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Supporting pupils progress: a detailed analysis of one child’s holistic development, with justification of the next steps in learning.
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Introduction 
During my second professional teaching experience I was placed in a rural village school in Pembrokeshire. The community work together and with the school, local church and community hall to raise funds to develop and maintain their village with the children being at the heart of their ideas. Pupils who attend the school are aged between 3 and 11 years. The school has 168 pupils on role with 6 classes; 3 Foundation Phase, 3 Key Stage 2, with pupils of different academic years sharing class teachers, creating mixed year classes. 

The school is graded a yellow band and works close with 14 partnering schools in the surrounding area. The school aims to ensure the class attendance does not dip below 96.8% with incentives to encourage pupils to come to school. All pupils, 100%, in Foundation Phase and Key Stage 2 according to findings on my local school are achieving he expected outcome and levels in their core subject indicators.  The school remains under the average local and welsh percentage of children who require free school meals, a 3-year average shows that 3.6% of pupils require FSM. There are no pupils who attend the school with English as an additional language. 

My focus child is 4-years old and is a full-time nursery pupil. The child is in class one, which is a mixed nursery reception class. The class caters for middle/lower ability reception pupils, full time nursery pupils and part time morning/afternoon nursery pupils, with 30 children in the class. The children have the support from the class teacher, two Learning Support Assistants and one 1:1 teacher. 

My target pupil is a confident independent learner who is comfortable in her environment and particularly enjoys the outdoors. She works well independently and alongside her group and peers. My chosen child communicates effectively with her peers and has made a particular bond with another child in the class who she sits next to on the carpet. 

Data Collection 
Ethical considerations 
As with any activity that involves collecting data about children there is a range of ethical considerations. As I have read the British Research Associations Ethical Guidelines (BERA) (2011), the University of Wales Trinity St David (UWTSD), Research ethical Guidelines (2017) and the Education Workforce Council (EWC), Code of Practice (2016)  I am able to consider ethical issues. 

To comply with these guidelines, I started this research by giving the class teacher a letter that explains each step of the process which she signed and declared acceptable. Following this I explained to my target pupil in innocent terms that she would understand that I would be collecting information and pieces of her work to help me with my ‘homework’. I explained to the child in order for me to do this she would have to say it was ok and if she did not want me to I would stop the process. 

I explained to both my teacher and the child that all information will be kept confidential and the name of the pupil and school will remain anonymous. I offered my target child the opportunity to ask any questions before beginning the process and explained that at any point she could with draw from the research. 


Gathering Data 
To gather information about my target pupil the methodology used was based on the mosaic approach. According to Clark and Moss (2011) the mosaic approach has three stages. Stage one: children and adults gather documentation. Stage two: piecing together information for dialogue, reflection and interpretation and Stage 3: deciding on continuity and change. Clark (2011) suggest that the mosaic approach allows pupils voices to be heard, through methods that allows them to contribute their views. Clark and Moss (2011) explains that the mosaic approach uses a range of methods to gather qualitative data.

Throughout the past few weeks I have used a variety of methods to collect data regarding my pupils’ development, keeping in mind the mosaic approach. Data collecting methods that I used throughout stage one: children and adults gather documentation, include:
· observational notes: notes taken about the child during focus tasks, child-initiated activities and free play
· photographs of target child using and interacting with her environment
· learning walk with the child, photographing and explaining what helps her learn, 
· practitioners perspective of child: an informal discussion with the class teacher discussing the target pupil 
· child discussion: a conversation with the child giving her the opportunity to share anything interesting about her learning environment.  
Each of these methods are discussed by Clark and Moss (2011). Below I have included reference to other writers who explain the methods of gathering information in greater detail. 

Observations 
According to the DCELLS (2008) in order to plan and develop a lesson that children can be involved in, progress through and enjoy, practitioners need to discover through observations and observational notes what areas children need to develop and what situations they learn best through to ensure all individual needs are catered for. As well as noting pupils’ engagement and involvement in activities observations can allow practitioners to discover the pupils’ attainment outcomes, assessing and comparing their skills. Through the Foundation Phase the majority of tasks are hands on experiences and it is through good observations that an assessment of the pupil’s ability can be discovered. Practitioners need to distinguish what actions and behaviours are important to record, which will support future planning. 

