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Introduction 
This essay's objective is to conduct and critically evaluate a research project that aligns with practical teaching experiences, focusing on the relationship between positive behaviour reinforcement and its positive impact on learners. Specifically, it will delve into the challenges associated with classroom management and explore how the implementation of positive reinforcement techniques can effectively address these challenges.
Drawing upon Skinner’s (1954) theory, which posits that behaviour is shaped by its consequences and that positive reinforcement can strengthen desired behaviours, this essay will look at the significance of his ideas in understanding and managing classroom dynamics. Skinner's principle of behaviour that is followed by pleasant consequences is likely to be repeated and serve as a framework for addressing common issues surrounding behaviour and its management. Furthermore, this essay aims to support learner teachers in their journey of reflective practice and personal growth. By emphasising the integral connection between classroom management and pedagogy, critical analysis and experimentation with new techniques, this essay helps the identification of areas for improvement and the refinement of teaching practice over time. 
The school in which the research has been conducted is situated in an affluent area (considered one of the most affluent places in the area). As some papers suggest, learners from wealthy areas tend to perform better academically. Tahir (2022) stated that, on average learners from disadvantaged areas tend to do worse in school. This may be a contributing factor in the research school and therefore must be considered when reading this essay. Behaviour and academic ability can be linked, thus making it an impacting factor when looking at classroom management. It must be considered that no two schools are the same and behaviour can differ from location to location.


Literature overview 
Behaviour management is about using strategies that allow all to learn to fulfil their potential in a safe environment. We are all an agent of socialisation. Behaviour must become a habit, we cannot assume that it will naturally emerge, it may need to be taught. There are two sides to behaviour management; the bad behaviour, what we can do to manage this and the good behaviour, what are we doing to encourage this? Behaviours are attributed to the learner and management of this is the responsibility. The teacher has a responsibility to create appropriate learning environments. This can be different depending on your subject and what you are teaching. The main goal, however, is creating an environment where it’s positive to learn. When looking at behaviour management, there are some key considerations. We must consider engagement, this includes differentiation (this can be challenges or additional support), pupil grouping, peer support and resilient learning routines. In addition, we must consider teacher-learner relationships. Building trust is essential, achieved through careful planning that caters to individual learner needs and styles. The main aim is to achieve a balanced range of techniques, all focused on keeping the learners on-task. 
We must establish why learners misbehave before we can manage the behaviour. Learners may misbehave if they are bored, they may start doing other tasks not relevant to the lesson. They may also be attention-seeking, and outpours of negative behaviour may be a result of problems outside of the classroom. Learners may be harvesting bad relationships, they may not like/respect their teacher. If they feel they are being treated unfairly they may choose to take it out on their teacher. Behavioural needs can also contribute to misbehaviour and the more we understand this, the more we can support learners with additional learning needs (ALN). 
Siegal and Bryson (2015) identified different zones; the red zone is anger, crazy stuff, and a loss of control. They suggest you always need to get into the green zone to resolve problems. If an adult learner is in the red zone you must wait until both are in the green zone. The blue zone is where people shut down. People who are blue-zoned are out of regulation and are focused on negative attributes, as opposed to being in the positivity of the green zone. Siegal and Bryson suggested that when we are angry, we feel we want to punish, adults can be tempted to feel the need to punish a child in the red zone. Instead of punishment, we should be attempting to bring a learner back into the green zone, to do this we should aim to calm down the learner and note that you understand their feelings. Attempting to punish when a learner is in a red zone will only make them more irrational, instead, find your calm so you can share it.
One strength of their approach is its recognition of the impact of emotions on behaviour and the importance of empathy in conflict resolution. By promoting emotional regulation and understanding, educators can create a more supportive and conducive learning environment. Additionally, their emphasis on avoiding punitive measures aligns with research suggesting that punishment can be counterproductive and may not effectively address the underlying causes of behaviour problems.
However, the practical implementation of waiting for both parties to be in the green zone before addressing issues may not always be feasible in real-world classroom settings, where immediate intervention may be necessary to ensure safety and maintain order. Additionally, while avoiding punishment is important, educators must also balance the need for setting boundaries and maintaining discipline in the classroom.

