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Describe a learning event which has happened during your classroom observation.
Reflect upon what took place, connecting events to theories of learning and teaching.
Make recommendations about how you could improve your own practice in the light of this and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.
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This assignment will focus on one learning event which happened during a classroom observation at a school chosen by the university and reflect upon this event with reference to theories of learning and teaching. Throughout the assignment, the ethical considerations set out by the British Educational Research Association (BERA) will be considered and adhered to. For the purpose of this assignment, the name of the school will be changed to School X and the child will be referred to as Child A to ensure the confidentiality and anonymity of the school, staff and pupils are being respected at all times (BERA, 2018). The educational setting in which I observed the learning event took place was in an outer-city school with 480 pupils ranging from ages three to eleven. Of these 480 pupils, around 21% of these were eligible for free school meals (Estyn, 2018), which is 2% higher than the Welsh average. Despite the percentage of free school meals indicating that School X is located in a deprived area, the school has been categories as a ‘green school’. Thus, demonstrates that School X is highly effective and requires the lowest level of support (Welsh Government, 2015). School X has been categorised as a pioneer school, and therefore, has been given the opportunity to work alongside the Welsh Government to develop professional learning, again demonstrating the high standard shown throughout the school environment (Estyn, 2018). 

Learning Event
The learning event I witnessed took place in a Year 2 classroom during a free play session. As is suggested by Haughton and Ellis (2013); “play is an activity that children undertake for pleasure and is one of children’s primary needs in their development”. Similarly, the Welsh Government (WG) mirrors the importance of play in children’s lives and states that play is critical to all children in accordance to their holistic development, and, therefore, society should pursue every opportunity to support it, encourage it and create an environment that allows for it to happen (Welsh Assembly Government, 2002 cited in Play Wales, 2015).
The apparent importance of play in a child’s development influenced my choice to observe a free play session within this Year 2 classroom. Earlier in the day, the class took part in a whole class activity, in which children played a game on the computer in correlation with their focus topic of the Great Fire of London. In the game, children worked their way through a time line discovering how a small boy named Tommy helped his father and the citizens of London control the blaze. Whilst doing this, the children learnt about the resources used during the fire, and how these differed to resources that may be used today. As the class teacher identified which students needed to take part in the focus task, the remaining students were left to undertake a free play session. This is when three pupils eagerly moved towards the role play corner of the classroom. The three pupils had transferred the knowledge they learnt during focus tasks, group tasks and whole class activities to enable them to successfully act out what had happened during the fire. Thus, demonstrating the children had a clear understanding of the order in which the events took place and the resources used to fight fires in 1666, and how these resources may differ to the resources used today. When taking part in play, children gain different understanding and opinions on topics (Moyles, 2010). In this context, one child may feel strongly about which resources were potentially used to control the fire, whilst another may feel differently. By using playful learning, children are given the opportunity to ‘think, pair and share’ their feelings, opinions and ideas in a playful environment, and therefore, may not feel as uncomfortable as they may feel expressing themselves in a whole class environment. As demonstrated in Figure 1, the children successfully solved any problems they encountered and successfully transferred knowledge learnt earlier in the day into a playful learning environment. 

