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Using an artefact of Welsh Culture as a stimulus, create a resource that would be suitable for teachers to use to inspire and enthuse pupils. Base your work on a specific theme (for either children 3-7 year olds or 7-11 year olds). Justify your reasoning with references to theorists and relevant current research.
Introduction
The scheme of work presented in this essay will be appropriate for use within a KS2 setting. As a response to the details presented within the Learning Wales (2013) document that reflects current Government expectations, it is required that children between the ages of 7-14 should explore the meaning of Welsh culture and history through various learning opportunities and experiences. (Learning Wales, 2013) This exploration has the potential to lead to a creative scheme of work that allows the children to apply their knowledge and understanding of Welsh culture and history in a variety of mediums, including musical and artistic forms that will be expanded upon later in this essay.
What are the Visual and Expressive Arts? 
[bookmark: _GoBack]For the purpose of this essay, it is essential to define what is meant by the visual and expressive arts in Wales. Currently, the visual and expressive arts are composed of the following subject areas: Music; Art and Design; Design and Technology; and Physical Education. (DCELLS, 2008a, b, c, d respectively; Smith, 2013) However it is crucial to note that, under the new curriculum proposed by Donaldson (2015), the visual and expressive arts will be developed within the new Areas of Learning and Experience (AOLE), particularly: The Expressive Arts (AOLE); Health and Wellbeing (AOLE); and Science and Technology (AOLE). (Donaldson, 2015) 
Interestingly, however, despite Donaldson’s report dedicating areas of the new curriculum to the development of the visual and expressive arts, research conducted within the report still indicated that Literacy and Numeracy skills “are universally acknowledged to be the essential foundations of education.” (Donaldson, 2015: 18) Therefore, could creativity fostered through the exploration of the visual and expressive arts merely be a method of achieving national literacy and numeracy standards, rather than an area of the curriculum that has the potential to produce creative and innovative children who can solve problems and adapt to a rapidly changing Wales? 
What is Creativity?
Creativity is such an important theme in this essay that it must be defined. However, the term creativity is broad and encompassing. (Tassoni, 2007) Nevertheless, Ken Robinson has defined creativity as “the process of having original ideas that have value,” with originality in creative definitions being a theme presented by many sources. (Robinson, 2011: 2-3; Sharp, 2004; Desailly, 2015) 
Furthermore, Bruce outlines that all children can be creative and that creativity must be cultivated within the child from an early age if they are to continue to develop their creative ability. (Bruce, 2004) This supports Robinson’s passionate belief that all children are born as artists, but as a result of the current education system, children can and are losing their sense of creativity, rather than discovering it. (Robinson, 2011) Indeed, Gardner suggests in his multiple intelligences theory that three biases cause our societies to suffer, one bias being as a result of a “testist” attitude whereby society focuses on: 
“Those human abilities or approaches that are readily testable. If it can’t be tested, it sometimes seems, it is not worth paying attention to.” (Gardner, 1993: 23)
However, Gardner (1993) does make it clear in his work that there are numerous human intelligences and each individual has a unique composition of those intelligences. Therefore, no one method of teaching will be suitable for every child as certain intelligences and requirements to learn effectively are uniquely composed in each child’s being. (Gardner, 1993)
It is important to remember that creativity does not come alone, rather imagination and innovation are bonded to creativity. Creative ideas must stem from a desire to try something new, regardless of whether the initial result is the desired outcome. (Desailly, 2015) Indeed, it is this desire to try something new and persevere when the desired outcome is not attained after the first attempt that has led the development of Wales throughout the years. Such an example is the invention of the “Grove battery” by Welsh judge and physicist Sir William Robert Grove in 1839. (Wales Online, 2013) Therefore, creativity can clearly be linked to the development of society and Welsh culture and should be actively explored and developed within schools in Wales. 
Alarmingly, however, this exploration of the visual and expressive arts in Wales has been criticised by many notable figures for not being viewed as being as important as other subject areas within the curriculum, with funding for the arts being particularly low. As a result, children’s creativity is being stifled by schools. (Robinson, 2006; Janes, 2014) Indeed, the current education system appears to present choices between “the arts or the sciences; the core curriculum or the broad curriculum; between academic standards or creativity.” (NACCCE report, 1999: 9) Whilst the report is careful to acknowledge that the creative arts should not be seen to be more important than literacy and numeracy skills but are instead of equal importance, the report suggests that the arts are a crucial aid to the learning of pupils across the curriculum, including the crucial development of literacy and numeracy skills that Donaldson’s influential report presented as being the cornerstones to education systems earlier in this essay. (NACCCE report 1999; Donaldson, 2015) 
Are the Visual and Expressive Arts compatible with a cross-curricular approach to teaching and learning?
