A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident (equivalent to 5000 words)

As defined by Tripp, a critical incident is not something which appears magically and clearly presents itself as a shining beacon. Rather, it is the observer who judges the incident as critical, depending on how the incident is observed and what can be drawn from the incident. For an incident to be critical, it is dependant on the interpretation of events and why they occurred, ultimately being a judgement for the observer (Tripp, 2012). For this critical evaluation, I am the observer and have chosen to interpret an incident during my bridging experience as critical. Although I observed many incidents considered in my opinion to be critical, the incident I have chosen to focus on outlines behaviour management theories which is crucial in any teaching practice. In this critical evaluation I will demonstrate that my chosen critical incident confidently identifies itself as an incident to research and one that will help me reflect on my future teaching career. I intend to discuss why this incident occurred, what practice the teacher used and how it can be reflected in my own practice. It outlines learning theories, both explaining why the students acted in a particular way and what the teacher did as a response. The ability to observe and reflect upon critical incidents is a vitally advantageous in my own teaching practice as it will give me the tools to understand pupil’s thought process to things like questioning, acting up in class and why they choose to be engaged in certain lessons but not others. As a perspective future teacher, understanding pupils and why critical incidents occur is key to becoming an informed teacher who wants their pupils to succeed.

Observation
Speaking contextually, the observing of the critical incidents took place over the course of two days, in a modern comprehensive. I observed and wrote critical incidents on four year eight classes, so pupils were twelve/thirteen years of age. I was assigned to follow one year eight pupil’s timetable and so the lessons observed included a few constant pupils as the classes barely shifted in attendees due to set groups. This meant that it was able to note how the class evolved and developed throughout the two days and also meant that I was able to compare the learning in the four classes and of course, the classes engagement. In this sense it was incredibly value to shadow a pupil’s timetable of lessons. It is vital that throughout my critical incident observations my reference to the pupils and the comprehensive ensures to keep their identity anonymous. It is important to do so to protect identity of pupil and school and as my role as a researcher I “should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity” as outlined in the (BERA guidelines 2018, page. 21). Conducting my research on accordance with guidelines is the foundation of my bridging process and allows me to enter the school appropriately with clear guidance on what to do and what not to do. Thus, BERA guidelines were followed throughout this process.  

Whilst conducting these observations to find critical incidents, it is important to understand different observation models and the reasoning behind the one that was chosen. A non-participant observation was chosen and would work a lot better compared to a participating observation because a non-participant observation would highlight critical incidents and show the purpose of looking for critical incidents during observation. Considering one purpose of a critical incident being to learn about teaching, teaching methods, for understanding and application into personal practice (Chin-Wen Chien 2018, page. 340), using a non-participant observation model is the best way to capture a true critical incident. Using a participation observation model, the participant and/or researcher also becomes part of that critical incident if they are acknowledged rather than remaining the silent observer. A critical incident is a way to learn teaching strategies and to learn how teachers handle different situations such as behaviour management. Thus, the observation model must mimic, as closely as possible, the observer not being there so that normal class dynamics and teaching practice can be seen. This is a huge advantage of non-participant observation model and the primary reason it was chosen as the model to use. Furthermore, another advantage of non-participant observation is that for a classroom it is an unbiased observation method. As no communication occurs with the pupils, any judgement that is made on the critical incident is just taken from that critical incident and not personally knowing the pupil. For example, if a pupil is not engaging in work set, it can be assumed from an unbiased perspective that they are either struggling with the task set or are finding the task not challenging enough. Thus, it can be discussed through non-participant observation all these possibilities and without needing to communicate to the pupil. Being a non-participant, silent observer is incredibly advantageous when it comes to critical incidents and classroom environments. However, there are some disadvantages of the non-participant observer model and thus advantages of participant observer model. One such disadvantage of the non-participant model and consequently an advantage of the participant model is that being a participant can allow full engagement and a deeper understanding as to what is being observed (Mackellar, 2013). For example, the pupil who is not engaged with the learning can be assumed to have various reasons by the observer but there will be no definite reason unless the observer communicates with the pupil and finds out why. This can be advantageous as a researcher as it allows to delve deeper into the reasoning such as the way the teacher explained the task, personal reasons, or a lack of understanding. The non-participant model does not explore these reasons, only guesses them. Another disadvantage of the non-participant model is that sometimes, particularly in a classroom environment, it is not possible. As with anyone walking into a class who is not the teacher, the pupils will notice, and this can sometimes affect their behaviour during lesson for instance; disruptive behaviour or out of character behaviour as the observer watches them. Also, as an adult, pupils may ask for help with tasks set and conversing with them makes the observer a part of the critical incident and a participant. During the bridging experience a non-participant observation model was carried out, which harmoniously connected with the task of finding a critical incident, although it is important to be aware of challenges with the observation model and how it may have impacted on some critical incidents that were noted down.