The Welsh Assembly Government (2008) suggests that observations should play a vital role in the everyday practice of all practitioners working with children, and therefore, has influenced my choice to observe this free play session.
In order to complete this observation, the use of a written observation method was chosen (Appendix 1). Palaiologou (2008; p.60) defines a written observation as “a written record of an event as it occurs” and identifies it to be the most common observation technique used by Early Years practitioners and professionals. The usual process for a written observation is for the observer to completely remove them self from the activity in which they are observing, and observe from a discreet position (Palaiologou, 2008; 2012). In order to ensure I was completely removed from the activity, I sat to the side of the role play corner. Although I was not involved in the activity, I could still hear the conversations the children were having and was still able to observe their movements. In accordance with Lofland (1971), notes were written and record as the pupils were talking and moving to ensure no information was forgotten or misinterpreted when using memory to write notes. By removing myself from the activity, it may act as a benefit to the observation as the children feel more comfortable and willing to be themselves during the activity, avoiding the influence of the researcher, and therefore, resulting in valid data collection (Cohen et al., 2011). This observation method was the most appropriate for the learning event as I wanted to observe the activity without interrupting or distracting the pupils whilst they naturally converted their play session into a learning session. Another attraction to written observations, as suggested by Robson (2002) is, observations allows researchers to look at everyday behaviour that the class teacher or practitioners may take for granted, may expect or may not notice (Cooper and Schindler, 2001). By completing a written observation, the researcher will record everything the child is doing or saying during the time and will therefore be categorised as valid data (Cohen at al., 2011). Similarly, Cohen, Manion and Morrison (2007) suggests that an observation allows for focus on events as they happen in their natural environment, unlike interviews, for example. 
Although written observations provide a number of advantages, written observations can be identified to be a time-consuming data collection method with a high chance to be bias in terms of what the observer may be observing (Shaughnessy, Zechmeister and Zechmeister, 2003). Cohen et al., (2011) adds to this by suggesting that when researchers choose what they want to observe, they may manipulate a situation to collect they data they need. Robson (2002 cited in Cohen, Manion and Morrison, 2007: P.410) corresponds with the suggestions of Cohen et al. (2011) by stating that observers may demonstrate “selective attention” by watching certain participants, activities or environments in order to collect the data they need. In order to reduce the chances of researcher bias or selective attention, an event sample may be a preferred method of data collection. Hobart and Frankel (2004) define an event sample as a way of recording events over long periods of time and should last at least a week. This would allow for changes in behaviour to monitored and recorded each time they occur. Event samples allow for the collection of more precise data, due to the event being observed for a long period of time and having a close focus from the researcher (Hobart and Frankel, 2004). Although event samples suggest more precise data will be collected, keeping one child in sight at all times without making it obvious to the child would be difficult, and make have a negative effect on the data collected. Similarly, the child being observed may be absent from school after the first observation session, and again, may have a negative effect on the data collection (Hobart and Frankel, 2004). On reflection, to minimise the risk of negative effects on data collection, a written observation was the more valid and reliable choice of data collection. 

Throughout the classroom, learning event and in Figure 1, it is evident that exploratory talk is taking place in the form of ‘Sustained Shared Thinking’ (SST) which involves two or more individuals working together to solve a problem, explain a concept, evaluate activities they have taken part in or extending a narrative (Siraj-Blatchford et al., 2002a). This is evident in Figure 1 when Pupil 3 got confused about which resources may be used to stop the fire and worked with Pupils 1 and 2 to solve the problem they created. Before the learning event took place, the children took part in a whole class activity identifying which resources were used during the Great Fire of London. It is evident that Pupil 3 misunderstood the aim of the session, and was therefore, not able to fully understand the historic event. However, Pupil 2 was able to support Pupil 3 with the mistake they made by transferring prior knowledge to the activity and indicating that the answers given during the game were necessary for their role play. Increasingly, it has been claimed that the capacity to engage in SST with children is a central and significant factor to effective Early Years pedagogy (Allen and Whalley, 2010). The Researching Effective Pedagogy in the Early Years (REPEY) report identified that SST plays an important part in increasing the achievement levels of pupils, and states that actions involving SST were found in settings identified to be the best quality (Siraj-Blatchford et al., 2002a; Purdon, 2016). Many other researchers have adopted similar ideas and have described related pedagogic practices (Siraj-Blatchford, 2009). Similar examples of participation with SST also characterise with ‘dialogic teaching’ (Alexander, 2004), which involves using speech to stimulate and develop learning and understanding for children (Alexandra, 2017). Research indicates that dialogic teaching enabled students to develop the skills needed to provide arguments, questioning and debates, all of which contribute to the development of critical thinking and critical speaking in both children with English as a first language and children with English as an additional language (EAL) (Elhassan and Adam, 2017). 
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Throughout education, development and learning there have been continuous research into the ways in which people learn and develop. Research by the Department for Education and Science (1989, pp.89-90) suggests that a child’s behaviour can be influenced the major features and processes of their school environment. Some of the most influential researchers to report on these topics are Ivan Pavlov, Jean Piaget and Lev Vygotsky. All of which hold different views on these areas. 