As far back as the Plowden Report (1967) the value of the arts was acknowledged for both the child’s communication skills, as well as the expression of their emotions. Thus, recommendations made in the report advocated the importance of not only teaching the arts to children, but also argued for a curriculum that is actively connected with the arts, even going so far as to state that this was of “paramount importance.” (Plowden, 1967: 250) Building upon this view, Smiths’ report on arts education in Wales actively advocates the potential for a cross-curricular arts programme in schools, particularly through incorporation of the Curriculum Cymreig (YCC). (Smith, 2013)
Furthermore, the arts can drive the education of the whole child forward as a result of their minds being stimulated through a “learning by doing” approach to education, with the child being encouraged to pursue their ideas as a result of this stimulation. (Hegarty et al. 1989: 5) This is one of the reasons why deep learning in other subject areas is argued to be achievable. (Hegarty et al. 1989) This approach to education has its roots in Dewey’s experiential learning theory, a theory that suggests a connection between an individual’s education and their personal experiences. (Dewey, 1938) Therefore, providing children with a range of experiences through the visual and expressive arts can potentially allow the child to develop their creativity and inquisitiveness through experimentation and can allow the child to begin to make connections between their learning and the experiences that they have both inside and outside of the classroom. (Janes, 2014)
The Artefact and Wales.
As a result of a successful campaign to incorporate vital elements of Welsh history into the curriculum for Wales, crucial figures to Welsh culture are celebrated, one such individual being Saint Caradoc. (Learning Wales, 2013: 1) St. Caradoc was a Welsh nobleman who enjoyed the favour of Rees Ap Tredwr, Prince of South Wales, around the 11th and 12th Century. Celtic tradition and Norman influence was very prevalent in Welsh society at this time and during his time in the Prince’s court, St. Caradoc was known for playing the harp. (Catholic Saints, 2017) However, St. Caradoc fell into disgrace with the Prince after the loss of two greyhounds and St. Caradoc retired to Landaff after his life was threatened. In essence, St. Caradoc had lost his sense of belonging as a result of feeble human promises made by the Prince and his Court. He instead dedicated his life to God, whose promises never fail, thus becoming a hermit (a person who lives in solitude for a religious discipline). He built a hut in the country where he lived in solitude and in dedication to God. The reputation of St. Caradoc spread throughout Wales and the archbishop of Menevia, which is modern day Pembrokeshire, called him to St. Davids and anointed him with holy orders. Consequently, St. Caradoc became a priest. Upon his death in 1124, he was buried with great honour in St. David’s church. (Butler, 1866)
Such an influential man he was that, today, Welsh artist Amanda Wright was inspired to create a hand stitched tapestry dedicated to the Saint, a tapestry that is now displayed near his tomb in St. David’s Cathedral, which many believe still holds his remains. (McIlwain, 2016) The tapestry has such a historical and cultural significance to Wales that this artefact will form the focus of the visual and expressive arts sessions discussed momentarily in the essay. 
The Activities.
Part of the tapestry details St. Caradoc holding a harp in his hands. (See appendices item number 1) This may have been a way for Caradoc to concentrate his mind on worshipping God. Various studies conducted in the modern day have presented evidence that music and music therapy can improve an individual’s concentration levels and behaviour, particularly in children with social and emotional difficulties as well as children with additional learning needs (ALN). This therapy allows the children to explore and express their emotions freely in a safe environment and it is believed by some that, consequently, the children can develop their own strategies to improve their behaviour and learning. (Estyn, 2014) Furthermore, music has often been praised as an all-inclusive subject, an area of the curriculum that all children can enjoy and participate actively within. (Jones and Robson, 2008) This is in line with the commitment of the Welsh Government to produce an inclusive, creative curriculum in Wales that all children have the ability to, and the right to, access in equal measure. (Welsh Government, 2015a) This is what the Pupil Deprivation Grant (PDG) aims to provide, particularly in reference to the creative arts of Wales which deprived pupils may not have experienced, but also as a response to Janes’ claims that a lack of funding for the arts challenges the pupil’s ability to be creative. (Welsh Government, 2013-15b; Janes, 2014)         
In a world where the children are completely “surrounded by sound and background noise,” the need to foster within the children focussed and meaningful listening skills has possibly never been greater, as is highlighted from the argument that developing good listening skills is the “central aim of music education.” (Grigg, 2015: 250) As a response to the view, the music session that is focussed upon for this essay aims to develop the children’s ability to listen to and appraise music, one of the three musical skills identified by the Welsh Government, with the others being composition and performance. (DCELLS, 2010) More specifically, the children will be appraising traditional Celtic music that has been present in Wales since the era of St. Caradoc. This is to generate an appreciation for Wales’ cultural and religious history presented by the artefact through the exploration of the visual and expressive arts. (ACCAC, 2003) 
This first session is centred on music and traditional Welsh sources of entertainment, such as the harp.