Mills (2010) and Bell (2014) suggest that a challenge to observational notes is the clarity of what is being observed to ensure important information is documented and irrelevant information is dismissed. However, Rinaldi (2005) suggests to overcome this issue that the skill being observed is identified before the observation starts. 

DCELLS (2008) explains that observations help the practitioner know and understand the individual, highlighting their strengths and interests as well as weaknesses and needs. Department of Education and Communities (2014) explain these strengths and weakness can be in highlighted in any of the Areas of Learning or whether the child works better independently, with a partner or with a group of peers. 

The National Quality Standard (2012) suggests making observational notes during focus tasks alongside the red, amber and green scores allows the practitioner to become aware of what they are assessing as they have the learning intention to keep them focussed. However, Bell (2014) suggests that if a practitioner is writing observational notes as the task is carried out it can be distracting for the pupils and cause the children to come off focus and become more interested in what the practitioner is doing. Although Bell (2014) then adds the more the children see the practitioner making observational notes the less it will disrupt them as it becomes something they are use to as a pose to something new. 

Photographs 
As a lot of the skills in Foundation Phase are practiced through hands on learning experiences I found it beneficial to take pictures of the child whilst she completed these activities. Using an application on the iPad I could also annotate these pictures which helped me understand what the child was doing in these photos and jog my memory of her ability to do so. Alongside the pictures, notes were written as to what and whether the child met the learning intention and to what extent, for example, independently or with support. However, in terms of the mosaic approach, according to Clark and Moss (2011) giving children the camera in their learning environment allows them to document what they feel is going well and what they are confident with. 

Tour
Another method discussed by Clark and Moss (2011) when explaining the mosaic approach is a tour with the child. Whilst on our learning walk the child took photos of what she thought helped her learn. 

According to the Primary National Strategy (2007) learning walks allows the practitioner to get an idea of what the child believes helps them learn. The Department of Education and Training (2015) explains it is from the child’s point of view and it is their option to what helps them learn and point out areas they enjoy working in. However, when compared to what they use when working in their environment is a different scenario. As my target child is in nursery and is based in the unit we went for a learning walk around the nursery. 

For a child of a young age she found it difficult explaining why she liked certain areas and although she took pictures of particular learning areas in the classroom she was unable to explain how and why these areas helped her learn. However, this weakness can be overcome through observations alongside learning walks. As the child was unable to explain how these areas helped, I made a note that it would be helpful to observe the child during focus tasks or child-initiated learning experience to note what the child does here and who she plays with for example.  

According to Flintshire school council (2013) allowing children to show governors, volunteers and other visitors around the school, allows them to show people what really matters to them, almost homing in on what in the environment is beneficial to their learning. Therefore, proving a beneficial method in obtaining information from a child’s point of view. 

Practitioners perspective 
Taking into account the practitioners opinion allows you to obtain a brief outline of the child. Discovering where the child is currently in terms of academic outcome, interests, enjoyments and difficulties can help support planning of future lessons. However, NSPCC (2018) explains that in some cases the practitioner may be biased towards the child, both for and against. The practitioner may have pre-assessed ideas on what the child is ‘good’ at and ‘not good’ at, developing a stigma or a belief the child struggles in an area where in fact it was just that particular specific area they struggled with as a pose to the subject as a whole. 

Pupils discussion 
Allowing the child to have a voice and express their opinion helps discover what she enjoys and dislikes about school, friends, teachers, groups of pupils for example which all impact on her learning. Speaking to the child about their learning environment allows you to gain a picture of what they like and allows you to question them on why they enjoy it, allowing you to incorporate this into lessons in the future, which Brennan and Williams (2004) believes is a strength of pupil discussion. 

Brennan and Williams (2004) adds that the more pupils carry out discussions like this the more honest and forward they become in sharing their ideas with others including the class teacher. From honest and open feedback, the class teacher develops and create a more beneficial effective learning environment. 

