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Inclusive leadership: Working together to support families.
(ECEY6004/C)
Section 1
This portfolio is going to look at inclusive leadership and how it effects a wide community of people within early years. It is also going to look at policies within early years that enable inclusive leadership as well as looking at how to promote inclusive leadership by looking at what can be done better whilst making relevant links to theory and legislation. 
Inclusive leadership is a practice that allows a collective of individuals to become part of a team with shared outcomes and commitments whilst keeping a sense of authenticity and uniqueness. Regardless of ethnicity backgrounds, abilities and beliefs working towards a common goal (Booysen, 2014, p.306). It also revolves around doing things with people as a team, rather than for or to them (Hollander, 2008 p.3). With good understanding and willingness an inclusive leader can present a feeling of belongingness, share decision making, encourage diverse contributions whilst helping group members fully contribute and ensuring there is always justice and equity (Randel et al. 2018).
Having inclusive leadership is important as allows individuals to work to their full potential within an environment that allows them to thrive and grow by providing a sense of empowerment to make risks and reassurance that there is always fairness and equity ensuring that individuals will be challenged with job stretch opportunities (Korn Ferry, 2023). 
Within education there are plenty if ways to ensure there is inclusivity an example being practitioners following the United Nations Convention on the Rights of the child. The articles regarding the rights of children have no discrimination. They ensure that every child is treated equally and respectfully with no discrimination some factors include race, culture, gender or ability (UNICEF, 2023). 
Inclusive leaders also have development areas moving forward in education these include practicing self-awareness ensuring you reflect on your practice and ensure you are promoting equality all round, living a shared vision with everyone around you including children, colleagues, families and the community, building relationships with others around you in order to promote the best plans going forward and lastly, creating a change by listening to everyone and coming to an agreement and plan that suits the needs of everyone. 
Encouraging inclusive leadership is beneficial for schools and families as it promotes the feeling of belonging through reltationships which become based on mutual trust, collaboration and joint responsibility. Urging teachers promote participation with decision-making by reflecting on their practice and being involved in projects that meet needs of individuals and their families (López-López, del, León Guerrero, and Crisol-Moya, 2021). An inclusive leadership approach includes appreciating diversity, inviting and welcoming everyone different and individual contribution by encouraging full engagement throughout the process of decision making. The aim of an inclusive leader is to change, innovate and create whilst balancing everyone else’s needs (Childhood Education International, 2023). 
Working with inclusion can also come with some barriers such as even though some people may have a sense of belonging and opportunities but still feel that they are not fully included within a workplace. This can often be down to conscious or unconscious bias, stereotypes or organisational policies or practices. It is important for managers to see the barriers of inclusion and work towards removing them and making a change to benefit all (Baran and Sawrikar, 2022). 
Scenario 
The scenario that is going to be looked at throughout this section is about a little girl called Leah who does well academically at school but is very shy and closed off with not many friends. She has recently been placed back home with her mother who is a recovering alcoholic and suffers with anxiety. During pick up and drop off times mum stands by herself in the school grounds, whilst parents will look at her none will approach her or have a conversation with her. After noticing this situation a practitioner used their inclusive leadership initiative to try and help Leah and her mum. 
The first step taken was for the practitioner to invite mum and Leah into the school for meeting to find out what they can do to help them have a sense of belonging within the school and make them feel equal to everyone else at the setting. This is important as when working with children and families, you need to ensure they understand and feel that they belong to their environment. This can include making them feel accepted, included or welcomed which can lead children and famililes to be left with positive emotions such as happiness and contentment. 
Starting a meeting with the parent is a good start because it begins to form a partnership with the school and family which is very important. According to (Aistear, 2023) A partnership should involve practitioners, families and parents all working together to benefit the children. Each individual should respect, recognise and value what the others say with the partnership involving responsibility on all sides. 
There has been studies to show that parent and educator partnerships have a great benefit to the child’s education such as having a greater understanding of what a parent can do with a child at home can lead to better outcomes as well as a good partnership can share knowledge on how the child learns best and this can help them develop through a warm, responsive and consistent home learning environment which brings potential for influential factors for children’s outcomes being optimised (Murphy, et al., 2021). It has also been shown that parents that form communication and partnerships with schools and practitioners often are left feeling valued and listened to which can help them build confidence within the school. 