The critical incident I have chosen to focus from my bridging occurred in a year eight science lesson as seen in Appendix 1. The lesson was second period and as the pupils entered it was evident that the lesson was going to be challenging for the teacher. Many of the pupils had mixed engagement and those that were engaged in the lesson were overshadowed by their peers. While pupils would shout out answers enthusiastically showing clear engagement with the subject, there were more occasions where pupils were easily distracted from the work and were more involved with talking to other pupils about conversation off topic. Contextually speaking, it is important to note that the pupils have missed six months of teacher because of the coronavirus. This has disadvantaged the pupils massively as it has left them without learning for six months and while these year eights are indeed the age for year eights, they are still very year seven like in their understanding of knowledge and have to be walked through the lesson step by step with the teacher. The affects of the transition period for year groups is evidently tough across the whole comprehensive. At the beginning of the science lesson the teacher informed the class immediately conveyed the structure of the lesson, an end of topic test where the teacher held up an exemplar test and explained how the pupils were going to construct their work, the start of a new topic and a game to finish. The teacher kept reinforcing that there would be a game to finish the lesson as the pupils reacted negatively towards the news of the end of year test. This technique of reinforcing the game always got the pupils on side and focused on the lesson. My critical incident is focused on the teacher informing the students that there will be consequences for their behaviour. Throughout the lesson there were multiple disruptions from many pupils in the lesson. The teacher did not react to all these disruptions, choosing their moment. However, whilst obtaining an answer from one pupil for a directed question the other pupils were continuing to be disruptive and consequently the teacher could not hear the pupil’s answer. In response to this behaviour, the teacher instructed all pupils to put their pens down and face the front, towards her. She explained to all pupils that it is disrespectful talking over others and expressed that they have a fun activity planned for the end of the lesson and that she wanted to do something fun with the class but said that if disruption continued that this privilege would get removed. After analysing this critical incident, I noted that there are links to the new Welsh curriculum and Donaldson’s four purposes as seen in Appendix 2. Observing the lesson informed me that the pupils are “healthy, confident individuals ready to lead fulfilling lives as valued members of society” (Donaldson, 2012) as they would confidently express their answers and confusion about the lesson, showing that they have a willingness to learn and this will be carried to value members of society. Another purpose the lesson for my critical incident links to is “ambitious, capable learners ready to learn throughout their lives” (Donaldson, 2012). It was evident that although the class struggled to focus at times, they are ambitious and capable and do care about learning. Particularly with the game at the end of the lesson, they were ambitious in giving out answers enthusiastically. Therefore, even though the four purposes and the new Welsh curriculum have not been implemented, there are already parts of it within the comprehensive.

Literature review 
Through analysing the critical incident identified, there are several areas to research more in depth, two of these being behaviour management theories and resilience in the classroom, developing pupil’s emotional skills through empowering them. Both areas are key into understanding the aforementioned critical incident and behaviour management as a whole. 

