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	Target 1
	Include more academic and research texts. 

	Target 2
	Explore ideas critically and thoroughly.

	Target 3
	Make links between readings and my own practice. 



[bookmark: _GoBack]Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

The aim of this assignment is to explore an intervention which supports learning and development of a pupil. Within the exploration of the chosen intervention there will be a critical reflection on its potential to ensure pupil progression focusing on strengths and possible challenges that may occur using this intervention. The intervention is for a nine-year-old male who has dyslexia as an additional learning need. He is also from a single-parent household and has developed well within the social and emotional aspect of learning as well as other areas of learning apart from the literacy due to his dyslexia and self-confidence within literacy. The pupil also enjoys working on laptops in class although this can sometimes mean that he takes longer to complete work, but he prefers it to writing in class.  Dyslexia is “a processing difference experienced by people of all ages, often characterised by difficulties in literacy” (Reid, 2004 cited in Hall, 2009, p.7) therefore the intervention will support the learning and development in literacy as this is where the pupil needs support.  

The chosen intervention is an educational software called Nessy which provides a suite of multi-sensory products which aims to make learning to read, write and spell fun for pupils according to Nessy (2017). This intervention was chosen as it is thought to be a fun way for pupils to learn and develop because it provides pupils with multisensory exposure to phonics where they can progress through different islands. This takes them through the journey of letter sounds to more complex reading and spelling. However, Nessy was also chosen as the intervention for this pupil as it allows teachers to see clear progression of their pupils or groups with its extensive reports feature. This means that you are able to track pupil progression clearly as the software allows teachers to see their pupil’s targets, how many the pupil has completed, words they have learnt, and the amount of time spent on the program. The software provides a Reading Assessment Progress Report and a Spelling Assessment Progress Report which enables teachers to view how the pupil has progressed from their first target to their current. The reports are extensive and cover all aspects of a student’s journey allowing teachers to track pupil progress. Nessy also provides plenty of resources such as worksheets, videos, flashcards and games to help support the pupil’s learning and development. This means pupils can complete these with little support allowing them to be independent learners. Some of the resources provided can be printed enabling pupils to play with other pupils, it also means parents can be involved in helping their child progress enabling pupils to continue their learning in their home environment too.

It is important to acknowledge the strengths of the style in which dyslexic pupils can learn as usually they have a visual, right brained processing style. Pupils who are affected by dyslexia have many strengths such as their visual skills are generally good, brilliant excessive vocabulary, great in team games and have sound understanding of language (Reid, 2007). Healy (1994) suggests that difficulties in one area of learning should not stop success in another area of learning. This links to dyslexia where although a dyslexic pupil will have difficulty in literacy it does not mean that in art, for example, they will also have difficulty. The British Dyslexia Association (2010) states that pupils who have dyslexia have “strengths in other areas, such as design, problem solving, creative skills, interactive skills and oral skills.” Therefore, it is important to focus on these strengths rather than focus on the weaknesses that a pupil with dyslexia may have. West (1997) explains how the exposure to learning resources in the visual area has benefited not only dyslexic people but has helped to change rigid, narrow, traditional attitudes to learning to a more flexible, inventive and imaginable one.

 Pupils who have dyslexia often face barriers when learning, there are many strategies and resources teachers can use to support a dyslexic pupil. Accessing print can often be difficult for those who have dyslexia and it is important that the presentation of worksheets or PowerPoint presentations are created by teachers to aid dyslexic pupils in their class. It is suggested that the size of text should be enlarged to a size fourteen with good spacing and the use of non-white backgrounds also help pupils to read. Sloping surfaces can help for writing and coloured markers or symbols against texts allow pupils to locate their place when reading (Bold, 2004 cited in Griggs, 2015). It is also suggested that a further way a teacher can help a dyslexic pupil is by limiting the amount that pupils are expected to copy from the whiteboard during lessons. Pupils who are affected by dyslexia have difficulty copying from the board (Riddick, Wolfe and Lumsdon, 2002). Therefore, giving handouts using the appropriate font and text would be more beneficial to a dyslexic pupil. It is important that teachers consider these strategies and resources and implement them within their class if they have a pupil who is affected by dyslexia. These small changes can really help a pupil and improve their chances of being successful when conducting tasks. 