However, there are some barriers that can have an effect on whether parents will want to participate within a partnership with the school for example, if parents come from poor backgrounds or areas they may feel insecure that the practitioners are judging them and do not value their input, this can leave parents unwilling to attend or try to participate with the school regardless of the benefits that are available for the child they may prefer to keep a few steps back from the school where they can see little of what is going on and feel that there is less to judge (Hannon and O’Donnell, 2022). 
Another barrier that can cause lack of willing for parents to work with the school is parents having negative thoughts about the school leading to lack of trust. If they have had a negative experience with the school previously they are not going to want to spend time in the setting and building a relationships with the practitioners therefore may not accept the support that is being offered to them (OZMEN, et al., 2016). 
Further on for a partnership with the school to be successful the parents need to show willingness to help and want to participate in their children’s education. A barrier that can often be put in place is parents do not understand the importance of a partnership within a child’s education and the benefits it can have on their education (Phádraig, 2005). Communication and a good understanding from all people within the partnerships are very good and will help highlight to a parent the importance of a partnership and why they should put the effort in (Morin, 2021). Lastly, working in partnership with parents and families can be very beneficial however, they have to be done correctly by an inclusive leader so there is a greater result overall (DeMatthews, 2021). 
When looking at the child within the scenario, it is a positive move to make as the child being invited to the meeting with practitioners and father will give her a sense of value and empowerment (National Quality Standard, 2016). Children that feel valued develop a high self-esteem which is very important to their education and academic achievement whilst improving their engagement with activities, social relationships and their sense of wellbeing (Sutton, 2020). 
Involving the child with the partnership also allows them to feel like they are being treat as an equal and according to (Tewalt, 2019) Treating a child as an equal allows you to recognise their uniqueness, trust their abilities and respect their needs. It involves giving them what they need to succeed and treating them as an equal can help them grow and learn with confidence, cooperation and empathy. 
As spoken about previously children always need to be made aware of their rights and from the (UNIEF, No date) there are multiple rights that relate well to the child and partnerships with families and schools for example, Article 3 talks about the child’s interest being top priority, Article 5 talks about guiding parents and carers for the best interest for the child. Article 12 and 13 understands that the child has the rights to express their views and feelings enabling them to talk about what is affecting them and how they want to move forward with a situation and being able to express their thought and opinions. 
However, when including children in partnerships there can be some barriers displayed to interrupt you getting the best outcome for the child such as a child’s age, abilities including verbal ability. With regards to a child’s age they can give honest opinions and feedback depending on their age as some children may be too young to understand what is going on or being spoken about and some may be too young to communicate their opinions on what is going on. The maturity of the child can depend on whether a child’s input can be valued (Murray, 2019). 
A further barrier to a child participating with partnership is their willingness of whether they want to help themselves. Children often do not respond well to being forced to do or talk about things that they do not want to, they should always be encouraged and shown the benefits so they decide they would like to participate (Markham, 2014)
Further on there has been research that shows children who have parents involved in their education will have a better chance at health and education outcomes then children with parents who are not involved. The positive results are found regardless of the ethnicity, race, class or level of education from the parents (Rutgers, 2023). 
The following step that has been put into place is to send Leah and her mum to parent and child group. There are lots of benefits that can come along with the family support such as connecting with families who have similar experiences, having a safe space to talk and share stories and experiences where they can be assured they will not be judged. These support groups can help them realise how much help is available for them to help them move on for a better future (Family support Programme, 2023). Further on, having opportunities to meet and talk to other people allows space to build new bonds and friendships with people you may not have come across if it had not been for the support groups available (Scott, 2021). 