Delyth Jenkins is a Welsh musician who is one of Wales’ leading Celtic harpists. After initially learning the piano from a young age, Jenkins would discover the harp and begun her musical career as part of a band based in Swansea named “Cromlech.” Jenkins would go onto form the highly acclaimed instrumental trio “Aberjaber” and continued to develop her passion for Celtic music in Wales and abroad, even performing in Europe and the USA as a solo artist. To date, Jenkins has two CD’s released, one of which is the CD “Aros” that is the focus CD of the following music session. (Trac, date unknown)
The first session will commence with the children studying the tapestry and discussing in pairs the features that they can see, with the music of the harp becoming the focus of the session. In pairs, the children will then close their eyes and listen to track number six of Jenkins’ CD entitled “Aros.” (See appendices number 2) After leaving approximately one minute of time after the completion of the track for the children to gather their initial thoughts on the music, the children would be asked to open their eyes and discuss in their pairs how the music made them feel. The piece of music would then be replayed, but this time the children would record any features of the music that they particularly like or made them feel a certain way. A discussion in the children’s pairs would then take place about the different parts of the music that each child enjoyed, before a whole class discussion will take place on this matter. This is so that different parts of the music would be highlighted and a range of feelings and responses will be presented to the whole class. Crucially, it should be made clear that everybody’s response to the music is unique and personal and, resultantly, there is no wrong answer. This well-being element of the session links to the need for children to feel psychologically safe in their environment, which has been highlighted as one of the four conditions that must be present in order for the exploration of the creative arts to be affective. (Edwards, 2014) Importantly, the eight widely acknowledged elements of music would now be presented to the children: “timbre, texture, structure, pitch, pace, dynamics, silence and duration.” (DCELLS, 2010: 23-24) The children would pick a number of elements, as is appropriate for the child, to focus on during the final playing of the track. If possible, all eight musical elements should be assigned across the classroom. A final class discussion would take place revolving around the musical elements identified by the children. In effect, the children would have compared their answers with one another, gained and deepened their awareness and understanding of musical elements and terminology and, as a class, would have outlined key features of traditional Celtic music. A subsequent session(s) could take place and follow a similar pattern to this session but using a different track(s) from the CD “Aros.” Furthermore, this Welsh Celtic music could be compared to other Celtic tracks or could be compared to modern day Welsh music, with the children developing their ability to identify and use musical terminology appropriately, contribute to pair and group discussions, develop thinking and comparison skills and, crucially, begin to generate creative ideas for a class composition that would be performed on St. Caradoc’s day on the 13th April. As a result of the various discussions that would take place within the sessions, not only would skills documented in the music curriculum for KS2 be developed, such as communicating ideas and emotions through music and listening to and appraising music, but skills across the curriculum are also developed. These include the ability to contribute meaningfully to discussions and the correct use of appropriate vocabulary as detailed in the Literacy and Numeracy Framework. (LNF) (DCELLS, 2008a; Welsh Government, 2013c) Moreover, all of these sessions highlight the importance of the child’s well-being through their expression of their feelings related to the music, in addition to considering the importance of other children’s feelings. This is a skill outlined in the PSE document for Wales, with reports and survey’s conducted by Estyn showing that schools who demonstrate excellent practice in the creative arts are also rated as good or excellent in the field of student well-being. (DCELLS, 2008e; Estyn, 2015) Thus, a link between the creative arts and well-being can be seen to be present. (See appendices number 3 for further details of the session.)
