[image: C:\Users\Gemma\AppData\Local\Microsoft\Windows\INetCache\Content.Word\003.jpg]




[image: C:\Users\Gemma\AppData\Local\Microsoft\Windows\INetCache\Content.Word\004.jpg]








[bookmark: _Hlk501061610]ECAD6004 – Enterprising and Creative Teaching and Learning





Critically evaluate your creativity and enterprise dispositions in terms of the EntreComp Framework and how you might develop these to the next level and demonstrate progression.
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Creativity is rather difficult to define, Beetlestone (1998) suggests that creativity is a ‘broad’ and ‘abstract concept’ which leads to ‘a number of interpretations’. The Oxford Dictionary (Oxford University Press, 2017) defines creativity as ‘the use of imagination or original ideas to create something’ this would suggest that an end product is created; whilst Robinson (2010) believes creativity to be more of a process of thought, generating ideas and deciding what is of value. Perhaps creativity can be a combination of these suggestions. Cremin (2009) states that creative teaching ‘makes learning more interesting and effective’ and that creative teachers are ‘professionally independent and curious’.
Whilst teachers can generally be perceived as creative individuals Waller (1932 cited in Woods, 1995: 1) argued that teachers become ‘unbending, uncreative creatures of routine’. Woods (1995) discusses how teachers can become less creative due to the theory of ‘intensification’ where the teacher’s workload intensifies and they have little input into what is to be taught resulting in methodical, didactic teaching and routine. This may have been the case due to the implementation of a very full curriculum, however, this may change with the impending new curriculum in Wales. 
The National Advisory Committee on Creative and Cultural Education (NACCCE, 1999) produced a report recommending a much stronger emphasis on creative education and Donaldson (2015) builds on these ideas in his recommendations for the future curriculum in Wales. Donaldson recognises the need for children and young people to develop their critical thinking, creativity and problem-solving skills. Robinson (2010) may argue that creativity encompasses critical thinking and problem-solving skills. Donaldson uses the words creative and creativity 74 times throughout the report and proposed four purposes of the new curriculum, the second of which is ‘enterprising, creative contributors’ however creativity can feed into all four purposes. The Welsh Government (DCELLS, 2017b) has now adopted these four purposes and will use them as the framework for the new curriculum in Wales. With more of a focus on cross-curricular and experiential learning perhaps teachers will have the freedom to develop and model their own creativity. Montessori and Isaacs always included creativity when discussing cross-curricular learning (Pound, 2006). In teaching with creativity, the teaching becomes more heutagogical in nature, thus creating Donaldson’s vision of independent learners. 
Donaldson pairs creativity with enterprise, which may be confused with entrepreneurship and business skills. Enterprise education would be the process of equipping learners with an enhanced capacity to generate ideas and the skills to make them happen, whereas entrepreneurship education would be equipping students with further knowledge and skills to apply enterprise skills to setting up a new business or venture.
The Oxford Dictionary (2017) defines a disposition as ‘a person’s inherent qualities of mind and character’ it is a person’s attitude or habit. Jones (2011) believes that a teacher’s dispositions impact upon their teaching stating that ‘we teach who we are’ and that, simultaneously, these dispositions are adopted by the learner. Costa and Kallick (2008) compiled a list of 16 Habits of Mind which should be adopted as dispositions for creativity and enterprise. Teachers who habitually use their own creativity and enterprise skills, make learning more fun and engaging whilst igniting and nurturing the learner’s own creativity and enterprise dispositions. 
Despite the benefits of promoting creativity and enterprise in the classroom, such as developing motivated, curious and independent learners, one could question why creativity and enterprise have not been given the same priority as literacy and numeracy within the curriculum. Robinson (2006) and Craft (2002) would certainly agree that creativity and enterprise should be one of the core subjects taught throughout the curriculum. Despite recommendations from The Arts in Education in the Schools of Wales report (Smith, 2013) to include creativity as a core subject, Donaldson did not recommend this in his report.
The European Commission agree with Donaldson’s proposals and recognised key skills that need to be developed throughout Europe for the future generations, these skills include entrepreneurship competencies, critical thinking, problem-solving and learning to learn. The EntreComp Framework (Bacigalupo, et al. 2016) was created to support the development of these skills.
The framework is compiled of 15 ‘competencies’ which are described as the ‘building blocks’ for Entrepreneurship Competence. The competencies are divided into 3 competence areas which are ‘tightly intertwined’ and mirror the definition of entrepreneurship: Bacigalupo, et al. (2016) define this as ‘the ability to turn ideas into action that generate value for someone other than oneself’. The competencies are interrelated and should be treated as part of a whole.
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Figure 1: Areas and Competences of the EntreComp conceptual model (Bacigalupo, et al. 2016)
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The framework sets out learning outcomes for each of these competencies. Each competency is divided into threads and each thread has learning outcomes split into levels, ranging from ‘foundation’ to ‘expert’ with 8 levels for most of the threads.
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It is worth noting the similarities of the competencies and Costa and Kallick’s 16 Habits of Mind (2008) which highlights the link between creativity, enterprise and entrepreneurship. Due to this close relationship, these learning outcomes can also be used to assess and measure one’s own creativity and enterprise dispositions.