Analysis of the learner
Throughout the areas of learning discussed below inclusion of the A S K (Attitude, Skills and Knowledge) Model in accordance with Nottingham (2011) will be used to express the child’s attitude, skills and knowledge in each subject indicated below. 

Mathematics 
Each morning in nursery a maths session is completed where the children focus on a maths skill. The main learning intention for these activities are taken from the mathematics Foundation Phase Framework Document. Stronge (2018) explains that effective practitioners ensure that routines are in place to create a security for children Steele and Cohn-Cargas (2013) adds that children who feel safe in their learning environment relax and take in more beneficial information. 

My target pupils attitude towards these sessions are positive. During the introduction of the sessions child A shows open-mindedness. Child A will have a try at taking part in the introduction and shows willingness to answer questions opened up to the class, however child A does not get cross or agitated if she is not the chosen child to answer the questions, she shows resilience and does not get cross, she simply remains intrigued and waits her turn.  This suggests that child A is able to transfer social skills to different scenarios. She understands that she is to wait and shows understanding of what is expected on the carpet during this time. This is a mature skill for a nursery pupil. This links to Banduras Social Learning Theory (1925) that behaviour is learnt and copied. Child A is copying peers in her environment and is raising her hand waiting her turn to be asked a question. 

During focus tasks child A is a middle ability group, in terms of the mixed year group arrangement. Child A is in the higher ability Nursery set. Child A’s current best fit is an outcome 2 with aspects of 3 for mathematical development. Throughout the last three weeks child A has shown great understanding and knowledge in mathematical skills. Photographic evidence and annotates are included in appendix 3.

During week one activities took place in a variety of areas in the classroom. As show in appendix 2 and 7 child A is able to compare and sort objects based on capacity. This skill was developed with peers on the carpet sorting and ordering bottles with her peers, independently through the independent task of measuring and scooping water in the water tray, through creative activities of exploring materials through sticking and gluing, filling and half filling the bottles, as well as developing gross motor physical skills through throwing small and large water balloons, sharing ideas about the amount of water in each using descriptive language when the balloons popped. Each session had the same learning intention but the child has the opportunity to develop this skill throughout a range of activities. According to Oppenheim (2010) suggests this allows the child to adapt the knowledge they have collected and apply it to relevant situations. According to Maki and Whiteman (2006) in order to ensure pupils are engaged and interested in their learning they need to be active participants. Maki and Whiteman (2006) explains that practitioners need to ensure that pupils are busy through the session to maintain concentration and stay engrossed with the activities.  I adapted and enhance a lesson during my first week in accordance to this evidence. See appendix 6 to see relevant ARC. 

According to feedback from observational notes child A was confident sorting and comparing bottles in terms of capacity. This is documented in appendix 4 mathematical tracking results. This shows that child A was able to reach the learning intention in a range of different activities that all had the same learning intention but took a different route getting there. 

During week two child A showed her ability to explore and indulge in a range of sensory activities. During week two child A was required to dig and scoop through mud to find wiggly worms, sorting them into short and long. According to an additional adult child A was focused and very positive during this task. Images of child A carrying out this activity is shown in appendix 7. It was explained that child A can directly compare the length of objects. According to Piagets theory children learn best through hands on experience where they can explore and engage with their environment. This activity allows child A to carry out these activities. 

Like week one child A had opportunities to develop these skills through other learning experiences. Child A explored an area on the field trying to find a range of ‘worms’ in the grass ordering the from the shortest to the longest. This required child A working with her group. According to an additional adult child A did not find it an issue working and sharing ideas with peers, she would add her ‘worm’ to the line and continue looking for more.  According to Bee and Boyd (2007) child A has to adapt the skills she has already grasped and adapt them to suit the new situation. Piaget explains this as adapting a schema. According to Bee and Boyd (2007) a schema is a base of knowledge, and through this knowledge the child is encouraged to explore and develop new ideas and information from their environment. 

