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[bookmark: _Toc168082926]Introduction 
We are living in a world that is facing a multitude of challenges from aging population, rapid technological advancements, misinformation, climate change and many more (World Economic Forum, 2024). Evidently, we need to prepare ourselves to face these challenges head on. As individuals and as a society it is our responsibility to equip ourselves and others with the tools needed to allow us to find innovative solutions to these problems, continuously developing and adapting to an ever-changing landscape. 
From my own experience a way of successfully navigating these challenges is by continuously engaging in learning and developing my own skills and knowledge. Through this I am able to stay updated on current findings and trends, equipping me with the tools needed for a smoother journey through these turbulent times. This practice is known as lifelong learning (LLL): 
“Lifelong learning is rooted in the integration of learning and living, covering learning activities for people of all ages (children, young people, adults and the elderly, girls and boys, women and men), in all life-wide contexts (family, school, the community, the workplace, and so on) and through a variety of modalities (formal, non-formal and informal), which, together, meet a wide range of learning needs and demands.”
· UNESCO Institute for lifelong learning (2024)

Though LLL covers the ground of learning throughout the life span, it is a term mostly used when referring to learning in the adulthood or late adulthood which is what this current article will be referring to. LLL has been acknowledged to have several benefits towards the well-being of individuals who engage in this activity of growth and development (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024). 
“Well-being is a positive state experienced by individuals and societies. Similar to health, it is a resource for daily life and is determined by social, economic and environmental conditions” 
· World Health Organization (WHO, 2021)

First-hand experience of LLL has positively impacted my well-being, this experience and that of my current role as a tutor with Pembrokeshire Learning has sparked an interest of what LLL offers to the learners in my community. This has led me to the current topic of investigation for this action research project.
 Through this research I will be investigating the effects of LLL, specifically the domain of leisure learning, and its impact on learners’ well-being. Leisure learning is my subject of interest as this was the modality of the course I offered in the community centre. Moreover, the majority of the courses that are offered in community learning centres around Pembrokeshire fall under this category. Leisure learning refers to voluntary learning for personal enjoyment, development and fulfilment (Packer, 2006). This type of learning is usually undertaken during one’s free time and follows a less structured program (Dattilo, Ewert & Dattilo, 2012). The current research aims to explore how LLL has affected individuals through the measurement of well-being. 
The findings from this research will allow me to reflect on my own practice and for the creation of recommendations that can help inform me, and current and future practitioners on the effects LLL can have on the well-being of our learners. Leading to the development of a more equitable and inclusive LLL sector, promoting engagement and access. 


[bookmark: _Toc168082927]Literature Review 
[bookmark: _Toc168082928]Lifelong Learning 
Over the recent years we have seen the promotion of LLL by several countries around the world. Changes in policies and legislations to enable access and engagement to LLL has been an increasing trend as the benefits and potential effects on individuals, society and the economy have been further proven by research (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007). 
As mentioned above, LLL is a term usually used in literature when referring to learning that occurs in adulthood. The concept of LLL, as London (2020) proposed, is vital as it is impossible to equip everyone with knowledge that encompasses the entirety of their lives in school, college or university and therefore to survive we must strive to continually enhance our skills and knowledge throughout our lifespan, making LLL a necessity.

 
[bookmark: _Toc168082929]Benefits of Lifelong Learning 
LLL has been found to enhance personal and professional development alongside spreading wider benefits to society and the economy (Steward, 2009; Field, 2003; Aleandri & Refrigeri, 2013; Narushima, Lui & Diestelkamp, 2018; Feinstein & Hammond, 2004; Scales, 2011). 
Rapid technological advancements means that individuals need to update their skills and knowledge in order to keep up with these rapid changes (World Economic Forum, 2023). Furthermore, with the employment market becoming more and more competitive, developing one’s knowledge and skills through lifelong learning has proven to be advantageous (Gouthro, 2002). Continuous learning and development of skills can allow individuals to stay on top of the employability market which can result in higher wages and a sense of accomplishment (Evans, Schoon & Weale, 2013). LLL has also been shown to increase, especially in older adults, social connectedness creating a sense of belonging and community which in turn can encourage a more cohesive community (Jenkins & Mostafa, 2015; Nurishima, Liu & Diestelkamp, 2018; Narishima & Diestelkamp, 2013a). For older adults LLL has been proven to benefit cognitive functioning and can create a higher sense of purpose which can result in lesser dependency on services such as healthcare (Jenkins & Mostafa, 2015; Narushima, 2008). LLL has even been shown to positively reshape people’s lives through empowerment, broadening and developing skills. In turn allowing access to better jobs and eventually better resources and opportunities (Evans, Schoon & Weale, 2013). It is clear that LLL offers a spectrum of benefits which can be supported by numerous research findings. These findings drive changes in government policies and frameworks to allow LLL to become more inclusive and equitable for all. 
“Lifelong learning is an essential challenge for inventing the future of our societies; it is a necessity rather than a possibility or a luxury to be considered”
· Fischer (2000, p.3)