I can use this framework to measure my own creativity and enterprise dispositions as a trainee teacher and to recognise my next steps for progression, I will do this by using experience gained during teaching practice. I will focus on three competencies, one from each competence area: Creativity, Motivation and Perseverance and Planning and Management.

Competency 1 - Creativity
The advantages of creativity in the classroom have already been discussed, this is clearly an area linked to teaching and learning.
Be Curious and Open
Level 5 – ‘I can actively search for new solutions that improve the value-creating process’.
Evidence: A school I attended during teaching practice was following the Numicon Programme to teach Mathematics. Some of the tasks suggested seemed uninteresting and not challenging enough for the learners, therefore I adapted these and even created my own activity that was more beneficial for the learners.
Next steps: Effectively incorporate the National Literacy and Numeracy Framework (LNF) (DCELLS, 2014) and Digital Competence Framework (DCF) (DCELLS, 2017a) skills effectively through all areas of learning.
Success criteria: Skills from the LNF and DCF form the basis of most sessions taught.
Develop Ideas
Level 5 – ‘I can describe different techniques to test innovative ideas with end users’.
Evidence: I can test how well I taught a lesson by carrying out Assessment for Learning (AfL) strategies to measure how much the learners have understood. I set myself a target to try different AfL strategies and achieved this during teaching practice. See Appendix 1.
Next steps: Direct support staff to carry out AfL strategies that I have devised to effectively measure pupil progress.
Success criteria: Support staff are using AfL strategies confidently and are providing me with feedback.

Define Problems
Level 5 – ‘I can describe and explain different approaches to shaping open-ended problems and different problem-solving strategies’.
Evidence: I regularly complete reflective accounts of my teaching, drawing upon problems encountered and how these may be overcome. I use these ideas to inform future lesson plans. See Appendix 2.
Next steps: Encourage the learners to be reflective in their own work and guide them to find a solution to any problems they have encountered.
Success criteria: The learners have completed at least two reflective accounts which include solutions to problems encountered.
Design Value
Level 6 – ‘I can deliver value in stages, launching with the core features of my idea and progressively adding more.’
Evidence: I have carried out a series of sessions which progressively build learner skills. For example, I completed a series of Welsh second language sessions, building vocabulary in each session to write a final piece of writing. See Appendix 3.
Next steps: Create more exciting and innovative sessions to ignite and engage all learners.
Success criteria: I have completed at least one session in a series of sessions that clearly stands out as exciting and has engaged all learners.
Be Innovative
This is a particular area of weakness for me. Level 4 – ‘I can judge if an idea, product or process is innovative or just new to me’.
Evidence: I have done this by observing lessons and looking through learners’ work books to see what and how they have learned previously. I have had a tendency to follow previous methods which was evidenced in a formative assessment. See Appendix 4.
Next steps: This links to my previous target. I should think of my own methods rather than copying the class teacher’s and build the confidence to try new approaches.
Success criteria: I will feel more confident when trying new methods.