Pavlov ‘s (1897) research into conditioning led to his experiment with dogs, who salivated in response to a bell tone. He paired a neutral stimulus with an unconditioned stimulus to elicit a conditioned response. His findings were as follows:
· Dog salivates when seeing food. 
· Bell rings, no effect on the dog
· Sees food and bell rings, dog salivates. 
· Leads to dog hearing bell ringing alone leads to dog salivating.
· The conditioning of the bell leads to the salivating.
This might happen at school when the bell rings, and learners line up outside. They have been conditioned to do this. Conditioning has been put in place by the teachers putting these conditions in place, consistently, in the classroom. One strength of Pavlov’s research is that consistent routines and procedures can help establish a structured and predictable learning environment, promoting efficiency and organization in classroom management. By establishing clear expectations and routines, teachers can minimize disruptions and create a conducive atmosphere for learning. However, while routines and procedures can be beneficial, overly rigid, or inflexible systems may not accommodate individual differences among learners. Learners may have diverse needs and preferences, and excessively strict adherence to routines could hinder their autonomy and engagement.

Effective classroom management is a cornerstone of successful teaching, incorporating various strategies and theories to create a conducive learning environment. Rudolf Dreikurs (1897-1972) proposed a distinctive approach to discipline, emphasising mutual respect and the fulfilment of learners' innate need for belonging. Dreikurs advocated for a disciplinary approach grounded in mutual respect, positing that learners are motivated to behave constructively when they feel a sense of belonging and acceptance within the classroom community. Central to his philosophy was the concept of "the genuine goal of human social behaviour," which he identified as the universal desire for belonging and inclusion. Dreikurs argued that when learners are unable to fulfil this fundamental need, they resort to what he termed "mistaken goals," such as seeking attention, power, revenge, or feelings of inadequacy, which manifest as disruptive behaviour (Dreikurs, 1968).
To address these challenges, Dreikurs proposed several strategies aimed at helping learners achieve their genuine goal of belonging. One strategy is democratic teaching, where teachers involve learners in decision-making processes that affect their school lives. By granting learners a voice in classroom matters, teachers empower them to take ownership of their learning environment, fostering a sense of belonging and responsibility. This approach aligns with Dreikurs' rejection of punitive discipline in favour of nurturing constructive behaviour through mutual respect and cooperation. Furthermore, Dreikurs emphasised the importance of cultivating a praise culture within the classroom. By acknowledging and praising learners' efforts to collaborate, follow rules, and adhere to routines, educators reinforce positive behaviour and contribute to learners' sense of self-esteem and belonging. This strategy aligned with Maslow's hierarchy of needs, which underscores the human drive for love, belongingness, and esteem. According to Maslow, individuals seek acceptance and recognition from others, and fulfilling these needs is essential for psychological well-being (Maslow, 1968).
Dreikurs' approach to classroom management offers valuable insights into fostering constructive behaviour through mutual respect and a sense of belonging. By prioritising democratic teaching and creating a praise culture, teachers can effectively address learners' innate need for inclusion while nurturing a positive learning environment. Moreover, Dreikurs' strategies align with foundational theories like Maslow's hierarchy of needs, emphasising the interconnectedness of social and psychological factors in shaping classroom dynamics. Implementing these approaches can lead to more engaged, cooperative, and successful learning experiences for learners.