When it comes to behaviourist theories, it is important to note that just because these theories pose ideas about managing behaviour, they are not a fixed set of guidelines for teachers and in fact teachers will ‘cherry pick’ ideas from different theories and combine them to make their own way of behaviour management. There are several behaviour management theories to research, all with different elements and levels of enforcement. Perhaps the most forceful and severe theory for dealing with disruptive pupils is the Assertive Discipline Theory. This theory was developed by Lee and Marliene Canter in the mid-seventies. It is stated that behaviour management should be dealt with professionally by teachers and there are three ways to respond to pupils who are being disruptive or misbehaving; to surrender to the behaviour non-assertively, to respond with anger to misbehaviour and to comply (Canter and Canter, 1976). The backbone of this theory is assuming that pupils will misbehave and so it is important for teachers to prepare in advance to deal with misbehaviour and employ a take charge approach. Being such a resilient theory there are strengths and weaknesses when it comes to the practicality of the theory in a classroom and contextually the teaching styles in the mid-seventies will have differed to the styles deployed in the present days. Such strengths of this theory are that due to the teachers being so resilient in their discipline to the pupils, that there will be less pupils misbehaving, perhaps out of fear as they will have very clear guidelines of how to behave and the consequences of misbehaving. Canter and Canter also claimed there would be an “80% drop in classroom disruptions” (Canter and Canter, 1976) and with claims of figures falling so low if this theory was adopted by teachers, who would not want to follow this theory. However, despite these possible advantages of this theory, there are evidential weaknesses. One massive weakness that cannot be ignored, especially in the present day of the twenty-first century is that this theory ignores pupil’s individual differences and personal circumstances. It assumes that pupils misbehave because they are just naughty at the core and not because they may have personal and family issues or experiencing mental health. Thus, overall, the assertive discipline theory could be regarded as outdated which is why teachers should perhaps not employ this theory solely as it could alienate the pupils and other theories should be researched to be implemented. However, the primary reason for the theory as taking charge and the teacher having an authoritarian role is indeed important.  A second theory regarding behaviour management is the Logical Consequence Model developed by Dreikurs in 1968. Although established earlier than the previous Assertive Discipline theory, Dreikurs’ model actually admits that there are reasons behind pupils misbehaving and does not just assume they are born that way. This theory instead suggests that pupils are motivated to misbehave through unconscious needs such as to gain attention, display inadequacy, exercise power or exact revenge. Although these factors all matter, the primary factor is to gain attention and if this need can be satisfied then all other reasons will not matter (Dreikurs, 1968). This theory is also perhaps more understanding as rather than punishment, it looks at pupils understanding their motives behind breaking rules which will fall into the categories above and the teachers can help the pupils explore why. The strengths of this theory are largely greater than the previous as it does acknowledge that pupils may be struggling with personal or family issues or mental health as a way of acting up. Thus, when a pupil acts up to gain attention the teacher could explore this reason with the pupil and find that the pupil does not have attention in other personal aspects of their life and being disruptive is the only way the pupil feels they can gain attention. A further strength is that the teacher plays a role of aiding the pupil and understanding them rather than blaming them and making them feel guilty. However, the weaknesses of this theory are that it ignores the discipline side from the teacher and could arguably be regarded as being ‘too soft’ on the pupils. Also, some teachers may disagree employing a model that gives more power to the pupils, but therefore teachers can pick and choose elements from these theories as seen in the critical incident. The final behaviour management theory to review is the Reality Therapy developed by William Glasser in 1965. Out of all the theories, this one is perhaps the most in tune with understanding the way that pupils disrupt class and the reasoning behind disruption. This theory is concerned with using peer feedback with pupils to include them in class discussions regarding behaviour Thus, the pupils have some involvement in setting class rules and responsibilities. It is also thought that if a pupil perceives their behaviour is disruptive or off-target and not resulting in achieving the desired target then they will adapt and modify their behaviour to achieve their target (Wubbolding, 2015, page. 196). It is important to note that the desired targets pupils want to achieve largely remains the same as the targets in the Logical Consequences Model such as attention although in this theory they are named as the five needs which include; survival, freedom, power, fun, belonging and love. A huge strength to this theory includes the pupils having a voice in behaviour management in the classroom and can use peer feedback to tell others their opinions on behaviour. The hope is that pupils will listen to other pupils who are on their level more than an authoritarian figure, thus the pupils will not feel like their being overshadowed. This theory is advantageous as it puts the power in the hands of the pupils. However, the disadvantage of this could be too much power in the hands of the pupils and in fact as authoritarian figure and procedure for behaviour management is needed. In this regard it is up to the teacher and pupils to decide how much input they each have in the behaviour management. An ultimate advantage of this theory is that it aims to help pupils make better choices, which follows Donaldson’s four purposes in the new Welsh Curriculum and there could be no disadvantage in wanting to achieve the best out of the pupil in terms of behaviour. All these theories give teachers the chance to adapt and chose their own models to apply to classes and this adaptation of models will evolve from class to class.  