Competency 2 - Planning and Management
This is another area with an obvious link to teaching and learning. Grigg (2015) discusses the importance of teacher planning and describes it as a ‘dynamic cycle’ that includes classroom practice, assessing and recording, reporting and planning and programming, therefore reflection is also a vital component of planning. Woods (1995) supports this, adding that evaluating one’s own performance and adapting future plans is one characteristic of a creative teacher. Whilst Haylock (2001) also stresses the importance of teacher planning, he focuses on the importance of setting clear learning objectives.
Define Goals
I am particularly strong in this area. Level 7 – ‘I can design a strategy to achieve goals in line with my (or my team’s) vision.
Evidence: I can recognise the areas in which I need to improve and I can set myself achievable targets. This was commented on in a formative assessment. See Appendix 5.
Next steps: To support learners to identify their own goals and ways these can be achieved.
Success criteria: Learners are achieving their targets and are independently setting new targets.
Plan and Organise
Level 4 – ‘I can allow for the possibility of changes to my plans’.
Evidence: I have been able to adapt some sessions when there has been a need, although these have been small adaptions. When carrying out one particular session I felt that the session was not as engaging as I had planned and was unable to think of a way in which to adapt the session there and then. See Appendix 6.
Next steps: Think through lesson plans and identify where problems may arise and what can be done to address these problems. Include a back-up plan if things do not go to plan.
Success criteria: I will feel more in control when problems arise and can easily reach a solution.
Develop sustainable business plans
This can be adapted to developing sustainable lesson plans. Level 6 – ‘I can organise my value-creating activities using planning methods’
Evidence: I can create detailed lesson plans with suitable and coherent learning objectives and success criteria. See Appendix 7.
Next steps and success criteria: This links to my previous goal of having a back-up plan in place.
Define Priorities
This is a vital competency for teachers. Level 6 – ‘I can stay focused on the priorities set, despite changing circumstances’.
Evidence: I have been able to complete all tasks expected of me during busy periods of teaching practice including completing reflective accounts, lesson planning and creating resources. I was able to manage classroom time effectively, completing usual routines when the usual classroom teacher and teaching assistant were absent, this included completing registers, liaising with parents and teaching.
Next steps: I will continue to define priorities in uncertain circumstances. This will occur naturally through experience.
Success criteria: I have become more confident in prioritising and do so automatically.
Monitor Your Progress
Level 7 – ‘I can develop the performance indicators I (or my team) need to monitor progress towards a successful outcome in changing circumstances’. This links with the ‘define problems’ thread of creativity, please refer back to this thread for next steps for progression.
Be Flexible and Adapt to Change
Level 6 – ‘I can embrace change that brings new opportunities for value creation’.
Evidence: I have done this by teaching across a range of ages and abilities from Nursery to Year 6.
Next steps: This links to my previous goal of creating my own methods and teaching strategies to engage and motivate learners.
Success criteria: I will be more confident when trialling new ideas.


Competency 3 - Motivation and Perseverance
This is another important competency for teachers, Grigg (2015), Cockburn (2001) and Gilbert (2002) all highlight the importance of teacher motivation. As discussed previously Jones (2011) believes ‘we teach who we are’ so increasing teacher motivation will undoubtedly raise learner motivation and Cockburn (2001) states that motivation is one of the conditions required for learning, so without motivation there would be no learning. Grigg (2015) links passion with creativity and passion can be the basis for motivation.
Stay Driven
Level 5 – ‘I can regulate my own behaviour to stay driven and achieve the benefits of turning ideas into action.’
Evidence: This links to reflecting and creating and achieving goals. I have stayed driven to achieve the goals I have set despite some setbacks experienced.
Next steps: Level 5 is the highest level in this thread. I now need to maintain this high level.
Success criteria: I can revisit this thread periodically to ensure I am maintaining this level.
Be Determined
I have displayed evidence for level 6 here, however, I have noted some difficulty in achieving level 5. Level 6 – ‘I can coach others to stay motivated, encouraging them to commit to what they want to achieve. Level 5 – ‘I drive my effort by using my desire for achievement and belief in my ability to achieve’.
Evidence: Level 6 - I have successfully kept learners motivated and encouraged them to achieve goals, for example, learners were given a choice of success criteria as differentiation and I encouraged learners to aim as high as possible. See Appendix 8. Level 5 - I can lack confidence in my own abilities.
Next steps: I have not had much opportunity to celebrate learner’s successes, I can focus on this in future. I believe I will naturally develop my confidence levels as I gain more experience and have already done so.
Success criteria: I have celebrated learner’s successes in at least two different ways. I will feel more confident in my abilities.