The textile work in Wright’s tapestry will form the basis for the second session in the theme of “Celtic Wales.” Wright is a Welsh textile artist, though she originally trained in ceramics. Wright has a particular interest in surface patterns and textiles and cites the natural world and its inhabitants as a particular source of enjoyment. Personal experiences are the crucial influence on Wrights works of art, a fact that Dewey’s experiential learning theory would support, because it is Wrights’ experiences that has influenced her to become the creative artist that she is today. Currently, Wright works in the Goat Street Gallery in St. David’s, where many of her other commissioned projects are on display. (Goat Street Gallery, 2017) 
The second session will take the form of a Design and Technology project that aims to allow the children to study the textile techniques and patterns present in Wright’s tapestry to design and create their own simple textile patterns and modern day Welsh products. This creative project holds the potential for the children to experience creative “flow,” a theory whereby individuals experience joy and inner reward when producing new ideas or products. (Csikszentmihalyi, 1996, cited by Wegerif, 2010) This links back to the “learning by doing” theory presented by Dewey. (Dewey, 1938)  
The session will commence with the children reflecting on the history of the harp and its value in society in the past. Crucially, the children will be asked: what modern sources of entertainment do we have in our homes today? After posting some answers to Padlet anonymously, answers relating to modern technology will be focussed upon. The children will then be given a brief to design and create a textile product using certain materials provided. These materials include: felt, stitching, thread, buttons, sequins, rulers etc. The children will be told that they will be selling their products at the school fare later in the year in order to show their awareness of how the economy of Wales can be boosted on any level, whether that is within a school setting or a large scale business. The funds raised would be put towards organising a visit from Delyth Jenkins in order to enhance their “Celtic Wales” topic. The children will draw inspiration from the stitching works of Wright and can incorporate simple Celtic patterns onto their products. Crucially, the children will be using the “six thinking hats” created by De Bono in order to approach the task in different ways, ultimately creating a carefully reviewed product. (De Bono, 1985, cited by Wegerif, 2010) This activity is ideal for promoting cross-curricular themes, such as skills detailed in the LNF including using measurements accurately, because the children will be required to measure their phones or iPad’s in order to cut the appropriate amount of material to create a phone case, for example. (Welsh Government, 2013c) This session could extend over a week in order to allow children the time to develop the skill of stitching, whilst also ensuring sufficient time is present for the children to design, create and refine their product before working towards their specifications and selling them at the school fare later in the year. (See appendices 4 for further curriculum links) (DCELLS, 2008c) Directly related to this session are the purposes of the curriculum to develop “enterprising, creative contributors who can connect and apply their knowledge and skills to create ideas and products.” (Donaldson, 2015: 29) 
The final session detailed within this essay will build upon the skills that would have begun to be developed as part of the children’s design task above through their introduction to the works of Welsh artist Jen Delyth. 
Jen Delyth is a Welsh artist who specialises in original Celtic Artwork. Born near to the Wye Valley, she grew up exploring the beautiful landscapes of Wales, forming a connection to the natural world and its beauty from a young age. This connection inspired her to pursue Celtic arts and designs worldwide, visiting places such as Europe, Egypt, the USA and Jerusalem. Delyth created a business named “Keltic Designs” where many of her original works of Celtic art are exhibited and sold. Notably, Delyth has had her original designs published in many reputable books, magazines and musical performances related to the topic of Celtic influences on the creative arts. Delyth specialises in using egg tempera to create her original art works which incorporate symmetry and colour in an original combination. (Celtic Arts Studio, 2012) 
Therefore, the session will begin outside in the school forest in order for the children to explore the natural world, just as Delyth did, in order to search for inspiration to lead the children into designing and producing their own original designs inspired by the natural world. Indeed, the opportunity to learn in the outdoor environment has been linked to the improvement of a child’s sense of well-being. (O’Brien, 2016) The children will be encouraged to sketch, write or record their ideas in a sketchbook during their exploration of the natural environment, as this is believed by some to help pupils remember creative ideas for projects, as well as outline particular details in art which they wish to explore further in their final piece (like texture, colour, line etc.). (Janes, 2014; Desailly, 2015) Simultaneously, children start to develop an awareness of the links between the sources of inspiration to each individual. Remarkably, children can “absorb the visual shape of their environment with its vibrant colours,” thus opening the door to a vast range of creative ideas formed by the child as a result of their exposure to the natural world. (Bloomfield and Childs, 2000: 88-89)
After returning to the class, the children will be introduced to certain works of Delyth, particularly works including the wild animals and trees found in the Welsh natural environment. This is because of St. Caradoc’s links to befriending wild animals during his life as a hermit in the Welsh landscape. Using their sketches from the exploration of the forest, as well as the original works of Delyth, the children will each produce a Celtic design on whichever size paper the child chooses. Particular focus will be placed upon the elaborate patterns present in both the tapestry of St. Caradoc and the work of Delyth, in addition to the symmetry on display in many of Delyth’s works. The children could then explore the “egg tempera” painting technique which uses natural pigments, water and egg to form a paste that creates a unique finish. This would be in the style of Delyth and her original Celtic designs. 