[bookmark: _Hlk54632120]Another area of research chosen that relates to the critical incident is the idea of promoting resilience in the classroom through pupil’s choices and voices. This area ties into some behaviour management theories, especially the Reality Therapy theory in that it is giving pupils the power to decide their own rules of behaviour in the class and gives power to the pupils (Carmel, 2008, page. 121) . This is advantageous as traditionally pupils would be dictated the rules of behaviour management and expected to follow but it seems like this is shifting to a new era of promoting behaviour management. Pupil voices are now being listened to and their opinions considered. This can be seen through the process of form representatives; elected members of a form group voice the opinions of pupils and sitting down to meetings with heads of years about any problems, changes they want implementing within the school. Thus, pupil voice is not only relevant when it comes to deciding the rules of behaviour in the class, but also when it comes to the day to day running of the school. This is advantageous as it gives the pupils a voice and a safe setting where they influence some school rules without affecting the running of the school. It also links to Donaldson’s four purposes as pupils who are ready to enter the working world, therefore preparing them to take control during their adult life. Regarding pupils setting behaviour during class, this will be on aspects such as making sure that set work is finished on time collectively by the class. This is to ensure that no pupil is left behind when it comes to workload. A big part of pupils choosing behaviour management during class involves the teacher modelling the perfect behaviour decided by the pupils so that the pupils have a role-model (Carmel, 2008, page. 127). This is advantageous as it again gives pupils control and rather than the teacher dictating all the rules, the pupils also have a voice. However, giving pupil voices could be abused by the pupils themselves if not controlled by the teachers who should have the final voice especially with the younger years such as year 7’s who are still adjusting to life at a comprehensive school. Giving pupils a voice along with finding the appropriate behaviour theory are two research points that will prove vital to a successful behaviour managed class. 
 
Reflection
On reflection the critical incident identified and reviewed in this piece is evidently a huge part of the teaching practice. If a confident and clear behaviour management plan is not in motion, then the classroom and learning will suffer. It is important to establish an effective behaviour management theory as it is inevitable that I will experience a disruptive class or disruptive pupils and I will need to confidently know how to broach them effectively. I will also need to set clear boundaries and my expectations of pupil behaviour during my very first teaching lesson. This is to ensure the pupils know what I expect of them and know how I expect them to behave. I will also need to set out consequences for disruption, or course following the school’s behaviour policy. Going forward in my personal teaching journey, I aim to develop a clear behaviour management practice of my own which incorporates the effective points from all behaviour management theories. As researched in these theories the primal reason that pupils will be disruptive is because they seek attention. If I can satisfy this need for attention, not by giving them attention for being disruptive, but asking questions about the work and checking for understanding, then hopefully the need for attention will be satisfied. When it comes to the reasonings behind behaviour management and why pupils become disruptive, it is important to factor in all reasons. Of course, the need for attention is the primary reasons in the theories but there can be many important and primary reasons such as family and personal issues, mental health, lack of understanding or not being motivated enough, or the lesson is too easy and not mentally stimulating or fun. I will also use the research of my literature review and aim to get the pupils to suggest some ideas for how they want behaviour management to run when they are with me for lesson. I will also model what they suggest giving them a behaviour to aim for and copy (Carmel, 2008, page. 127). Using pupils for my future practice of behaviour management means that I will be incorporating the reflective model of seeing my practice through my pupil’s eyes (Brookfield,1995, page. 199). This will aid me in building repour with the students as a welcoming individual willing to listen to their needs as well as instructing them on what I expect in behaviour as well. This technique would have to be done with all my classes that I take as each class will have their own definition and ideas on behaviour management. Reviewing a critical incident is a reflection model as I am commenting and analysing what went on in the class that I think is a critical incident. Focusing on behaviour management as a critical incident is one that is challenging as each teacher has their own behaviour management theory that they have constructed themselves. Thus, if I were in that same situation, with my own behaviour management theory, I would have dealt with the disruptive pupils differently, even if only slightly different. It is important to note that my style and methods for behaviour management will forever be adapting as there will always be a new challenge with disruption and of course not every pupil will respond the way I envision. Thus, my technique and theory are forever going to have to adapt throughout my whole future teaching career and I will always be looking out for hits and help, taking advice from colleagues and vice versa. 