Be Resilient
In carrying out my teacher practice I have discovered this to be one of my strengths. Level 7 – ‘I can cope with unexpected change, setbacks and failures’.
Evidence: I have found myself in difficult situations during teaching practice. For example, my father passed away two weeks before I started my first school placement and during my first whole-class teaching experience, the class teacher interrupted me to tell me I was not teaching the lesson adequately. This experience greatly affected my confidence levels at a time when I was particularly sensitive, I thought I was not good enough and frequently considered quitting the course. Despite these feelings, I showed resilience and continued to do the best I could. During my third teaching experience, the class teacher and teaching assistant were unexpectedly absent for a number of weeks, which resulted in me working with numerous supply teaching assistants and even student teaching assistants, I embraced the challenge and continued to carry out my role to the best of my ability.
Next steps: Support learners when they are faced with failure and difficult decisions.
Success criteria: Learners become resilient when faced with adversity.
Don’t Give Up
Level 6 – ‘I can celebrate short-term achievements, in order to stay motivated’.
Evidence: This links to reflection and setting and achieving goals. I use these to stay focused and motivated and to build my confidence. These short-term achievements can also be observations, learner achievement and increase in confidence.
Next steps: I have not yet had the opportunity to encourage learners to set and work towards their own goals. This is my next step for progression.
Success criteria: Learners are setting and achieving their own goals.

The example shown has highlighted how appropriate the EntreComp Framework can be for measuring a teacher’s own creativity and enterprise dispositions and how teachers can use the framework to identify areas of strengths, weaknesses and the steps to take for progression.
It is a time of excitement and change in education in Wales and with the Welsh Government taking on board Donaldson’s ideas for the new curriculum. It is hoped that the future of education will be creative and enterprising, perhaps with the roll-out of the new curriculum schools can carry out a self-audit using the EntreComp Framework recognising whole school strengths, weaknesses and next steps for progression.
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Appendix 1
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
· Classroom management
· Write clear and concise learning objectives and success criteria
· Observe AfL strategies and integrate into sessions taught

	What progress have you made against your personal training targets during the past week?

· Classroom management – observed and used techniques used by class teacher (un, dau, tri, stopiwch) and sharing work after some time to keep children focused.

· Write clear and concise learning objectives and success criteria – after setting this target I have attended a lecture regarding this subject, I have used the lecture notes to support me to create my own.

· Observe AfL strategies and integrate them into sessions taught – I have observed the strategies used by the class teacher which I have integrated into my own sessions, I have also integrated my own.



	How do you know? (Provide a summary of your achievements)

· Classroom management – I have used techniques used by the class teacher but I will continue to work towards this target.

· Write clear and concise learning objectives and success criteria – These are a lot shorter, they are easier to share with the children and the children understand what they will be learning and how they know if they have done a good job.

· Observe and integrate AfL strategies – I have tried different strategies which seem to have worked well and I have a clearer view of how the children are feeling and can gauge their understanding more easily. This is a target I have achieved and will continue to integrate AfL strategies into all sessions taught as appropriate.






Appendix 2
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 07/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Mathematics group work – Investigating the properties of nets of cubes and how they relate to cubes.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I was a little apprehensive about teaching this subject because I was not confident in my own subject knowledge. I researched the different properties of 3D shapes and nets beforehand so I felt more confident to teach. I was teaching a group and felt comfortable doing this.



