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Executive summary and Introduction
On Radio 4 ‘Any questions’ (May 2019) one of the topics discussed, was whether freedom of speech and debate in Higher education should exist. Should universities give a platform to discuss and debate controversial subjects and ideas. The rational for this is in alignment to a statement in Fry et al (2015: 327) who query whether ‘business and management education is for the development of practitioner knowledge and skills, or higher social, moral and liberal purpose via abstract study and critical evaluation’. 
As anyone who watches the news and reads the papers will verify, CSR is a very current and topical issue. Yet CSR is not entirely voluntary, and many companies awoke to it after being surprised by public responses to issues’, as ‘governments, activists and the media have become adept at holding companies to account for the social consequences of their activities’. (Porter and Kramer 2006). Although outdated, arguably this statement is more relevant today than 13 years ago, yet from personal experience there is an argument that the ethical and environmental impact of industrial agriculture, as one of the most powerful industries on the planet, has not really been adequately addressed or critiqued in education, or for that matter in society in general. Perhaps it is a case of letting sleeping dogs lie, as ‘external social conditions  influence corporations, for better or for worse’. (Porter and Kramer 2006).
The following account therefore encompasses a rather multidimensional subject analysis. On the one hand - to justify and reflect on the subject matter, whilst concurrently reflecting on the success of preparing and delivering this subject as a micro teaching session. Additionally, the need to simultaneously  explore the principles of teaching and learning pertinent to higher education, with the emphasis on the delivery, the role of myself as a facilitator and the learning process. Added to this rather exhaustive list is the predominant requirement for a critical analysis and evaluation of technological delivery techniques, which is an area that has been the biggest challenge. 
Let us not forget the obligatory requirement to align the lesson to the HEA standards and ensure that in accordance with the welsh government educational standards, there is a integration of relevant cross-cutting themes. Thereby satisfying the increasing need for the emphasis on skills set out by the Dearing report (1997) and the Leitch report (2006) that holds the contemporary belief….that the purpose of business education is to support the acquisition of useful skills and knowledge to improve performance in the workplace’. (Fry et al, 2015: 327).

In accordance for the mandatory reflection, the Gibbs model (1988) will help to provide ‘a structured approach (Reece and Walker 2007: 421) to the process and is therefore, from a personal point of view, preferential to Kolb’s (1984) Experiential Learning Cycle for the novice.(421) 
The subject reflection
Organisations and society are so deeply entwined as to be inseparable, and so it is impossible to study one without the other’ (Grey, 2017)
The predominant reasons for the choice of lesson was primarily twofold. Firstly, there was a feeling that it would not only address the subject of CSR, endeavouring to introduce the theories and research pertinent to this, thus appeasing the requirements for knowledge and skills, HEA standards and clear aims and objectives, but would do so in a way that would encourage the learner to think ‘outside the box’. Armitage et al (2015: 118) see this as ‘creative thinking’ that is progressive’ and learner centred and quite in contrast to the ‘language of targets’. Therefore, consider corporate organisations and ethics in a wider context, thereby perhaps challenging  existing ideas and beliefs and possibly initiating a steppingstone for change. As Reece and Walker (2007: 53) assert ‘learning is about change – understanding {and} changing an attitude’. The words of Crawley (2005: 3) resonate: ‘Never underestimate the power of learning… you will often help to change someone else’s world for the better’. Should we perhaps consider, however small, that we may be able to change the planet for the better. Gardner (2006: 199) corroborates this, stating:  ‘Of all the species on earth, we humans are the ones who specialise in voluntary mind change’…. Looking forward it may be possible to change minds so that excellence and ethics are closely aligned’ (205). Grey (2017) 
The aim to engender a questioning of the status quo, a valuing and analytical approach. The use of judgement,  reasoning and evaluation skills. To encourage the learner to use higher order cognitive thinking and affective internalising (Krathwohl) to contemplate the subject, and question whether society ‘sincerely wants the truth? (Petty 2014: 347) He asserts that: ‘Many people use their powers of reasoning to support self-interest, not to discover the truth, especially when the truth is unpalatable’. Is this perhaps the scenario that exists when considering the impact of something we would rather not think of, be it environmental catastrophe or ethics, as Monboit (2017) asserts: ‘The suffering in mass meat production can’t be justified. The hypocrisy is so rank that future generations will marvel at how we could have failed to see it’. Do we live in a society that has sanitised unpleasantness and suffering, by just not talking about it, not addressing its morality? Surely ,this lack of transparency is a form of suppression, which not only challenges freedom of thought, but creates a society that accepts the status quo. This argument is espoused by Kelly (2013: 60) who believes the education system seeks to ‘mould human beings’, align their thoughts, a form of ‘behaviour modification’. The intention of the lesson is to oppose this view, to see the learner as a free, active and questioning agent. (Kelly, 2013: 61).