In conclusion, the critical incident highlights how vital behaviour management is when is comes to teaching practice and is an aspect that constantly needs adapting whether it be from class to class or from school to school. It is important to construct a behaviour management theory specific to class needs and involve pupils in the construction of behaviour management at every possibility. As a reflective practitioner it is an aim to take research from this critical incident and find out why this critical incident occurred. Through reflecting and discussing the critical incident links to the Professional Standards for Teaching and Leadership can be made, namely collaboration with the pupils and producing an innovative way of viewing behaviour management, all of which is a vital inclusion as a future teacher in the twenty-first century.  

Appendices 

OBSERVATION / FIELD NOTES – Appendix 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Second period 
· Year 8 
· Science lesson in classroom

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Pupils were continuously loud – teacher said this was odd – factor in observers like me were present
· Pupils were told about an open book test and their reaction was annoyance – majority didn’t seem to want to learn and this would continue throughout the lesson
· There were hints of wanting to learn when pupils shouted out answers when prompted
· Pupils were easily distracted by talking to friends
· At one point the teacher briefly left the class to sort out a pupil dispute and pupils became incredibly disruptive 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· There was a end of topic test at the start of the lesson to mark the end of a topic before moving onto a new topic
· The beginning of the new topic included a simple introduction activity of a spider diagram, followed by a game at the end of lesson

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The results from the test can help the teacher understand where the pupils understanding is on that particular topic and also outlines to the pupils were they are struggling
· After the test the pupils were also asked to write down a strenght and a target after marking the test – this gave both pupil and teacher clear direction

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The end of topic test challenged pupils and so did the game at the end of the lesson as it tested their learning while being engaging

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· End of topic test combines the pupils learning on that particular topic and the individual strenghts and targets the pupils write down is a clear pathway to were the pupil knowledge has develop or needs to develop
· These test scroes and targets will be used as a indication of what topic to revisit closer to exam time

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Behaviour management incident
· Throughout the lesson there were multiple disruptions from many pupils in the lesson. The teacher did not react to all of these disruptions, choosing her moment. Once the teacher realised ignorning disruptions wasn’t working, they knew they had to act. A pupil was answering a teacher directed question about the teask but the teacher was unable to hear the pupil or respond accordingly due to pupil noise. The teacher instructed all pupils to put their pens down and face the front, towards her. Teacher explained to all pupils that it is disrespectful talking over others and expressed that they have a fun activity planned for the end of the lesson and wanted to do something fun with the class but said that if disruption continued that this privaledge would get removed unless their rude behaviour stopped. 





