	
	
	



Module:    Exploring Behaviour and Interventions in the Learning Environment
Module code:    SJIE4004 
Personal Project – Identify, describe and evaluate a range of practical interventions devised to promote positive behaviour within your learning environment. 

The aim of this essay is to identify, discuss and evaluate the range of practical interventions which aim to promote positive behaviour within my learning environment. To provide context for this essay I will briefly discuss the setting that I work in and the type of students that attend.
I work as a Year 11 Tutor in a KS4 Pupil Referral Unit (PRU), I work with students that have been permanently excluded from their home schools, all of the students have different needs and require a great deal of support educationally and with regards to understanding appropriate behaviours within both an educational and a public setting. There are many students that have what could be described as ‘challenging’ behaviours and I will discuss some of the strategies that I employ on a daily basis, whilst reflecting critically on those strategies and discussing which I feel work for each type of student. 
The most important strategy or approach that I employ in my setting is based on a theory from Carl Rogers, whilst this may not been seen as a specific behaviour intervention, I see it as an overall approach that definitely reduces the need to employ behaviour strategies as a reaction to specific behaviours from a student whether they be positive or negative. In 1957 Rogers first discussed his theory of the three core conditions which he felt were ‘necessary and sufficient’ to implement a therapeutic or behavioural change in his clients (Counselling Tutor, 2020).  These core conditions which were identified as empathy, congruence and unconditional positive regard have been the most important theory for me whilst working in my setting. Implementing this approach with my students daily has allowed me to build positive and trusting relationships with them and has given them an increased sense of belonging and self-worth which in turn promotes positive behaviours and reduces outbursts of negative behaviour. The key to this approach or in fact any approach that is employed in a setting such as the one I currently work in is consistency, the students need a consistent approach and react in a positive manor when they know that a person will be there for them, to be able to work with them without judgement in a time of need. As stated in the Practical approaches to behaviour management in the classroom (WAG, 2012) ‘consistency and patience is imperative to the success of changing negative behaviours into positive ones’. 
In addition to having an empathetic and person-centred approach another key strategy that is employed in my setting is positive reinforcement. This strategy has been developed from a theory by Skinner (1938, quoted in McLeod, 2018) in which he states ‘an individual makes an association between a particular behaviour and a consequence’. To simplify the theory and discuss its practice in my current setting, a student will be positively praised immediately after displaying a positive behaviour, this is implemented in the hope that the student responds well to the positive praise and in turn replicates the positive behaviour to again gain the positive praise. This is something that we do multiple times in a single lesson it is also reinforced at the end of a lesson when a student may be given a positive point on ‘class charts’ which is an online tracking system that we use to track behaviour. The students can gain positive points for a wide range of behaviours such as teamwork, completing all their work and showing good presentation skills. The students respond well to this in general although we do see a negative side to the tracking system at times especially when a student may have had some negative points logged on the system, these may be for anything ranging from being late to the lesson or not having the correct uniform, to inappropriate language or aggressive behaviour towards others. If a student has had a difficult start to the day and have had negative points recorded they can at times find it difficult to move on from that and have an attitude of ‘well I have already got a lot of negatives for today so I may as well carry on getting negatives’. This is where my role as a Tutor comes in, if I notice a year 11 student has had a difficult start to the day and may be displaying a similar attitude to the one stated I will ask them to come and have a conversation with me and using Rogers’ approach and setting some achievable goals for the rest of the day, we would hopefully get that student back on track and hopefully have a positive end to that day. 
As I work in a PRU it would be difficult to write an essay on behaviour strategies without discussing rewards and sanctions, in my experience these two strategies can cause the most conflict between fellow staff members, whether it be after a behaviour ‘incident’ or discussing positive behaviours in a team meeting. I am going to discuss and evaluate the current rewards that are implemented in my setting. At present we have several rewards that our students can achieve, some of those rewards are daily and others are more long term. We try to emphasise the rewards as often as possible; this can be done as a comment reminding the students during a lesson, to a group or an individual or can be done addressing the whole centre in an assembly. There are daily rewards that can be achieved, they are accessing a tuck shop or playing pool at break times, this is achieved by a student gaining a certain number of points during a lesson, the students can gain up to fifteen points in a lesson which is linked to their daily targets, behaviour and effort, if the student receives ten or more points they have access to the tuck shop and pool table. This reward does work for students although it can be very difficult to monitor and be consistent as students will often tell the staff member on duty at the tuck shop that they have enough points when they do not and some students that do not have enough points will get students that have enough to buy them what they want. This is where consistency is vital as to be an effective strategy the students need to know that only those students that have achieved the reward are accessing it. The second reward that students can access is what we call a chain link reward, this strategy was developed to reward those students that had been perceived to go above and beyond the expectations of a lesson. This could mean that a student meets all targets and completes all their work, whilst displaying excellent behaviour and being an excellent role model and helping others. This student would then receive a paper chain that is attached to the class ceiling, once the paper chain reaches the floor the students that have earned the chains have access to a reward trip to the local zoo. This reward has been implicated this year only so it will be evaluated at the end of the year, it has been seen as a real positive from the students so far and has created a team environment as the students can work together to get the chain to reach the floor. There is also a fortnightly reward trip in which the students must gain seven ‘green’ (75% of their points) days out of 9, if successful they have a reward trip to a local attraction on a Friday afternoon. This reward is not currently working for my year 11 group as the students that make the trip decide that they do not want to do the activity and stay home from school, this obviously affects their attendance and clearly shows that they do not see any value in the ‘reward’. 
There are several other strategies that are implemented daily these range from having clear, consistent rules in the classroom so that the students have a full understanding of what is expected from them with regards to behaviour. The use of a calm non-threatening stance and language towards the students, offering them a calm and quite room if they are having difficulties, using a change of face approach, this is used if a discussion between a pupil and staff member may not be progressing as we would like and may be escalating. If this occurs a different staff member will come in to help de-escalate the situation and the other staff member will leave for a short time and then return if the intervention has been successful. This intervention can have a very positive effect on a student, there does however need to be acceptance from the staff member that this intervention needs to take place, I have seen on several occasions a staff member refuse to leave a situation, almost as a matter of pride, resulting in a behaviour ‘incident’. It is vitally important for staff working with students to remember to employ a person-centred approach and not let pride or ego prevent a positive intervention with a student. 
There are many more strategies, theories and theorists which could be discussed and evaluated as working in a ‘behaviour’ setting is an ever evolving, ever changing situation in which reflection, evaluation and consistency are all vitally important skills which are needed daily to provide the best possible environment for all students to thrive. 
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