Finally, child A was able to measure her peers with support using measuring hands. Measuring with no-standard units is a year 1 skill however, with support child A was able to measure her peers but was unable to compare the might of friends in terms of the longest and shortest in terms of who was more hands or less hands long. This suggests that child A needs to master the skill of comparing length before measuring and comparing non-standard units. Child A was able to compare and sort length however, when she was asked to measure her peers using non-standard units. Child A could not do his activity independently but with support of the adult modelling she was able to complete the task. Child A was able to copy the modelled behaviour of the more knowledgeable other which links to Vygotskys idea of developing through the support of a person with greater knowledge than yourself (Charlesworth, 2016).  

Finally, during week 3 child A showed enthusiasm and resilience to activities. Child A took part in shape sponge painting, a shape hunt, shape sorting and an independent activity. Child A showed confidence finding shapes in the environment and naming them when shape sponge painting and sorting shapes. However, Child A explained that she found it difficult making shapes using the train tracks on the carpet during the independent activities. Child A applied knowledge of her shapes to make a circle but struggled making any other shape. Child A showed persistence and continued to try and make other shapes with the train tracks and was honest feeding back on the carpet explaining it was ‘tricky’ making the other shapes. Although child A found the activity difficult through positive reinforcement from the class teacher and myself for her efforts in continuously trying to make the shapes child A continued to try her best in making the shapes. This links to skinners behaviour theory. Through positive praise child A continued to show the expected and wanted behaviour proving resilience to the task. Stated by Beckett (2002) children’s behaviour can be formed through positive and negative reinforcement, rewarding and punishing acceptable and unacceptable behaviour. 

Each of these skills are taken from outcome 2 of the Foundation Phase document, therefore suggesting child A best fit in mathematical development is outcome 2. When child A was moved up onto an outcome 3 skill during the length tasks she found it difficult and did not have the same sound understanding of the activity. Therefore, the mastery approach will be discussed in the next steps. Suggesting child A needs to gain a deeper understanding of these skills before moving forward. 

Literacy 
In terms of literacy the children in class 1 take part in phonics sessions. During these sessions the pupils have the opportunities to develop knowledge and understanding of letter sounds. During these sessions practitioners work on children’s ability to sit, take turns and share equipment alongside developing phonic awareness. 

During these sessions child A shows desire to succeed. She shows curiosity in the tasks and is able to self-regulate herself during the activities, sitting and waiting her turn. Child A is able to contribute to the session and has developed concepts and ideas. Child A is able to share ideas and shows reliance when she misunderstandings or gets a question wrong. Child A is able to share facts in terms of names of letters and is confident and competent on the first set of sounds advised by the phonic scheme the school follows. In terms of social constructivism according to Charlesworth (2016) child A works with her peers sharing ideas and taking it in turns. Answers that she gets wrong she can develop through watching others. The activities are led by an additional adult who scaffolds the learning asking questions to build the pupils knowledge.  

However, through these phonic sessions child A does not have the opportunity to mark make the letter shapes. Child A is not transferring knowledge learnt about the letters and shapes to write the letter shapes herself. Although this is the cases, these skills are addressed through topic sessions with interlinking literacy skills. However, this area is further discussed in the next steps for the learner. 

Child A shows determination and concentration throughout phonic sessions and shows concentration when identifying letters. Child A is able to identify letters S A T P M I N independently. She has a positive attitude and when she gets one wrong she pauses and gives herself time to rethink before continuing and getting it right. This is a strength in Child As commitment to learning and resilience to getting this wrong. She does not see it as a problem, she simply trys again. This behaviour has been reinforced by her careers, teachers and additional adults. Child A shows positive behaviour as this has been reinforced by those around her. Child A is rewarded for her persistence and congratulated for her efforts rather than the outcomes of the tasks. The idea of positive reinforcement links to skinners behaviour approach (Becket, 2002) but also rewarding effort is supported by Collins (2013), who explains praise should be used to reward efforts not their intelligence. 