According to (Johnson, 2018) family and community engagement play a very important role in a schools improvement as trust amongst communities, families and schools can promote a rise in student achievement. Community involvement with schools come along with many benefits such as improving academic achievement, increase life success within the long term, encouragement can often help decrease the number of school dropouts. Furthermore, there can often be events where families, schools and communities can come together and work together to create better opportunities for children in the future and how to support the current children around them achieve the best they can. Communities working together with children, families and schools can help them get a better understanding of the children’s needs. Lastly, community involvement programmes can help children become more successful and engaged in their school life which can lead to higher academic achievement (Wellbeing, 2022). 
When looking at families it is also important that multi-agency working is in place as it can give effective outcomes to children and families by using a holistic approach to create a good support system for children and families which can identify issues that arise and guide them to the services that they require, it is a key effective to the safeguarding of a child and child protection (Wales Centre for Public Policy, 2021). 
Section 2
The next section is going to look at the Anti-racist Plan for Wales and understand how it promotes and enables inclusive leadership within the early years environment. Firstly, when looking at policies they are a stated intention or action that needs to be take by those with responsibility. It is also an organisational practice and an indication on a status or course of action (Baldock, Fitzgerald and Kay, 2013). Policies are a stated set of rules from an organisation that represent how the person should behave and are created to ensure there is a consistent operation with how an organisation is working ensuring its goals and values are met (Jones, 2022). 
Having clear policies within an environment is extremely important as they can ensure that the company is always meeting the high standards that are expected of them, they help hold staff accountable as there are expectations stated and if staff are not following them you can look at why. Everyone looking and following the same policies can help an organisation move forward smoothly as everyone has a clear goal and expectations in place ensuring no one feels out of place or is unaware of what is expected of them. Lastly, everyone looking at the same policies can allow room for improvement as if there are lots of people have a problem with a policy then it may need looking at to make it beneficial for everyone on the team (Kelly, 2020). 
Within Policies there are common elements such as belongingness which means each individual policy will belong to either a person, organisation or government, another element is commitment it shows the course of action that needs to be taken to follow the policy. The next element is specificity which explains that each specific policy has specific ways to deal with the issues and situations that come with it. Lastly, status which means a set of ideas has been described a as a policy suggests it has been previously adopted in some way by the body that owns it (Levin, 1999 cited in Baldock, Fitzgerald and  Kay, 2013 p.2). 
The policy that is going to be discussed is Anti-Racist Wales Plan (Welsh Government, 2022), this plan is for the Welsh Government to make Wales an Anti-Racist Nation. There has been many conversations and discussions with Black, Asian, Minority Ethnic and wider people which told the Welsh Government that an Anti-Racist Approach needs to be put in place (Welsh Government, 2022). 
The minister for education and Welsh language has spoken about the plan explaining what changes are going to be put in place to help the plan move forward effectively such as making it mandatory for schools to teach the histories and experiences of black, Asian, ethnic minority people within the curriculum as well as strengthening the guidance to schools around anti-bullying including racist bullying and racist harassment. Some more steps going forward includes a plan of recruitment to increase the number of teachers from black Asian and ethnic minority communities in schools in Wales and lastly, they plan on developing a Wales wide model of anti-racist professional learning for teachers and teaching assistants (Education Wales, 2022). 
When looking at inclusivity previously it has focused on disabilities and children with additional needs for the majority. However, it is now focused on many different areas such as racism. It is important that this plan goes ahead to benefit children and people who suffer from the effects of racism everyday throughout their life. It is important that this is focused on as from 2020 in Wales, three out of four teachers had not received any anti-racism training causing many people to lack confidence in recognising and reporting racism and supporting these involved with racism (Show Racism the Red Card, 2020  p.43). 
Putting this plan in place and educating staff on the importance of bullying will be beneficial for both staff and children it will help create a more inclusive environment and help practitioners feel empowered as they know they can put their training into effect to spread awareness and lower the chances of racism around them (Munday, 2022). 
Furthermore, the policy that has been developed with support from many individuals from the Welsh Government as well as a consultation to the community on why and how there can be an anti-racism approach (Welsh Government, 2022). This is important as involving people in important plans like these can give people a sense of empowerment and a voice about something that they are passionate about. Hearing ideas and points from different people can ensure the policy made is diverse and looks at different aspects from people. Also, getting public engagement can give you an understanding on what to prioritise as they are dealing with the effects of what is going on they will know what needs to be sorted first and how. Lastly, it is important to have public engagement as they will be more likely to listen and adhere to the policies put out as they have also worked towards creating it for an overall goal (University of Minnesota Extension, 2023). 