[bookmark: _Toc168082930]Lifelong learning Policies 
As the benefits of LLL are immense and ranges from personal, community, country to global wide, governing bodies have a responsibility to put in place policies and frameworks to encourage participation in this sector of education. United Nations Educational, Scientific and Cultural Organization (UNESCO) created their framework on lifelong learning stating that education is a fundamental human right and is key to achieving sustainable global development. The most recent International Conference on Adult Education (CONFINTEA) discussed the urgency for more support for adult learning and education. Emphasizing its importance in enhancing and developing economies and communities, allowing for the flourishment of individuals and families and becoming vital for conflict prevention and peace (CONFINTEA, 2022). 
 The promotion of LLL in Wales has been a long-standing mission and most recently the Welsh Government has rolled out their new strategic plan concerning the post-compulsory education and training sector (PCET), which covers learners over the age of 16. As part of this change, we have witnessed the founding of the Commission for Tertiary Education and Research which sees the merging of colleges, sixth forms, universities, training and adult learning establishments (Welsh Government, 2022). Through this change the Welsh Governments hopes to implement the same standard and delivery of learning across all the PCET sectors, allowing for a smoother transition and better access across all platforms (Welsh Government, 2022).
“We will deliver outstanding provision that is globally renowed for excellent education, training, research, and innovation, an has a civic mission at its heart”.
-Kirtsy Williams MS, Minister of education
 This new vision was guided by the Well-being of Future Generations (Wales) Act 2015 which aims to improve “the social, economic, environmental and cultural well-being of Wales”. Under this legislation the Welsh Government aims to improve access to LLL as it has been found to be a key driver for the achievement of its goals: “a more prosperous, resilient, healthy, equal, globally responsible Wales with a vibrant culture & thriving Welsh Language” (Welsh Government, 2015).  According to these new legislations and frameworks LLL is a key driver to the sustainability and growth of the country and promotion for engagement and access should be elevated across all areas of adult learning. 
[bookmark: _Toc168082931]Well-being
In the past decade there has been a significant increase in the study of well-being. Through this growing body of research, it has been recognised that well-being encompasses an individual’s overall quality of life and is vital for the flourishment of human beings and therefore, society (Diener, 1984; Diener, Oisgi Tay, 2018; Diener et. al, 2009; Tov, 2018). Although well-being, as described by WHO as a “positive state experienced by individuals” it is important to note that it is more complex than just the experience of positive emotion (Diener et. al., 2009) 
Two approaches to well-being have been conceptualized over the years. The first being the Hedonic approach. This approach focuses on the study of well-being as the presence of positive affect, absence of negative affect (affect referring to moods and emotions), and life satisfaction (Tov, 2018; Das et. al., 2020). The Hedonic approach is also popularly known as subjective well-being (SWB) (Tov, 2018) focusing on the individual’s experience and evaluation of their life (Diener, 1984; Diener, Oisgi Tay, 2018; Diener et. al, 2009; Tov, 2018).  The second approach is known as the Eudaimonic approach. Theories categorised under this approach claims that well-being is achieved through the completion of goals (Tov, 2018; Disabato et. al., 2016). The accomplishment of these goals can lead an individual to a fulfilled life.  
The current action research project’s interest is focused on the Hedonic approach to well-being research and literature and will be referenced and utilised from here on. 
[bookmark: _Toc168082932]Factors of swb 
According to Diener et. al. (2009) SWB has three components: life satisfaction, presence of positive affect, and absence of negative affect. Life satisfaction refers to personal judgements made by the individual about their life (Diener et. al., 2009). Positive affect refers to the presence of pleasant emotions such as joy and contentment and negative affect refers to emotions such as fear and anger (Diener et. al., 2009). These three components of SWB can be affected by a number of determinants such as psychological, social, and health factors (Diener et. al., 2009; Tov, 2018; Diener, 1984; Diener, Oisgi Tay, 2018). 
Headey and Wearing’s (1989) dynamic equilibrium model for example proposes that individual baseline levels of SWB is predisposed by personality characteristics, which are fundamentally innate. This model is supported by findings from studies of the Big Five personality traits (extroversion, agreeableness, openness, conscientiousness, and neuroticism) (McCrae & John 1992). Extroversion and neuroticism have been found to be highly correlated to SWB (Das, et. al., 2020; DeNeve & Cooper, 1998). Studies show that extroverts are more sensitive and reactive towards pleasant emotional stimuli and individuals who are more neurotic are more sensitive and reactive towards negative emotional stimuli (DeNeve & Cooper, 1998; Diener, Oishi & Lucas, 2003). Therefore, suggesting as SWB is subjective, dependent on individual personality traits the same life experience can result in varying effects.
Another factor that could affect SWB components are social factors. Research has found that an individual’s comparison of their life or achievements to a specific objective or standard can affect levels of SWB (Michalos, 1980; Carp & Carp, 1982; Wirtz, et. al., 2021). For example, cultural or societal expectations of people over a certain age being married can affect an individual’s well-being dependence on the accomplishment of this goal. It is important to note though that the results of this comparison can also be affected by personal goals and values that individual holds (Diener and Suh, 1997). 
Health is another element that can affect levels of SWB (Das, et. al., 2020; Diener, 1984). A lot of literature explores how higher SWB positively influences health (Kansky, 2017; Steptoe, Deaton & Stone, 2015) but it may seem that these effects are interchangeable. A study conducted by Stenlund et. al. (2022) shows that positive changes in health increases SWB and vice versa. Therefore, suggesting that these effects are not the result or a cause of a specific variable but are interchangeable. This claim can be supported by the broaden and build theory, which suggests that a positive feedback loop is created between positive affect and fulfilment or engagement in certain activities. For example, according to Fredrickson (2001) positive affect such as joy can encourage the urge to play, and that engaging in play can result in physical fitness and agility which in turn can result to more positive affect and therefore starts the cycle again. 
The study of SWB and its determinants is vast and varied resulting in models and theories conflicting and overlapping. It is important to remember though that SWB is not only quantified or easily persuaded by these factors such as personality or engagement in activities, but instead it is a subjective and personal measure of one’s life derived from the context of the individuals most important values and goals (Diener, 1997).
[bookmark: _Toc168082933]Lifelong learning and Well-being
The effects of LLL on Well-being is a well-researched topic with various results showing the mitigating effects LLL has towards negative factors such as cognitive decline, dissociation with society and ill health (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007). Furthermore, LLL engagement has shown significant benefits towards self-esteem, communication and social interaction, factors that promote general well-being and health (Hammond, 2004; Field, 2000; Field, 2003). Several studies have even found that a positive correlation between well-being and educational levels was evident (Jenkins & Mostafa, 2015;  Kirkcaldy, Furnham & Siefen, 2004). This suggests that people who attain higher levels of education are more likely to report higher levels of well-being. Although some studies showed that these effects decreased once engagement in learning ceases. Jenkins and Mostafa (2015) found that older adults started to experience lower levels of well-being when involvement and engagement in LLL stopped, regardless of high educational attainment in the past.  These findings suggest that to maintain the effects of LLL on well-being there needs to be a continuation of engagement.  
Furthermore, as research has found that engagement in LLL can increase or broaden resources such as knowledge, skills and social connectedness, these same factors have also been understood to affect well-being (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007). Therefore, it is clear that LLL engagement and well-being, as research suggest, are interconnected and can create a positive feedback loop, as suggested by Fredrickson’s build and broaden theory (Fredrickson, 2001;2004). 
There is irrefutable evidence showing that engagement in LLL has several benefits towards the well-being of individuals (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007; Kirkcaldy, Furnham & Siefen, 2004). These benefits are far reaching from single individuals to communities to country wide. Policies, frameworks and legislations are all changing towards the creation of a more accessible, equitable and inclusive LLL sector emphasizing its importance and necessity. In light of this, we cannot just leave it to policy makers to initiate the change, as educators and practitioners it is also our duty and responsibility to start implementing this vision into our practice. It is the aim of this research to explore how LLL is affecting our learner’s well-being and how we can promote and encourage continuous access and engagement to LLL. 