As well as skinners positive reinforcement Bronfenbrenner (1979) explains that a child’s behaviour and expectations are influenced by the expected norms of the mesosytem; such as her school environment, family and peer influences, as well as the excosystem; the child’s extended family and community and finally macrosystem; the social conditions of the child’s surroundings and culture of her local area. As explained in the introduction the local school and the children are at the heart of the community and the village has a sense of belonging and social support which all has a positive impact on the mircrosystem; the child, as a pose to negative influences and impacts, leading to negative feelings and perspectives. Having a system around you that supports your decisions and allows you to take risks by supporting your decisions allows the child to be competent and confident in her attitudes to learning and her environment. 

Child A also shows effective listening and communications skills. These skills are shown during phonic sessions and through general day to day activities in the classroom Child A can listen and respond to instructions and often helps others in the environment to follow suit. As well as listening effectively Child a communicates affectively with other practitioners and children in the class. Child A is able to explain what she may be finding difficult to obtain help, express how she feels during check ins and discusses issue through with peers in the playground, which is considered a mature skill for a nursery pupil. This links to Steele and Cohn-Vergas (2012) ideas of creating a comfortable, safe learning environment for the child. 

According to the Foundation Phase outcomes child A oracy and reading skills currently best fits outcome 2 however with the minimal evidence for writing skills child A shows elements of outcome 2. 

Child As letter formation needs support. Child A can write her name however, does not start and finish her letters in the correct place. To support the child in doing this she needs reassuring and correcting when mark making during focus tasks. Adults in the environment need to ensure they continuously model the correct letter formation reinforcing where to start and finish lessons. In order for child A to become confident with mark making she needs to experience and become exposed to mark making opportunities, which will be further discussed in next steps for the learner. 


Personal and Social Development 
Through topic sessions and phonic sessions Child A shows great ability to communicate effectively and uses intellectual social skills developed at home and from school to support her through these activities. Child A is able to explain ideas of acceptable social and personal skills, such as what makes a good friend and why it is important to wash your hands before cooking activities. 

These skills have been developed and shared during topic sessions. During a cooking session child A was able to express when asked why it was important to wash your hands it was to get rid of the germs before touching anything. Child A is transferring knowledge she has learnt in a different environment, the kitchen at home, to the classroom. She is aware if the facts as to why she should wash her hands and has experience cooking and understands the importance of washing your hands. This links to Piagets theory, connecting ideas and developing skills and reasons. This is noted on the task observation form shown in appendix 8.

During another session child a was able to share with her peers what she believed made a good friend. Child A was confident during these tasks and was able to think of more than the reasons shared as to what makes a good friend. Child A had a positive attitude towards this activity and had the intelligence and knowledge of what makes a good friend and was able to pass these ideas onto peers. Child A also shows these behaviours throughout the daily life in the nursery. Child A helps and supports part time nursery pupils who are new to the setting during their afternoon sessions. Child A helps them with specific tasks and activities. Child As basic needs are met, she has a safe steady environment where she has access to food and water, in a secure safe environment created by friends and family, allowing her to be confident and achieve goals in her environment respecting and looking after peers, with acceptance of new facts and ideas throughout a variety of sessions, suggesting in accordance with Maslow’s hierarchy of needs she has self-actualization, which suggests she has secure self-worth contributing to positive well-being. 

Supporting idea of Maslow’s hierarchy of needs and self-actualization is the inclusion of problem solving activities which includes thinking and process information, through activities such as sorting food into the cauldron or bin, checking with pictures from the book. Child A has to ensure that she checks her choice before committing to her decision. From observational notes show in appendix 9 child A was able to complete this task with a positive determined attitude.

Next steps 
Attitude and the environment 
Child A’s attitude towards learning is positive. She shows interest in her own learning and gives the impressions that she wants to learn for her own benefit as a pose to making the practitioners happy. Child A responds well to a range of experience throughout a variety of different areas in the classroom. The use of the indoors and outdoors works to this childs advantage and providing her with a variety of activities in a range of spaces continues to develop her ability. She is comfortable and feels safe in both of these environments and is willing to use them during planning time. Therefore, as a next step I would continue to plan focus tasks, child initiate opportunities and independent tasks in a wide range of spaces. 

