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Compare and evaluate three theorists linking to practice, policy and the academic literature.

This assignment will discuss and demonstrate an understanding of three educational theorists. I will focus on three pioneering theorists, Piaget, Skinner and Vygotsky and how they are now seen in school practice, reflecting on the impact of a child-centred and inclusive approach to teaching and learning.

Jean Piaget’s theory believed that children are active learners and in order to learn and develop, they learn from the past experiences and a hands-on approach to learning. Or at least, this is what his schema set out, that children use past experiences and build on them learning new things, mirroring the effect of building blocks, Joubish and Khurram (2011). Piaget used observation on his own children and a group of local children to conclude his theory of development centred on a structure that introduces the four stages of development (Piaget 1952). Sensorimotor skills are developed from 0-2 years where imitation, memory and thoughts are being utilized. The Preoperational stage is 2-7 years, where language and recognitional skills are developed which then sees the child moving onto the third stage of Concrete Operational stage, where the child is aged between 7-11 years and is able to solve hands on problems with the fourth and final stage 11-15 years allows the child to be able to solve abstract problem, Weiz. E, R (2018).

This has influenced current practice as educationalists now try and have a much more hands-on teaching approaches and use relevant teaching materials to suit each child, UNICEF (2018). This can be seen with the use of outdoor learning such as “Forest schools” with a study conducted by Coates and Pimlott-Wilson (2017), which suggests Forest Schools can aid to develop teamwork and learning skills by inspire to challenge with the use of hands on outdoor activities.

Within school A group activities are organised where children are grouped in a certain way to cater of their needs and from doing this, they are given more time and guidance to learn allowing learning to be more person centred.
Analysing the age of these stages a pattern can be seen of how these developmental theories have influenced our educational structure today with school years within the categories using the developmental methods listed by Piaget such as a child in the foundation phase, learning and developing language and recognitional skills, Fischer. K, W and Bullock. D (1984). Professor Donaldson (2015) reports of the new educational reform within schools in Wales and how progression stages are to be set at five age groups similar to Piaget’s original theory. 

The behavioural theorist B.F. Skinner (1965) introduced the “Operant Condition” approach. This process sees the reinforcing of good consequences for good behaviour, which Skinner believed would then prompt the good behaviour to occur more frequently in the future.  Skinner’s theory has influenced today’s practice as practitioners are recommended to praise and reward any positive behaviour a child displays, for example, giving a child a sticker or a trip at the end of term for those have behaved positively. Practitioners are also encouraged to demonstrate a time out period for when a child misbehaves, showing children that there are consequences to negative behaviour so they will be less likely to display this behaviour on a frequent basis, Welsh Government Handbook (2012). The School Standards and Framework Act (1998), lists the Positive Behaviour Policy and Anti-Bullying policies which play a pivotal role within schools in the aid to create a positive environment for all. Educationalists teach children about bullying and how to overcome this in the correct manner, highlighting the importance of a happy positive environment to learn within, Morgans (2011).

Skinner’s theory stresses the role of one’s surroundings and the links that are made between the individual, Schunk. D, H. (2012).  School A have wall displays and posters all over the school to remind the children of how they should behave. Policies such as the Pupil Behaviour and Discipline Policy and Anti-Bullying Policy with a contact in a book signed by pupil and guardian displays a heavy link to behaviourism reminding students and parents of school uniform, behaviour sanctions implementing how to behave within schools.

Wall displays and behaviour posters are useful for teaching classroom routines and basic material, but it has limitations as this type of reinforcement may not always be understood by students as well as staff not reinforcing, Alberta Education (2008).

 “Behaviourism can be seen in todays practice with behaviour management, and in computer and web-assisted learning programmes” (Dede, 2008) 

Within school A the “sims system” Capita (2019), is used to issue warnings and attempt to control behaviour whilst keeping a record. The programme has the ability to use all kinds of feedback both negative and positive that allows the school to issue rewards using as a digital learning tool, making very useful as an aid to modifying behaviour. The teacher issues an initial verbal warning with a second warning being implemented on the system and a third warning if given reinforcing that the student will be in during lunch time.  Students also know there could be additional reinforcements allocated during a school with a phone call made to their parents and guardians at home. As a whole, this system is a useful behaviourism tool with the majority of the students keen to make sure they are not on the system bring out their positive behaviour. Although it does not suit all students with some clashes in personality with student and teachers also those who would thrive to be on the system. The “sims system” plays a vital part in teaching children that there are always implementations to one’s behaviour reinforcing how to behave within a classroom linking to Skinner’s Operant Conditioning theory that there is always a reason for one’s behaviour but Skinner did concluded that rewards are a much more effective way of guiding behaviour than punishment, Ackerman. C, E (2019).

Similar to Piaget, Vygotsky also believed that children are active learners. However, unlike Piaget who though children learnt from past experiences, Vygotsky believed that children learn their new skills from watching and receiving guidance from their parents and carers, Allen and Kelly (2015). Vygotsky was a believer of guidance from their parents and carers with guidance being the key learning tool, for example, when a parent helps an infant clap or roll their hands to the pat-a-cake rhyme, until she can clap with her hands herself.

According to Peterson and Michigan (2006), there has been a shift in learning theorists of the social aspect of learning. Psychologists in the past have focused on individual learning but the recent shift has seen more emphasis on social groups moving away from students learning individually and having more emphasis on learning through discussion, joint work, conversations and debate to dictate how children learn. Peterson and Michigan (2006) discuss how a dog could be initially seen as a name for all four legged animal for an infant and how children are able to tell the difference through public interactions and another individual teaching them the difference between two animal, enabling children to learn and understand through human interaction. Encountering fractions within a mathematics class can be problematic for some students due to lack of understanding of the concept in hand. Finding the correct process to use and why to use it can be difficult and research carried out by observing children and adults has successfully proven that success can be gained when problem solving, and fractions are put into everyday concepts. Lave (1988) established there was a problem with individuals calculating what three quarters of an amount is. For example, an individual within a group had figured out a technique to do so and demonstrated this to the class. The class then carried out the technique and all successfully found the solution, demonstrating that individuals can learn from both visual and practical stimuli. This again supports Vygotsky’s belief that “knowledge is inseparable from practice” (1978). 

Support from adults can aid children to preform tasks whether from motivation or instructions on how to undertake tasks although it must be stated that the support a child receives must be adjusted to how the child performance as its important that the child does not rely on the adults to much. Scaffolding is used within schools to make sure that the child is pushed to develop their knowledge and not to rely on adults to much. Assessments are an important part of education to see where a child’s development and learning is at, Education Scotland (2019). The zone of proximal development (ZPD), Vygotsky (1978) allows use as educationist to be able to look at two children who are thought to be at the same developmental level and allocate them the appropriate support to develop further.
Vygotsky (1978) theories in today’s age become more and more influential with the importance of role models to guide a child through their developmental stages whether that is a parent or a individual within the educational sector and the wider community without forgetting assessments in the attempt to develop a students as much as possible. Children learn through interaction and todays curricula is designed with the intentions of interaction between the task at hand and learner, Cambridge International Education (2019).

Piaget and Vygotsky are similar but very different when assessed for identity within education. They both make it apparent of the significance of group work, active learning and person-centred attention. Piaget can be seen within the mainstream setting influencing the curriculum with Vygotsky seen less but apparent in interventions such as Talk about that use scaffolding and assessments to develop a pupil. Being a behaviourist, Skinner has influenced the educational sector with behaviour management and how students are to behave within the school. Vygotsky’s and Skinner’s theories of individuals aiding development can be seen within the school crossing over on how six formers are used to pave the way on how to behave within school.     
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