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Part 1: 
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	For my PTE3, I created 30 traffic light fans, one allocated for each pupil in the class.  The purpose of making the traffic light fans was so that each pupil had an accessible and effective way to communicate their level of understanding at any point within a lesson.  If a pupil or pupils were not keeping up with an explanation or lacked understanding, they could demonstrate this by holding up the red or amber part of their fan to alert me.  This form of AFL proved very effective within the class.  It kept the verbal disruption low and allowed me to finish the point I was making and then communicate with the class what needed further explanation. 
I implemented this AFL strategy as the class struggled to communicate effectively when explaining what they did not understand.  The class was also very energetic and, a lot of the time, disruptive to one another.  This strategy allowed me to assess who needed additional support without causes mass disruption effectively.

	What have you learned?

	The above experience taught me the importance of AFL and how it can be an effective tool to ensure each child achieves the lesson objective.  It helps close the gap between where children are currently in their learning and expected to be as it informs the teacher who needs additional support.  I had also learned that it is imperative to consider the age and personalities of the class when implementing effective AFL strategies, as for this class, the traffic light fans seemed fitting as it allows a practical assessment of learning with little disruption. 

	What next?

	I will continue to discover and implement effective AFL strategies within my professional practice as a teacher to ensure each child has the opportunity to reach their full potential and has the support required to achieve their lesson objectives.  I will also consider the age, ability and personalities within the class I am teaching to ensure the AFL strategy will work well for them. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Throughout PTE 3, the writer planned and led several outdoor learning experiences.  Every Monday, the class would endeavour in an outdoor learning context referred to as 'Muddy Mondays'.  One of the sessions that I planned was in keeping with the phase's topic theme, 'Splendid Skies'.  The session involved pupils working in pairs and ticking off an observation sheet with different items relating to the topic, such as leaves or materials in a condition influenced by the current weather; this lesson aimed to educate pupils on how the weather influences our environment. 
I chose to have the class work in pairs to promote peer collaboration.  The pupils were given the autonomy to choose their partner and decide which pupil would take control of the worksheet and who would lead the search.  This was to implement the curriculum for Wales's purpose of developing healthy, confident individuals who form positive relationships based upon trust and mutual respect and have the skills and knowledge to manage everyday life independently.

	What have you learned?

	I have learned the importance of applying the four purposes fostered by the Welsh curriculum (2022) in as many learning opportunities as possible.  Using my knowledge of the curriculum for Wales acts as an invaluable guide to ensure I am focused on my professional teaching standards and executing an up-to-date standard of teaching.  I have observed and reflected on the benefits outdoor learning has on pupils and am keen to implement more outdoor learning opportunities in future practice. 

	What next?

	I will continue implementing what I have learned in outdoor learning opportunities and linking it to future practice.  I will develop my knowledge and understanding of the benefits and learning opportunities by extending my research and practice. 



	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	During my teaching placement, I had the opportunity to plan and deliver a Humanities lesson, cross-curricular with Science and Technology and DCF incorporated.  The lesson involved a practical and innovative activity where pupils surrounded a table with six clear cups of water.  After discussing the concept of tectonic plates and their impact when creating earthquakes, pupils were instructed to stomp their feet and observe their effects on the water. 
I chose to do this lesson practically as the pupils in the class were particularly challenging in terms of engagement.  I gained some evidence-based knowledge from a past assignment that children are more likely to engage and retain information if a learning task is practical.


	What have you learned?

	I have learned that applying practical demonstrations can have a more profound effect on pupil engagement.  This was something that I had researched in the past, and I was curious to carry out my observations and findings.  Overall, the lesson was a success as the pupils enjoyed, demonstrated sustained engagement, and most pupils achieved the learning objective. 

	What next?

	I will continue to research different practical strategies that promote engagement in pupils.  I will aim to keep the opening phase as captivating and exciting as possible to ensure that pupil engagement is a priority in my future practice. 
I will also explore how to incorporate more real-life authentic context learning opportunities to ensure pupils are receiving meaningful lessons that inform them on how the world around them works.



