of messaging apps, such as WhatsApp. Although WhatsApp within teams is widely used for everyday communication, it is sometimes used in such a way that brings discredit to the Police Service. For example, as a result of a murder investigation into a suspect former Police Officer, Wayne Couzens, it was found that two serving Metropolitan Police Officers involved in sending grossly offensive messages on WhatsApp and were subsequently charged for the relevant offences (BBC News, 2022). In relation to Professional Standards, this kind of conduct contravenes the following standards: 
· Honesty and Integrity 
· Discreditable conduct 
· Challenging and reporting improper conduct 
(Home Office, 2020). 
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Task 2

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER: 

This essay will aim to conduct an in-depth review of an incident that I have attended as a response Police Officer, whilst identifying the legislative context of said incident and any relevant issues discovered in the course of the incident. In order to review and reflect on such an incident, I will be incorporating the use of Borton’s 1970 Reflective Model, of which, according to Magee and Nurse (2014), consists of three salient stages: 
1. What? 
As explained by Dabell (2018), this stage involves the individual reflecting on what happened and what they saw. In addition, what the individual did in response to what happened. 
2. So what? 
Babell (2018) described this stage to be the analysis stage of the reflection process, whereby the individual can explore the meaning of what occurred, as well as evaluating what went well and what could be done to improve. 
3. Now what? 
The final stage of the reflection process, ‘now what’, allows the individual to discuss whether their initial response was the efficient and to develop an action plan on how they would respond to a similar event.

In March 2022, I responded to an incident of domestic-related criminal damage and burglary, whereby it was alleged by the victim that their ex-partner had smashed a downstairs window at their address, gained entry to the property via the smashed window and proceeded to steal their mobile phone, whilst the victim was at a friend’s house. Upon arrival of the address, the victim informed me that they had just witnessed their ex-partner leave the address, following the criminal damage and burglary. The victim then showed me to the rear of the property where the smashed window was situated and then showed me a picture of their mobile phone that was stolen during the incident. Also present during the incident were the victim’s two young children, both visibly upset. 

During my initial attendance to this incident, I immediately considered the ‘Golden Hour’ principle and started to gather as much evidence as possible. The College of Policing (2021) explains that the ‘Golden Hour’ is the period of time immediately after an offence has been committed, when material is readily available for the police in large volumes. Taking proactive action during this period of time minimises the amount of evidence lost and maximises the amount of material that will be admissible in court (College of Policing, 2021).  To this effect, I activated my Body-Worn Video (BWV) Camera and conducted a walk-through of the address, capturing a 360-degree video of the scene, paying particular attention to the damaged window and point of entry. I then took pictures on my phone of the smashed window in situ, including the brick used to smash the window that laid on the floor, and a picture of the victim’s phone that their friend had on her phone. Subsequently, took a statement from the victim that detailed her version of events and a thorough description of the stolen phone. Whilst my colleague took a witness statement from the victim’s friend, of whom was also present during the incident and had seen the suspect run from the address, I then conducted house-to-house and CCTV enquiries, to which produced a negative result – there was no CCTV or third-party witnesses to the incident. After reassuring the destressed victim and her young children, I obtained details from the victim and their children, in line with the Management of Police Information (MoPI) consisting of their forename, surname, date of birth, address and contact number (College of Policing, 2022). I left the victim with my name, as the Officer in Case (OIC), and phone number, informing them that should they wish to contact me in relation to the investigation, they could so, and that I will update them when there is an update. 

In relation to the legislative context of this incident, two offences were identified: burglary and criminal damage. Burglary is an offence under S.9 (1) (a) of the Theft Act 1968, whereby the legislation states that a person is guilty of an offence if: 
(a) he enters any building or part of a building as a trespasser and with intent to:
· steal anything therein 
· inflict grievous bodily harm on anyone therein 
· do unlawful damage to the building or anything therein.
(Theft Act 1968).
Criminal Damage is an offence under S.1 of the Criminal Damage Act 1971, whereby the legislation states that, “A person who without lawful excuse destroys or damages any property belonging to another intending to destroy or damage any such property or being reckless as to whether any such property would be destroyed or damaged shall be guilty of an offence” (Criminal Damage Act 1971).