A cognitive perspective of dyslexia is that pupils should be given one task at a time to complete, sometimes be given additional time to complete tasks and teachers should work with their pupil to help them develop long term effective memory strategies helping to retain and recall information possibly through a visual approach (Reid, 2005). This is because pupils who are affected by dyslexia have a different way of processing and retaining information, usually they have difficulty in doing so. The British Dyslexia Association (no date) presents general signs of dyslexia which include lack of concentration, struggles following instructions, the process of reading is generally slow with a difficulty to blend letters together. Written work is generally poor compared to oral ability, work can sometimes be messy with lots of crossings out and the tendency to spell a word several different ways in one piece of writing. Therefore, by giving pupils one task at a time to complete it should help them focus on that task and following one set of instructions. Rather than giving them multiple tasks and sets of instructions to follow as they would usually find that hard to process. Additional time would benefit pupils as it would mean they would experience more reading time and writing time. General strategies to help with long term memory would highly benefit a pupil in retaining and recalling information as usually they struggle with this. 

Additionally, it is also thought by Reid (2005) that developing metacognitive skills with students who have dyslexia is crucial as it provides them with responsibility for their own learning which enables effective learning. This links with the four ambitions for learners by Donaldson (2015, p.29) one is to become ‘ambitious capable learners’ where pupils are able to take responsibility for their learning thereby shaping them to be ambitious and capable where they can “set themselves high standards and seek and enjoy challenges.” However, dyslexia pupils will have a weakness in metacognitive awareness, Reid (2005) suggests they should be given a structure and a clear idea of the task for them to complete it effectively. Metacognition strategies are important as they can help a pupil to develop reading comprehension and expressive writing skills. Strategies can be used: visual imagery, summary of sentences and webbing can highly benefit a dyslexic child in learning. 

Pupils who have dyslexia benefit from a more active approach to learning rather than a passive one. The Zone of Proximal Development (ZPD) which was developed by Vygotsky can help pupils who have dyslexia as ZPD focuses on learning scaffolded by others. Therefore, a scaffolding experience can benefit a dyslexic child as scaffolding can help them to clarify and establish concepts as Vygotsky believed that talking with others and learning through instruction is a fundamental feature of intelligence (Pound, 2005).  Burden (2002 cited in Reid, 2007) suggests that ZPD is where scaffolding by others helps learning, but scaffolding can gradually be removed when independent cognitive activity takes place. He also suggests it is a dynamic process and the extent of the learning experience can be determined by the child. Consequently, scaffolding can eventually help a child to become more independent and allow them to control their own learning experience. 

Furthermore, it is suggested by Covington (1992) that feelings of low self-worth can arise if a learner has a negative perception of their learning abilities. Sometimes this can occur with people who are affected by dyslexia, they often have a low self-esteem according to research. There has been evidence of peer bullying which then negatively impacts self-esteem (Humphrey, 2001). In a journal exploring dyslexia and self-esteem by Glazzard (2010) research from semi- structured interviews with pupils who have dyslexia showed they would often make comparisons between themselves and their peers. This then led to the pupils feeling disappointed, stupid and isolated. Sometimes the pupils felt fear when other people viewed their work, or they feared being called ‘stupid’. They also felt isolated because they felt left out because they could not complete the work easily as other peers in the class, leading them to feel disappointed in themselves and the attitude of giving up. 

There are numerous theoretical perceptions on how children learn and sometimes conflicting views. Key consensus points about learning is that it is a process which requires periods of consolidation, often when content is familiar to a learner then learning becomes effective. Both intrinsic and extrinsic factors can influence learning whereby learning is a lifelong event (Reid, 2005).  A theory that is seen to be important is the cognitive learning theory where Piaget (1954, 1970) suggests that children’s cognitive development happens in stages and the learning of knowledge, skills and concepts should match these stages. Children are only able to learn certain information and skills once they have reached a certain stage in their development. He proposed four stages based on a child’s age ranging from birth to adulthood where he believes that people construct and reconstruct reality, at each stage of development their understanding becomes more complex (Pound, 2005). On the contrary, Erikson (1958, 1963) argues that there are eight stages which are in a predetermined order starting from an infant stretching into adulthood. In each stage a person has contact with a crisis then the person will have a virtue developed from that crisis (McLeod, 2018a). 