	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	· Pedagogy - Exploiting subject disciplines in areas of learning:
This professional experience was obtained through planning, preparing, and delivering a cross-curricular themed Topic lesson on Galileo.  The lesson objective was:  To learn the history of Galileo Galilei, his story, and how he has shaped modern science.  The lesson was delivered on Galileo's birthday, and I saw this as an opportunity to include an engaging party theme.  The learners were given party hats, presented with birthday decorations and the introduction to the lesson was delivered with a game of pass the parcel, a traditional birthday party game.  During the pass the parcel introduction, the learners sat in a circle and passed the parcel around to Italian music playing (as Galileo was Italian).  When the music stopped, the learner with the parcel in hand would unwrap a layer of paper to discover an image that represented a clue of whom they would be learning about; there were five clues per stop.  The class and I would discuss each clue and write our thoughts and suggestions on the whiteboard to investigate who Galileo was.  
· Differentiation and collaboration - working with in-school colleagues:
The core of the lesson was differentiated according to the three ability groups.  The higher ability group was required complete a written exercise in their books, including a 'Was, Had, Discovered' activity sheet.  Learners must complete each area with facts they have learned from the story.  This was a teacher-led activity—extension/MAT learners: Once they have completed the sheet.  The children can write out whole sentences independently underneath.  The middle ability group completed a written exercise in their books, including a 'bubble organiser' activity sheet.  Learners were required to write a short, fragment sentence in each bubble associated with Galileo, e.g., made a telescope, was a scientist, etc. The pupils had a word mat to support them. Pupils had support from the TA for this activity.  Lower ability group  Pupils completed a written exercise in their books, including a fact sheet with three entry boxes and one for a drawing.  Learners were required to draw a picture of what they imagined when they thought of Galileo and his story.  They will need to write a short sentence stating a fact for each box branching off the box with their drawing; this was a teacher-led activity.  
Cross-Curricular themes and Leadership - ​​​​​​​Supporting formal leadership roles
Below is an example of the cross-curricular themes incorporated into this topic lesson.  It also demonstrates how leadership took place by including the four purposes to complement each area of learning; this is in keeping with the school's development plan to implement the curriculum for Wales throughout the school. 
I prepared four enhanced provision areas that were in keeping with the Galileo theme; these were: 
​​​​​​​Creativity: In pairs, pupils will make a paper model of a telescope.  Learners will be given the autonomy to choose their partners.  They must use my WAGOLL as a modelling resource.  
Area of Learning: Science and Technology 
Four Purposes:  
Enterprising, creative contributors who connect and apply their knowledge and skills to create ideas and products. 
 
Construction: Independently, the learners will build the Leaning Tower of Pisa with Lego modelling the visual image accompanying the activity.  
Area of Learning: Expressive Arts/Science and Technology 
Four Purposes: Enterprising, creative contributors who connect and apply their knowledge and skills to create ideas and products. 
 
Water Area: Using a pencil, the children will pierce a hole at the bottom of a paper cup.  They must fill it up with water whilst keeping their finger placed over the hole.  They will begin to explore scientific investigations.  They will focus on aspects of water pressure and gravity.  
Area of Learning: Science and Technology 
Four Purposes: Ambitious, capable learners build up a body of knowledge and have the skills to connect and apply that knowledge in different contexts. 
 Numeracy Area: The children will be given addition and subtraction codebreakers that follow the solar system theme.  
Area of Learning: Maths and Numeracy 
Four Purposes: Ambitious, capable learners who can use numbers effectively in different contexts; understand how to interpret data and apply mathematical concepts. 


	What have you learned?

	This experience was an essential and valuable learning tool for my professional development.  The lesson incorporated many cross-curricular themes and gave insight into how children engage the pedagogical principle of learning through real-life authentic context.  The lesson reminded me of how vital differentiation is to ensure each child reaches the lesson objective with the relevant support needed.  In future, I will try to set more challenging yet achievable learning goals within the enhanced provision area of the lesson, as some of the lower ability pupils found the numeracy area too easy.

	What next?

	I will set challenging yet achievable tasks for my future practice to allow pupils to reach their full potential in all lessons. 


















	Targedau/Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraift ar /
An example can be found on

	Target 1.

Look for ways of comparing and contrasting specific ideas from the literature that you use, and use these to present a synthesis of some of the key ideas.  Use this guide on developing critical approaches to help you to improve this element of your work


	
I have watched the YouTube link provided and taken notes on how to improve this area of my work.
	
Chapter 2

	Target 2.

Read widely so that you are able to take every opportunity to support your points with literature.
*Focus your essay on a small number of topics that could be covered in depth.




	
I have made sure to research more literature and evidence to support my discussions and ideas. 
	