One strength of Dreikurs' approach is its emphasis on democratic teaching, where learners are actively involved in decision-making processes that affect their learning environment. This strategy empowers learners and fosters a sense of ownership and responsibility, contributing to a positive classroom atmosphere. Additionally, the promotion of a praise culture reinforces positive behaviour and enhances learners' self-esteem and sense of belonging, which is crucial for their academic and social development. However, while Dreikurs' approach offers valuable insights into effective classroom management, there are some potential limitations to consider. Firstly, the practical implementation of democratic teaching may vary depending on factors such as class size, learner demographics, and school culture. Some educators may encounter challenges in effectively integrating learner input into decision-making processes while maintaining instructional efficiency and order in the classroom.
 Research conducted at Bangor University (2021) provides valuable insights into effective strategies for maintaining a positive and safe learning environment. This information is particularly pertinent for educators following the 2022 Curriculum for Wales, as it aligns with the curriculum's focus on holistic development and well-being.
By implementing school-wide positive behaviour support, educators can establish clear expectations, consistent routines, and safe spaces for all learners. This approach creates an inclusive and supportive school culture where learners feel valued and respected. Such a positive environment is essential for fostering academic achievement, social-emotional growth, and overall well-being among learners.
In the context of classroom management and positive reinforcement, the research reinforces the importance of proactive strategies to address behaviour issues. Educators can effectively prevent negative behaviours and promote positive alternatives by integrating predictable and consistent support systems across the school. This aligns with the principles of positive reinforcement, where rewarding desired behaviours helps reinforce them, leading to a more harmonious classroom environment.
In summary, the research on school-wide positive behaviour support is highly relevant to this research’s interests in classroom management and positive reinforcement. Incorporating findings into practice can enhance strategies to create a supportive and nurturing classroom environment that facilitates learning and promotes the well-being of all learners.
Explanation of Case Study 
A case study is a detailed study of a specific subject and is commonly used in education. It usually involves qualitative methods (McCombes,2022). In this case, the research focuses on exploring the relationship between positive behaviour reinforcement and classroom management within a classroom setting. Case studies can provide a nuanced understanding of the factors influencing teaching and learning, informing the development of effective strategies and interventions (Jones,2018).
One strength of case study research is its ability to provide detailed and contextually rich data. By focusing on a specific case, researchers can learn about how things work and how varied factors affect each other. Additionally, case studies allow for the exploration of multiple perspectives and variables within a single context, providing a holistic understanding of the issue at hand (Gibbs,2018). Despite its strengths, case study research also has limitations. Because case studies focus on specific contexts or individuals, findings may not apply to broader populations or settings. Additionally, case study research may be susceptible to researcher bias, as interpretations of data are inherently subjective. (Hancock & Algozzine,2016)
In this case study, the participants will consist of a class of thirty pupils with mixed abilities and learning needs. From this group, all pupils will be selected to participate in classroom observation. This sample's selection represents the larger class as it includes a diverse mix of learners with varied abilities and needs. By including a range of participants, the observations (Appendix A) undertaken will capture diverse perspectives and experiences related to classroom behaviour and management. Additionally, the observation format allows for collaborative discussion and the exploration of shared themes and insights among participants. Overall, the selected sample is reflective of the diversity present within the larger classroom, enhancing the validity of the case study findings.
Research Methods
Positive Behaviour reinforcement has gathered increasing attention in educational research as an effective tool for managing classroom behaviour and promoting a positive learning environment (Hattie and Timperley, 2007). Questionnaires are a method for gathering data on perceptions, attitudes, and behaviours, offering researchers a standardised means of assessment while accommodating large sample sizes (Muijs, 2011 305-306pp). This method aligns with the goals of the study, aimed at evaluating classroom management within the context of Year 6 learners.
The use of questionnaires in educational research has been extensively documented. They offer several advantages, including ease of administration, cost-effectiveness, and the ability to gather quantitative data for statistical analysis. Moreover, questionnaires facilitate anonymity, which can encourage respondents to provide honest feedback, mitigating potential social desirability bias (Muijs, 2011,305-306pp). This is important in this study, where the questionnaire aims to look at the learners’ perception of the classroom environment and their opinions on positive reinforcement. However, it’s essential to recognise the limitations of questionnaire-based research. Responses may be subject to interpretation bias, as participants may construe questions differently or provide responses that match expectations, they believe they must adhere to. Additionally, questionnaires lack the depth of understanding afforded by qualitative methods such as interviews or focus groups, limiting the scope of inquiry (Muijs, 2011, 305-306pp).
Both closed and open-ended questions were used in the questionnaire to gather both quantitative and qualitative data, enabling a comprehensive exploration of learners' experiences and perceptions. Closed questions utilize tick boxes to facilitate efficient data collection and analysis, while open-ended questions allow participants to elaborate on their responses, providing valuable insights into their perspectives and experiences (Gorard, 2013). Additionally, Likert scales are incorporated to assess the effectiveness of strategies used in the classroom to promote positive behaviour and learners' motivation to exhibit positive behaviour. This structured approach enhances the reliability and validity of our findings, enabling rigorous analysis and interpretation.
The age and attainment of the learners were an important consideration when creating the questionnaire. As the participants were Year 6 learners, the questionnaire was tailored to contain appropriate language to ensure accessibility and comprehension. Age-appropriate terminology and phrasing are employed to facilitate meaningful engagement and minimize potential confusion (Gorard, 2013). Furthermore, the questions are structured to reflect Year 6 learners, considering their cognitive abilities and socio-emotional maturity (Muijs, 2011). By contextualizing the questionnaire within the parameters of learners' age and attainment it aims to enhance the relevance and validity of the data, ensuring that responses accurately reflect learners' perspectives and experiences (Gorard, 2013).
Wales has undergone significant educational reforms in recent years, with a renewed emphasis on holistic development and learner well-being (Welsh Government, 2015). The introduction of the Donaldson Report, which advocates for a curriculum centred on the Four Purposes and the importance of nurturing positive attitudes and behaviours, underscores the relevance of the study within the Welsh context (Donaldson, 2015). Furthermore, initiatives such as the National Academy for Educational Leadership and the implementation of the Successful Futures agenda exemplify Wales’s commitment to fostering inclusive and supportive learning environments. By aligning our research with the educational priorities and policies espoused in Wales, we contribute to the ongoing discourse on effective classroom management and learner support within the Welsh educational landscape (Welsh Government, 2016).
In summary, using questionnaires in research helps understand how positive reinforcement affects classroom behaviour. The case study aims to explore the strengths and weaknesses of this method, design the questions, and consider factors like participants' age and achievement levels. The questionnaire can help support the gathering of strong data that can guide educational practices and policies in Wales and the UK. Through their investigation, they seek to deepen their understanding of classroom dynamics and support learners' overall growth and well-being.