Aligned to K1, K3 – V2, V4 – A2. Encourages communication, creativity and innovation and ESDGC

[bookmark: _Hlk8316757].Lesson design and planning 
The justification behind the planning considered the words of Kline (1999); everything we do depends for its quality on the thinking we do first’. A view substantiated by Minton (2005: 46) who perhaps a little cryptically states ‘It is the pearls that the students make for themselves that are really valuable’. In other words, learning is more than just the transfer of someone else’s knowledge. 
Reece and Walker (2007: 62) note the six phase ‘Jurisprudential  model, developed by Oliver and Shaver (1966)’, as ideal for ‘deep thinking and contemplating ethical and other controversial topics’. Although there is a need to consider the wider scope, pertinent to the principles of teaching and learning, I felt that this is an ideal approach pertinent to the lesson choice. 
However, this wider investigation culminated in a decision that there seemed to be no one clear cut approach to adopt when planning the lesson. The predominant reason for this, it seems to the novice, is the two ‘camps’ that exist in HE. On the one side the requirement for a behaviourist approach, with the need to demonstrate the transfer of knowledge, skills and competences. With clear aims, learning objectives and the incorporation of Blooms (1988) taxonomy of learning. Thereby satisfying educational standards, demonstrating adherence to the criteria that TSSBAT and the HEA requirements. This appears to be in opposition and at the opposite end of the continuum (Reece and Walker (2007: 97) to the humanist and experiential learning, in line with Carl Rogers and Maslow’s hierarchy of needs, and lesser so the cognitivist approach, these advocate a student centred, holistic, intrinsically motivated approach to learning. Surely more in line with andragogy (Knowles. 1970) and the importance social learning. 
It is the former that Rogers argued ‘results in a denial of freedom and intellectual growth’ (Curzon and Tummons, 2013: 91). This is corroborated by Armitage et al (2105: 13) who believe that the skills and competence approach is not helpful, and it is ‘the ethos created by the focus on advancing knowledge that makes HE exciting and encourages an active learner with ‘the knowledge and understanding needed to ultimately engage in research’
This array of conflicting information I am afraid did leave me feeling completely unsure about how to formulate the lesson. I was aware of the need to satisfy the mandatory requirements. Yet this was difficult to achieve when striving and encourage higher order thinking, experiential learning and affective valuing - ‘educational jargon for, emotional and attitudinal change’. (Minton, 2005: 23). Added to this was the need to consider approaches and strategies, learning preferences, inclusivity and diversity and my role as teacher. On reflection a self-criticism is that I was so concerned about integrating all of the theories and approaches into my lesson planning, that it ended up being totally counterproductive and instead of being  predominantly holistic, learner centred and experiential, it was in fact largely teacher led, as there was just too much information and too many facets. Minton’s (2005: 47) agrees that ‘any new experience is difficult to grasp, because there is such an enormous amount of information’. On the wisdom of lesson preparation, he advises the reader to think of it as a learning experience and  ‘adopt a strategy’. Ask questions – the WWWWWH kind. On reflection I would say less is more.
Aligned to A1 - K.2, K3 - V.1, V.2, V.4 Encourages, creativity and innovation, problem solving, analysis and reasoning and communication skills.

Identifying the needs of the learner 
Aware that the delivery would be to a small cohort of peer learners helped considerably, as the thought of delivering a 30 minute teaching session, as a complete novice, was almost enough to end a personal aspiration of teaching before it had commenced, especially as I had the additional worry of focusing the delivery around more than one technical idea. 