In addition to gathering evidence and investigating the criminal offence, I also have a duty to the victim of the offence and therefore subsequent victim care was highly necessary in this case. As such, I went through the Domestic Abuse Stalking and Harassment (DASH) questions with the victim, in relation to domestic abuse. DASH was implemented across all UK Police Forces in March 2009; it is a risk screening tool used by police officers to assess the related risk to a person in terms of domestic abuse, stalking, harassment and honour-based violence (DASH Risk Model, 2022). In this case, once the DASH questions were answered by the victim, I then inputted the answers into a Public Protection Notification (PPN), as part of the safeguarding process for the victim. The PPN then gets sent to South Wales Police’ Public Protection Unit (PPU) whereby a more in-depth risk assessment is completed and the victim’s, and her children’s, details are shared with partner agencies for awareness and relevant action plans to be put in place (Grant, 2019). In addition to the PPN, I also submitted a referral to South Wales Police Victim Focus (VF). VF is a local service run by the national charity Victim Support and offers victim specialist emotional support upon being a victim of crime (Police and Crime Commissioner, 2022). After this, I discussed basic Target Hardening techniques with the victim. It later transpired that the victim had no means of identifying or preventing any subsequent crimes against herself in her home. As such, I submitted a referral to South Wales Police’ Crime Prevention Team. This is a specialist team within South Wales Police that offer advice on Target Hardening techniques such as CCTV, burglar alarms and panic alarms. Lastly, to ensure the immediate and future safety and reassurance to the victim and their family, I tasked the Neighbourhood Policing Team (NPT) to conduct patrols of the victim’s street and to provide reassurance visits. From speaking to the victim, she also made it conspicuously clear that they wanted to move away from the area as a result of the toxic relationship they once had with their ex-partner in house. As such, I made contact with the victim’s housing officer to inform them of what is happening and to expedite the house-move process. 


As previously explained, my initial response to the victim included the use of DASH questionnaire and a subsequent PPN submission. This tool was really useful in this incident as it provides a safety net for the attending officer, in the respect that nothing is missed due to human error and all aspects of the associated risk to the victim is addressed. As explained by Safe Lives (2015), the DASH questionnaire enables the attending officers to identify high risk domestic abuse victims, so that subsequent actions plans can be put in place. However, a downside to the DASH questionnaire that I have identified through repetitive use is that not all the questions apply to each victim. As a result of this, the victim can sometimes be reluctant to share information as some of the questions can be considered intrusive. Safe Lives (2015) also describe how the DASH questionnaire enables the case in question to be referred onto a Multi-Agency Risk Assessment Conference (MARAC), based on the risk assessment of DASH. 

The Kent and Medway Domestic Abuse and Sexual Violence Executive Group (2022) explain that the MARAC is a regular meeting whereby multiple agencies discuss high risk cases of domestic abuse, and collectively develop a safety plan that supports and safeguards the victim and their family. Present at the MARAC meetings will be agencies such as the Police, Independent Domestic Violence Advisors (IDVAs), Children’s Social Services, Health Visitors, GPs, amongst other relevant support agencies. As described by the Kent and Medway Domestic Abuse and Sexual Violence Executive Group (2022), various action plans can be adopted to safeguard the victim and their families. These can include, but not limited to, making referrals to make the home address safer (target hardening), referring the victim to relevant outside support charities, and even helping the victim to move house to increase their safety and seek orders to prevent the abuser from contacting the victim. The MARAC is a highly effective process in managing the risk posed to vulnerable people as it includes a multi-agency response to a case of domestic abuse. Therefore, the measures put in place are not limited to one agency’s capabilities. For example, the Police may not be able to submit the appropriate referrals that a healthcare practitioner have to ability to submit. However, as a collective team, the MARAC can cover all basis, across several organisations to safeguard the victim and their families. One potential negative to the MARAC is that the victim cannot self-refer themselves; the professional the victim is in contact with needs to make the referral (Kent and Medway Domestic Abuse and Sexual Violence Executive Group, 2022). As a result of this, albeit unlikely, one could suggest that some cases of domestic abuse that are considered ‘low-level’, may not get referred and the victim may not be discussed at MARAC. 