Data Presentation and Analysis Method
For reporting the data gathered from questionnaires filled out on Microsoft Forms anonymously and observations of a Year 6 class regarding their behaviour when incentivised with rewards like Dojos and extra Golden Time, a mixed-method approach will be employed. This approach combines quantitative data from the questionnaires with qualitative insights from the classroom observations to provide a comprehensive understanding of the learners' responses to rewards.
The data from the questionnaires will be analysed quantitatively using statistical tools such as Microsoft Excel to identify trends and patterns in the responses. By tabulating and graphing the responses, it will be possible to ascertain the overall perception of the Year 6 learners towards the rewards system in place. Additionally, by conducting a literature review on the effectiveness of rewards in educational settings, the analysis will be contextualised within existing research to support the findings and draw meaningful conclusions. The observations of the Year 6 class’s behaviour in response to rewards will be analysed qualitatively through thematic analysis. By identifying recurring themes and behaviours displayed by the learners when presented with rewards, insights into the impact of incentives on behaviour and motivation can be gleaned. The qualitative data will be coded and categorised to identify patterns that align with the literature on behavioural psychology and reward systems.
To ensure the credibility, transferability, dependability, and confirmability of the data and analysis, several processes were carried out. Firstly, the questionnaires were designed based on established frameworks to ensure validity and reliability. The observations were conducted over a significant period to capture a range of behaviours and responses accurately. Additionally, triangulation of data sources - questionnaires and observations - will be employed to validate the findings and enhance the overall trustworthiness of the study.
In conclusion, the mixed-method approach of combining questionnaire data analysis with classroom observations will provide a comprehensive understanding of how Year 6 learners respond to rewards. By anchoring the analysis in the relevant literature and ensuring trustworthiness through rigorous processes, the findings will contribute to the ongoing discourse on effective reward systems in education.

