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Introduction 
This assignment will outine a critical incident observed whilst on a day’s placement in a primary school of a mixed year one and two class, with 24 learners registered. According to Tripp (2011) incidents are usually typical and become critical throught analysis. However, according to Joshi (2018) a critical incident is usually personal to a teacher rather than routine. A critical incident can can have many different definitions by many different researchers (Joshi, 2018). One of the main aims of incident analysis could be to develop professionally as a teacher (Tripp, 2011). The observed critical incident with be used in the context of reflective practice in teaching using the Brookfield reflective model (1998). 


Observation 
[bookmark: _Hlk55244867]Ethical considerations for the purposes of this assignment include ensuring the names of the primary school and individual participants will remain confidential and anonymous to repect both their entitlement to privacy (British Educational Research Association (BERA), 2018). For the purposes of this assignment the student teacher who carried out the observation will be referred to as the researcher.    

The observed school was due an inspection by Estyn in March 2020 but due to the Covid pandemic the school had to close and was unable to have the inspection carried out. The latest inspection at the observed primary school reports that it joined the local nursary school in 2014 and caters for boys and girls beween the ages of three and eleven, there were 164 learners registered. The observed class is a mixed year one and year two class (Estyn, 2014). Due to the current Covid pandemic this mixed class was kept seperate from the other year one class. Before the covid pandemic the two classes work as a unit and would spend lots of time mixing for letters and sounds and big maths, playtimes and lunchtimes, trips, outdoor learning days (Duputy Headmistress, 2020). According to the Deputy Headmistress and the prospectus of the primary school observed (2020) mixed age classes are a common feature of the school, however class structures can alter yearly depending on numbers.

The latest inspection of the primary school observed reports that 26% of its learners were eligible for free school meals, which is higher than the average for Wales although average for its local authority. Moreover, around 30% of the learners have some form of additonal educational need, which was above the national and local averages. There were seven fixed exclusions involving a small number of learners 12 months before the inspection (Esystn, 2014). 


It seems relevant to mention the inevitable effects of Covid 19 has had on the school observed. The ethics applied while observing in the school were to minimise risks of any potential transmition of this virus. Therefore, as the school did not have Covid policy they followed the local authority guidance (unable to reference due to confidentiality and anonymity) for example: all pupils and staff wash their hands thoroughly on entry to school, before eating and before leaving for hometime; classes are kept in class bubble and do not mix (e.g. the observed mixed class of year one and year two learners were kept in their bubble away from their usual mixing with another class of year one learners); staff must remain 2 metres from other adults and wear masks where ever social distancing cannot be maintained; staff do not mix with learners from another bubble unless a mask is worn and absolutely necessary ie for interventions/planning, preparation and assessment (PPA) cover/supervision; additional cleaning takes place throughout the day; and there is a staggered entry and exit to school and Key Stage 2 (KS2) children walk into school unaccompanied. 



Methodology 

Methods of data collection can be secondary or primary sources and there are two types of observation (Kumar, 2014). The one carried out by the researcher was non-participant observation, where the researcher did not participate but watched and listened to the group activites and draw conclusions from these.  Obervation is one way to collect primary data, which provides first hand information (Kumar, 2014). It is a systematic, selective and purposeful way of listening and watching an interaction as it takes place. Obervation is the best approach to collect the required information when the researcher is more interested in the behaviour than in the perceptions of individuals or when subjects are so involved in the interaction that they are unable to provide objective information about it (Kumar, 2014). Observation could be argued to be appropriate in this situation, as the learners in a mixed year one and two class maybe so involved in the class activity that due to their potentially limited concentration span in relation to their young age that they may be unable to provide objective information to the researcher.  

Kumar (2014) reports that challenges/limitations with using observation as a method of data collection could include the following points discussed. Learners may change their behaviour when they know they are being observed. This may be positive or negative such as more or less productive in their behaviour. If their behaviour alters as they know they are being observed this is called the Hawthorne effect. If observation is used in such a situation then distorsion may occur for example, what is observed may not their normal behaviour (Kumar, 2014). This may have occured with the researcher during this obervation in the class room. If this is the case the results may be distorted.

Observer bias may occur during observation as a method of data collection (Kumar, 2014). The observer can introduce bias if they are not imparial and it is not easy to verify the observations and the inferences concluded from them (Kumar, 2014). Moreover, incomplete observation may occur, which could alter with the method recording. If the observer takes detailed notes they may miss some of the interaction (Kumar, 2014). During this observation this may have occured as there were many groups of a class of twenty four learners. 