This session would develop, not only the ability of the children to investigate the natural environment of Wales, but also the understanding of methods and techniques used by other artists in order for the children to create their own works of art through utilising and experimenting with such techniques. The children will also be developing line, pattern, shape and colour in their artwork that will derive from their use of the sketchbook in the natural environment. All of these are skills identified in the curriculum. (DCELLS, 2008b) As a result of the children investigating the natural Welsh environment in their immediate surroundings, a sense of locality would be developed, crucial aims of the environmental and cultural strands of the YCC. (ACCAC, 2003) The natural environment aspect of the Education for Sustainable Development and Global Citizenship (ESDGC) is also considered within this session, with elements of Welsh identity and Culture also being explored, another area of the ESDGC. (DCELLS, 2008f) (See appendices 5 for further details of the session)  
Conclusion.
Throughout the sessions presented in this essay, a cross-curricular approach has clearly been adopted. All of the sessions detailed above relate to the topic of “Celtic Wales” that has derived from the work of Wright’s tapestry and promote a wide range of skills from across the curriculum. (See appendices 3,4 and 5 for these links) Moreover, through the engagement of the children in these sessions, the children should develop an appreciation for Welsh culture through the integrated themes as outlined in the YCC documentation and realise a sense of belonging to Wales, a theme that is presented as being of crucial importance for children to realise and appreciate. (ACCAC, 2003) This engagement opens the door to the possibility of children experiencing the creative “flow” through their exploration of these visual and expressive art projects. (Csikszentmihalyi, 1996 as citied in Wegerif, 2010)
Evidently, it is the historical element of the YCC that suggests using an artefact in order to develop the children’s historical knowledge and appreciation for Wales through a cross-curricular learning journey. (ACCAC, 2003) Therefore, in order to fully conclude this learning journey through the visual and expressive arts sessions outlined above, the children will produce a display wall that documents their experiences and progression through all of the sessions that they will have experienced, with the tapestry dedicated to St. Caradoc being a central feature of the display. Such an approach can boost an individual’s self-esteem whilst demonstrating to all pupils what progression and high quality pieces of work looks like. (Janes, 2014) As a result, the pupil’s well-being is acknowledged and can improve through the celebration of their work and the celebration of the first hand experiences gained through the participation in these sessions. (Public Policy Institute for Wales, 2016) 
It is still vitally important to consider how success in the arts is measured, though. The visual and expressive arts are very personal subject areas due to the key role that they hold in representing the child’s feelings, ideas and individuality. (Grigg, 2015) It can, therefore, be difficult to say how creative outcomes can be assessed. (Brandt, 1987) Instead, assessing understanding and the ability to see things in new ways has been suggested by some to be the way forward in measuring success in the arts. (Barnes, 2015; Wegerif, 2010) One such assessment method is a “performance of understanding” by the children, whereby the children perform their understanding of a concept in an appropriate context for the work having taken place. (Barnes, 2015: 253) The use of De Bono’s “six thinking hats,” as seen in the Design and Technology session detailed above, is yet another method of assessing a child’s ability to see problems in a new way as each hat represents a different thought process about how to approach a problem scenario from new perspectives. (De Bono, 1985, cited in Wegerif, 2010)  
Through the study of the visual and expressive arts, children can express their individuality and creativity in an inclusive learning environment, an environment which leads to the achievement of the four purposes of the curriculum, as proposed by Donaldson. (Donaldson, 2015) To conclude, the visual and expressive arts are valuable in their own right and they are not just a method to achieve national literacy and numeracy standards.
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44. 
	Student Self Evaluation Form

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	· I feel that I have referenced a wide range of relevant literature to support my discussion on the visual and expressive arts, presenting an argument during the essay.
· I feel that my sessions detailed in the essay are directly relatable to the YCC and stem from the artefact detailed. 
· I feel that a wide range of skills from the national curriculum have been developed in this resource.



	· I feel that my critical analysis skills could be developed in places during the essay.
· I feel that practical examples from a PTE placement may be beneficial to include in the essay, where appropriate.
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