Ivan Pavlov, a Russian physiologist, is most known for his work in the early 20th century. Pavlov conducted a series of experiments into the relationship between salivation and digestion in dogs (Pavlov, 1927). He found that when a dog smells food, it naturally salivates, creating an unconditioned response. He then went on to discover that if he presented the dog with food while ringing a bell, the dog would salivate. Thus, leading on to Pavlov discovering that after repeating the process of ringing the bell when presenting the dog with food, the dog would naturally salivate at the sound of a bell, whether food is present or not. Thus, creating a conditioned response (Gray and MacBlain, 2012). From this, Pavlov concluded that once learnt, associations are difficult to erase from the mind. This notion is known as ‘Classical Conditioning’ and is at the heart of the behaviourist approach (Graham-Matheson, 2015). According the behaviourism, voluntary behaviour, also known as operant behaviour, is easily controlled by the response it receives. To expand on this, it has been indicated that the main purpose of managing behaviour is to establish or maintain order, so that students can learn in the most sufficient and effective ways (Graham-Matheson, 2015). MacBlain (2014) states that it would be fair to say that most, if not all, teachers and Early Years practitioners employ principles determined by Pavlov at some point in their classroom. Although many teachers and practitioners employ Pavlov’s principles into their everyday teaching, behaviourism has been criticised by many as it is seen as animal-based research which leads to a simplistic view of learning, and this therefore, does not consider a child’s learning (Conkbayir and Pascal, 2014; Graham-Matheson, 2015). 

Jean Piaget, a Swiss scientist, however, argued that behaviourism encouraged the repetition of meaningless strings but failed to promote understanding in learning (Piaget, 1952). Piaget favoured discovery learning through practical activities with believed learning is a result of the child’s exploration of and interaction with the environment, which is a significant departure from the beliefs of behaviourism (Gray and MacBlain, 2012; MacBlain, 2014). He moved away from the significant emphasis Behaviourists had given to conducting experiments involving children, and instead chose to observe and listen to children as they engaged in activities in their natural settings (MacBlain, 2014). He, therefore, proposed that teachers and practitioners are able to predict what a child can and cannot understand at certain stages of their development and are able to predict how their cognitive development progresses as that child grows (Graham-Matheson, 2015; MacBlain, 2014). Piaget’s research proposed that cognitive development in children developed in a series of stages, all of which include involve a different type of learning (as demonstrated in figure 2). Thus, implying that children are only able to learn specific information and skills once they have reached their age of cognitive development (Pritchard, 2015). 
Although Piaget’s work has been accepted by many, it has also generated much debate and criticism on the grounds that he had a tendency of observing his own children, using small sample sizes with the use of a language too complex for the children he worked with (Meadows, 1993) with the perception that he may have underestimated the abilities of the children in his research (MacBlain, 2014). 
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Figure 2: Piaget’s stages of cognitive development. Available at: https://www.pinterest.co.uk/pin/207728601538505359/?lp=true

Piaget’s work, however, fails to recognise other important factors to learning, such as language and social interaction. At the height of the late 1920s, Lev Vygotsky’s views about the mind were some of the most influential in Russia. According to the social constructivist theory, it is increasingly important to consider the quality and nature of a child’s environment, age, culture and experiences before coming to any conclusions about their learning and development (Gray and MacBlain, 2012). Similarly, Vygotsky believed that all aspects of learning have a history in correlation with real-life experiential learning, much of which is learned before the child enters education of any form (Gray and MacBlain, 2012). 
[image: ]Bates (2016) indicates that Vygotsky believed that knowledge and thoughts are constructed through social interaction with family, friends, teachers and practitioners and peers. These people are referred to as Most Knowledgeable Others (MKOs), and these MKOs support learning through the Zone of Proximal Development (ZPD). The chosen learning event is a subtle example of Vygotsky’s Zone of Proximal Development (ZPD) (Figure 3). Vygotsky states that when learners are in the ZPD, they develop a further understanding of a subject that that they may have not fully understood before (Bates, 2016). In connection with the learning event, the correlation with ZPD was evident when Pupil 2 helped Pupil 3 understand why certain resources were not used during the Great Fire of London (Figure 1). Pupil 2 acted as an MKO in the event and used their knowledge to help Pupil 3. It is evident that Vygotsky saw play as being extremely important in a child’s learning experience and proposed that is it through play that young people develop their understanding of relationships with the people around them (Bigge and Shermis, 2004; MacBlain, 2014). 