Another controversial debate is the concept of nature versus nurture which is concerned with what the contribution of the two factors make to human behaviour effecting personality, cognitive traits and temperament. On the one hand it is suggested that one’s behaviour is determined by genetics (nature) which are heredity passed down to an offspring (McLeod, 2018b). This links to dyslexia as it is commonly run within families according to the Bristol Dyslexia Centre (2020). On the other hand, it is suggested by McLeod (2017) that a behaviourist approach implies that learning is affected and determined by the environment and upbringing (nurture).

It is seen by many that progress in learning is vital. Progression is a journey where you gradually move towards a more complex understanding of skills, knowledge and experiences. Without progress the pupil is unable to develop further, deepening their understanding of concepts, skills and knowledge. In order to ensure that pupils progress it could be seen important that the teacher can establish a scaffold with a child to help discover their existing knowledge and experiences with new material. It is known as ‘reciprocal teaching’ termed by (Palinscar and Brown 1984). This is an interactive process usually conducted with the use of questioning between a teacher and a pupil (Reid, 2007). It is important to support the pupil’s progress in learning and development in literacy as the pupil has no confidence in themselves in this area due to their additional learning need of dyslexia. It is essential to support the pupil, discussed in this assignment, to develop his literacy skills to increase his self-confidence and self-esteem. As discussed previously, research has shown that dyslexia can have an impact on a child’s self-esteem. Additionally, to this it is important to help support and progress his literacy skills as it will benefit him for his future years in school and his adult life. 

The Curriculum for Wales 2022 is now seen to be a progressive curriculum which is different from the current statutory curriculum. Donaldson (2015) discusses how the new curriculum is based on progression steps which are reference points rather than a universal expectation. It is suggested that although pupils progress at different rates all pupils will now progress on the same continuum meaning that the new curriculum is inclusive. Within the languages, literacy and communication area of learning and experience the learner should progress holistically in their breath and depth of knowledge of the use of language, literacy and communication when reading, speaking and writing (Welsh Government, 2020). Therefore, Nessy will help in supporting learning and development and progress the pupil’s literacy skills. The pupil should then have more confidence in themselves with this area of learning and experience. It is essential to adhere to the United Nation Convention on the Rights of the Child (1989) whereby it states that every child has the right for an education, and they should be allowed freedom of expression (Unicef, 2016). Therefore, with this intervention it is essential that the pupil can express their views and their views should then be listened to. This is reiterated in the Educational Needs Code of Practice for Wales (2002) document which states that a child should have their needs met and views of the child should be considered. It is important that schools also abide to this document to ensure inclusion within the school. 

It is seen to be accepted that pupils who have dyslexia have a weakness in phonological skills therefore, effecting the way they read fluently (Snowball, 2005 cited in Reid, 2007) however, it is thought that with appropriate intervention this can be improved. Nessy is a multi-sensory approach which means that pupils can ‘hear it, say it, see it, write it’ which can benefit pupils with dyslexia as it gives them visual and auditory options of learning. The pupil will complete a twenty-minute session of Nessy every day during assembly time. This twenty minute per day intervention will also be supplemented with games and activities as resources to develop his learning further. The high frequency of the pupil using Nessy should mean that it is effective and helps their learning as they are consistently completing it every day. This links to the constructivist theory of Bruner (1960) where he suggests that repetition is essential to effective learning. He suggests that consistently revisiting ideas, building on them repeatedly should ensure that the child has grasped the concept fully. 