Chapter 2












Chapter 1: Introduction

This assignment will include a critical discussion based on the area the writer has chosen to explore further based on reflection of their recent professional experience and enhance their future teaching practice.  The pedagogical principle the writer has chosen to discuss is real-life authentic context and how it is linked to using learning through play pedagogy.  The writer identified the area as one to progress further because it was an unfamiliar practice in the beginning weeks of the previous PTE (professional teaching experience).  This assignment will discuss the different perspectives and debates around the chosen aspect dimension and be sourced from various literature. 
In chapter two of this assignment, the writer will discuss the lessons they planned and delivered during their previous professional teaching practice and how they came under the real-life authentic context principle.  The first lesson discussed is a mathematics and numeracy lesson that engaged in the theme of role play for the lesson introduction.  The writer will critically discuss and evaluate how this form of play pedagogy links to the writer's chosen principle of focus for this assignment.  The second part of chapter two will discuss how enhanced provision can take the form of play and creativity in learning. 
The writer will provide a critical discussion on how the real-life authentic context principle is linked to play pedagogy and evaluate relevant literature's supporting arguments.  One objective of this assignment is to explore the area of play pedagogy and how it benefits learning outcomes and find effective methods and strategies that will enhance the writer's teaching repertoire.  The writer will conclude what more can be done to further develop their understanding and implementation of the pedagogical principle they have chosen for this assignment. 
Although the writer did include learning through play context in some of the lessons delivered throughout PTE three, the class being the foundation phase may have benefitted from having more learning through play context as many reputable theorists, including Lev Vygotsky and Jean Piaget, support the importance of learning through play in younger children (cherry, 2020).  The writer will discuss relevant theories, including Lev Vygotsky's theory on the Zone of Proximal Development, in chapter 2 of this assignment and outline the strengths and limitations of applying them to practice. 
The writer will conclude this assignment by discussing what they now know and understand better, and what can be done for further development 




Chapter 2: Critical discussion of chosen aspect
________________________________________
The pedagogical principle, Real-life authentic contexts for learning, is derived from Donaldson's Successful Futures because his curriculum development for Wales aims to foster authentic, evidence-based, responsive, inclusive, ambitious, and engaging learning opportunities (Donaldson, 2015).  It has been suggested that pupils will be able to create connections, apply information, and consolidate abilities through relevant and meaningful activities rooted in a real-life circumstances.  Learning within a real-life, authentic context promotes curiosity and creativity while also assisting students in gaining a better grasp of the world around them (Education Wales, 2021).  The writer has formed a connection and is keen to explore the link between the pedagogical principle of real-life, authentic context and learning through play.  It has been stated by Education Wales (2021) that young people learn better when they are actively engaged in activities that pique their interest, ignite their imagination, arouse their curiosity, and encourage good attitudes.  Upon researching the chosen principle, the information gathered provoked the writer to consider how it links to play pedagogy.  According to Kelly (2016), Children love to play as it allows them to thrive, positively impacts their self-esteem and creative thinking, and helps them form ideas on how the world around them works.  Kelly's statement exemplifies the same developmental components as the statement mentioned above by Education Wales (2021).  Therefore the writer has connected the chosen principle and play pedagogy. 
It has been suggested that learning through play is an essential component of understanding the benefits of play.  There are no less than 33 different definitions of the word in the Shorter Oxford Dictionary.  Play can take many forms, including physical activities, social interactions, and imaginative play (Gray 2013).  Throughout PTE three, the writer was not entirely confident in applying learning objectives within learning through play due to inexperience.  The writer's PTE two was teaching a year three class where learning through play is rarely used as a learning discipline (Ward, 2016).  Therefore, the writer's lack of experience and confidence is why learning through play underpins the chosen pedagogical principle and is the focus area of this assignment. 
During PTE three, the writer planned and delivered a series of Mathematics and Numeracy lessons that had an introduction based on a role-play of Bob and Nancy's characters.  The theme was Bob and Nancy's shop, and two pupils would volunteer to come to the front of the class and wear props to get them into the role; Bob wore a black tie and Nancy a scarf, and the shop was a tepee with several miscellaneous items that could be bought or sold to solve a range of mathematical challenges.  Moyles (2010) stated numerous advantages to teaching math through play.  Play can boost a child by offering appropriate and enjoyable situations and allowing children to direct their learning.  A focus on using and applying maths can help create confidence in both the children and the professionals who work with them.  Kraglova (2020) has critiqued the latter point as she argues that when approaching a learning opportunity using role-play, there is an element of unpredictability and possible chaos.  The writer understands the challenges that Kraglova is considering.  Despite this, the writer feels that things can go unplanned in many aspects of teaching, and practitioners should be prepared for it.  However, the writer agrees with Moyles (2010) as it was evident in the math lessons that pupils were more engaged, retained information and had fun, and most pupils achieved the lesson objective.  However, on reflection, the writer would suggest evolving the role-play of Bob and Nancy's shop by adding more characters to include more pupils in the introductions per lesson, creating an opportunity to ensure diverse abilities can work together.  Lev Vygotsky's theory on Zone of Proximal Development (ZPD) provides a valuable account of how mixing abilities can benefit learning outcomes.  The ZPD theory projects the idea that Individuals learn better when they work together in cooperative collaboration.  Learners acquire and assimilate new concepts, psychological tools, and abilities through collaborative undertakings with higher-skilled individuals (Shabani, Khatib and Ebadi, 2010).  The writer will continue to use play pedagogy in future practice as it incorporates the child's right to play (UNCRC, 1989) and is in keeping with many of the principles for the curriculum for Wales (2020).  The principles include creating authentic learning contexts and promoting problem-solving, creative and critical problem solving; applying these principles will enhance the writer's teaching repertoire and demonstrate good practice (Donaldson, 2015). 
In addition, the writer wishes to explore the concept of enhanced provision being linked with play pedagogy for their professional development and future practice.  As mentioned in the introduction, the writer has little experience in the foundation phase; therefore, gaining more knowledge on linking theory to practice in this area would benefit future practice (Mizell, 2010).  According to Mactivity (2020), enhanced provision is the learning environment in the classroom that aims to provoke learning through play, exploration and progression in different areas of learning; it generally changes weekly according to the topics of learning pupils are engaging with each week.  The purpose of the enhanced provision is to act as a third teacher and should enable children to learn and progress alongside practitioners' teaching sessions (Atkins, 2022).  
The aspect of the enhanced provision in PTE three was a firmly embedded element within everyday teaching.  As previously mentioned, the writer had little experience in the foundation phase, where continuous provision is typically implemented (Macavity, 2020); therefore, it was imperative to immerse oneself in developing a knowledge and understanding of the purpose and benefits of learning outcomes and how it generally operates.  Before researching what enhanced provision entailed, it was unknown to the writer that it often encompasses a play pedagogy (Atkins, 2022).  Following resource modelling and scaffolding, the provision enables pupils to independently discover the world around them (Atkins, 2020).  Throughout PTE three, the writer planned and prepared many of the enhanced provision resources, including some that fostered the element of play and creativity.  An example of the writer's planned enhanced provision was for a week where the pupils learned about Italian astronomer Galileo Galilei.  The writer prepared resources and learning objectives for four areas of learning, including mathematics and numeracy, construction, creativity, and science and technology.  An excellent example of one of the areas using play pedagogy was construction; the pupils were given an image of the Leaning Tower of Pisa and had to build a replica using lego in groups of three to five.  This area worked well as it allowed pupils to use cooperative collaboration with their peers, promoting problem-solving and discussion.  However, for future practice, when using resources for creativity or construction, the writer will model a WAGOLL (what a good one looks like) and a WABOLL (what a bad one looks like) as it is imperative for pupils to understand what the objective is and the standard expected (Taylor, 2020). 
Furthermore, Upon reflection on the preparation and the learning outcomes for the enhanced provision, the writer will continue to incorporate play pedagogy into the enhanced provision element in future practice.  After discovering a wide variety of literature that emphasises the importance and benefits of play pedagogy in the foundation phase, the writer is keen to implement more learning through play approaches.  However, the writer should consider the possible challenges of focusing on play pedagogy with enhanced provision as it may disrupt pupils working with focus groups.  The writer accepts that it may be more appropriate to have only one area of enhanced provision play-based; otherwise, having more may impose restrictions to reduce noise volume and activity.  It is essential to allow peer discussion and pupils to enjoy the activity to achieve the optimum learning outcomes that learning through play can provide (Hyndman, 2019). 