It is important for this plan to be put in place and to educate everyone on the effects of racism as the United Kingdom education system to this day is racially unequal which creates a disadvantage as a third of pupils in primary and secondary schools are from an ethnic minority background but according to studies 46% of schools do not have a teacher that comes from an ethnic minority background (Swiszczowski, 2022). 
Studies have shown that anti-bullying programme’s have a large impact on reducing bullying (Gaffney, Farrington and Ttofi, 2019). Anti-racism programmes are very important for children within education as the less children getting bullied ensures self-harm and suicide rates going down as well enabling children to have a positive self-esteem and having a feeling of belonging within their education (Angers Maddox, 2023). 
However, within this plan there are still barriers to prevent the plan going ahead successfully such as it is impossible to make areas/country completely anti-racist so even though there are preventions in place there is still a minority of people who will not change their behaviour and continue with racism (Smith, Bauman, and Wong, 2019) this barrier is often linked with ignorance and how you can try to educate and make a change but if people do not want to make that change you cannot force them (Tracey, 2016). 
A further barrier that comes in place with the anti-racist plan is staff shortages. According to (Sparks, 2022) 6 in 10 schools have reported that they are struggling to get staff candidates and they are struggling to fill the role. This can be a barrier as one of the sections within the plan is to recruit staff from ethnic minority backgrounds but if they cannot get staff in general looking for specific ethnic groups of people could become a struggle. Whilst looking at staff there is currently funding issues in Wales which can cause a strain for training staff for anti-racism (Lewis, 2020). 
Section 3 
Inclusive practice within the early years is making sure everyone feels that they belong within the setting and ensuring that all children, parents, staff, communities all feel that they are connected with the early years setting in their own way. Ensuring that you consider every child is unique and can develop at their own pace and making sure you do not treat each child exactly the same by treating each child fairly and paying attention to their individual needs, abilities, interests and backgrounds (Lee, 2021). According to (Petit, 2020) Inclusive practice also includes a child feeling safe and welcomed within their environment. 
There are many ways to ensure you are promoting inclusive practice within your setting one example being having different country flags up in your setting to represent the different cultures and ethnicities that you welcome. This is a good technique as country flags represent the diversity of each country and are often a symbol of unity, pride for all of their citizens regardless of anyone’s religion, ethnicity or race. An example being South Africa’s flag that has six different colours to represent its different racial groups (The UN Refugee Agency, 2023). 
A further technique for inclusive practice is to adapt lessons by tailoring activities to be as inclusive as possible. This can be done by keeping activities short, engaging and clear which can help children focus and learn as well as taking frequent breaks. You can also do this by thinking about tasks can be tailored to meet the goals of different children by meeting their strengths, abilities or learning profiles (Unlu, 2017). 
When making changes and adaptions to your plans and lessons it is important to keep the needs of the child in mind but make sure you the changes you are making are reasonable and not too big that it could put you out of time or budget also, when making adaptions you need to make sure they are suitable for all the children around you not just the child you are making the adaptions for. They should stay relevant to your community with some examples such as a cognitive adaption for a child who speaks a different language you could get some of their learning resources in the language, they are familiar with so they can learn the same topics as everyone else but have an easier way to understand what they are learning. By getting a good understanding of it in the own view can help them develop an understanding in a different way (Rural Health Information Hub, 2023). 
Further on there are physical adaptations that can be made to ensure inclusive practice for children such as ensuring children both with and without disabilities are able to access play areas whether it is with a ramp or lift for children in wheelchairs as well as ensuring there is lots of space for movement for all children, this could include plenty of space to run around for a child with lots of energy and needs to be let out regularly. Ensuring there are things within a play area for all children such as traditional swings and a swing for a wheelchair user. Further adaptions could be including signage or symbols such as braille for children with a sight impairment or pictures for children who may struggle to read (Sensory Trust, 2023). 
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