Mathematical skills 
When developing child A’s mathematical skills and understanding it is evident from tracking she is able to complete the tasks confidentially at outcome 2, however when moved into the next skill she was unable to compare and sort the findings, therefore suggesting that child A may need to develop a greater sound understating of the skills before moving onto the next outcome. According to the National Centre for Excellence in the Teaching of Mathematic (ncetm) (2014) in order to promote clarity and understanding with skills the mastery approach is suggested. Therefor as a practitioner I would devise extension tasks and activities that deepen the understanding of the child in the area of learning rather than moving them onto the next outcome. 

I would devise questions that take different approaches. According to NCETM (2012) the mastery approach deepens knowledge and children progress through the curriculum by achieving a deeper understanding of the topic. 

As well as inclusion of the mastery approach I would introduce co-operative learning groups. Gillies (2007) explains that co-operative learning groups are mixed ability groups, made up of children from a range of social, economic and ability background and they are requested to work with one another to complete problems or tasks. According to Gillies (2007) cooperative learning links to the social constructivism approach where children alongside peers and a more knowledgeable other to develop.  Child A would be able to share knowledge she has gained with children of a lower ability than herself. The national occupational standards (2012) explains when you explain your understanding it deepens your own knowledge as well as working with peers who have greater subject knowledge than herself, which will allow her to develop her intellectual skills. Co-operative learning groups according to Donaldson (2015) allows pupils to develop their intellectual, social and communicative skills, developing new facts, figures concepts and ideas, whilst maintaining a curiosity open mindedness, resilient, self-regulated attitude to learning and others. 

Co-operative learning groups may also support children through literacy activities where they have to stop, listen and take turns during tasks. When developing child A’s literacy skills looking back through planning and session times, child A has opportunities to develop oracy and reading skills alongside her ability group. The phonics sessions allow child A to develop listening and speaking skills and recognise letter sounds, which helps develop the reading strand. Child A is comfortable and confident working with peers in her ability group. Providing confrontational situations where the child can talk through her problems and issues with others in the class will provide her with resilience to tackle unfamiliar situations in the future. This will further support her oracy skills however, does not tackle child as lack of opportunities to undergo written activities. 

Therefore, as well as cooperative learning debates and scenarios as next steps I would also introduce child A to more mark making opportunities. Providing child, A with mark making opportunities in a range of areas of the classroom according to The National Strategies Early Years (2008) allows her to explore and investigate letter shapes. Practising in a relaxed informal situation relieves the pressure of getting the formation correct. Once the pupil is confident with the writing tools these skills can be developed through focus tasks with additional adults or the class teacher, either as a learning intention or a common thread through a variety of activities. The National Strategies Early Years (2008) explain that through planning sessions, enhancing areas with make making opportunities in particular child A can enjoy planning in these areas to practice and develop these skills. 

As co-operative learning groups are a running thread enhancing communicative skills in a different scenario rather than those pupils working with colour groups on a regular basis they will be spilt into co-operative learning groups. Skills learnt through these sessions also support the child develop personally and socially, talking challenging behaviours of others, including opinions and beliefs that you may not agree with creating resilient learners which is a common theme of Donaldson’s Successful Futures (2015). 

Conclusions
Therefore reflecting on child A it is evident that she is a capable independent member of the class and when set on task works independently and with others to finish and complete tasks to the best of her ability. Child A shows a curious, resilient attitude towards tasks and has a desire to succeed. Child A wants to develop intellectual ability and commits to tasks set by the practitioners in the class. She communicates effectively with others in the environment and takes part in a range of physical activities inside and outside the classroom. Child A applies ideas and concepts formed previously to a range of activities in the classroom whilst widening her knowledge and … new facts. 