As previously explained, during my initial response to the incident in question, I submitted referrals to South Wales Police’ Victim Focus and South Wales Police’ Crime Prevention Team. These teams within South Wales Police provide immediate practical and emotional support to the victim, following a domestic abuse-related incident. When there is a risk associated with the victim in their own home, the Crime Prevention Team are able to visit the victim in their home and discuss various methods of target hardening. As described by the You Trust (2021), Target Hardening is the process of improving the security of a property to reduce the risk of subsequent crime. In turn, this also reduces the risk or repeat victimisation. Simply explained by Grove et al (2012), repeat victimisation is the repeated criminal victimisation of persons, places, and other targets. Farrell (2021) states that prior knowledge of repeat victimisation patterns may allow for a more effective prevention strategy for domestic abuse. As such, methods to the like of quick response alarms given to high-risk victims, loaned by the police, will subsequently lead for efficient crime prevention and offender detection. In addition to the Police response to repeat victimisation, there are other organisations that also have the capability to tackle repeat victimisation in an effective manner. As previously explained, the agencies in attendance at MARAC will also develop action plans that seek to reduce the risk of repeat victimisation. An effective example of this is agencies such as Tenancy Support Charities and Housing Officers can support the victim with moving house, so that the abuser doesn’t know where they live and will not be on the tenancy (Kent and Medway Domestic Abuse and Sexual Violence Executive Group, 2022). 


In relation to the final element of Borton’s 1970 Reflective Model – ‘Now What’ - my response to the incident in which I reflected upon included the relevant submission of appropriate referrals to safeguard the victim, such as the PPN submission. This method of risk assessment is a product of evidence-based research and allows for the victim to receive the appropriate safeguarding action plans. I believe that my initial response is up to date in terms of assessing risk and supporting the victim. However, to improve my response in a similar incident, I will consider the use of an independent domestic violence advisors (IDVAs). Safe Lives (2014) explain that IDVAs serve as the primary point of contact for the victim and normally work with victims from the point of crisis to assess the level of risk, discuss suitable options and develop safety plans. 
Word Count: 2061
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Task 3 
Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP). 
  
 
 
By signing the section below, you are acknowledging your continuing progress on O.C.P.  
This is recognised by the university as work that is fully supporting this module BMPP 6001D; Policing in the Workplace 3 and in signing it will be equivalent to 2000 words. 
 
 
 
 
Confirmation of the progress on the Occupational Competency Portfolio (OCP). 
 
I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations.  
 

Signed:  C. Humphries
 
Date: 07/08/2022























Task 4

This is a reminder that this TASK 4 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 



Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




























Task 4 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

You should choose a policing incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a response incident that you have attended, and the strategies developed for effective policing in such challenging situations.



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:
Feedback from Kelly: 
I would however consider exploring what response policing is within your answer, one of the most challenging aspects of the role is the fact that it is so varied and that no two incidents are the same. Therefore, you need to undertake many different strategies to deal with the challenges faced during different incidents. 