Having discussed the challenges of observation, alternatively an advantage of using observation is that it can produce qualitative data which may produce more in depth findings than compared to quantitative data (Kumar, 2014).


The Four Purposes 
The teacher informed me at the beginning of the lesson that morning (while the children where on mid morning break) that the learners were generally of lower ability. She informed me that their problem solving needs work along with their group work and independence. Apparently she has had learners come into class and holding out their arms expecting the teacher to remove their coats. So she had to encourage independance from the learners at the start of term. 

The mixed year one and year two class of learners were sat on the carpet in a circle after mid-morning break while the teacher sat on a chair facing the learners. A potato dressed as Supertato who is a character from the book the class had been reading was frozen in a block of ice on a plate in the middle of the carpet (refer to appendix one). The teacher checked the register and the children reponded in welsh. The teacher then instructed the learners the task that was to be carried out that morning. The teacher informed the learners to get into a group of three from each of the different ability groups: Ant (Higher ability); Butterfly (Middle ability); Catepillar (Lower ability). Then they were informed that one person from each of the groups need to get an A3 piece of paper off the teacher. On that paper they were told that they need to write a list of reasons how they think Mr Supertato had got frozen and then they needed to write a another list how they think can he can get out of the block of ice. 

[bookmark: _Hlk54899129]The learners took minimal time to get into a group of three each from the different abilities, approximately 5 minutes. However, it was observed that a few of the groups did not know what to write on their piece of A3 paper. After about 5 mintues the teacher came around to these groups and asked what they thought they had to write and so she verbally reminded them what they were asked to write down. One learner from the higher ability started to make a table and then a numbered list. That learner wrote a reason why he thought Mr Supertato had got frozen – it was related to the class book they had been reading together called Supertato Evil Pea Rules by Hendra and Linnet (2014). 

I think this class activity may help support learners to become capable, ambitious learners (Donaldson, 2015). The learners had to find answers to questions and solve problems based on a class book they had all read together and appeared to enjoy. They were very excited when they saw the Mr Supertato frozen in a block of ice in the middle of the floor. And all were very quiet listening to the rest of the class story (Mr Supertato) when the activity was over. 


Literature review 

In the context of the critical incident observed by the researcher in that some of the learners did not know what the class activity was after haven been given verbal instruction by the teacher, this literature review will dissuss Formative Assessment along with Elements of Assessment for Learning (AfL). 

Formative Assessment
According to Wiliam (2017) formative assessment is potentially one of the most helpful strategies to improve learners outcome. Formative assessment can be classed as long, medium or short termed (Wiliam, 2017). However, for the impact on students to be greater, short-cycle formative assessment has to be the priority for teachers and schools (Wiliam, 2017). 

Nevertheless, formative assesment may have limitations. Learning can be regarded as a change in learners long term memory. If there has been no change in a learners long term memory then there may have been no learning taking place (Kirschner, Sweller and Clark, 2006 in Wiliam, 2017). The advantage of formative assessment is to know what the learners have learnt to help inform what they can do next (Wiliam, 2017). 

Assessment for Learning
A focus by teachers on assessment for learning, as compared to assessment of learning, produced a huge increase in learners’ achievement – approximately doubling the rate of learning (Black and Wiliam, 1998 IN Wiliam, 2006). The Welsh Assembly Government (2010) state that there are three main ways of bringing assessment for learning into the classroom, these include: questioning, feedback, and self and peer-assessment. 

The Welsh Assessembly Government (2010) report that questioning in the classroom can lead to developing thinking skills and assessment for learning. Learners need to understand what makes a good question and a way of doing this is if the learners choose the success criteria (Welsh Assessmbly Government, 2010). For effective responses of learners they need to cognitively understand the question (Welsh Assembly Government, 2010). If they do not understand the question they could give inappropriate answers (Welsh Assembly Government, 2010). The Bloom’s Taxonomy is used to help the advancement of questions, although it is seen as hierachical it must not be used to exclude the younger learners from using evaluative questions that is higher up in the pyramid (Welsh Assessmbly Government, 2010). 

When providing feedback to learners it is the quality not the quantity of the discussion which is important. To be effective, the feeback needs to be immediate, clear and makes the learner think (Welsh Assembly Government, 2010). 