Child A id eager to explore and contribute to tasks in her learning environment. Child A in confident and feels safe in her learning environment working well with others in her group. However, to ensure that child A is prepared and … for future situations both in school and in the wider community I suggested as next steps in her learning was to use these social skills already develop with pupils she may not through choice or ability come in contact with. The use of co-operative learning groups has been suggested in order to allow child A to develop a deeper understanding of activities, either through explaining tasks to pupils of a lower ability or through pupils of a high attainment explaining in a different manner, extending the child’s knowledge and resilience. 

Seeing the pupils’ response to routine sand commitment to outdoors and indoors experience in future practice I will ensure pupils are aware of daily routines as well as any changes to the day to prepare the children in my care. I will provide children with equal opportunities to develop skills indoors and outdoors for filling the foundation phase philosophy that the outdoors is as important as the indoors and activities will be hands on exciting learning experiences. 

Appendix 1 –  Permission Letter 
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RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and Pupil Progress (M6X02151-C) (M7X02153-C)
Dear class/senior mentor, 
For the university module ‘School Development and Pupil Progress’, trainees are required to identify one ‘average’ attaining learner within the class in which they are based and, over the PTE, explore what helps the pupil to learn language and mathematics. Such exploration could involve: 
  observation; 
  asking the learner to identify places/things that help him/her learn language and mathematics; 
  discussing what helps the pupil learn language/mathematics and how they feel about those areas with the pupil and/or teacher; 
  collecting samples of work which might show something about the learner’s language and mathematics learning. 
Undertaking this work should support trainees in understanding how children learn and how they can develop their teaching to ensure effective learning. Trainees are expected to be independent in undertaking this work and they have been given strict ethical guidelines to follow although we anticipate that undertaking the work above would be in line with typical day-to-day classroom practice. The trainees have been asked not to reveal the identity of the learner or the school within their assignment. 
Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place. 
We would therefore be grateful if you could confirm that permission has been sought and that exploration tasks have been undertaken by signing below. 
STUDENT NAME (PLEASE PRINT): Abby Wheeler 
SCHOOL NAME (PLEASE PRINT): Spittal VC School  

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):
[image: ]Kate Dow 
 
Student to verbally ask the child:   'I have talked to Miss wheeler about my work, and I am happy for it to be used in her work. I know that my full name won't be used (Record their response below).
If you have any queries regarding this, please contact: 
Helen.lewis@uwtsd.ac.uk (PPGCE Lead) / sarah.elsey@uwtsd.ac.uk (Module Lead)
Many thanks in advance, 
SDPP module team 
Sarah Elsey                                                                                                                 Gail Parker                                                                                                                  Dr. Helen Lewis                                                                                                         Rachel Wallis
Linda Davies                                                                                                              Nerys Defis                                                                                                                Jayne Morgan                                                                                                          Nana Ryder                                                                                                           Heddwen Davies                                                                                                                                 
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Appendix 2 – Child A Maths Tasks 
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Appendix 3 – Annotates pictures 
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Appendix 4 – Print Screen of Math Tracking 
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Appendix 5 – Child Sorting Capacity 
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Appendix 6 -  Reflection 
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Appendix 7 – Child playing in mud 
[image: ]
[image: ][image: ]
Appendix 8 – Observational Notes Cooking Activity 
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Appendix 9 – Observational notes Jelly Bath Matching Activity 
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Appendix 10 – Practitioners Perspective 
Informal Discussion

Child A is very social child. She is comfortable in the nursery setting and gets on with pupils in her class. In the last week or so she has become friendly with another little girl and they seem inseparable. Child A enjoys the outdoors and is not afraid to get involved in messy mucky activities unlike some of her peers in the class. Child A will have a try at any activity and has a positive attitude during these activities, she always seems to want to try her best. 

Child A has very good social skills and interacts with pupils playing games with them, both leading activities and following in some cases. When the afternoon children come to their session Child A is very caring towards them and often helps one or two of them in showing them where to hang their bags and put their things, showing them how to put their bags on the pegs. This is done through her own willingness to support peers as a pose to teachers asking her to help. 

Child A shows enthusiasm during the maths sessions providing the activities are hands on. Child A enjoys being involved in the activities and if she has the opportunity to give the tasks ago, then you are able to get a lot more from her, rather than her observing how to do the task. Child A enjoys hands activities that allows her to be inquisitive and exploratively. 

