A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction

[bookmark: _GoBack]This assessment provides a critical evaluation which focuses on a case study of an individual or a group of learners, examining their actions and behaviors, based on an observed critical incident. From this, the next teaching and learning steps will be identified. The critical incident will develop a number of areas for potential research in which the literature review will identify and synthesis these key points, which were discovered from the observation. The school policies have been respected and fully considered in order for this observation to take place. The school and pupil’s names will be kept anonymous throughout this assessment, following guidelines by The British Education Research Association (BERA). 

It has been said that reflective practice aims to challenge and broaden the teacher’s perspectives (Bolton, 2005), assisting teachers to solve problems and better their own practice (Bartelheim & Evans, 1993). ‘Challenging teachers to focus on critical incidents in their practice is seen as an excellent opportunity to initiate a critical and in-depth thinking on one’s practice (McGarr & McCormack, no date). Similarly, Meijer et al (2011), found that allowing teachers to experience critical incidents helps to accelerate their own development. Critical Incidents are commonly thought of as ‘major events’ that occur in the classroom, although the majority of critical incidents are less dramatic and occur regularly in day to day teaching (Tripp, 1993). However, critical incidents only become ‘critical’ when thoroughly analysed and seen as ‘an example of a category in a wider, usually social context’ (Tripp, 1993, p.25). A critical incident is a value of a personal belief, although it is significant that we attach the basis of this belief to the meaning of the incident (Tripp, 1993). Similarly, the strength of the incident and the effect on the life of the child is what makes this incident ‘critical’ (Yair, 2008). 






Observation

As this portfolio focuses on human participants, The British Education Research Association (BERA) guidelines will be followed throughout (BERA, 2011). In order to protect the school’s anonymity, the school will not be named. Also, the pseudonym ‘Child X’ will be used throughout this assessment when referring to the child that has been observed (BERA, 2011).

This observation took place in a Welsh and English medium primary school. There are 422 pupils between 3 and 11 years old in the school. The school has 16 single-age classrooms. Approximately half of pupils receive their education through the medium of Welsh and 17% of pupils come from Welsh-speaking homes. Approximately 7% of pupils have additional learning needs (ALN), but very few pupils have a statement of Special Educational Needs (SEN). Very few children come from ethnic minority backgrounds. The school’s outdoor area encourages learning, include a large garden and wider grounds in order to develop children’s imagination and linguistic skills. 

My observations took place in a year 1 classroom (welsh medium) with children aged 5 and 6. There were 30 children in this classroom and 4 children had Additional Learning Needs (ALN). The classroom is a happy and welcoming environment for children where the teacher fully encouraged good behaviour based on values that promote and respect care. The classroom celebrates pupils’ good behaviour and achievements by displaying their high-quality work on the walls. The classroom walls are very colorful and wall displays are very effective. There is also an emphasis on ensuring equal opportunities in the classroom and full access to the curriculum. 


















Methodology 

This study focuses on finding a critical incident within the classroom. A critical incident is defined by McAteer et al (2010) as an event that challenges your own assumptions or makes you think deeper into the situation. ‘In analysing events to create critical incidents, we are usually trying to confirm something we already suspected, but analysis can also reveal something entirely new’ (Tripp, 2012). For an incident to be defined as critical, the requirement is that it can be described in detail and that it deviates significantly, either positively or negatively, from what is normal or expected. (Edwardsson 1992). ‘Critical incidents should question the way things normally operate’ (Tripp 1993). 

In order to find the most appropriate method for this study, many different models were considered. According to Myres and Avison (2002) a ‘research method is a strategy of enquiry which moves from the underlying philosophical assumption to the research design and data collection’. Firstly, Semi-structured interviews were considered for this study. This method includes predetermined questions and allows the interviewer to be flexible and to follow up new ideas and issues that emerge during the interview (Wilson, 2009). According to Lodico, Spaulding and Voegtle (2010) pre-formulated questions ensures that the interview remains focused on a particular topic in order for the desired data to be collected. However, Patton (1987) argues that the way that a question is worded is one of the most important elements in determining how the interviewee will respond. It is important for all questions to be open-ended, neutral, sensitive and clear. ‘A semi-structured interview follows a less rigid format than a structured interview, although standardized questions, covering socio-biographical details like age, sex, educational and open.