Assessment for learning methods need to be administered during learning. The teachers need to keep the learners progressing, so need to use a variety of methods during the lesson, to engage learners to move forward in their learning. This might be the result from the following feedback examples: comparing against the success criteria; sharing a common problem observed with the whole class; comparing own work with teachers examplars; peer and self-assessment (Welsh Assembly Government, 2010).    

It has been reported that it would be very slow progress if it was one improvement per learner per lesson (Welsh Assembly Government, 2010). Therefore, there should be more opportunities to make improvements throughout the lesson, with the learners recognising that they are making small frequent steps of improvement (Welsh Assembly Government, 2010). This is supported by Wiliam (2017) who reports that providing feedback should be short termed for best learner outcome. 

For effective feedback, the learners need to understand and have been informed in the making of the success criteria. If not the learners will have no reference to refer and compare against, and the feedback would be classed as low level (Welsh Assembly Government, 2010).  

Sadler reports that any progress is hopeless unless the conditions they specify are met, there is little question that it is a helpful idea to make sure that learners comprehend the learning intentions behind the activities they carry out in the classroom (Wiliam, 2017). 

It is often valuble that the teacher works with the learners to develop learning intentions jointly – this can be called co-construction (Wiliam, 2017). It is essential to understand that developing the success criteria or learning intentions with the learners is not a democratic process (Wiliam, 2017). The teacher is in a privilaged position with regard the subject being learnt, and would have more knowledge of that subject than the learners, and would be letting go to his/her responsibilities to let the learners choose the success criteria that they feel is valued (Wiliam, 2017). The benefit of developing the success criteria with the learners is that is becomes a mechanism for them to discuss and choose the success criteria and learning intentions, so that enables them to be more likely to to refer to the success criteria for their own work to make sure their are on track (Wiliam, 2017). A good way of using shared criteria with learners is using exemplars especially of differing quality so that the learners can problem solve which are of better quality (Welsh Assesmbly Government, 2010).

A benefit of separating the learning intention from the context of the learning is that it makes it much simpliar to differentiate instruction without making a classroom in which different learners are working toward different goals (Wiliam, 2017). All the learners can be working forwards the same learning intention; the differentiation comes in the success criteria (Wiliam, 2017). Differentiating the success criteria by how far the learners are able to transfer their learning to unique contexts is an effective way to do this (Wiliam, 2017). All learners should be able to transfer what they have learnt to very alike contexts, while others can show how far they can transfer what they have learnt (Wiliam, 2017).
 
[bookmark: _Hlk55249658]Product-focused versus process-focused criteria will now be discussed. The majority of learning intentions and success criteria emphasis the outcomes of learning for example, by documenting what the students should be able to do at the end of the instruction (Wiliam, 2017). This can be natural as the best learning needs to be created backward from the intended destination (Wiliam, 2017). Nevertheless, process criteria that suggest that the learner’s work is progressing toward the success criteria can be helpful too. For example, writing frames are good at developing process criteria beacuse they provide sturcture to a learners response (Wiliam, 2017). Although, writing frames may help some learners, may prevent others from responsing creatively. This suggests that process criteria can be both constraints and affordances for the learners, so teachers need to be careful about how they frame and use them (Wiliam, 2017).

Planning to use assessment for learning
The zone of proximal development (ZPD) is the measure between the actual developmental level as determined by independent problem solving and the potential development level as determined by problem solving with adults help or with capable peers (Vygotsky, 1978). The Welsh Assembly Government (2010) reports that learners “doing their best” is not as effective on learning as compared to “hard goals” that challenge the learners. The idea to “stretching” the learner is to know what is in their ZPD, what comes next for them; their “next steps”. When developing thinking or assessment for learning the first essential is to provide a rich, challenging task. If learners  are challenged in their thinking, they will progress (Welsh Assembly Government, 2010).  


Reflection, evaluation and next steps 
Brookfield (1998) reports that educators can use four lenses to view their practice critically. The four lens include: the len of their own autobiographies as learners of reflective practice; the lens of learners’ eyes; the lens of colleagues’ perceptions; and the lens of research literature. 

Critically Reflective Lens 1: Our Autobiography as a Learner of Practice
This could include any past experiences that might help or disaadvanage the situation, for example as this was the first time the researcher was undertaking observation in the classroom then the lack of experience may disadvantage the observations obtained. 