[bookmark: _Toc168082934]Methodology 
To explore the relationship between engagement in LLL and its effects on well-being an Action Research methodology has been followed. Due to the nature of the current inquiry a participatory action research approach has been undertaken. This allows for a unique perspective of being an ‘insider’ and “to transform the conduct and consequences of our practice to meet the needs of changing times and circumstances…” (Kemmis, 2014, p5). This research approach is broadly used in education and can allow for small changes within the classrooms to lead to greater “wider social movements in the interests of the whole human community” (Kemmis, 2014, p13). Furthermore, this method can allow myself and other practitioners to understand and reflect on our current practice, holding space for the transformation and restructuring of these practices and better adaptation to the needs of the learners, the establishment and the wider community (Kemis, 2014). To further support this goal a mixed method approach has been employed to allow for the collection of data that can assist in the in a deeper understanding of the current issue being explored (Cohen, 2018). 
In accordance with UWSTD Ethics guidelines, application for this study was approved on 18th January 2024. This ensures that the study has followed protocols and guidelines in accordance with the Ethical Guidelines for Educational Research (BERA, 2018). 
The participant eligibility criteria are individuals who have engaged or are currently engaging in LLL course in Tenby community learning centre. Learners who participated in this research project were sent out information sheets outlining the premise of the study and what their involvement entailed (Appendix A). 
A retrospective or recall measurement of SWB was utilised for both quantitative and qualitative data, this method allows for a more accurate reflection and evaluation of actual experiences (Scollon et. al, 2004; Tov, 2018). Furthermore, this method allows for the evaluation of past experiences and due to time constraints associated with the current study this method is deemed most time efficient (Appendix B). 
Recommendations made as a result of this study will align to values implemented by Professional Standards (2017) with special focus on ‘demonstrating commitment to learners, their learning, safety, and well-being’ and to ‘value and promote diversity, equality of opportunity and inclusion’ and by utilising ‘evidence and research to improve my practice’. 
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A total of 8 questionnaires were sent out with a response rate of 37.5% (3 respondents). The retrospective questionnaire was used to establish the general effects of LLL engagement to their current and previous levels of well-being when factoring in engagement in LLL. Results from these questionnaires will allow for a general overview and are independent from the quantitative data sets. 
Participants were asked to score their evaluation of experience of negative and positive affect when reflecting back on their experience of engagement with LLL. The scale numbered 1-5, with 1 being very poor and 5 being very good. 
Out of the three respondents, two are currently engaged in LLL (Figure 1). Interestingly, when asked to reflect on levels of well-being when not engaging in LLL, (specifically feelings of fulfilment, empowerment, growth and community) one participant (P1), who is currently not engaged in LLL, reports very low levels ranging from 4 to 1 (Figure 2). This suggests that non-involvement in LLL has significantly decreased levels of well-being. 
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Figure 1. Question 2: Are you currently enrolled in any formal or informal learning?
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Figure 2. Question 14-19 (for P1): Reflect on a week where you are not engaging in leisure learning. Rate these experiences (with 1 being very poor and 5 being very good): (12) feelings of purpose (13) feelings of independence (14) feelings of fulfilment (15) feelings of empowerment (16) feelings of growth (17) feelings of community. 

All respondents, when asked to reflect on a week where engagement in LLL is present, reported high levels of well-being in all aspects scoring a 5 for each component (Figure 3). Supporting evidence of the benefits that LLL can have on the well-being of learners. 
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Figure 3. Question 8-13: Reflect on a week where you are engaging in leisure learning. Rate these experiences (with 1 being very poor and 5 being very good): (8) feelings of purpose (9) feelings of independence (10) feelings of fulfilment (11) feelings of empowerment (12) feelings of growth (13) feelings of community. 
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Qualitative data was gathered through the medium of interviews as it allows “the researcher to ‘get inside’ the story”, allowing for a deeper understanding and perspective of the topic at hand (McCaateer, 2013 chapter 2). Two participants were involved in the interview, carried out at Tenby learning Centre at separate times. Data was analysed thematically, as McCaater (2013, chapter 4) suggested this method of “analysis of free-response data allows the research to generate theory from data, rather than apply theory to practice…”. 
[bookmark: _Toc168082938]Effects of LLL to Well-being 
Both participants reported that engagement in LLL has widely benefited their well-being. Reporting that engagement in LLL has allowed them to broaden their skills and knowledge, connect with likeminded individuals in their community and most importantly it kept them cognitively engaged and challenged. This reflects expectations of the benefits that LLL can have on well-being and is supported by several scholars (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007; Kirkcaldy, Furnham & Siefen, 2004). 
Social connectedness was an important point that both participants mentioned. In both their experience LLL was a way for them to broaden their social circle. LLL has allowed them to meet people in their community whom in normal circumstances they would not have the pleasure of meeting at such an engaging level. This sense of community and social connection has been found to be a factor in increasing well-being, which incidentally is also a by-product of LLL, sometimes referred to as ‘social fabric’ (Narushima, Lui & Diestelkamp, 2018). These effects could have also been exacerbated by factors such as globalization and the recent COVID pandemic. Both of these occurrences have severed social interactions, globalization resulting in an influx of migration within families and the COVID pandemic triggering the avoidance of social interactions, resulting in a deficit in this aspect of life (Taylor et. al., 2020; Mohammadi, 2023). 
“It definitely made my brain more active; it gives you skills that you didn’t have before and it also gives you social contact, which I think is important, because living alone can get lonely...”

“It’s made me find my ‘tribe’ of like-minded people, people that I wouldn’t normally meet. It’s refreshing to be around people who are interested in the same ideas and concepts as you.”   

On the other hand, it is important to note that although both participants reported benefits on their well-being when engaging in LLL activities, one participant reported that their well-being remains the same regardless of engagement with LLL activities. This is contrary to popular belief that when engagement to LLL ceases effects on well-being decline too (Narushima, Liu & Diestelkamp, 2018; Jenkins, 2001; Jenkins & Mostafa, 2015; Feinstein & Hammmond, 2004). One explanation for this could be that engagement to LLL is a fairly new endeavour for this individual and so effects on well-being might not be significantly felt yet. Also, this person is still currently enrolled in LLL courses and so recall of well-being during non-engagement in LLL may not prove as accurate, as they have not yet experienced what life would be like without LLL now they are continuously engaged in it.  