CRITICAL INCIDENT IDENTIFICATION RECORD – Appendix 2 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· [bookmark: _Hlk54172260]Second period, Year 8, stage of group is affected as they are not were year 8’s should be due to missing 6 months of teaching due to schools being closed and learning being stopped due to covid – it was remakred that the pupils are behind in development and still have the mentality of year 7’s who need their hand holding a lot more than year 8’s would normally
· Pupils were informed of the lesson structure immediately and were noted that there would be a game at the end of the lesson if all went smoothly – the promise of a game produced a positive reaction from pupils. But first, an exemplar test paper about the end of a topic was held up and explained
· Pupils engagement was mixed. While pupils would shout out answers enthusiastically showing clear engagement with the subject, there were more occasions where pupils were easily distracted from the work and were more involved with talking to other pupils about conversation off topic

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Throughout the lesson there were multiple disruptions from many pupils in the lesson. The teacher did not react to all of these disruptions, choosing her moment. Once the teacher realised ignoring disruptions wasn’t working, they knew they had to act. A pupil was answering a teacher directed question about the task but the teacher was unable to hear the pupil or respond accordingly due to pupil noise. The teacher instructed all pupils to put their pens down and face the front, towards her. Teacher explained to all pupils that it is disrespectful talking over others and expressed that they have a fun activity planned for the end of the lesson and wanted to do something fun with the class but said that if disruption continued that this privilege would get removed unless their rude behaviour stopped.
· Clear behaviour management – theories on behaviour management and how teachers will ‘cherry pick’ points from different theories and combine them to create their own behaviour management theory – behaviour management in the classroom is not clear cut and defined by one singular theory
· Donaldson’s 12 pedagogical principles – encourage learners to take responsibility for their own learning, support social and emotional development and positive relationships
· [bookmark: _Hlk54174982]Four purposes – ethical informed citizens of Wales and the world, ambitious capable learners, healthy, confident individuals  



OBSERVATION / FIELD NOTES – Appendix 3
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· 28/09/20 – 11:25
· Year 8 ART

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Third period – near the start of study – covid situation means that the year 8 year group were last in school as year 7’s and are maybe disadvantaged by having not made that transition to year 8’s
· Indoors
· Ability range would be hindered due to covid and missing 6 months of teaching and transition

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· At the beginning of the lesson pupils were asked to put bags on the floor and to face the front, in the direction of the teacher. A shushing sound was used and the register was taken. Objectives lined out immediately
· Pupils settled down relatively quickly – although some arrived late but were just asked why outside of the classroom and asked to take a seat
· Important to note that as the lesson progressed even though there was conversation from the pupils outside of the lesson topic, overall the conversation and concentration was about the lesson and the tasks set – in comparison to the other lessons it was relaxed and comfortable

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Pupils were continuing on with previous work to draw fish scales – teacher had a video recorder at the start of the lesson pointed at her own work and she projected this onto the board as a live feed so that the pupils could see what she was doing and follow her example and technique
· The lesson objectives were read aloud clearly at the start of the lesson

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher putting a live feed of her work for the pupils to observe what to do and how to do it right
· Teacher and teaching assistant floated around the classroom constantly to check up on pupils work and to make sure they understood the task given to them.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The pupils were challenged when they could select the fish they wanted to draw – each fish had a different level of work and detail and the pupils were given choice so they could choose at what level they thought they were 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Existing knowledge of the pupils was used as they were continuing from the work they did in the previous lesson
· Pupils were also given the task (after practising drawing fish scales), to draw a whole fish incorporating the work they had done on the fish scales into the fish. The teacher was using a step by step method to get to the end result of a detailed drawing of a fish that demonstrates all the techniques they have been taught 
· Pupils were, after the first task of drawing scales, asked to write down a strenght and a target into their books on what to imporve on when it came to drawing the full fish with the detailed scales. This also allowed the teacher to review what the pupils thought their targets were as a form of self reflection

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Pupil reflection – the teacher commented on the improvement the pupils had made after they finished work on the scales. The teacher then chose pupils at random what they think their strenghts are and what they think they could improve on. The techer then told everyone to write these strenghts and targets in a purple pen which she called, the purple pen of progress. After the teacher had given the pupils time to write a strenght and a target, they asked a few pupils what they had written down