Critically Reflective Lens 2: Our Learners’ Eyes
Reviewing the situation (observation) though the learner’s eyes. For example, the learners could be feeling excited as new person (observer/researcher) is in the room although, they could get distracted from the class room task; or on the otherhand they might want to show off and do their best work in front of the new person (observer/researcher). Learners anonymous feedback after the class lesson may be beneficial consideration, however this was a non-participant observation method so this may not be possible.

Critically Reflective Lens 3: Our Colleagues’ Experiences 
The teacher informed the observer before the lessons observed that the learners have not done much group work before, that they have needed a lot of support being independent (since the start of term) and that this class are generally low ability compared to previous years.

Critically Reflective Lens 4: Theoretical Literature
Documented in the literature review was the benefit of a short-cycle formative assessment during lessons (Wiliam, 2017). It could be argued to have benefitted the learners observed. For future practice this technique will be considered.

In the observation that was carried out by the researcher, the shared learning intentions were not developed by the teacher and the learners jointly. If the shared learning intentions and success criteria with teacher and learners had been carried together it could be argued to have been benefical to the learners, as it may have enabled them to more likely to apply the success criteria and learning intentions in the context of their own work. An effective strategy of sharing success criteria with learners is using exemplars (Welsh Assesmbly Government, 2010). Sharing success criteria using exemplars with learners will be considered for future practice. 

In the observation differentiating the success criteria was not carried out. It could be argued if the groups who needed extra support worked in the same ability group with the extra support provided this may have been to their advantage until they are able to work independantly. Differentiating the success criteria will be the aim for future practice by the researcher.  Additionally, providing feedback for example checking against the success criteria throughout the lesson would be advantagous to the learners (Welsh Assembly Government, 2010). This was not carried out in the current observation and will be considered for future practice. 



Conclusion 
There were more advantages than disadvantages of the observation method of data collection, such as it is considered a primary source of data collection which provides first hand information and that it is qualitative data so may provide more in depth data compared to quantitative. Additonally, non-participant observation could be argued to be apporpriate in this situation where the young learners may be unlikley to provide objective information to the researcher. Although, the limitation of the observation must be considered such as the Hawthorne effect that may have distorted the observations obtained.  

The critical incident observed from spending a day in a primary school highlighted many areas to consider for future practice to help improve best outcomes for learners. Areas to consider include short-term formative assessment, and elements for assessment for learning such as, sharing the success criteria with learners, feedback to learners, peer and self assessment. These areas mentioned for future practice demonstrate following the professional standards for teaching and learning for example, the teacher consistently secures the best outcomes for learners through progressively refining teaching, advancing learning and influencing learners (Welsh Government, 2018). Short-term formative assessment has been reported to be one of the best impacts in improving learners outcome (Wiliam, 2017). 
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					APPENDIX


Appendices One
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Tuesday 29th September 2020 

	Lesson details: 
Oralacy (getting into groups), Exploring the world (science, freezing). 
Indoors at 11am the children sat on the floor while the teacher sat on a chair. 
The teacher reports that the whole class was generally low ability and one child had 1:1 support for potential Autism Spectrum Disorder (ASD). 


	Classroom culture
The children are excited to see the ice on a plate in the middle of the room when they came in from break (Mr Supertato had been frozen – from the “Supertato” book). 


	Objectives
There were no childrens work on the wall or anything in the environment that communicated the purpose of the experiences.


	Direction
Nothing was observed that helped learners understand what they are engaging in.

	Access and challenge
This activity did not differentiate work for the different ability groups – the group work had learners from all ability groups working together. 

The children were told to get into groups of three (one from higher ability “Ant”, middle ability “Butterfly” and lower ability “Caterpillar”: Ant, Butterfly and Caterpillar – ABC) and write on an A3 paper two things: 1. How do they think they could get the potato out of the ice and 2. How do they think they Mr Supertato got frozen.

After getting into their groups of 3 (one from each of the ability groups) and writing a list how they think they could get Mr potato out of the ice and how they think Mr Potato got frozen, they then had to sit back on the floor and in their group decide their favourate idea how to get Mr Supertato out of the ice and stand up with the others and tell the class. Then in their group of three they had to try and melt Mr Supertato (who was frozen in a block of ice), and those who melted him first won the class competition. The rule was they were not allowed to touch the Mr Supertato. 


	Assessment
The group who melted their plate of ice first, by placing their ice in a bowl and stiring over the radiator, won the competition. The winners then got the chance to melt Mr Supertato (who was in a block of ice). 