Ethical Considerations
Ethical considerations (Appendix B) play a pivotal role in ensuring the integrity and legitimacy of studies, particularly when looking into sensitive areas such as classroom management. Anonymity and confidentiality are paramount in safeguarding the privacy and rights of participants. To maintain anonymity, the questionnaire and observations will not include any identifiable information. This aligns with best practices recommended by the BERA (BERA,2019) and emphasises the importance of protecting participants' identities in educational research. Furthermore, raw data will not be disclosed, and all identifying information will be removed to ensure confidentiality. Data will be securely stored on password-protected personal computers or the University's encrypted Office 365 system, adhering to guidelines outlined by Welsh institutions like the University of Wales Trinity Saint David (UWTSD).
In the context of gaining pupil assent, clear communication and transparency are essential. For child participants, parents will be provided with detailed information about the study's purpose, methods, and data handling. Additionally, ongoing assent will be sought from learners themselves, respecting their autonomy and ensuring their willingness to participate. Feedback, consent, and confidentiality are integral components of ethical research practice. Participants will receive thorough debriefing and feedback following their participation, fostering transparency and accountability. Written consent (Appendix C) will be obtained from all participants, with child participants' assent obtained alongside parental consent (BERA,2019).
Furthermore, participants will be assured of the confidentiality of their data, aligning with ethical guidelines set forth by Welsh institutions. It will be made explicit that their data will be treated with full confidentiality and will not be identifiable in any publications. This commitment to confidentiality reflects the ethical principles advocated by the BERA, ensuring that participants' privacy rights are upheld throughout the research process.
In conclusion, ethical considerations are fundamental in educational research, guiding researchers in upholding the rights and well-being of participants. By integrating insights from Welsh educators and researchers, this study aims to contribute to the ongoing discourse on classroom management while adhering to the highest ethical standards. Through a commitment to anonymity, transparency, and confidentiality, this research endeavours to generate valuable insights while prioritising ethical principles. 
Results, Analysis, and Discussion
In exploring the perceptions of Year 6 learners regarding how learners feel about positive and negative recognition of behaviours and how behaviour is dealt with in the class, it becomes evident that these systems play a significant role in shaping learner behaviour and motivation. The data collected from these learners provides valuable insights into their attitudes towards rewards, shedding light on the varied responses and considerations that teachers should navigate to effectively utilise such systems (Appendix D)
Male learners in Year 6 appear to exhibit a positive attitude towards classroom rewards. They often associate rewards with feelings of pride, motivation, and happiness. Common incentives such as additional playtime, golden time, or computer time are viewed as effective tools for encouraging positive behaviour and enhancing academic performance. These findings align with existing research indicating that extrinsic rewards can serve as powerful motivators for some learners, particularly those who thrive on tangible incentives and external reinforcement (Deci, Koestner, & Ryan, 1999, Pg. 692-700). Moreover, male learners emphasised the importance of acknowledgement and praise in stimulating effort and fostering positive conduct in the classroom. This highlights the role of teachers in providing consistent recognition and reinforcement, which can contribute to a supportive learning environment conducive to learner success (Hattie & Timperley, 2007).
Conversely, female learners presented a more nuanced perspective on classroom rewards. While some express appreciation for these incentives and acknowledge their motivational impact, others voice feelings of indifference or frustration. This disparity in responses underscores the importance of considering individual differences and preferences when implementing reward systems. Research suggests that intrinsic motivation, driven by personal interest and enjoyment, may be more influential for learners than external rewards alone (Ryan & Deci, 2000). Therefore, educators must strive to balance extrinsic rewards with opportunities for intrinsic satisfaction and engagement within the learning process.
Additionally, female learners highlighted concerns regarding perceived unfairness or inconsistency in the distribution of rewards. This reflects broader discussions in educational literature about the importance of equity and fairness in classroom practices (Gillies & Boyle, 2010, pg. 933-940). Addressing these concerns requires careful attention to the design and implementation of reward systems to ensure transparency, consistency, and inclusivity.
One learner emphasised the potential benefits of rewards in promoting positive behaviour, while also stressing the importance of fairness and personalisation in incentive structures. This aligns with recommendations from educational psychologists advocating for the customisation of rewards to meet the diverse needs and preferences of learners (Huang, 2011).
Upon reflection, the data highlights the need for educators to consider individual differences and experiences when designing and implementing reward strategies. By incorporating learner perspectives and tailoring reward structures to accommodate diverse needs, teachers can create a more inclusive and responsive learning environment. This approach aligns with principles of learner-centred pedagogy, which emphasise the importance of honouring the learner's voice and agency in the educational process (Freire, 1972).
Furthermore, integrating insights from relevant educational literature in Wales and England can provide valuable context and guidance for educators seeking to refine their teaching practices. Research conducted in these regions may offer unique perspectives on the relationship between rewards, learner motivation, and behavioural outcomes within specific cultural and educational contexts. By drawing upon this literature, educators can gain a deeper understanding of the complex interplay between rewards and learner engagement, informing more effective instructional strategies and interventions.
In conclusion, the perceptions of Year 6 learners regarding classroom reward systems highlight the nature of motivation and behaviour in educational settings. By acknowledging individual differences, addressing concerns of fairness and equity, and incorporating learner perspectives, teachers can optimise the effectiveness of reward systems to support learner well-being and academic achievement. Through ongoing reflection, collaboration, and integration of research-based practices, teachers can create learning environments that foster positive attitudes, motivation, and continual growth among learners.
Conclusion 
The research study has delved into the relationship between positive behaviour reinforcement and its impact on learners, focusing on classroom management challenges and the efficiency of positive reinforcement techniques. Considering Skinner's theory and Dreikurs' approach to discipline, the study aimed to enhance understanding and practice within the educational context. The case study conducted in a Welsh school with Year 6 learners provided insights into the perceptions and responses of learners towards reward systems.
Findings indicate that male learners view rewards positively, associating them with motivation and pride, while female learners display a nuanced perspective, emphasising fairness and individualised approaches. Learner feedback underscores the importance of balancing extrinsic rewards with intrinsic motivation and addressing equity in reward distribution. By integrating learner insights and literature from Wales and England, educators can refine their reward strategies to create inclusive and supportive learning environments that foster positive behaviour and academic success.
In conclusion, considering individual differences, fairness, and learner perspectives are key in designing effective reward systems. Educators can enhance classroom management by tailoring incentives to meet diverse needs and promoting a culture of mutual respect and inclusivity. Through ongoing reflection and collaboration, teachers can cultivate environments that nurture learner motivation and growth effectively.
Recommendations 
Considering the research conducted on the relationship between positive behaviour reinforcement and its impact on learners, several recommendations emerge. Firstly, it’s recommended to develop a comprehensive reward system that caters to individual preferences and promotes a sense of fairness and equity among learners. This entails customising incentives to align with intrinsic motivations while ensuring transparency and consistency in reward distribution.
Furthermore, educators should prioritise fostering a supportive and inclusive learning environment that values learner voice and agency. By engaging learners in decision-making processes and acknowledging their perspectives on reward systems, teachers can enhance learner buy-in and motivation.
To address concerns raised about gender variations in responses to rewards, it’s advisable to implement differentiated approaches that consider diverse learner preferences and experiences. Collaboration with colleagues to share best practices and insights can also enrich reward strategies and classroom management techniques.
Moreover, continuous reflection on the effectiveness of reward systems, coupled with ongoing professional development and engagement with relevant educational literature, is essential for refining practices and sustaining positive behaviour reinforcement initiatives. By aligning teaching strategies with research-informed practices and learner-centred pedagogy, educators can create meaningful and impactful learning experiences that foster holistic development and academic success.
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Appendix 
Appendix A
A timetable of observations completed in a Year 6 classroom.
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Appendix B
A copy of the ethical form submitted to UWTSD to allow for this research to be conducted. 
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Appendix C
A blank copy of the consent for the class teacher to sign after consent from parents has been given to them for pupils to participate in this research. (Consent form was not directly given to parents as per placement school request)
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Appendix D
A blank version of the questionnaire the participants were asked to complete.
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Observation and Questioning Consent Form
| atescherat hereby seek your consent o observe and question
the pupils n Oak cass s part of educational research nline with the 2022 Curriculum for
Wales, Tisresearch aims o enhance teaching practices and improve the learning
environmentfo il pupts