CRITICAL INCIDENT IDENTIFICATION RECORD – Appendix 4 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Year 8
· Period 3 commencing at 11:25
· At the beginning of the lesson pupils were asked to put bags on the floor and to face the front, in the direction of the teacher. A shushing sound was used and the register was taken. Objectives lined out immediately
· Pupils settled down relatively quickly – although some arrived late but were just asked why outside of the classroom and asked to take a seat
· Important to note that as the lesson progressed even though there was conversation from the pupils outside of the lesson topic, overall the conversation and concentration was about the lesson and the tasks set – in comparison to the other lessons it was relaxed and comfortable
· Pupils were continuing on with previous work to draw fish scales – teacher had a video recorder at the start of the lesson pointed at her own work and she projected this onto the board as a live feed so that the pupils could see what she was doing and follow her example and technique
· The lesson objectives were read aloud clearly at the start of the lesson

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Pupil reflection – the teacher commented on the improvement the pupils had made after they finished work on the scales. The teacher then chose pupils at random what they think their strenghts are and what they think they could improve on. The techer then told everyone to write these strenghts and targets in a purple pen which she called, the purple pen of progress. After the teacher had given the pupils time to write a strenght and a target, they asked a few pupils what they had written down
· Note that the pupils improvement on work has been made in spite of missing six months of school due to coronavirus 
· A number of Donaldson’s four purposes for the new curriculum have been achieved through the pupils being ambitious, capable learners, creative contributors – the pupils were really engaging with the lesson and the task set, and drawing fish scales is indeed creative  
· Healthy confident individuals e.g. could confidently evaluate their own work and know where to improve



OBSERVATION / FIELD NOTES – Appendix 5
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Year 8 – 12:25 – lesson split in two halves due to covid
· Period 4
· Design and Technology lesson

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Indoor lesson 
· Near the start of study, ability range varied

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Start of the lesson began with the teacher counting down from three in Welsh to settle the pupils and get them all quiet and facing the front
· The class was still talkative from the art lesson but were generally settled and engaging 
· Even with the split lesson, the pupils still settled quickly

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· Lesson began with a starter activity to introduce the purpose of the lesson and what the pupils will be doing  - starter activity was answed by the pupils in response to open questions and questions directed to whole tables 
· For the main task a writing frame was given to the pupil to start them off with sentences and to give them guidance on what to write about 
· Teacher constantly went round the class asking everyone how they were doing and making sure that all pupils understood the task

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The work frame given to the pupils helped them to begin sentences and what to write about. There was also information up on the board to act as guidance 
· Anything that the pupils struggled with collectivley, the teacher would note down and go throuhg it with the class before setting the class on task again

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Pupils had to complete  the writing frame out for two products. The first one was relativley simple and the second product was a bit more tough and the teacher did not walk the pupils through it like they had done for the first product, they only gathered the class when they could see confusion about an area of the task

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The pupils appeared to be starting on a new topic so no existing knowledge could be used
· Pupils were given homework at the end of the lesson to complete both writing frames for both products

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Pupil was struggling with a section on the writing frame and asked the teacher for help. The teacher sat on a stool across from the pupil so as to be on the pupils level. Pupil expressed her confusion and the teacher answered part of the question and then asked for her opinion on what the answer was. The pupil answered the question with the teachers guidance and approval. The pupil had control of the questioning and discussion session and were encouraged to use their own opinons rather than relying on the teacher




CRITICAL INCIDENT IDENTIFICATION RECORD – Appendix 6

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Year 8 class
· 12:25, Period 4 – lesson split into two halves due to the schools covid policy
· Start of the lesson began with the teacher counting down from three in Welsh to settle the pupils and get them all quiet and facing the front
· The class was still talkative from the art lesson but were generally settled and engaging 
· Even with the split lesson, the pupils still settled quickly
· Lesson began with a starter activity to introduce the purpose of the lesson and what the pupils will be doing  - starter activity was answed by the pupils in response to open questions and questions directed to whole tables 
· For the main task a writing frame was given to the pupil to start them off with sentences and to give them guidance on what to write about 
· Teacher constantly went round the class asking everyone how they were doing and making sure that all pupils understood the task