The class had previously read the book “Supertato” first book – how Mr Supertato had superpowers.  After the class activity of melting their plate of ice in groups the teacher read the second book of Mr Supertato ‘Veggies Assemble’ which involved Mr Supertato getting frozen by the Evil Pea. During the story the teacher asked the group the meaning of some vocabulary e.g furious etc. 

I think some of the children had previous knowledge of knowing how to melt ice as some were outside in the yard hoping the sun would melt the ice. Some learners were hacking at the ice with cutlery from the home corner and others using classroom equipment (scissors/rulers). Some learners were placing their plate of ice on top of the radiator. When the first group placed their ice in a bowl and started stiring some of the learners from other groups from the classroom copied and followed suit.    





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Good class room management – future practice
1. Reading a book one learner needed the loo so he put up his hand and then another child needed the loo so he put up his hand up – so t the teacher said when he comes back he could go – good class room managament. 
2. Teacher using alternating letters from the alphabet to correspond with the learners names when lining up to go for lunch so that there was not a rush at the entrance. 

Critical Incident 
After getting into groups of three (one from the higher, intermediate and lower ability) they sat down and had to make two columns on a A3 given to them. After been given verbal instruction – one group nearest me could not remember what they needed to write about. When the teacher came around checking on the groups they had to ask again. I thought maybe I would have given them a prompt to help aid their memory and write the instructions on the white board. However, as they were a young (mixed year one and two class) and the teacher informed me that majority of the learners were a low ability class – maybe some children could not read. To summarise, the critical incident was after having been given verbal instruction of the activity some of the learners did not know what they had to do a few minutes later. 







Appendices Two
OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Tuesday 29th September 2020 

	Lesson details: 
Indoors, in groups. Ability range – ABC (Ant, Butterfly, Caterpillar)

Science – melting ice – get Mr Supertato out of the block of ice.


	Classroom culture
Learners are very excited about seeing Mr Supertato in a block of ice.


	Objectives
There was a potato dressed as Mr Supertato (a character from the class book they were all reading) frozen in a block of ice. This related to the purpose of the lesson – learning about ‘melting’ (exploring the world – in the curriculum).


	Direction
Nothing was observed that helps learners understand what they were engaging in.

	Access and challenge
No differentiated work was set for the class during the lesson observed.

	Assessment
When one group realised their ice was melting quicker above the radiator – some of the other groups started coping them.


	Specifics / Critical Incidents
The success criteria was not shared with the learners. 





Appendices Three
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Tuesday 29th September 2020 

	Lesson details: 
Indoors – end of the day – The teacher sat at the front of the class and had the learners sit on the carpet in front of her. She gave all the ClassDojo points for good work this morning and an extra points for the winning group who melted their ice the quickest. The teacher then asked the two Helper Heddiw’s to give out milk to the class sat and the all watched Numberblocks. 

	Classroom culture
The teacher felt that the whole class generally was low ability so the afternoon break was provided at 2.30pm to help the children’s concentration (exercise has been show to increase children’s concentration in class).So when the learners came back into class they were more calm and ready to concentrate. 



	Objectives
The numberblocks helps the children learn maths and after the afternoon break the children were more calm and relax and appeared to enjoy the child-friendly maths video provided.


	Direction
Rewards were provided before the milk and maths video. The teacher sat on a chair at the front of the class and the children sat in a circle on the carpet. House points (dojo) were provided to every child for good work in the morning, and extra points were given to the group in the afternoon who melted with ice first. The learners placed their hands up to remind the teacher that they had recieved extra points for good work. One learner asked to have extra points but the teacher had to remind him that she had given points to the whole class for good work that morning but it was the winning team who melted their ice first who got an extra point that morning. 


	Access and challenge
No differntiated work was noticed during this lesson.

	Assessment
The students watched the maths video (Numberblocks) but I did not observe any develpment of knowledge during or after the experience. In future maybe a little fun interactive maths quiz before and after the video may help monitor if the learners improved their maths skills, and would have to be age apprporiate for either a year onr or year two class ability. 


	Specifics / Critical Incidents
 Postitive reinforcement  - dojo points for good work and good behaviour.



During the observation only three lessons were observed instead of four so for the purposes of this assignment the four critical incident was observed in the third lesson.

The fourth critical incident in the third lesson was that no differentiated work for the different ability groups was observed. 

Possibilty a differentiated fun, interactive maths quiz before and after watching Numberblocks video could have been advantageous to the the learners.
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