The intervention will take place in a quiet room with an intervention support assistant. It is essential for the pupil to work in a quiet place due to the nature of the program where pupils can ‘hear it, say it, see it and write it’. As well as completing a twenty-minute session per day, a meeting with the child’s parent will also be conducted whereby they will be informed of the additional resources they can use at home in order to enable further progress for their child. The intervention support assistant and the class teacher will have regular meetings to discuss the pupil’s progress using the software. The class teacher will monitor if the intervention is having an impact on the pupil’s literacy work during lessons as well as monitoring if his attitude changes on his belief of his own abilities in literacy overtime. As one of the main aims for this intervention was to increase his self esteem and confidence in the literacy area of learning. Conducting regular meetings between the intervention support assistant and class teacher will ensure effective tracking of progression for the pupil. As Nessy also provides excessive reports this also means that tracking the progress of the pupil using the software can be done easily. The parent will also be involved in receiving regular updates of their child’s progress with this intervention. 

One of the positives to Nessy is that it is a highly structured, sequential and cumulative program where progression is easily seen by using the reports that Nessy produces on each pupil. It is thought that programmes which offer a multisensory approach and are sequential offer the opportunity for the student to become a self- correcting independent learner (Green, 2006 cited in Reid, 2007). Allowing the pupil to become self- correcting and independent means that they can shape their own learning experience providing the pupil is willing to do so. The pupil discussed is determined to improve his literacy skills and therefore, there is strong belief that he will, over time, become a self-correcting learner. 

Behaviourists learning theory suggests that learning is a behaviour in which can be influenced but also enhanced by other behaviours. Learning programmes which use a behaviourist approach are those in which offer rewards and targets and set goals. This approach is useful for those who needs tasks broken down step by step (Reid, 2005). Nessy follows this behaviourist approach as the software sets targets for each pupil based on them completing challenges. Nessy also offers rewards to the pupil once they have met their target as they are able to progress further with the use of the islands which is a fun and an imaginative approach encouraged to engage learners. The Nessy approach gives step to step guidance for the pupils which highly benefits dyslexia pupils as they can process the information step by step. By setting targets and gaining rewards this suggests that pupils can progress using Nessy and they can set new targets which allows them to then progress further. Teachers can check the progress by looking at the reports that are on the pupil. However, it is important that learners have a clear understanding of the material that needs to be learnt as a deep understanding is vital for learning (Reid, 2005). A behaviourist approach can be used by ensuring that the learner experiences some retention of information, they must achieve this first before they are able to interact further which should establish a deeper understanding. On the other hand, it is suggested that behaviourist principles can not give a learner the deep aspects of learning.  

A further positive to the Nessy approach is that it has been vigorously reviewed and has collected evidence published on the website. The research showed that in 2015 reading ages in five primary schools improved by one year and three months, on average pupils made one year of progress within twelve weeks. This shows that Nessy does allow pupils to progress over a period. Nessy also conducted a survey of one hundred and fifteen schools in which 98% said Nessy made a positive contribution to learning quality overall. 97% said that motivation of the students in which participated on Nessy were high.  Nessy also conducted research with pupils where 87% of students said Nessy helped them to learn and 84% said Nessy made learning fun (Nessy, 2017). These figures show how Nessy has a positive effect on the learning and development of pupils. It shows how pupils can progress using this program which is beneficial as this is exactly what is needed for the pupil discussed.  The pupil needs to progress in his spelling and reading ability in order to become more confident and enjoy literacy, not letting his additional learning need affect him. However, a limitation to this source is that it is published on their company site which limits the reliability as it is what the company is stating. The Bristol Dyslexia Centre (2020) inspired the creation of Nessy, where it has also published evidence of past students who discuss the impact that the Centre had on them where one states that they made rapid progress with their reading and writing and jumped from being bottom of the class to the top. Singleton’s (2009 cited in Nessy 2017) review of published evidence shows that the key approach to teaching those with dyslexia is through structured multisensory phonics teaching. The pupil who has been discussed throughout enjoys working on the laptop which hopefully means that he will enjoy using Nessy as it is online. With the program utilising a multisensory approach he should find it easier to work with as well as finding it more enjoyable to learn and develop spelling and reading skills. 

Principles of best practice according to the Nessy (2017) website are that Nessy has adhered to the Orton-Gillingham approach whereby the pupil receives instruction specific to their specific needs. Additionally, Nessy ensures every resource which a pupil uses is also graded according to their level therefore the pupil is only expected to know what they have been taught. Due to the program being multisensory it also means that pupils learn how to spell and read holistically. These are all positives as the program allows flexibility where it can adapt according to a pupil’s specific needs and allows them to progress accordingly. Therefore, this program ensures that it works with the pupil changing the difficulty according to their level as progress is being made throughout. 