Secondly, questionnaires were considered for this particular study. According to Kumer (2011), questionnaires are effective as it is a cheap and anonymous way to collect data with a great potential for response. However, in order to encourage completion, the questionnaires must be interesting and clearly written in order for the participant to understand and complete (De Vaus, 2002). ‘Questionnaires are capable of producing large guantities of highly structured, standardized data, although the quality of the information they provide is largerly dependent upon the design of the questionnaire’ (Clarke and Dawson). This statement is also supported by Anderson and Arsenault (1998) that argue that a well-constructed questionnaire encourages completion, it also allows the collection of reliable and reasonably valid data that is cheap and timely manner. Good questionnaires are not possible without careful thinking, numerous drafts and extensive piloting (1996). ‘The questionnaire can thus be described as the medium of conversation between two people, albeit that they are remote from each other and never communicate directly’ (Brace, 2013).

After research, it was found that an observation method would be most appropriate for this study. ‘Observation is like a camera shot, and although it is said that the camera does not lie, it may distort’ (Sharman et al, 2007). By observing children, we are able to understand their development and change in behaviour depending on the contexts (Palaiologou, 2008). The observation method involves directly observing a child, noting and recording how the participants behave in the environment by focusing on their physical and social development (Pope & Mays (1993); Mulhall (2003). An observation method is most effective for this study as it can provide a new insight of an event by drawing attention to actions and behaviour that would normally be taken for granted or ignored (Patton, Gruba and Lincoln; Cited in Clarke, 1999), which suits the study when looking for a critical incident. 

Urine Bronfenbrenner’s Ecological System theory has explained how the child’s environment massively affects children’s growth and development (Oswalt, 2018).
‘when children feel emotionally safe and secure they are able to explore’ (Early Years Matters, 2018). Due to the observation taking place in the children’s ‘everyday’ environment, it is hopeful that the observation results would be accurate and reflect from children’s natural behaviour (Tassoni, 2007).

Case study research can be employed to capture and formalise the knowledge of practitioners, develop theories from practice, and move on to the testing stage (Benbasat et al., 1987). The case study approach can be particulary appropriate for one aspect of a problem to be studied in some depth (Belle, 2007). 
















Four Purposes 

My observations took place in a primary Welsh and English medium school. 
My main observations took place within a Year One classroom. Firstly, I observed a group of children that were undertaking a task set by the teacher, my observation then changed to one particular child that took my attention. The task involved a ‘Tric a Chlic’ exercise that aimed to improve the children’s welsh literacy skills. The classroom teacher set the task by clearly stating the objectives. All pupils listened to the teacher and appeared to be fully engaged and ready to learn. The children understood what was expected from the task and went ahead to complete without hesitation. Prior to this task taking place, the children’s understanding of the subject was not assessed. This task was based on the group’s level of ability and not on the child’s individual level of ability for this particular subject.

As previously stated, the children went ahead to complete the task without any issues, however, one child then caught my attention due to how quickly the child completed the task. This child will be refered to as ‘Child X’ throughout the assessment. ‘Child X’ very quickly completed the task, calling the teacher to show that the task was complete. As the teacher began to mark the work to provide feedback, ‘Child X’ then stated that the task was far too easy and the child did not feel as though they had been challenged in their work. After talking directly to the teacher, the teacher agreed that there was no challenge in the work for ‘Child X’ and the given task was too easy. 

This critical incident undoubtedly connects with Donaldson’s Four Purposes. The first purpose in which this critical incident connects to is; ‘Ambitious, capable learners, ready to learn throughout their lives’. It is important to note that this purpose set by Donaldson states that children set high standards for themselves, search for challenges and enjoy them. Findings from my critical incident found that ‘Child X’ fully recognised that there was a lack of challenge in their own work and was able to address this to the teacher by stating that ‘the work was too easy’. 

Secondly, this critical incident also connects to; ‘Enterprising, creative contributors, ready to play a full part in life and work’. This purposes states that children should be able to recognise opportunities and benefit, however, the critical incident shows that the opportunities for a challenge in ‘Child X’s’ work was not available. ‘Child X’ also recognised that this opportunity was not presented in their work. The critical incident also connects to a part of this purpose which states that children should be ‘willing to play their full part in their life and work’. After completing the task, ‘Child X’s’ response to the work strongly suggests that this individual is willing to play a full part in their life and work. ‘Child X’ looked for a challenge in their work in order to challenge and better their intelligence. 













































Literature Review (430/1,500 words)

From the critical incident, a number of areas for potential research were discovered. This Literature Review will introduce a wide range of different sources related to the critical incident. 