The purpose of this observation and questioning is o gain valuable insights nto your child's
learning journey. By directy engaging with participants in the classroom setting, | aim to
better understand their educational nezds and tailo teaching methods to SUppOTT thelr
academic growth effectively

Allinformation gathered during the observation and questioning process willbe treated
with the utmos: confidentialty. Any data collected vill be anonymised, ensuring that your
chil's igentity reroains pLotecied.at Al fmes. The findings of thisresearch will oy be used
for educational purposes and will not be disclosed to any third partis.

13ffim that the observation and questioning willbe conducted farly and respectiully. il
ashere to professional standards throughout the process, maintaining 3 positve and
inclusive learning environment for il pupils. Your child's participation in tis research is
voluntary, and they are free to vithdrav at any tme without any repercussions.

The observation and questioning sessions willbe conducted periodically ver the course of
0 weeks with each session asting the whole (85500, X048 Chil's regular classroom
activites il not be dsrupted, and the research will be integrated seamlessly into the
learning routine.

By signing this consent form, you indicate your agreement to llow your child to particpate
in the observation and questioning process outined above. f you have any queries or
reguire further information, piease do not hesitate to contact me directly.

Parent/Guardian Signature: _
Date: _
Teacher Signature:

Date: _
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1. What Vear group are you in?

Enter youranswer

2. What s your Gender
O wmae

Female

O Prefernottosay

3.1 know my schools behavior expectations *
O stwongy Agree
O agree
O Neutrl
O Dissgree

O strongy dsagree

4. My teacher rewards me for my good behavior *
O aways
O ofen

O sometmes

) Rerely
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5. How do you feel when you are rewarded for good behavior? *

Enter youranswer

6. How do you feel when you are NOT rewarded for good behavior? *

Enter youranswer

7. Do you thirk rewards motivate you to do wel in class? Why or Why not? *

Enter youranswer

8. What rewards would you like to see in your dlass? *

Enter youranswer

9. Is there bad behavior in your class *
O Aways
O oren
O sometimes
O rerey

Never
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10. Do you think bad behaviour s dealt with well2 Why or Why ot *

Enter youranswer

11. Any addtional information?

Enter youranswer
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