Introduction (500 words) & abstract – incident: Stabbing of 13 y/o boy in a Cardiff Park (initially came in as a threat, shortly before police arrived, he was stabbed
What response policing is (3 different sources id possible), examples (case studies) of how the incidents vary. 
Challenges (in general) – can include these in the intro to give an idea[:
· Resources (budget and numbers cut, despite 20,000 uplift, factor in those leaving, retiring, and going off sick) – find stats 
· Young experience on shift, due to people wanting to leave response as the working conditions are tough
· ^ explore the working conditions (mention shift pattern suiting the job – with victim contact etc – but not the officer)
· Training not being rolled out in a timely manner (i.e. G1 driving courses – meaning you can’t respond to emergencies as fast) 
· Leadership (or lack of – 5 different sergeants in a year)
· Wellbeing of response officers not being taken into account (cancelling rest days, being extended, having skills training cancelled due to low numbers, leave embargos) 
· Negative public perception

Response Policing is a fundamental area of Policing that consists of responding to emergency and non-emergency calls from members of the public – this may include, but not limited to, a high-risk call, such as responding to a knife-wielding suspect in a public area, to a low-risk call, such as an elderly person reporting Anti-Social Behaviour in her street (College of Policing, 2022).  Ffrench and Budz (1997) explain that although the police spend copious amount of time and resources investigating crimes and conducting patrols, responding to calls places the largest demand on the Police Service. This highlights the imperative requirement of Police Officers on response teams, and the pivotal role they play in delivering a service to the public. College of Policing (2022) states that whilst responding to calls from member of the public, in doing so, response police officers also protect the public, manage critical incidents, give emergency first aid, and provide and/or refer vulnerable people to appropriate support; this can be via the Police Service, or through am independent agency. 

In light of the above findings, it is arguable that Response Policing accounts for a large portion of the Police Service’ time and resources and provides an essential service for members of the public. However, there are a vast number of challenges that the Police Service face that can potentially cause a detrimental impact to Response Policing teams, including their ability to respond to calls and the level of good service that they can offer members of the public. A conspicuous and overriding example of the challenges faced by the Police Service is the low workforce that make up the Police Service. From March 2012, the Police Service in the UK has seen a significant reduction in Police Officers and Police Staff. According to Unison (2022), Police Officer numbers dropped from 134,101 to 124,006, a reduction of over 10,000. There is a range of factors that influenced this reduction to the workforce, such as retirement, sick leave and people leaving the job. However, a prominent feature during this time was the election of the Conservative Government – both coalition and alone. Unison (2022) explain that since the election of the Conservative Party, the Police Service has been “devasted” by cuts and are now understaffed and overworked resulting in an in increase in crime. According to Home Office (2022), the trend in Police Officer reduction has continued throughout the subsequent years: In March 2016, 3126 Police Officers left he job; in March 2017, 924 Police Officers left the job, and in March 2018, 737 Police Officers left the job. When compared to the numbers of crimes recorded by the Police Service, there were 4.5 Million offences recorded in the year ending March 2016, and annual rise of 8% (Office for National Statistics, 2016). One may argue that this figure evidence that the reduction of Police Officers has resulted in a conspicuous rise in crime rates. Despite the Conservative Governments pledge to instate 20,000 new Police Officers by 2023 (Homes Office 2022), this does not replace the significant number of officers lost since 2012. 

In addition to the detrimental reduction in the workforce, causing a severe challenge to the level of service Response Policing can offer the public, as previously discussed, there are an array of other internal and external challenges posed to Response Policing, that have the ability to hinder the level of service and cause detriment to the public’s perception of the Police. Such challenges include the poor working conditions that Response Policing face. For example, having multiples rest days cancelled per month, not being able to book annual leave due to low staffing levels on the shift and the gruelling six-on four-off shift pattern in an increasingly busy role, leaving Police Officers prone to burn-out and stress. As a result of these poor working conditions for Police Officers in Response Policing, many of the experienced Police Officers are leaving Response Policing as the conditions are not sustainable. This brings with it an internal challenge of its own, being that there is limited experience on Response Policing teams. In addition to this, many Police Officers that are young in service are completing their probation period (two or three years), then leaving Response Policing at the earliest opportunity. This, again, introduces a new internal challenge to Response Policing: there is a conveyer belt of new officers gaining crucial experience on Response Policing, then leaving. This results in a lack of experience on Response Policing teams, which causes detriment to the level of service Response Policing has the ability and capability to offer to the public. 