1. Growth Mindset = abilities can be developed (430/500)
The first area of research that will be discussed is Growth Mindset. 
Proffessor of Psychology Carol S.Dweck is known for her work on Growth Mindset. 
Mindsets are the beliefs that people have on their own abilities, intelligence, talents and personality, which plays a powerful role in their own success (Blackwell, Trzesniewski & Dweck, 2007; Dweck, 2016). Dweck (2015) states that people with a Growth Mindset believe that their abilities can be developed by hard work, learning and perseverance (Dweck, 2006).  It is believed that children with a growth mindset value their failure as a potential for learning and a chance for feedback allowing them to learn from their mistakes (Dweck, 2006). These children look for an academic challenge in their work to enhance their learning (Claro & Paunesku, 2014). Covington (1984) supports the work of Claro & Paunesku, stating that challenging tasks endeavor learning opportunities which can include a risk of failure but also an opportunity for improvement. However, improving the process of learning through challenging tasks may only be appropriate for children with a growth mindset (Fry & Cole, 1980).

According to Dweck’s research, it is believed that there are two different types of mindsets: a growth mindset and a fixed mindset. The Growth mindset allows children to see their ability as something that can be increased with time and effort and a fixed mindset is where children see their abilities as static and inflexible (Dweck, 1999). ‘Those who think intelligence is inherent and unchangeable exert less effort to succeed and have a fixed mindset’ (Hochanadel, 2015).  However, both mindsets play an important role in motivation, self-regulation, achievement and interpersonal processes and also help to develop children’s social-emotional skills (Dweck, 1999). An increasing body of research has indicated that, in the future, children will need to be active problem solvers and communicators of ideas, with an appetite for learning (Bialik, Bogan, Fadel & Horvathova, 2015; Masters, 2014). This statement highly connects to the Donaldson’s New Curriculum for Wales (2022). An element of the new curriculum focuses on the 4 Purposes in which the future children should be. One states that children should be ‘Ambitious, capable learners, ready to learn throughout their lives’. 

Dweck further asserts, “Individuals with a fixed mindset believe that their intelligence is simply an inborn trait - they have a certain amount and that's that. In contrast, individuals with a growth mindset believe that they can develop their intelligence over time” (2010, p. 16). 


2. MAT (More Able and Talented) (346/500)
The term ‘More Able & Talented’ (MAAT) is used in Wales referring to children who are more able across the curriculum in comparison to those who show a particular ability in one or more areas of the curriculum; such as, art, drama or sport. (Qualifications, Curriculum and Assessment Authority for Wales (ACCAC), 2003). 
This term ‘More Able & Talented’ refers to around 20% of school populations (Meeting the Challenge, 2008). 

The Curriculum for all Learners (2010) demonstrates how to effectivelty meet the needs of MAAT learners stating that the best provision for MAAT learners is to widely expend what is available for all learners (Welsh Government, 2010). Until recent years, many MAAT programmes have been tailored towards children at secondary school ages, although a number of writers have recently argued that more must be done to create strategies and policies aimed at children from an earlier age (Kendall, O’Donnell, Golden, Ridley, Machin, Rut, McNally, West & Noden, 2005). It was also argued by Scott & Delgado (2005) that prioritizing the provision for the More Able & Talented children must begin earlier, ideally before they enter the school environment. 
The work of Howard Gardner related to the understanding of More Able & Talented learners. The Theory of Multiple Intelligences was developed by psychologist Howard Gardner in the late 1970’s. Gardner’s theory suggests that children have eight or more relatively autonomous intelligences in which children draw on these intelligences individually or corportately, to create products and solve problems that are relevant to their society (Gardner, 1983, cited in Davis, Christodoulou and Seider, 2011). These eight intelligences include; linguistic intelligence, logical-mathematical intelligence, spatial intelligence, musical intelligence, bodily-kinesthetic intelligence, interpersonal intelligence, and intrapersonal intelligence (Gardner, 1999). According to The British Journal of Special Education (2007), schools generally tend to focus on linguistic and logical-mathematical intelligences, although Gardner argues that they should pay equal attention to the development of artists, musicians, dancers, athletes and designers. Davis, Christodoulou, and Seider (2011), support this as they found that Gardner’s analysis shows that only two intelligences; Lingustic and Logical-mathematical, are being tested in modern schooling.
*Bloom (1984) Taxonomy 
3 Overlapping domains; the cognitive, psychomotor, and affective. 