Without detailed knowledge it was assumed the cohort would have potentially differing learning needs, preferences and abilities. Consideration of age and any potential barriers to learning was also a factor. Inclusivity, as defined by Thomas (2013) in Waring and Evans (2015: 105) is more than special needs. Learning to teach inclusively requires an understanding of oneself and ones values in relation to others’. This I felt was of particular relevance considering the choice of topic and diversity of learners.  Waring and Evans (2015:110) highlight the complexity of diversity, but essentially agree it is tailoring the learning design and delivery to the needs and preferences of the learner. This I felt was in alignment to ‘humanistic self-directed experiential  learning and andragogical approach, which Mezirow (1988) believes, enhances an adult learner capability to function as a self-directed learner’ (Reece and Walker, 2007: 58).  
In accordance to the questionable ‘goal behaviour’, even with concern over its dominant place in educational sectors, (Curzon and Tummons, 2013: 195/205) credence was still given to Blooms (1988) affective and cognitive domain of learning. Consideration of knowledge and understanding with regards to LTM and deep learning, which is in alignment to Blooms promotion of higher forms of thinking (Gravells, 2014: 88). 
Application of this higher level thinking is arguably essential for critical thinking and reasoning skills as an exploratory learning process. Cottrell (2005: 2-3) notes that reason is the ability to be aware of, and critically evaluate our own beliefs and the ability to present these reasonings to others. The need for scepticism – bringing an element of polite doubt. Petty (2014: 347) confirms this notion in relation to ethics, when he states it is not possible to teach students to negotiate conflicts of interest without also teaching them ethics. he affirms, that the responsibility and ‘the reach and power of transferable thinking here is frightening’. Thompson and Thompson (2008: 40) explore the importance of emotions in people’s response to a problem. Hermann’s whole brain thinking explores left brain/right brain thinking, noting that some learners will be more to receptive to empathy with higher emotional intelligence than others. 
Aligned to A.1, A.4 – K.2, K.3 - V.1, V.2 and V.4. 
[bookmark: _Hlk8750020]
The delivery 
[bookmark: _Hlk8935980]A personal appraisal and  academic critique of emergent technologies.
I have no problem in writing about something that I am interested in. However, I am afraid when it comes to the planning, use and subsequently reflection of emergent technologies this is definitely not the case. This area is a real Achilles heel. Gravells (2014: 99) notes that fear of technology and age are potential barriers to learning. I would argue that they often go hand in hand. When returning to education I basically had to start from scratch and therefore it is quite difficult for me to give a critical appraisal of the subject and whether I chose my  technological resources wisely. Jarvis (2015: 2) believes I am not alone;  ‘many teachers are not comfortable with technology’.  
I decided on a PowerPoint as my primary resource. Predominantly as a platform for audibly and visually communicating my lesson. If I am honest, I would have liked to be a little more ambitious and consider something like Sway’ or ‘Prezi’, but I felt that these could have ended in more of a disaster. On reflection I was pleased with the overall design of the PowerPoint, but I was aware of what Petty (2015:352) describes as: ‘Death by PowerPoint’, but I still  fell into the trap of making it far too long for a 30 mins lesson. Additionally, some of the slides had too much information and I think this had a detrimental effect, as it distracted from the ‘story’ and I just ended up reading the PowerPoint, as opposed to initiating a learner centred discussion. Tufle (2003) in Roblyer and Doering (2014: 147) is not a fan stating, ‘PowerPoint disrupts, dominates and trivialises content’. However, they do note some benefits as ‘helping to organise thinking, enhancing spoken information and allowing collaboration’. (145). Gregson and Hillier (2015: 280) also see the benefits as ‘providing visual back up’, as some students may struggle to follow ‘signed or spoken instructions’. I agree with this and although I could see the shortcomings, I felt arguably it sufficed as a platform for all seven functions of Halliday’s (1973) communication and language model (Curzon and Tummons, 2013: 158), particularly instrumental, regulatory and representational function. In fact, it also sufficed as a tool for the ‘control’ – or the carefully planned progression and coverage of {the} specific topic to attain the learning objectives (169). 