Figure 3: Vygotsky’s ZPD. Available at: https://en.wikipedia.org/wiki/Zone_of_proximal_development

From witnessing the learning event and further reading, it is evident that social constructivism is the most appropriate theory to describe the learning event that took place. Social constructivism emphasises the sheer importance of culture and context in understanding what is happening in society, and constructing knowledge based on this specific understanding (Derry, 1999; Kim, 2012; MacBlain, 2014; McMahon, 1997) and see both the context in which learning occurs and the social contexts the learners bring to their learning environment crucial to how individuals learn (Kim, 2012). This perspective is closely connected with many theories of contemporary society, but most notably the developmental theories of both Vygotsky and Bruner (Kim, 2012). Play has been seen as one of the most important foundations for children’s learning, as children develop their understanding of relationships with peers and those around them through play. In correlation with social constructivism, Vygotsky viewed play as “self-education” in the context that play is an active process with is characterised by independence (MacBlain, 2014; Whitebread, 2008). Since Vygotsky’s influence, curriculum planning has changed across the world. Before Vygotsky, educators who followed Piaget’s views were hesitant to push children to their full potential due to his theory that a child’s cognitive development is defined by their stage of their development (Graham-Matheson, 2015). Nevertheless, Vygotsky’s views are more flexible than Piaget’s, as he sees development readiness as including skills and ideas that children have not yet reached, but skills and ideas that they can reach with the help and support of teachers and peers (Graham-Matheson, 2015). 
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Based on prior and learned knowledge of how the learning witnessed in the classroom occurred, I will use this understand to support and improve my future practice. In order to support and improve my future practice and develop learning in the classroom, I will use questioning to stimulate thinking and discussing. Myhill, Jones and Hopper (2006) state that teachers do not ask questions to find an answer to something that is not known, nor is it an act of intellectual curiosity, but it is a way to measure a child’s answer against expectations. As is evident in figure 4, there are a wide variety of questions that may be asked during a lesson or session, each inviting the child to answer in a variety of ways. In correlation with this, Hargreaves et al. (2002) identifies questioning to be an inclusive strategy, which 
enables children to be active learners within their learning environment. For some, questioning is more a means of scaffolding learning, where teachers attribute significance to questioning as they believe it encourages children to be more engaged in their learning and allows teachers and practitioners to monitor what has been understood (Myhill, Jones and Hopper, 2006). To ensure questioning will be successful in my future practice, I will ensure the vocabulary used is not too complex for the children, and therefore, is easily understood; will give the children enough ‘wait time’ to ensure the children have time to think about questioning; give positive reinforcements when the children answer; and prompt students to use their knowledge to produce a useful response, as Kerry (1982) identified these factors to be the most common mistakes made by inexperienced teachers. By identifying the strengths of the social constructivist approach, and taking this approach to my teaching, I will encourage and support social interaction and language in my practice and use this to promote learning in my classroom environment as, identified by Vygotsky, talk and social interaction is a vital took to improve cognitive development (Alexander, 2017).

Learning environment 
Jackson (1994) states that school is a place where children encounter both friends and foes. A place where the imagination is unleashed, and misunderstandings are brought to the ground. In order to ensure each of these aspects are achieved, a successful learning environment needs to be designed. Claxton and Carr (2010) identifies that any successful learning environment must by prohibiting, affording, inviting and potentiating for any and all children.  This section will look at certain aspects of my ideal learning environment, and how these may facilitate a positive learning experience for pupils (Appendix 2). 

Outdoor learning is an essential part of education today, and will therefore, be a main focus of my learning environment. Bilton (2010) states that the outdoor area is a complete learning environment in itself, which caters for the needs of all children; whether it being cognitive needs, linguistic needs, emotional needs, social needs or physical needs. According to the Welsh Assembly Government (2008); “Indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences”. Thus, indicating that is it necessary for learning environments to offer the opportunity for children to access the outdoor environment for learning and play purposes to ensure their development and curiosity are being fully supported. Over the years, there have been a variety of research into the effects of outdoor learning on a range of developmental factors. Presented in a report published by RSPB (2012), a health survey specified that physical inactivity costs Wales an estimated £650 million per year. However, nature is a major motivating factor for exercise. There is evidence that being outdoors is the most powerful ways to keep active, particularly with children in the Foundation Phase and Pre-school (NHS, 2006). Although this survey only represents the effects on physical development, it is evident that the outdoor environment has a substantial impact on this development, and is therefore, an essential need in learning environments. Estyn (2011, P.6) corresponds with the findings of the NHS (2006) by stating that practitioners and local authorities (LAs) believe that a child’s knowledge and understanding of the world and physical development “improve best where outdoor resources and facilities are best exploited”. Thus, demonstrating the importance of the outdoors on a child’s learning and development.  