	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	The children were interested and engaged in the activity. The AFL strategies were effective and the children began to understand. The children enjoyed and engaged well with the plenary questions, this also worked well as an AFL strategy for me to check understanding of the areas taught today. My time management also seemed to work well today.

I was disappointed when one of the plenary questions was “what is a vertex?” and the child was unable to answer. This was something that we had discussed throughout the session and had been counting the number of vertices in the cube. I was also disappointed when I was marking their work to find that they all answered the same question incorrectly. The question was “How many vertices are in the net of a cube?”.

I found that where I had chosen to sit was quite far away from some of the children, therefore I walked around the table quite often. I realised after the lesson had begun that I had not written the learning objectives and success criteria for the children to see, as the children usually begin by writing the learning objective in their exercise books this delayed the beginning of the lesson.






	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	I will keep the same structure and use the time as a guide for the next sessions this week. I will continue to use the plenary questions strategy and incorporate some other AFL strategies.

The most disappointing element was the fact that the children didn’t seem to grasp the meaning of the word “vertices”.


	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	Tomorrow I will be sure to sit in the middle of the table so that I can see and hear all the children in the group, I will also ensure I have the learning objectives and success criteria written out for the children to see.

I will begin the session by discussing what the vertices in a shape are, I will praise the children for their good work yesterday and will explain that everyone got the same question wrong and then work through the answer as a group. I will continually ask what the vertices are throughout the session. I will also use an AFL exit strategy to see how the children feel about 3D shapes so far.


	Y profiad newydd / Transformed experience



Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 08/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): 3D shape - Investigate properties of tetrahedrons and octahedrons.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I felt a little more confident today because I could use the conclusions from yesterday’s ARC to build today’s session.




	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	The children seemed to grasp the meaning of the term ‘vertices’ and all children had placed their name in the ‘happy’ box as an AFL exit strategy. I was more confident that the children had a better overall understanding today. The children understood the learning objective and success criteria.

I asked the children to draw the nets of the shapes in their exercise books but these seemed to take a long time and I hadn’t realised how tricky it would be. During this time the children seemed to become less engaged with the activity as they struggled to draw the shapes.

During the lesson I realised I hadn’t properly planned how I wanted the children to write in their books.

Some of the children enjoyed building their own 3D shapes but not all the children enjoyed this which again led to the children losing their focus.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	The session I will be teaching tomorrow is fairly similar so I will keep the same format and make a few adjustments to ensure the session runs a little more smoothly.

The most disappointing element was the fact that I had not planned what the children should write in their exercise books thoroughly enough, this then caused the children to become less engaged.


	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	I will ensure that I plan exactly what I would like the children to write in their exercise books and will test it myself. As I will be carrying out a very similar session tomorrow, I will provide copies of the pictures of the shape nets and will not ask them to draw these shapes in their books.

I will give the children the opportunity to build their own 3D shape but we will not spend too much time doing this.

I will use the AFL exit strategy again but I do not want to overuse it as children may become complacent and always select the ‘happy’ box.

	Y profiad newydd / Transformed experience



Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 09/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Mathematics – 3D shape – investigating properties and nets of dodecahedrons and icosahedrons.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I was more comfortable today and felt very prepared for the session. The session seemed to flow well and the children seemed to be more confident and engaged.




	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	The children were able to use the knowledge they learned as a base for today’s session. The children were engaged and again the plenary questions worked well; I was able to gauge the children’s overall understanding and the children seemed to enjoy choosing and answering their questions. 

I made adjustments to my lesson plan following reflection from yesterday’s session and I had prepared pictures of the nets for the children to glue into their books rather than drawing the shapes, this saved some time and kept the children focused. I also allowed the children some time to build their own shapes with nets I provided but didn’t spend too much on this task which helped to keep the children engaged.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	I will try my best to be as prepared for my next session as I was today. At the end of the session today, the children asked me about what they would be learning in tomorrow’s session and I told them we would be calculating the surface area of cubes. Some of the children seemed very worried about this, one child saying ‘I can’t do area’. I reassured the children that we could work together and that it is nothing to be worried about.