3. Leavers – Leuven Scale (50/500)
The work of Professor Ferre Laevers has been one of the most powerful influences in developing our perceptions of how children learn and the preconditions necessary to make them successful learners. 
His research focuses on how we can help children to become more effective learners, in addition to the ‘content’ of what they know and can do. 
As well as developing a tool with which to measure these important aspects of development – the Leuven Scales – Leavers’ work shows how practitioners can use this information to account for and support children’s learning through the The process-Oriented Monitoring System (POMS). WWW.Nurseryworld.co.uk



























Reflection/ Evaluation and next steps

From my observation, a critical incident was found. My observation began by observing a working group, however, my focused then quickly moved to observe an individual. The critical incident that developed from the observation was very interesting for myself as a student teacher as I was able to sit and observe how naturally and confidently the child reacted when completing the task. Unfortunately, teachers do not have the time to sit and observe how each individual reacts when completing tasks due to the high numbers of pupils within the classroom. Therefore, this was a great advantage for myself as a student teacher and an important part to consider in my future teaching. Also, it is important to note that if I was not to have observed this matter, the teacher may have not been aware that the child’s ability was much greater than the task that had been set. Observations allow a quick and easy reading of the child’s ability when completing tasks. QUOTE

I have evaluated this critical incident and considered the possibilities to move forward if this incident became a reality within my classroom. Below are the recommendations I have come across through research, however these are not criticisms, only suggestions. In this section three main points will be discussed to consider the next steps. 

Before evaluating the next steps, it is important for the teacher to firstly acknowledge and reward the child for what has been successfully completed. The strategy of questioning is very effective in order for children to discover what they could do next in their own learning. In this case, ‘Child X’ realized that there was no challenge in their work. Through using ‘questioning’, the teacher could ask the child ‘how could you be challenged’ or ‘what could you do next’, which then leads to the child taking ownership of their learning. Bonwell & Eison (1991); Intrator (2005); Vygotsky (1978), state that children learn more when they are active and involved in their own learning. Carpenter (2013) argues that children have little opportunity for taking ownership of their learning when teachers dictate what, when and how they learn and how they must accomplish it. Allowing children to take ownership of their learning highly connects to Donaldson’s Four purposes; Ambitious Capable Learners, which states that children should ‘set themselves high standards and seek and enjoy challenge’ (Donaldson, ). The classroom should be an environment where student choice and control is paramount for their own learning (Zimmerman, 2002). 

Secondly, Assessment for Learning will be discussed… ‘Child X’ was given a task to complete in which their ability on the subject was not assessed prior to the task taking place. A suggestion to this matter would be for the teacher to incorporate ‘Assessment For Learning’ (AfL) into their lesson planning. The Assessment Reform Group (2002) defined Assessment for Learning as ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next, and how best to get them there’. This Assessment for Learning, which is also known as Formative Assessment, is a learning process which happens within the classroom, where teachers and students work together continuously and systematically in order to achieve their learning goal (Moss & Brookhart, 2009). As well as an assessment taking place prior to children’s learning, teachers must also assess children’s understanding during and after the task in order to move on with their future learning. 

Thirdly, teachers should over-plan for unexpected events where the planned task becomes too easy or too difficult for the child. A second task in which the teacher may have ‘over-planned’ would have been beneficial for ‘Plentyn x’.  


An effective teacher uses the process of ‘critical reflection’ to identify their actions, questions the meaning of their assumptions and reflect on their own practice to develop an alternative and better way of teaching (Cranton, 1996). Similarly, Brookfield (2004) states that critical reflection is the process for teachers to challenge their current social, political, cultural and professional actions. The process of an effective critical reflection allows teachers to recognise events that may lead to formulating new strategies for changing behavior in the classroom (Reagan et al, 2000).  However, McKnight (2002) argues, that a critical reflection is not about being able to recognise what is happening in the classroom; that is simply not enough. Rather, teachers must understand and question the ‘whys’, ‘hows’ and ‘what if’s’ in order to complete the process of reflective thinking. Bartlett (1990), similarly points out that a reflective teacher must involve questioning and managerial techniques as part of broader educational purposes. Through reflecting on the questioning techniques, we become more aware and become able of transforming the everyday classroom environment (Bartlett,1990). Brookfield (2004), argued ‘that without reflection, teachers run the continual risk of making poor decisions and bad judgments’. 
*How this will inform your own professional and personal development *






Conclusion (300 words) 

Assessment and summary of the approach you have taken. 
It is important that you link your approach to the role of the reflective practitioner in wales and the new professional standards for teachfing and leadership. 
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