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· Pupil was struggling with a section on the writing frame and asked the teacher for help. The teacher sat on a stool across from the pupil so as to be on the pupils level. Pupil expressed her confusion and the teacher answered part of the question and then asked for her opinion on what the answer was. The pupil answered the question with the teachers guidance and approval. The pupil had control of the questioning and discussion session and were encouraged to use their own opinons rather than relying on the teacher
· A purpose of the new curriculum that has been acheived in this critical incident and throught the work set is that the pupils become enterprising, ready to play a full part in life and work e.g. learning about product specification, confident individuals ready to lead fulfilling lives as valued members of society. The questioning and answer session from the pupil and teacher highlights this as it gets the pupil to think idependently and use their own knowledge to work out the answer – this skill can be transferred to a full part in life and work



OBSERVATION / FIELD NOTES – Appendix 7
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
· Year 8, 11:25
· Period 3
· Math lesson

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Lesson occured just before lunch time, after the science lesson
· Near the start of study with low ability levels
· Everyone was seated and asked to complete the starter activity on the whiteboard 
· Class was noisey to a degree with many questions asked and confusion almost immediatley, even during the starter activity
· When the starter was finished, the answers to the starter were discussed and a register was taken
· Lesson focus was clearly laid out after the answers for the starter activity

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Pupils were very engaged with the starter activity asking lots of questions – the vibe was a lot calmer than the previous science lesson
· Pupils expressed evident confusion throughout the lesson – this is a class that clearly struggles with math

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
· After the lesson objectives and the aims were read out the teacher went though what they would be learning with questions answered and practices done of the board and explained 
· A worksheet with questions was given out to the pupils and the teacher set the pupils to work and went round answering questions and helping the pupils that were struggling

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· A helpful slide was left on the board whi.e the pupils were answering questions as a reminder to pupils for how the work was solved to get the correct answer
· Teacher was constantly floating around the class to help students while they answered the designated questions 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Differentiation took place as while the teacher was explaining what questions the pupils needed to answer on the work sheet, they also explained that if they finish the designated questions then they would get another set of questions that would be harder – progressing knowledge and adhereing to different abilities in the class

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· Students were starting a new topic however, they could use the knowledge that the teacher just gave them about the topic to answer the questions
· Teacher also told them that if they didn’t finish the questions set then it would be to finish them for homework

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· A single pupil was being disruptive and not on task. Teacher noticed this whilst helping another pupil with the questions and gave pupil A a choice saying they could either settle down or come back at lunch to finish the work and make up for the disruption. Pupil chose to settle down and then proceeded to ask her other classmates if the answer they had written to a question was correct or not




CRITICAL INCIDENT IDENTIFICATION RECORD – Appendix 8 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	· Period 3 at 11:25. Year 8 group of low ability 
· Lesson occured just before lunch time, after the science lesson
· Near the start of study with low ability levels
· Everyone was seated and asked to complete the starter activity on the whiteboard 
· Class was noisey to a degree with many questions asked and confusion almost immediatley, even during the starter activity
· When the starter was finished, the answers to the starter were discussed and a register was taken
· Lesson focus was clearly laid out after the answers for the starter activity
· Pupil involved had been previously quiet all lesson but disruptive in the science lesson beforehand 
· Pupils were very engaged with the starter activity asking lots of questions – the vibe was a lot calmer than the previous science lesson
· Pupils expressed evident confusion throughout the lesson – this is a class that clearly struggles with math

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· A single pupil was being disruptive and not on task. Teacher noticed this whilst helping another pupil with the questions and gave pupil A a choice saying they could either settle down or come back at lunch to finish the work and make up for the disruption. Pupil chose to settle down and then proceeded to ask her other classmates if the answer they had written to a question was correct or not
· Most behaviour theories state that a primary reason pupils act up is to gain attention. Here, it can be seen that the pupil did want to gain the teachers attention to verify her answer. Perhaps they thought the teacher was not spending enough time going through the work with them
· Pupils in the lesson are ambitious capable learners as the pupil wanted to verify her answer showing that although they were disruptive, they were lesson focused 
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