	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	In tomorrow’s session I will ensure that I am sensitive to the children’s worries about calculating area. I will use lots of examples of calculating area in the introduction and make sure the children understand and are comfortable. I will use the ‘feelings box’ AFL exit strategy previously used but I will ask the children to do this before and after the session so I can monitor any changes in attitude.

Providing the children with the shapes ready to glue into their books today worked well in saving time and keeping the children on task so I will make some adjustments to tomorrow’s lesson plan and instead of asking the children to make the cubes to measure I will provide some cube diagrams with measurements for them to calculate the surface area.


	Y profiad newydd / Transformed experience


Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 10/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Mathematics – 3D shape – calculating the surface area of cubes.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	I felt comfortable and prepared today. The children were familiar with the routine and the session flowed well. Despite the children’s apprehensions about calculating surface area the children seemed to engage and understand.

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	The way I approached this subject worked well because the children seemed to be comfortable and maintained their engagement throughout the session. Despite the children’s feelings about calculating the area of a shape the children were familiar with the method and were able to calculate the area of the example shapes I used in the introduction, I used simple shapes and measurements to begin.

The AFL strategy (the feelings boxes) was a good way to gauge the children’s feelings about calculating the area of a shape before and after the session. I was pleased to see that at the start of the session only 2 children selected the ‘happy’ box whereas by the end of the session all six children in the group selected the ‘happy’ box.

The children did not seem to be interested in completing today’s challenge, there was not much time and the children were confused about how to carry it out.


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	I will definitely use the feelings box again. In future I could tell the children what they will be learning beforehand and ask them to select a feeling box so that I know how the children feel before planning the session and could incorporate this with the knowledge reflection chart. 

The most disappointing element was the fact that the challenge was unappealing, confusing and took too long to complete.





	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	In future I will ensure the challenge is appealing and can be adapted depending on the length of time available after the children have completed the main activity.

The plenary questions proved to be effective this week although it would be impossible to use this strategy with the whole class. I will consider different ways in which this could be adapted to use for the whole class. I have considered asking one person from each table and keeping a tally of which table is ‘winning’ and turning it into a class competition.



	Y profiad newydd / Transformed experience




Appendix 3
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole
	Session ref:
	20/03/17/01

	Personal target(s) in relation to QTS: 
	Class management (In class teacher’s absence)
Use of Welsh language in the classroom
Use strategy ‘think, pair, share. Square’
Set a homework task

	Year group:
	6
	No. of learners:
	30
	ALN:  
	1 – Dyslexia – Worksheets will be printed on pastel-coloured paper and interactive whiteboard will have a pastel-coloured background.

	Additional Adults: 
	Class teacher

	Learning objective(s): Understand a third person description and create a ‘bocs bendigedig’ word bank.
	Success criteria: Understand third person sentence patterns, work as a class to translate a third person description and create a ‘bocs bendigedig’ word bank.


	Links to previous learning: Previous Welsh sessions.

	Curriculum coverage (range, skills)
Welsh Second Language – Reading - use different strategies to establish  meaning and gather information in texts including: • skimming • scanning • detailed reading • predicting • using context and knowledge of language to establish meaning
respond orally and in writing to: • ideas • vocabulary • style • register • presentation answering questions, offering some comments or opinions and using relevant terms, e.g. story
use the knowledge of language gained from their reading to: • reinforce the language presented to them • develop their understanding of the structure of the language • understand how a range of punctuation helps to convey meaning
read, re-read and recall materials that have been read, and retell the passages that were particularly enjoyable; memorise extracts.
experience a variety of texts and forms including: material that presents information and reference material including media texts and computer material

	Literacy(LNF)
English - Oracy
	Numeracy (LNF)
n/a

	ICT
n/a
	Thinking

	ESDGC
n/a
	YCC
Welsh session

	Key vocabulary(English/Welsh):
Mae e’n…./ mae hi’n…./ Mae….gyda e/ Mae…gyda hi/ byw/ oed/ penblwydd/ hoffi.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	

	
	
Warm up activity matching third person cards with picture cards. Work in groups with the children they are sitting with. Discuss answers with whole class.