Description of incident in question (500 words) 
· Include figures of knife crime to paint picture of prevalence of knife crime 

For the purpose of this essay, I will describe an incident that I have attended in my role as a Response Police Officer and critically assess the challenges posed by said incident. In addition, I will seek to identify the strategies used, and can be used in the future, to effectively respond to similar incidents. 

In May 2022… 

Explore the challenges associated with the incident (what difficulties did it cause, how did this effect the response, how did it effect the people involved, did it effect officer welfare?) (500 words)
· Victim was 13 
· Victim was BAME – the part of Cardiff had a big BAME community that did not have a good perception/ trust of police. Initially tried to obstruct police. 
· Large geographical area – a scene could not be identified straight away/ plenty of escape routes for suspect
· Densely populated – difficult to ID suspect  based of description as there were so many people, difficult to distinguish who had witnessed the incident as everyone was gathering to see what had happene
· The victim’s friends were involved in a fight with the suspect prior to the stabbing, but were reluctant to share details (mistrust of police, fear of repercussions – solution – separate them and speak in a place of safety to gain initial account)
· Large open wound – had to control bleeding until ambulance arrived, made victim scared and panic 
· Parents not on scene – had to get supporting units to attend home address to deliver news and convey parents to scene
· Forensic opportunities – as the victim had been involved in an altercation, hand swabs were required. However, this could not be done until he was at hospital, due to not having swabs at the scene (an officer dropped swabs up the hospital). Due to the delay in swabbing, potential forensic evidence was lost
· Statement from victim – as the victim as 13, it was no appropriate to obtain statement from him. Appointment for ABE had to be made
· Continuity of police contact – Victim & mother did not appreciate police at hospital where victim received several stiches. This was traumatic for victim and mother. I had to consistently reassure that police presence was standard procedure
· 


Strategies (used at the time AND ones that will be used in the future) (500 words)
· Discuss knife crime strategies that are appropriate in the circumstances (Op Sceptre) 
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Task 4 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

You should choose a policing problem relating to policing communities that was of a complex nature, in which you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement, focusing upon a community issue that you have dealt with. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















TASK 4 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

You should choose a serious collision that you have been involved in that was of a complex nature, in which you played a significant role in providing a response.


	Task 4 Option 3: 

Critically evaluate the evidence base for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


























TASK 4 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.

	 Critically analyse the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to information and intelligence. Consider the how effective information and intelligence is utilised within policing operations. 

Evaluate how you used specialist intelligence roles to support complex investigations.



2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























TASK 4 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.




	Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised. 

Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and review the interviewing techniques employed during this investigation.

Demonstrate your understanding of both volume and priority crime and serious and complex investigations.

Consider the strategies that you have used to deal with the impact of personal attitudes and values throughout this investigation process. 

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 










Task 5

Personal Study programme / Individual Learning Plan 
 
 
The first learning outcome identified in the accompanying module descriptor (BMPP 6001D) asks that you formulate and implement a personal study programme to further enhance the development of your professional police practice. A template has been added for an ‘Individual Learning Plan’ that you can use for this task.  
 
This task differs from the PDP that you have completed in your previous workbook in that this learning plan allows you to assess what level you believe you are in key knowledge, skills, and experience against where you believe you (and the force) consider you should be – now and in the coming 6 to 12 months of your placement. This should then be used to target future development need. 
 
2000 words equivalent. Please note that this is not the actual number of words used in completing the table, the count reflects the thought and research behind it. 
 
 
 
ANSWER: 
 
 
Knowledge, Skills and Experience Assessment 
 
	 
	REQUIRED 
	RATING 
	DEVELOPMENT NEED 
 

	KNOWLEDGE 
 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
	 

	SKILLS 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
	 

	EXPERIENCE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
	Low 
1-4 
	Med 
5-7 
	High 
8-10 
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