“I can happily navigate through life without it, thank you very much. I am quite content and happy without it as well, it’s more of a bonus than a necessity for me.” 

Cognitive challenge was important for both participants, with one stating “you are never too old to learn”. Cognitive challenge and interest were an important feature of the LLL activities that both participants engaged in. Engagement in LLL has shown to benefit cognitive functioning and in turn increase well-being. This claim is supported by Csikszentmihalyi’s theory of flow (1988) stating that participation or completion in challenging activities that are within the remits of the persons skills can result in a higher sense of achievement. On the other hand, activities that are too easy can cause individuals to lose interest (Csikszentmihalyi, 1988). This brings me to the next topic that will be discussed, variation of courses, as both participants reported that they feel the current array of courses available at the learning centre are stereotypical leisure courses such as art and yoga. 
[bookmark: _Toc168082939]a more inclusive, equitable LLL Service 
There has been a rise in engagement with LLL in Wales, with a 53% increase in 2022/23 compared to 2021/22, even after factoring in the COVID pandemic (StatsWales, 2024). This could be explained by a number of reasons. Firstly, it could be that changes in policies and legislations have led to the promotion of LLL. Secondly the COVID pandemic as I mentioned earlier severed social contact for a lot of people and a way of reconnecting with the community is through participation in community learning. With this in mind it was brought to my attention by both participants that they felt the array of courses that are available to them in the community learning centre is limited to non-serious courses such as art, yoga and basket weaving alongside ESOL courses and digital literacy (Pembrokeshire Council, 2024). This is not to imply that these courses are not beneficial but instead that there is a lack of options. As cognitive challenge is important for them, they would like to see an increase in availability of general interest courses such as literature, philosophy and sociology. 
“I don’t want to just do art or yoga, it’s nice to do something that’s a bit more challenging. It’s nice to realise and know that I still have the capabilities to have interesting opinions and thoughts, that my brain still works”. 

“Learning has always been a huge part of my life and my family. So, seeing more options and choices for courses that would interest me would be nice”. 

[bookmark: _Toc168082940]Recommendations 
After considering both data sets, I have created some recommendations that can help address the recurring themes of the data. I will adapt these recommendations into my practise and analyse their outcome to see if these changes are pragmatic and beneficial. 
[bookmark: _Toc168082941]Recommendation 1: 
As it is understood, from this study and various empirical findings, LLL engagement can have positive benefits towards well-being (Field, 2010; London, 2020; Narushima, Lui & Diestelkamp, 2018; Zepke, 2013; Jenkins, 2011; Feinstein & Hammond, 2004; Field, 2000; Jenkins & Mostafa, 2015; Badescu, 2024, Jarvis, 2007; Kirkcaldy, Furnham & Siefen, 2004). It would be appropriate to suggest that a rethinking of how we promote LLL courses within our community is needed. Currently courses are only advertised on the Pembrokeshire learning website, which not everyone might be aware of. In order to promote the engagement to LLL firstly we must increase awareness. Ofcom statistics have found that there has been an increase on the utilisation of social media as a resource of news and information. Social media platforms are increasingly becoming the norm for news consumption and information including events, advertising and so much more (Ofcom, 2023). To keep up with these societal changes promoting LLL through social media platforms such an Instagram or Facebook could open up wider opportunity for engagement. This could widen awareness and access to all ages, specifically young adults ranging from 25-35 years of age, as statistics show that over half of this age range consume news and information via social media (Ofcom, 2023). As LLL is learning through all ages utilising social media platforms can broaden promotion and access to a much wider audience. 
[bookmark: _Toc168082942]Recommendation 2: 
Another way of widening access to LLL is through the delivery or availability of online courses. Currently there are only 3 courses that have the option of online delivery (Pembrokeshire Learning, 2023). Offering LLL courses online can be a way to promote a more inclusive and equitable access (F). Pembrokeshire, as it stands has seven learning centres that provide LLL courses and given the nature and landscape of this county it would be wrong to assume that everyone can access at least one of these centres. Online delivery of courses can minimize the gap of access to LLL, providing opportunity to individuals who may not be able to travel to learning centres. 
[bookmark: _Toc168082943]Recommendation 3: 
Higher living costs could prove a hindrance for engagement to LLL courses. Funding cuts means that courses that don’t fit the criteria requires full payment from learners (Colleges Wales, 2020). This could prove a deterrent to engagement. Understandably as practitioners this is out of our control. Notably, a suggestion made by one of the participants was for the incorporation of a short video introduction of the courses. Tutors can create a short video introducing themselves and the content of their courses. Through these learners can create first impressions about the tutor and the course itself which could alleviate any uncertainties or reservations about its value and cost. This mode of advertising can broaden access, awareness and demystify misconceptions and biases about LLL courses. Studies have shown that short form videos positively impact purchase intention, therefore increasing chances of enrolment to LLL (Shen & Wang 2024).


[bookmark: _Toc168082944]Conclusion 
The current research was initially developed to explore and investigate the effects of LLL on the well-being of learners in an adult learning centre in Tenby. This was an inquiry about what LLL meant for my community and whether any adjustments and/or changes needed to be adapted. The results from this study were as expected and learners in Tenby have experienced significant benefits on their well-being when engaging in LLL activities. Guided by current research, results, and findings from this study I have curated some recommendations that Pembrokeshire Learning could adapt their practice to widen and promote LLL within its community. UNESCO’s most recent CONFINTEA emphasized that we need to ensure that learning in all stages of life is accessible, inclusive and equitable to all as a human right. As practitioners in this sector, we need to develop and discover new and innovative ways to ensure that access to LLL is equitable allowing access to everyone. 
As the nature of an action research, the current study acts as the first phase of inquiry and it is hoped that future inquiries regarding this topic will continue. Allowing for more reflection and evaluation of practice to maintain and ensure that delivery and implementation of practice remain updated and beneficial to all (Atkins, 2012). It is hoped that this action research creates “a series of commitments which involves observing and problematising through professional practice” which will lead to “a series of principles for conducting social enquiry” (Atkins, 2012, p134). 
The current study has several limitations that need to be addressed. The current sample size is very small and may create a bias towards the current topic of interest. It is suggested that the next phase incorporate a larger sample size to allow for a broader set of results and could allow for a more generalized overview of the topic at hand. Furthermore, this study was conducted by only one practitioner and no insights from other practitioners within the establishment were approached for input. It is therefore suggested that a more collaborative exploration within the establishment be implemented in future research to broaden the field of perspective and expertise. 




