During her phonic sessions child A leads the activities. Child A is capable at putting her ideas forward during phonic sessions and often supports other children during the activity demonstrating what the children need to do and how they are expected to do so. Child A is currently working on the first set of phonic sounds according to our phonics scheme. She is flying through the sounds but we want her to feel confident and confident in her own ability and ensure she understands what we are asking of her. We do not want to move her up a group for phonics as the next step is based on the reception pupils in the class so we feel the jump would be too much and she would of missed some essential information that is required to attain the next steps. However, the LSA that takes this session informs me that she try’s to come away from the scheme to ensure she is depending Child As understanding. Giving her added questions and tasks that are not set in the scheme. 





















Appendix 11 – Child Conference 

Child informal discussion

What or who helps you learn in school?

Teacher 1 helps me learn new things in school. She tells me things to do and it helps me learn. 

Sometimes teacher 2 does it too and helps me do stuff at job time that makes me learn. 

What about this? (show child picture of caterpillar she took on our learning walk) 

That’s the helpful caterpillar and reminds me to do special important things when I am doing my writing jobs. 

Is it just writing jobs. 
Yes the pictures on his body tells me how to do my writng jobs like leave spaces. 

Have you used the caterpillar?
Ye not a lot but sometimes he helps me. 

Maths sessions 
When you in maths what things do you use to help you?
Teacher 1 gives us stuff out the trays over there (pointing to maths area) which does my job for me.

What does your job for you?
Nobody, when I do my job they help me with it. Teacher 1 gives them to me to help me. 

Do you ever go to the maths area during your planning time? 
Yee sometimes if its stuff I want to do, not a lot but when its good stuff there I do it and go there. 

What about writing jobs? Do you do them?
No not in there. I do writing jobs over there. (pointing to table) 

Just there? 
No but when we do the caterpillar jobs we do them there. 

Where else might you do writing jobs?
Nowhere 

What about outside? Do you use anything outside to do your writing?
Sometime I did my name with chalk and flowers the day before. 

Do you practice your name anywhere else?
Na, just in the morning when I do my pebble.

How do you write your name when you do your pebble?
Every morning teacher 3 helps to do my name and I practice it.

What do you practice on? 
You write on it on the table.  (Child A writes her name every morning during check in, teacher 3 encourages all pupils to start their letters in the correct spot) 

What other things do you like doing in school?
My best thing to do is to play with child B. We like playing with friends and games. 
The best is at lunch time because we play what we like.

What do you enjoy playing?
We play everything, sometimes we like to talk about our games. 

Is that all you like doing in school?
The bestses of all is planning time. I plan with child B and we go everywhere. We have to just do 1 a day though and cant change so we think where we want to go. I choose and child B does that too then. We like planning. 

What is best job time or planning time?
Planning time because we get to do the jobs we choose which is funnier. 

Do you like doing jobs then?
Yee there ok, I like jobs that are fun not boring jobs.

What are boring jobs?
Like there not good and you have to watch. I like good jobs that we do.

What are good jobs?
Where you get to make me messy and play in the yucky stuff. Not the smelly stuff just yucky stuff. And I like sticky glue that’s good stuff too.

What about… (interrupted)
Oo squidgy playdough I like that too. 

Is there anything else in school that you enjoy or like?
No that’s it nothing I like doing in school. 
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Trainee Teacher - capacity

Eva was able to use mathematical language to describe the bottles when exploring
them. Eva was then able to sort the bottle into categories of empty half full and full.
Eva explored the rice using the language used throughout focus group activity, filling
and half filling pots and tubs. Eva showed confidence in the activity and lead task.
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Independent
Eva enjoyed the water tray and when questioned in plenary she explained she filled

one all the way to the top and one half full, recalling language she has picked up
during adult lead focus groups.
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Maths week 2: length

Independent: Eva independently made a small, medium and long caterpillars. Eva then
moved on to making worms, both short and long. When questioned Ev used the correct
language to describe the worms.
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