	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	Recap the description of Tom (third person description). As a class work together to translate and create a ‘bocs bendigedig’ (word bank) include words in example appendix 9 and write down subjects to write about (appendix 1)

Ask children to think about someone they would like to write a description about: this could be someone famous or a character from a book or film. Begin to write a spider diagram of what they know about this person.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	Think, Pair, Share ideas of person to write about.

	
	
	

	
	
	

	
	
	

	
	Plenary

	

	
	Class discussion sharing ideas.
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole      
	Session ref:
	21/03/17/02

	Personal target(s) in relation to QTS: 
	Class management (In class teacher’s absence)
Use of Welsh language in the classroom
Use strategy ‘think, pair, share. Square’
Set a homework task

	Year group:
	6
	No. of learners:
	30
	ALN: 
	1 – Dyslexia – Worksheets will be printed on pastel-coloured paper and interactive whiteboard will have a pastel-coloured background.

	Additional Adults: 
	Class teacher

	Learning objective(s): Write a third person description as a class.
	Success criteria:
Work as a class to create a third person description about a girl, using ‘Bocs Bendigedig’ and the format from ‘Ffrind Tom’ to help.

	Links to previous learning: Continue from yesterday’s session.

	Curriculum coverage (range, skills)
Welsh Second Language – Reading - use different strategies to establish  meaning and gather information in texts including: • skimming • scanning • detailed reading • predicting • using context and knowledge of language to establish meaning
respond orally and in writing to: • ideas • vocabulary • style • register • presentation answering questions, offering some comments or opinions and using relevant terms, e.g. story
use the knowledge of language gained from their reading to: • reinforce the language presented to them • develop their understanding of the structure of the language • understand how a range of punctuation helps to convey meaning
read, re-read and recall materials that have been read, and retell the passages that were particularly enjoyable; memorise extracts.
Welsh Second Language – Writing - use the characteristics of chosen forms
use and link a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax and using paragraphs as appropriate
use punctuation to convey appropriate meaning, including: •  commas •  full stops •  question marks •  quotation marks •  exclamation marks •  apostrophes •  circumflexes •  bullet points
develop accuracy by: •  using verb forms (tense and person)
spell simple words correctly, check  spelling by using various methods,  including ICT


	Literacy(LNF)
Writing - use the full range of punctuation accurately to clarify meaning
produce fluent and legible handwriting.
	Numeracy (LNF)
n/a

	ICT
Using interactive whiteboard
	Thinking
Considering answers for questions and translating appropriately.
	ESDGC
n/a
	YCC
Welsh session.

	Key vocabulary(English/Welsh):
Mae e’n…./ mae hi’n…./ Mae….gyda e/ Mae…gyda hi/ byw/ oed/ penblwydd/ hoffi




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	

	
	
Children work in groups (the table where they are sitting) to complete the pair game completed yesterday, without the English words to help.

Re-read the example used yesterday and briefly re-cap the translation.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	
Children will work as a class to write a third person description, using ‘Bocs Bendigedig’ and following the format of ‘Ffrind Tom’ description. Use a name generator and ask these children to write the next sentence (type onto interactive whiteboard).

Once completed children can begin to plan their own description by starting a spider diagram of what they know about their chosen person.
	

	
	
	

	
	
	

	
	
	Name generator.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary

	

	
	Share ideas of chosen celebrities/characters for own descriptions.
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole   
	Session ref:
	22/03/17/01

	Personal target(s) in relation to QTS: 
	Class management (In class teacher’s absence)
Use of Welsh language in the classroom
Use strategy ‘think, pair, share. Square’
Set a homework task

	Year group:
	6
	No. of learners:
	30
	ALN: 
	1 – Dyslexia – Worksheets will be printed on pastel-coloured paper and interactive whiteboard will have a pastel-coloured background.