[bookmark: _Toc168082945]References: 
Aleandri, G. and Refrigeri, L. (2013) ‘Lifelong Learning, Training and Education in Globalized Economic Systems: Analysis and Perspectives’, Procedia, social and behavioral sciences, 93, pp. 1242–1248. Available at: https://doi.org/10.1016/j.sbspro.2013.10.022 (Accessed: 30th May 2024).
Atkins, L. (2012) Qualitative research in education. London, [England]:, SAGE.
Atkins, L. (2012) Qualitative research in education. London, [England] :, SAGE. 
Badescu, M., 2024. Lifelong learning. In Encyclopedia of quality of life and well-being research (pp. 3902-3904). Cham: Springer International Publishing.
BARRICK, M.R. and MOUNT, M.K. (1991) ‘THE BIG FIVE PERSONALITY DIMENSIONS AND JOB PERFORMANCE: A META-ANALYSIS’, Personnel psychology, 44(1), pp. 1–26. Available at: https://doi.org/10.1111/j.1744-6570.1991.tb00688.x (Accessed: 30th May 2024).
BERA (2024) Ethical Guidelines for Educational Research, fifth edition (2024) Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-fifth-edition-2024 (Accessed: 30th May 2024).
Carp, F.M. and Carp, A., 1982. Test of a model of domain satisfactions and well-being: Equity considerations. Research on Aging, 4(4), pp.503-522. Available at: 
https://doi.org/10.1177/01640275820040040 (Accessed: 30th May 2024).
Cohen, L. (2018) Research methods in education . Eighth edition. London :, Routledge. doi:10.4324/9780203224342 (Accessed: 30th May 2024).
Colleges Wales (2020) Adult Learning and Lifelong Learning in Wales. Available at: https://www.colleges.wales/image/publications/briefings/Adult%20learning/Adult%20learning%20briefing%20ENG.pdf (Accessed: 30th May 2024).
Csikszentmihalyi, M., 1988. The flow experience and its significance for human psychology. Optimal experience: Psychological studies of flow in consciousness, 2, pp.15-35 
Das, K. V., Jones-Harrel, C., Fan, Y., Ramaswami, A., Orlove, B., Botchwey, N. (2020) ‘Understanding subjective well-being: perspectives from psychology and public health’, Public health reviews, 41(1), pp. 1–32. Available at: https://doi.org/10.1186/s40985-020-00142-5 (Accessed: 30th May 2024).
DeNeve, K.M. and Cooper, H. (1998) ‘The Happy Personality: A Meta-Analysis of 137 Personality Traits and Subjective Well-Being’, Psychological bulletin, 124(2), pp. 197–229. Available at: https://doi.org/10.1037/0033-2909.124.2.197 (Accessed: 30th May 2024).
Diener, E. and Suh, E. (1997) ‘Measuring Quality of Life: Economic, Social, and Subjective Indicators’, Social indicators research, 40(1/2), pp. 189–216. Available at: https://doi.org/10.1023/a:1006859511756 (Accessed: 30th May 2024).
Diener, E. et al. (2010) ‘New Well-being Measures: Short Scales to Assess Flourishing and Positive and Negative Feelings’, Social indicators research, 97(2), pp. 143–156. Available at: https://doi.org/10.1007/s11205-009-9493-y (Accessed 30th May 2024).
Diener, E., 1984. Subjective well-being. Psychological bulletin, 95(3), p.542. Available at:  https://doi.org/10.1037/0033-2909.95.3.542 (Accessed 30th May 2024)
DIENER, E., OISHI, S. and LUCAS, R.E. (2003) ‘Personality, culture, and subjective well-being: Emotional and cognitive evaluations of life’, Annual review of psychology, 54(1), pp. 403–425. Available at: https://doi.org/10.1146/annurev.psych.54.101601.145056 (Accessed: 30th May 2024).
Diener, E., Oishi, S. and Tay, L. (2018) ‘Advances in subjective well-being research’, Nature human behaviour, 2(4), pp. 253–260. Available at: https://doi.org/10.1038/s41562-018-0307-6 (Accessed 30th May 2024). 
Disabato, D.J., Goodman, F. R., Kashdan, T. B., Short, J. L., Jarden, A. (2016) ‘Different Types of Well-Being? A Cross-Cultural Examination of Hedonic and Eudaimonic Well-Being’, Psychological assessment, 28(5), pp. 471–482. Available at: https://doi.org/10.1037/pas0000209 (Accessed: 30th May 2024).
Dodo-Balu, A., 2018. Fairness and inclusion: Online learning as an enabler of Australian higher education policies aimed at student equity and social justice. International studies in widening participation, 5(2), pp.26-39. 
Evans, K., Schoon, I. and Weale, M. (2013) ‘Can Lifelong Learning Reshape Life Chances?’, British journal of educational studies, 61(1), pp. 25–47. Available at: https://doi.org/10.1080/00071005.2012.756163 (Accessed: 30th May 2024).
Feinstein, L. and Hammond, C. (2004) ‘The contribution of adult learning to health and social capital’, Oxford review of education, 30(2), pp. 199–221. Available at: https://doi.org/10.1080/0305498042000215520 (Accessed: 30th May 2024).
Field, J., 2000. ‘Lifelong learning and the new educational order - John Field’ (2006) British Journal of Educational Technology, 37(6), pp. 987–988. Available at: https://doi.org/10.1111/j.1467-8535.2006.00660_18.x (Accessed: 30th May 2024).
Field, J., 2003. Social capital and lifelong learning: an analysis of survey data.
Fischer, G., 2000. Lifelong learning—more than training. Journal of Interactive Learning Research, 11(3), pp.265-294.
Fredrickson, B.L. (2001) ‘The Role of Positive Emotions in Positive Psychology: The Broaden-and-Build Theory of Positive Emotions’, The American psychologist, 56(3), pp. 218–226. Available at: https://doi.org/10.1037/0003-066X.56.3.218 (Accessed: 30th May 2024).
Fredrickson, B.L., 2004. The broaden–and–build theory of positive emotions. Philosophical transactions of the royal society of London. Series B: Biological Sciences, 359(1449), pp.1367-1377. Available at: https://doi.org/10.1098/rstb.2004.1512 (Accessed: 30th May 2024).
Goodman, J., Melkers, J. and Pallais, A. (2019) ‘Can online delivery increase access to education?’, Journal of labor economics, 37(1), pp. 1–34. Available at: https://doi.org/10.1086/698895 (Accessed: 30th May 2024).
Gouthro, P.A. (2002) ‘Education for sale: at what cost? Lifelong learning and the marketplace’, International journal of lifelong education, 21(4), pp. 334–346. Available at: https://doi.org/10.1080/02601370210140995 (Accessed: 30th May 2024).
Headey, B. and Wearing, A. (1989) ‘Personality, Life Events, and Subjective Well-Being: Toward a Dynamic Equilibrium Model’, Journal of personality and social psychology, 57(4), pp. 731–739. Available at: https://doi.org/10.1037/0022-3514.57.4.731 (Accessed: 30th May 2024).
https://doi.org/10.1017/CBO9780511621956.002 (Accessed: 30th May 2024).
Jarvis, P., 2007. Globalization, lifelong learning and the learning society: Sociological perspectives. Routledge.
Jenkins, A. (2011) ‘Participation in learning and wellbeing among older adults’, International journal of lifelong education, 30(3), pp. 403–420. Available at: https://doi.org/10.1080/02601370.2011.570876 (Accessed: 30th May 2024).
JENKINS, A. and MOSTAFA, T. (2015) ‘The effects of learning on wellbeing for older adults in England’, Ageing and society, 35(10), pp. 2053–2070. Available at: https://doi.org/10.1017/S0144686X14000762 (Accessed: 30th May 2024).
Kansky, J., 2017. Benefits of well-being: Health, social relationships, work, and resilience. Journal of Positive Psychology and Wellbeing, 1(2), pp.129-169. 
Kemmis, S. (2014) The action research planner : doing critical participatory action research . Singapore :, Springer.
Kirkcaldy, B., Furnham, A. and Siefen, G. (2004) ‘The Relationship Between Health Efficacy, Educational Attainment, and Well-Being Among 30 Nations’, European psychologist, 9(2), pp. 107–119. Available at: https://doi.org/10.1027/1016-9040.9.2.107 (Accessed: 30th May 2024).
London, M. (2020) The Oxford Handbook of Lifelong Learning 2nd edn. Oxford: Oxford University Press
Lorek Dattilo, A.E., Ewart, A. and Dattilo, J. (2012) ‘Learning as Leisure: Motivation and Outcome in Adult Free Time Learning’, Journal of park and recreation administration, 30(1).
Masoud Mohammadi (2023) ‘The loneliness caused by globalization after the COVID‑19 pandemic needs to be redefined’, Journal of public health in Africa, 14(11). Available at: https://doi.org/10.4081/jphia.2023.2378 (Accessed: 30th May 2024).
McAteer, Mary. (2013) Action research in education . Los Angeles :, SAGE.
McCrae, R.R. and John, O.P. (1992) ‘An Introduction to the Five-Factor Model and Its Applications’, Journal of personality, 60(2), pp. 175–215. Available at: https://doi.org/10.1111/j.1467-6494.1992.tb00970.x (Accessed: 30th May 2024).
Michalos, A.C., 1980. Satisfaction and happiness. Social indicators research, 8, pp.385-422. Available at: https://doi.org/10.1007/BF00461152 (Accessed: 30th May 2024).