Alongside outdoor learning, role play will play an important role in my ideal learning environment. As discussed by the WAG (2008), through participation of role play activities, children are provided with opportunities to act out roles and experiences that are important to them. Through role play, children develop skills and apply these skills to everyday life and education in the future. For example, communicating their ideas, feelings and emotions to others (WAG, 2008). Similarly, Russ (2004) indicates that there are multiple ways in which role play activities can support and enhance creativity and imagination. These include aspects of divergent thinking, the use of symbols for different meanings and the ability to express and experience positive and negative affects which lead to accessing memories (Russ, 2004). Therefore, by allowing the children to access a role play area at any time throughout the day, children are continuously enhancing their creativity and imagination, which is a key focus of Donaldson’s four purposes (Donaldson, 2015) (figure 5). The role play area will have a direct link to the class topic to allow children to widen their learning experience and transfer any knowledge they have already learnt into play environments. 



Four purposes of the curriculum 
Ambitious, capable learners
Enterprising, creative contributors
Ethical, informed citizens
Healthy, confident individuals










Figure 5 – The four purposes of the new curriculum as advised by Graham Donaldson in 2015. Information taken from Donaldson (2015)

As is recognised by Beauchamp (2013), Information and Communications Technology (ICT) took its place in the primary curriculum only a relatively short time ago. As well as becoming an important aspect of the curriculum, ICT in the primary school has taken the role of “a complex tool which can be used by teachers and by pupils in teaching and learning” (Higgins, 2001, P.164). As a part of its introduction, teachers have had to develop their ICT skills throughout their career (Beauchamp, 2013), which demonstrates the importance of its place in the curriculum. This is my reason for integrating an ICT area in my ideal learning environment. 
ICT can offer a variety of unique features to both teachers and learners which may not necessarily be able using other means. Multimodal and multimedia capabilities is a way of demonstrating how ICT can benefit both teachers and learners. The multimodal capability of ICT allows teachers to present and idea or finding in a variety of different ways to ensure pupils are able to understand it. In a study conducted by Halls and Higgins (2005 cited in Beauchamp, 2013), findings conducted that pupils in the study demonstrated enjoyment “in particular the multi-media capabilities of the technology” and stated that multi-media aspects of the Interactive White Board (IWB) was “advantageous in engaging and holding their attention”. While the use of IWB and different presentation techniques may identify to be a standard aspect of ICT in most classrooms, they can all be used in different ways to engage pupils. 

The term ‘assessment’ was first used in Latin, which comes from the verb ‘assidere’, meaning to sit beside (Satterley, 1989). Briggs (2008) states that assessment in education is the process of identifying what the children are able to do and identify what areas they may find difficult, and this is an essential part of any learning environment. A significant amount of research has been carried out to establish and clarify the benefits of introducing assessment for learning into the classroom (WAG, 2010). This research has shown that when introducing assessment for learning (AfL) into the classroom, gains are evident in both the motivation levels of children and the performance of children (WAG, 2010). Harlen et al. (1994, P. 219) identify that it is essential that assessment must be used continuously in the classroom and the teaching-learning process, and should also involve pupils where possible, as well as teachers in identifying what the children need to do next. Although the work by Harlen et al. (1994) is over 20-years-old, the findings still hold a strong correlation to AfL in classrooms today. Black et al. (2004) state that learning is not just a cognitive activity or exercise: learning involves the whole person, and therefore, it is evident that students need to be motivated in order to learn. Evidence from motivation assumes that by offering extrinsic rewards such as grades and gold stars are the best way to motivate children. However, there is ample evidence available to challenge this statement. Black et al. (2004) identify that children will invest effort into a task or challenge if they believe they can achieve something from that task and from a competitive point of view, if there will be winners and losers from that task. In order to achieve this, my ideal learning environment will include a ‘VIP area’. This area is only available to a small group of children who have demonstrated a high level of effort and motivation throughout the week and will therefore experience privileges due to their efforts. This area has been included in my learning environment to ensure children are always putting effort into their work, trying their best at all times and motivation themselves and others, and as a result these children are being rewarded.  

Finally, my ideal learning environment will include the presence of a dog. In research conducted by New, Wilson and Netting (1986), pet interactions were found to benefit people psychologically, socially, physiologically and cognitively (Katcher et al., 1983). Research into the effects of dogs and their benefits to people has been dated back to the early 1960s were Levinson found that the inclusion of dogs in therapy sessions with children who were withdrawn aided more discussion and more positive therapeutic intervention (Heimlich, 2001). It has also been suggested that animals in general are significant to the social and cognitive development of children around the world (Martin and Farnum, 2002). As well as social and cognitive development, the inclusion of dogs in the classroom or learning environment has proven substantial for the experiences of children battling with “comprehension, literacy, concentration and in overcoming learning difficulties such as Attention Deficit Hyperactivity Disorder (ADHD), Conduct Disorder and Autism” (Scott, Haseman and Hammetter, 2005 cited in Sorin, Brooks and Lloyd, 2015). Adding to this, Meadan and Jegatheesan (2010) suggest that dogs in the classroom help to support and build a child’s self-esteem and provides emotional stability by providing children with someone who they can bond with in the classroom (Friesen, 2010a). These benefits suggest that having a god in the classroom has a variety of positive effects on a child’s psychological well-being, as well as positive effects on the child’s learning. 