Chapter 3: Conclusion


This assignment aimed to identify a chosen pedagogical principle for development and, following relevant literature, justify how the writer will develop the pedagogical principle for future practice.  As stated in chapter one of this assignment, the writer chose real-life authentic context for a pedagogical principle to develop further.  The writer chose a specific area within the real-life authentic principle: learning through play, as it was an unfamiliar pedagogical approach at the start of their PTE three. 
At the start of this assignment, the writer aimed to discover how the pedagogical principle, real-life authentic context and learning through play or play pedagogy are linked.  The writer's purpose became clearer upon gathering more information on the principle from Donaldson's Successful Futures (2015) and Eduction Wales (2021).   It explains that "creating opportunities for learners to apply what they are learning to real-life situations helps them understand the purpose of their learning and can enhance well-being, self-esteem and resilience.  It encourages exploration and creativity and will support learners to develop an understanding of the world around them" (Donaldson, 2015).  When researching learning through play, the writer became aware of how similar the objectives were to that of the writer's chosen principle, and thus a positive connection was made. 
Furthermore, the writer intends on developing their chosen pedagogical principle further for their professional development and future practice.  The extensive research and theories that have provided supporting evidence of the benefits of learning through play have increased the writers' confidence in applying more play pedagogy to various learning opportunities.  The writer will continue to explore the real-life authentic context principle and the other areas it underpins.  The writer's goal is to enhance their teaching repertoire for future practice and therefore is keen to look further into experiential learning and how it links to the real-life authentic learning context.  Experiential learning is learning from experience.  This type of learning can be described as "the process whereby knowledge is created through the transformation of experience.  Knowledge results from the combinations of grasping and transforming the experience" (Kolb, 1984).  The writer would suggest that Kolb's theory effectively links to the pedagogical principle of real-life authentic context.  It allows pupils to draw on their own real-life experiences. 
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