Narushima, M. (2008) ‘More than nickels and dimes: the health benefits of a community-based lifelong learning programme for older adults’, International journal of lifelong education, 27(6), pp. 673–692. Available at: https://doi.org/10.1080/0260137080240833 (Accessed: 30th May 2024).
NARUSHIMA, M., LIU, J. and DIESTELKAMP, N. (2018) ‘Lifelong learning in active ageing discourse: its conserving effect on wellbeing, health and vulnerability’, Ageing and society, 38(4), pp. 651–675. Available at: https://doi.org/10.1017/S0144686X16001136 (Accessed: 30th May 2024).
OfCom (2023) News consumption in the UK: 2023. Available at: https://www.ofcom.org.uk/__data/assets/pdf_file/0024/264651/news-consumption-2023.pdf (Accessed: 30th May 2024). 
Packer, J. (2006) ‘Learning for Fun: The Unique Contribution of Educational Leisure Experiences’, Curator (New York, N.Y.), 49(3), pp. 329–344. Available at: https://doi.org/10.1111/j.2151-6952.2006.tb00227.x (Accessed: 30th May 2024).
Pembrokeshire County Council (2024) Learning Pembrokeshire. Available at: https://www.pembrokeshire.gov.uk/adult-learning (Accessed: 30th May 2024). 
Scales, P. (2011) Continuing professional development in the lifelong learning sector. Berkshire, England: Open University Press.
Scollon, C.N., Diener, E., Oishi, S. and Biswas-Diener, R., 2004. Emotions across cultures and methods. Journal of cross-cultural psychology, 35(3), pp.304-326. Available at: https://doi.org/10.1177/0022022104264124 (Accessed: 30th May 2024).
Shen, X. and Wang, J. (2024) ‘How short video marketing influences purchase intention in social commerce: the role of users’ persona perception, shared values, and individual-level factors’, Humanities & social sciences communications, 11(1), pp. 290–13. Available at: https://doi.org/10.1057/s41599-024-02808-w (Accessed: 30th May 2024).
Stenlund, S. et al. (2022) ‘Changed health behavior improves subjective well-being and vice versa in a follow-up of 9 years’, Health and quality of life outcomes, 20(1), pp. 66–66. Available at: https://doi.org/10.1186/s12955-022-01972-4 (Accessed: 30th May 2024).
Steptoe, A., Deaton, A. and Stone, A.A. (2015) ‘Subjective wellbeing, health, and ageing’, The Lancet (British edition), 385(9968), pp. 640–648. Available at: https://doi.org/10.1016/S0140-6736(13)61489-0 (Accessed: 30th May 2024).
Steward, A., 2009. Continuing your professional development in lifelong learning. A&C Black. 
Taylor, S., Landry, C. A., Paluszek, M. M., Asmundson, G. J. G. (2020) ‘Reactions to COVID-19: Differential predictors of distress, avoidance, and disregard for social distancing’, Journal of affective disorders, 277, pp. 94–98. Available at: https://doi.org/10.1016/j.jad.2020.08.002 (Accessed: 30th May 2024).
Tov, W., 2018. Well-being concepts and components. 
UNESCO (2023) CONFINTEA VII Seventh International Conference on Adult Education: final report; adult learning and education for sustainable development: a transformative agenda. Available at: https://www.uil.unesco.org/en/seventh-international-conference-adult-education (Accessed 30th May 2024)
UNESCO (2024) Institute of Lifelong Learning. Available at: https://www.uil.unesco.org/en/unesco-institute/mandate/lifelong-learning (Accessed 30th May 2024) 
Welsh Government (2017) Professional Standards for further education teachers and work-based practitioners in Wales. Available at: https://hwb.gov.wales/storage/460a740a-7bf1-4c7b-b4ae-348ae380879b/professional-standards-further-education-teachers-work-based-learning-practitioners-wales.pdf (Accessed: 10 May 2024). 
Welsh Government (2015) Well-being of Future Generations (Wales) Act 2015. Wales: Welsh Assembly Government. Available at: https://www.gov.wales/sites/default/files/publications/2024-04/well-being-future-generations-wales-act-2015-the-essentials-2024.pdf (Accessed 30th May 2024)
Welsh Government (2020) Written Statement: Strategic Vision for the Post Compulsory Education and Training Sector in Wales. Available at: https://www.gov.wales/written-statement-strategic-vision-post-compulsory-education-and-training-sector-wales#content (Accessed 30th May 2024)
Welsh Government (2022) Tertiary Education and Research (Wales) Act. Wales: Welsh Assembly Government. Available at: https://www.gov.wales/tertiary-education-and-research-wales-act (Accessed 30th May 2024)
Welsh Government (2024) StatsWales: Further Education, Work-based Learning and Community Learning in Wales, 2022/23. Available at: https://www.gov.wales/sites/default/files/statistics-and-research/2024-02/further-education-work-based-learning-and-community-learning-august-2022-july-2023-601.pdf (Accessed: 30th May 2024). 
WHO (2021) Health Promotion Glossary of Terms 2021. Available at: https://www.who.int/publications/i/item/9789240038349 (Accessed 30th May 2024) 
Wirtz, D., Tucker, A., Briggs, C., Schoemann, A. M. (2021) ‘How and Why Social Media Affect Subjective Well-Being: Multi-Site Use and Social Comparison as Predictors of Change Across Time’, Journal of happiness studies, 22(4), pp. 1673–1691. Available at: https://doi.org/10.1007/s10902-020-00291-z (Accessed: 30th May 2024).
World Economic Forum (2023) This timeline charts the fast pace of tech transformation across centuries. Available at: https://www.weforum.org/agenda/2023/02/this-timeline-charts-the-fast-pace-of-tech-transformation-across-centuries/ (Accessed 30th May 2024)
World Economic Forum (2024) Global Risks Report 2024 Available at: https://www.weforum.org/publications/global-risks-report-2024/digest/ (Accessed 30th May 2024) 
Zepke, N. (2013) ‘Lifelong education for subjective well-being: how do engagement and active citizenship contribute?’, International journal of lifelong education, 32(5), pp. 639–651. Available at: https://doi.org/10.1080/02601370.2012.753125 (Accessed: 30th May 2024).