To conclude, the learning event I witness demonstrated the use of Sustained Shared Thinking (SST) between a small group of children who come across a small problem when taking part in a role play session. By transferring previous knowledge, Pupil 1 supported Pupil 3 with a mistake made in regard to the resources used during the Great Fire of London. The learning that occurred during this event correlates with the views of social constructivism in the sense that the event emphasises the importance of culture and context in children understanding what is happening in society and constructing knowledge based on this understanding (Derry, 1999; Kim, 2012; MacBlain, 2014; McMahon, 1997) and correlates with the views of Vygotsky with the obvious link to the ZPD and MKOs (Bates, 2016). Following the observation of the learning event and completing further research, I will use the gained knowledge about SST and social constructivism to improve my future practice and teaching. Following on from the learning event and linking theories, some important factors to learning is the learning environment and the impact this plays on the development of children and their learning. Aspects such as the outdoor learning environment, role play areas, ICT areas, a variety of forms of assessment for learning and the presence of a class dog are all positive contributors to the success of the learning environment. 
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Appendices 
Appendix 1 – Written Observation
Written Observation – 10 minutes

Aim: The aim of this observation is to observe the children taking part in a free play session to identify a learning event of my interest. 

Date: 26-09-2018

Start time: 10:15

End time: 10:25

Task: Free play session (given after a whole class activity)

Context: The session took place in the year 2 classroom with all of the children sat on the carpet, before being given free play until break. 



· Whole class is sat on the carpet area playing a game on the whiteboard
· Children are engrossed in the activity and get involved when possible
· Teacher completes the game and sets tasks for the class, giving the opportunity to take part in a free play session

· Child A and 2 others approach the role play corner 
· They all walk in and look around 
· The children expressed they wanted to play the Great Fire of London, and all chose a character 
· Child A opted for Tommy (the main character)
· The other children helped Tommy
· They all pick up equipment and explain what the resource could be used for 
· There is a slight disagreement and the pupils work together to solve the problem (figure 1) 
· They work together to gain different understandings and opinions of the topic
· Child A picked up a bucket and pretended to throw water over a burning building 
· “Quick. Run. The houses are burning. We are the fire brigade!”
· Another child enters the role play corner and asks the children what they are doing 
· Child A explains and asks if they want to join
· The child says no, leaves the role play corner, and walks to a challenge area 
· Children continue with their game, using their knowledge to re-create the Great Fire of London.













Appendix 2 – My Ideal Learning Environment 
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Form Defi n Example

Questions which invite for a What colours do | need to mix to
predetermined answer make the colour green?
What is 10 + 2?

Speculative Questions which invite a response Does anyone have any ideas of
with no predetermined answer. The  what this sentence could mean?
answer often includes opinions, Do you think animals belong in
hypotheses, ideas and imaginings the zoo?

Questions inviting children to Can you explain why you think
broaden their understanding of that?

learning processes and explain their  How do you know that?
thinking

Procedural Questions which relate to the Can you all see?
organisation and management of Do you understand?
the lesson or session

Figure 4: The categorisation of the form of questions asked within a classroom. Taken from
Myhill, Jones and Hopper (2006).
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Pupil 1:

Pupil 2:

Pupil 3:

Pupil 2:

Pupil 3:

Pupil 1:

Pupil 3:
Pupil 2:

Pupil 3:

I'll be Tommy and you two have to help me and my Dad put out
the fire.

We can use this bowl as a bucket and use it to throw water at the
fire!

Yeah! And this pipe can be the hose pipe.

They didn’t have hose pipes then. Didn’t you see on the game?
They just had buckets and those water guns to shoot at the fire.

WATER GUNS?!

No, not like the water guns we use. | think Miss said they were
called squirters

Oh. | remember now.
Quick, the fire is spreading. Grab your buckets!

I've got my squirter. Let’s go!

Figure 1: A transcript of a piece of speech taken from the role play session
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