A challenge to this intervention is that it is an online educational software. Although there are printable resources, the bulk of this intervention must be done on an electronic device. This means that sometimes when an unpredicted network error could arise within the school the pupil would be unable to complete Nessy on an electronic device. However, the learning support assistant should also have a bank of resources and games that the pupil could play with which can be used to further his learning. Therefore, it would mean that the pupil would be able to complete the intervention without the use of the laptop if that issue was to occur.  Another challenge to this intervention is you need to pay for the software. However, it would be worth this money if like evidence has suggested that pupils can progress on average a year by using this program. This program could then be used as a whole school approach.

A semi-structured interview was conducted with an Additional Learning Need Co-Ordinator from ‘School x’ about the use of Nessy as an intervention. During this interview the British Educational Resource Association (2018) guidelines were adhered to. The interview showed (Appendix 1) that in their opinion Nessy does have a positive impact on their phonological awareness as well as their confidence during lessons. This is a good indicator as discussed previously one of the aims for this intervention is to progress the pupil’s literacy skill but also their confidence too. The interview also showed that although Nessy is beneficial in progressing learners and it is viewed as a fun and engaging, a challenge to the intervention is that it needs a lot of dedicated time allocated to using it. In their opinion it is thought that at least twenty minutes a day of dedicated time outside of the busy classroom environment needs to be conducted for Nessy to have an impact on the pupil allowing them to focus. This is a positive as previously discussed the intervention will be conducted for twenty minutes per day outside of the classroom. This should mean that as dedicated constant time each week is given to the pupil participating in Nessy there should be some progress by using this program.

To conclude, it is vital that support is put in place to enable this pupil to progress in the literacy area of learning. Nessy should be extremely beneficial in aiding this pupil to learn and develop his spelling and reading skills holistically with the engaging approach to learning. Nessy is designed to help pupils who have dyslexia and therefore it is hopeful that there will be clear progress with this intervention over a period. As discussed, there are many benefits of Nessy as a whole and due to the nature of the program it will be easy for the pupil to use as well as it being easy to identify the next steps for the pupil once the intervention has started. The next step now is for the pupil to meet the intervention support assistant to establish a relationship before beginning his journey on the Nessy program. Once he has started this intervention there will be a clear way forward and targets will be made in order to support this pupil. This intervention could then be used as a whole school approach because once it is set up it is a program which the pupil needs to complete individually. The intervention support assistant could take a small group of pupils out of the classroom environment during assembly times for them to complete their twenty-minute session per day. Parents can be involved using this intervention with the use of regular meetings giving them ways forward that they could also help their child with their learning.  According to the Special Educational Needs Code of Practice (2002, p34) it states the importance of the teacher and parents working collaboratively in order to provide the best for the pupil where “parents should always be consulted and kept informed of the action taken to help the child”. Overall, Nessy should help the pupil develop his reading and spelling skills holistically using this multi-sensory approach to learning and developing in these skills.
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Appendix 1
 Semi-structured interview with Additional Learning Need Co- Ordinator from School x.
1. Do you see an impact on the pupils that use Nessy within your school?

Yes, you see an impact in their phonological awareness and their confidence during lessons and when participating in the intervention. It is fun and engaging and the worksheets that correlate with the lessons allow you to encourage parents to help their children at home. The rhymes and videos that are used are beneficial in helping the children to remember the trickier rules of spelling and reading. 

2. Are there any challenges to using Nessy as an intervention with dyslexia pupils?

The teacher needs to ensure that enough quality time is spent using the program. I would say it needs to be given 20 minutes every day in order to be beneficial. It needs designated time outside the busy classroom environment to allow the children to focus. 

3. Have you seen progress with your pupils that use Nessy? 
Yes, I have seen progress, but it is not only Nessy that has impacted the children as it is teaching generally too. However, since using Nessy it has helped the pupils they have made progress, and some are more likely to finish the reading intervention than the spelling. I have seen progress in their confidence too. 




Page 1