I therefore could see value in it and tried to address what Petty (2015: 352) describes as ‘common faults’ and make the PowerPoint interesting. I used pictures, as well as writing as a form of communication to elaborate on. Petty (2015: 352) is all in favour, believing a picture is worth a 1000 words’. However, Roblyer and Doering (2014: 146) disagree. To be honest in the end there were so many contradicting views that I just tried to make it ‘relevant to learning’ (Gravells and Simpson 2015: 188) and noted the importance of checking for errors. (189). However, as they point out the process of creating one is extremely time-consuming (189), and this I feel is something to think about. 
The PowerPoint also acted as a platform for my second resource, which was a you tube video. I felt quite pleased with myself about this as I managed to embed the you tube video into the slide, and it worked without any problems. The failure to play is something that Jarvis (2105: 76) highlights as ‘putting many teachers off’. However, although not too long I think I should have gone for a slightly harder hitting video to prompt a little bit more of a debate. Avis et al (2015: 141) agree, noting ‘they can set the scene, shock, stimulate discussion {and} give a wider perspective. 
Finally, the third resource chosen was a Kahoot quiz, which took me a long time to formulate. Unfortunately, this was a complete flop as I ran out of time. A little sceptical as to its value as an educational tool the report conducted by Educ. Sci. (2019), did make me consider it in a new light. This was based on the assumption that ‘The use of the smartphone or the tablet, is a way to increase the motivation of the students’ {and} games and competition enhance the active participation. The results concluded that the two combined had a positive effect on the learning process highlighting the need for screenagers (Rushkoff, 2006) have multiple forms of literacy, especially visual literacy’. (Sandall (2011) in (Roblyer and Doering 2014: 211).
In summary, I think what has to be remembered is that There is no "one best way" to integrate technology into curriculum.agree What is needed is an approach that treats teaching as an interaction between what teachers know and how they apply this knowledge in the unique circumstances or contexts. That technology does enhance the learning process but remembering that good teaching with technology {requires} three core components: content, pedagogy, and technology’. (Koehler et al, 2013: 14)
Aligned to - A.1, A.2, A.4 – K.2, K.4, K.5 – V.3, V.4.    ICT, Problem solving, Literacy and communication
[bookmark: _Hlk8900591].

The methods,  strategies and resources used 
Unfortunately, although I had put a lot of thought and effort into the choice, design and planning and listened to Crawley (2005: 36) who advises ‘to choose wisely with regards to the topic involved and the needs of the learner’. I don’t feel I utilised them wisely. 
Due to the nature of the topic, and the introduction of CSR, the aim of the strategies were predominantly to encourage experiential learning, with the emphasis on cognitive and affective thinking and reasoning, assimilation of knowledge and understanding.  Again, as a novice the strategies were determined by literature, rather than experience and tacit knowledge. (knowing). In line with Petty (2014: 134) discussion, and games, were most popular, along with debate,  and ‘open and hypothetical questions and answers - the latter ‘useful for encouraging new ideas and possibilities’ . (Wallace, 2006: 26). According to Reece and walker (2007: 102) these scored highly as learner centred strategies and in both the cognitive and affective domain. However, as an introduction to the topic of CSR, a teacher centred presentation/lecture was necessary to facilitate the main points. As noted above learning preferences, inclusivity, diversity and barriers to learning were also considered. 
With regards to learning preferences, Petty (1014: ) suggests caution with regards to styles – VAK, left and right brain thinking, ‘stating even if one eye is stronger than the other it makes no sense to put a patch over the weaker one’. Therefore, VAK approaches were incorporated for whole learning. Additionally, consideration of Gardner’s (2006) Theory of multiple intelligence.
I tried to remember and utilise all this information and incorporate the learner centred strategies, including the Kahoot quiz as a game and formative assessment tool. I think, on reflection I handled it all quite badly, and if I am honest although I had incorporated learning objectives, they weren’t really clear cut and therefore meandered, using the PowerPoint as a form of control, rather than the lesson plan. This looked great on paper but didn’t really take the reality of the delivery into account or utilise the methods and strategies successfully. I think I was so caught up in the detail and theory, that I failed to consider the actual delivery. Crawley (2005: 37) suggests the mnemonic ASSUREd, influenced by Cagne (1985). If I am to consider the E for evaluate as a reflection tool, I would say that I although the Analysis of learners and Selection of methods, strategies and resources was not unsuccessful, the Select objectives were very woolly. The Utilise methods and resources and Require learner participation were completely unsuccessful and flawed. Additionally, keeping with Crawley’s theme I had not really, although I am aware of the benefits, used SMART objectives, which on reflection would have really helped in the control of lesson and time management. In retrospect Schon’s (1983) reflection in action, rather than on, being reactive to a situation’ Making changes before it is too late to rectify them.