[bookmark: _Toc168082946]Appendix A 
Participant information Sheet: 
[image: ]


[image: ]
[bookmark: _Toc168082947]Appendix B 
Questionnaire: 
[image: ]
[image: ]


[image: ][image: ]


[image: ]
[image: ]


[image: ]


image4.png




image5.png
Weltbeing response when engaged in LLL
5

o -mow o

mfeelings of purpose
feelings of independence
feelings of fuffiment

= feelings of empowerment
mieelings of growth
mfeelings of community




image6.emf



Leisure learning and Well-being 



‘The Impact of Leisure Education on the Well-being of Learners’
 



You are being invited to take part in this research project which 
aims to look at the impact of leisure learning on subjective well-
being. Before you decide to take part it is important that you 
understand why this research is being conducted and what 
participation will involve. Please take the time to read the 
following information and if you have any questions please do 
not hesitate to ask. 
 
This research will investigate the impact of leisure learning on 
the well-being of learners in Tenby adult learning centre. The 
study aims to explore the relationship between leisure education 
and well-being, and to identify the effects on adult learning. The 
research will assess the impact of participation in education and 
explore the relevance of recent studies of how lifelong learning 
has influenced adults’ health and well-being. It will also 
investigate the impact of fun and enjoyment in leisure education. 
The results of the research will provide insights into the 
relationship between adult learning and well-being and identify 
the effects of leisure learning for learners in an adult learning 
centre. The findings will be useful for policy and practice, for 
learners, providers, and researchers who are interested in 
different ways in which lifelong learning can change people’s 
lives. The research will contribute to the growing body of 
evidence that investigates the effects of lifelong learning on well-
being. The study will also provide insights into the motivation 
and outcome of adult free time learning. Overall, the research 
will help to articulate more clearly the effects of adult learning, 
and provide evidence-based recommendations for learners, 
providers, and policy makers. 
 











You are being asked to take part on this research as you have/are 
currently engaging in courses provided by Tenby Adult Learning 
centre. Participation is completely voluntary, and you can 
withdraw at any point without giving any reason and without 
penalty. If you decide to take part, then you will be asked to sign 
a consent form. 
 
Participation entails the completion of a questionnaire where you 
will be asked questions pertaining your experience of leisure 
courses and your subjective well-being. Afterwards participants 
will be chosen at random and contacted to participate in an 
interview. The interview will explore your experience of 
engagement in adult lifelong learning and its effects on your 
subjective well-being. 
 
Due to the nature of the study questions will revolve around 
subjective well-being and experiences regarding leisure learning. 
For this reason, it may cause some discomfort when recalling 
negative experiences, you are reminded that you have the right 
to refuse to answer any question and/or withdraw at any point 
without penalty. If any unforeseen ill effect is caused directly by 
this study support will be offered and referral to the appropriate 
services provided. 
 
Whilst there are no immediate benefits for those participating in 
the study it is hoped that this will add to the growing research 
that investigates the impact of leisure education on individual 
well-being. The data collected from this research can guide 
policy makers and providers when creating and implementing 
evidence-based programmes and strategies. 



All data and information will be kept confidential and 
anonymous with accordance to UWTSD data protection. All data 
collected will be deleted after the completion of the research 
project in May 2024. 



I agree to take part in this action research project 



I do not agree to take part in this action research project 



Consent Form: 



'The Impact of Leisure Education on the Well-being of 
Learners' 



Researcher: Diana Allen 



1. I confirm that I have read and I understand the action 
research information sheet
2. I understand that my participation is voluntary
3. I understand that I can withdraw at any point without giving 
any reason and without penalty
4. I agree to taking part in the interview when contacted



1.











Section



Yes



No



Are you currently enrolled in any formal or informal learning?2.



Yes



No



Have you in the past 6 months engaged in any informal/leisure 
learning?  