Aligned to A.2-A.4 – K.2 -3, K.5-6 – V.1-2 Literacy, communication, 

The teacher and Communicator
It is impossible to read any book on education or leadership without the mention of soft skills and communication. In accordance to Maslow’s hierarchy of needs and intrinsic motivation, before commencing my lesson I tried to re-assure my rather small class. I gave credence to the dynamics of communication (Berne 1973), considered seating arrangements, ensuring a safe and inclusive environment from a physiological and psychological perspective. 
I had given thought as to how I intended to communicate and discuss a rather deep and analytical topic, without appearing to impose my views on the learner. However, all the preparation and good intentions went out of the window when standing up in front of a class. I spoke too quickly, and I didn’t project my voice adequately. I am aware of the role of interpersonal skills and communication and equally the power of non-verbal communication and listening skills in the facilitation process. However, when it came to actually delivering the lesson all the knowledge of correct procedures were simply forgotten. Burly Allen’s (2016: 6) advice that  ‘Effective listening {also} involves tuning into ourselves’ and self-awareness grows as we discover how we communicate’ (7) was helpful advice, it has to be said that on reflection I did walk away from my lesson feeling that I had failed to communicate effectively, essentially because my nerves have got the better of me, but also in my enthusiasm for the subject I had tried to incorporate too much information into the lesson. 
Aligned to A.2, A.4 – K.1-2, K.6   Communication and  listening, diversity and Equality

Evaluation, Analysis and conclusion
When reflecting and evaluating on my performance, or an experience from a personal perspective, I have the tendency to be quite negative. I really do not have a lot of confidence in my ability to teach and I worry about communicating to a large group. Gravells and Simpson (2014: 82) suggest critical lenses. (Brookfield, 1995). Considering myself as the teacher I have tried to analyse and reflect on the experience from conception to delivery. I think the use of intrapersonal skills is introspective and there is a need to be sincere.  
So, if I am to look at the positives, I would say that I put a lot of effort and passion into researching the topic and the preparation of the lesson around this. I tried to consider the theoretical subject, educational knowledge and practical advice and ensure that the lesson was aligned to HEA standards and cross cutting themes. I would hope the Syntax, grammar and register (Wallace 2007:23) were in order and surprisingly enough I wasn’t too unhappy as a ‘Generation X’ with my attempt, all but simplified, of incorporating emergent technology, even though I didn’t use the Kahoot. So, in summary, although I was pleased with the topic and PowerPoint contents I was unhappy with my ability to facilitate it. 
Unfortunately, I think that I have a problem with confidence and  being succinct and decisive. If I am interested in something, I want to write about it and include it. I think it is this ‘clutter’ that has a detrimental effect on my delivery, time management and in turn my confidence. 
Recommendations for future improvement 
The action plan. Technology. I am aware that in comparison to the younger generation this is an area that I lag behind with. My choices were definitely the easier option and although I decided on a kahoot quiz it was a challenge. So, firstly to experiment with different technological resources and consider further training in this area. The second is to try and recognise that sometimes less is more. Thirdly would be to be more structured with my learning objectives and as Petty (2014: 209) points out, ‘even a discussion needs to be structured with objectives. ‘It is only then that students can critically examine the evidence, question normative beliefs and then form an opinion’. The fourth to try to improve my communication and delivery and think of new innovative and creative ways to deliver a lesson, designed to increase learner motivation and interest and concentrate on it being more learner centred. Lastly to try to focus on my confidence and belief that I may have an element of ability and finally to learn to appreciate others viewpoints. 
From a personal development perspective. I think the obvious is CPD in some areas such as the use of technology and lesson delivery. think that for communication, confidence, self-belief and learning to minimise contents it is deeper than this and consideration of interventions like mindfulness or NLP may be of benefit. Or perhaps choose another profession!
Last two headings Aligned to A.5 – K.5-6 and V.3 
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