3.



Excellent



Average



Good



Very poor



Poor



How would you rate your experience of informal/leisure 
learning in the past 6 months? 



4.











Yes



No



Do you feel that engaging in informal/formal learning has 
somehow improved your well-being? 



5.



Yes



No



Do you feel that engaging in informal/formal learning has 
worsened your well-being? 



6.



In what way has it worsened your well-being? 7.



Enter your answer











Reflect on a week where you are engaging in leisure 
learning. Rate these experiences: 



1= Very poor
2= Poor
3=Acceptable
4=Good
5=Very good 



Feelings of purpose8.



1 2 3 4 5



Feelings of independence9.



1 2 3 4 5



Feelings of fulfilment 10.



1 2 3 4 5



Feelings of empowerment 11.



1 2 3 4 5



Feelings of growth 12.



1 2 3 4 5











Feelings of community13.



1 2 3 4 5











Reflect on a week where you are not engaging in leis-
ure learning. Rate these experiences: 



1= Very poor
2=Poor
3=Acceptable 
4= Good
5= Very good 



Feelings of purpose14.



1 2 3 4 5



Feelings of independence15.



1 2 3 4 5



Feelings of fulfilment 16.



1 2 3 4 5



Feelings of empowerment 17.



1 2 3 4 5



Feelings of growth 18.



1 2 3 4 5











Feelings of community19.



1 2 3 4 5



Why do you engage in informal/leisure learning? 20.



Enter your answer



Yes



No



Maybe



Do you feel that engaging in informal/leisure learning has 
helped you navigate and understand life in today's society? 



21.











Thank you! 
Thank you for taking part in this questionnaire. Your input is ex-
tremely valuable and I really appreciate the time you have taken to 
participate in this research project. Your contribution will help 
provide insights into the motivation and outcome of adult free time 
learning. 



If you have any concerns or queries please do not hesitate to con-
tact me: 
Diana Allen 
2210522@student.uwtsd.ac.uk 



I will contact those who have been randomly chosen for an inter-
view by 4th March 2024. 





mailto:2210522@student.uwtsd.ac.uk








This content is neither created nor endorsed by Microsoft. The data you submit will be sent to the form
owner.



Microsoft Forms



Thank you!



Thank you for taking the time to read through the information 
sheet for this study. I understand that you do not want to take part 
in this study. 



If you have any concerns or queries please do not hesitate to con-
tact me: 
Diana Allen 
2210522@student.uwtsd.ac.uk 





mailto:2210522@student.uwtsd.ac.uk
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You are being asked to take part on this research as you have/are 
currently engaging in courses provided by Tenby Adult Learning 
centre. Participation is completely voluntary, and you can 
withdraw at any point without giving any reason and without 
penalty. If you decide to take part, then you will be asked to sign 
a consent form. 
 
Participation entails the completion of a questionnaire where you 
will be asked questions pertaining your experience of leisure 
courses and your subjective well-being. Afterwards participants 
will be chosen at random and contacted to participate in an 
interview. The interview will explore your experience of 
engagement in adult lifelong learning and its effects on your 
subjective well-being. 
 
Due to the nature of the study questions will revolve around 
subjective well-being and experiences regarding leisure learning. 
For this reason, it may cause some discomfort when recalling 
negative experiences, you are reminded that you have the right 
to refuse to answer any question and/or withdraw at any point 
without penalty. If any unforeseen ill effect is caused directly by 
this study support will be offered and referral to the appropriate 
services provided. 
 
Whilst there are no immediate benefits for those participating in 
the study it is hoped that this will add to the growing research 
that investigates the impact of leisure education on individual 
well-being. The data collected from this research can guide 
policy makers and providers when creating and implementing 
evidence-based programmes and strategies. 



All data and information will be kept confidential and 
anonymous with accordance to UWTSD data protection. All data 
collected will be deleted after the completion of the research 
project in May 2024. 



I agree to take part in this action research project 



I do not agree to take part in this action research project 



Consent Form: 



'The Impact of Leisure Education on the Well-being of 
Learners' 



Researcher: Diana Allen 



1. I confirm that I have read and I understand the action 
research information sheet
2. I understand that my participation is voluntary
3. I understand that I can withdraw at any point without giving 
any reason and without penalty
4. I agree to taking part in the interview when contacted



1.
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Section



Yes



No



Are you currently enrolled in any formal or informal learning?2.



Yes



No



Have you in the past 6 months engaged in any informal/leisure 
learning?  



3.



Excellent



Average



Good



Very poor



Poor



How would you rate your experience of informal/leisure 
learning in the past 6 months? 



4.
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Yes



No



Do you feel that engaging in informal/formal learning has 
somehow improved your well-being? 



5.



Yes



No



Do you feel that engaging in informal/formal learning has 
worsened your well-being? 



6.



In what way has it worsened your well-being? 7.



Enter your answer
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Feelings of community13.



1 2 3 4 5
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Reflect on a week where you are engaging in leisure 
learning. Rate these experiences: 



1= Very poor
2= Poor
3=Acceptable
4=Good
5=Very good 



Feelings of purpose8.



1 2 3 4 5



Feelings of independence9.



1 2 3 4 5



Feelings of fulfilment 10.



1 2 3 4 5



Feelings of empowerment 11.



1 2 3 4 5



Feelings of growth 12.



1 2 3 4 5
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Reflect on a week where you are not engaging in leis-
ure learning. Rate these experiences: 



1= Very poor
2=Poor
3=Acceptable 
4= Good
5= Very good 



Feelings of purpose14.



1 2 3 4 5



Feelings of independence15.



1 2 3 4 5



Feelings of fulfilment 16.



1 2 3 4 5



Feelings of empowerment 17.



1 2 3 4 5



Feelings of growth 18.



1 2 3 4 5











image13.emf



Feelings of community19.



1 2 3 4 5



Why do you engage in informal/leisure learning? 20.



Enter your answer



Yes



No



Maybe



Do you feel that engaging in informal/leisure learning has 
helped you navigate and understand life in today's society? 



21.
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Thank you! 
Thank you for taking part in this questionnaire. Your input is ex-
tremely valuable and I really appreciate the time you have taken to 
participate in this research project. Your contribution will help 
provide insights into the motivation and outcome of adult free time 
learning. 



If you have any concerns or queries please do not hesitate to con-
tact me: 
Diana Allen 
2210522@student.uwtsd.ac.uk 



I will contact those who have been randomly chosen for an inter-
view by 4th March 2024. 
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