	Additional Adults: 
	Class teacher

	Learning objective(s):
Write first draft of third person description.
	Success criteria:
Using spider diagram, ‘bocs bendigedig’ and subject ideas begin to write the description of your chosen person.

	Links to previous learning: Continue from yesterday’s session.

	Curriculum coverage (range, skills)
Welsh Second Language – Writing - use the characteristics of chosen forms
use and link a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax and using paragraphs as appropriate
use punctuation to convey appropriate meaning, including: •  commas •  full stops •  question marks •  quotation marks •  exclamation marks •  apostrophes •  circumflexes •  bullet points
choose and use appropriate vocabulary,  and use language to create effects
develop accuracy by: •  using verb forms (tense and person) •  forming negative sentences •  using prepositions •  using mutations •  using noun gender
spell simple words correctly, check  spelling by using various methods,  including ICT
consider their own and others’ work
draft and improve their work, using ICT  as required to: •  prepare and plan •  draft and redraft content and language •  proof-read •  prepare a final copy
write for a variety of real and imaginary audiences, e.g. oneself, fellow learners, younger learners, teachers, family and friends

	Literacy(LNF)
Writing - use the full range of punctuation accurately to clarify meaning
produce fluent and legible handwriting.
	Numeracy (LNF)
n/a

	ICT
Can use ICT to research/check spelling
	Thinking
Building sentences.
	ESDGC
n/a
	YCC
Welsh session

	Key vocabulary(English/Welsh):
Mae e’n…./ mae hi’n…./ Mae….gyda e/ Mae…gyda hi/ byw/ oed/ penblwydd/ hoffi




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	

	
	Children work in groups (with the children they are sitting with) to complete the pair game which will include negative sentences.

Ask children if they can remember any words/phrases from the ‘bocs bendigedig’.

Create Success Criteria for their descriptions.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	Class create their own success criteria.

	
	
	

	
	
	

	
	Main activities

	

	
	Children to complete their spider diagrams and write the first draft of their third person description. Encourage the use of ‘bocs bendigedig’. Share ideas as they progress.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	
Children can read examples of work so far and rest of class can count how many ‘bocs bendigedig’ words/phrases have been used.
	

	
	
	Two stars and a wish – children read each other’s work and write two things they liked and one improvement they could make.
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole          
	Session ref:
	23/03/17/01

	Personal target(s) in relation to QTS: 
	Class management (In class teacher’s absence)
Use of Welsh language in the classroom
Use strategy ‘think, pair, share. Square’
Set a homework task

	Year group:
	6
	No. of learners:
	30
	ALN: 
	1 – Dyslexia – Worksheets will be printed on pastel-coloured paper and interactive whiteboard will have a pastel-coloured background.

Differentiation through choice of success criteria (WILF).

	Additional Adults: 
	Class teacher supporting Band A funded children.

	Learning objective(s):
Consider ways to enhance and lengthen sentences.
	Success criteria:
Extend sentences using adjectives; use ‘bocs bendigedig’ to help. You can work individually or with a partner.

Independently extend sentences using causal connectives and use ‘bocs bendigedig’ to help.

Independently extend sentences using an adjective and a rang of connectives using ‘bocs bendigedig’ to help.

Challenge: Read your extended sentence to a friend and ask them to visualise what you have described.

	Links to previous learning: Continue from yesterday’s session

	Curriculum coverage (range, skills)
Welsh Second Language – Writing - use the characteristics of chosen forms
use and link a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax and using paragraphs as appropriate
use punctuation to convey appropriate meaning, including: •  commas •  full stops •  question marks •  quotation marks •  exclamation marks •  apostrophes •  circumflexes •  bullet points
choose and use appropriate vocabulary,  and use language to create effects
develop accuracy by: •  using verb forms (tense and person) •  forming negative sentences •  using prepositions •  using mutations •  using noun gender
spell simple words correctly, check  spelling by using various methods,  including ICT
consider their own and others’ work
write for a variety of real and imaginary audiences, e.g. oneself, fellow learners, younger learners, teachers, family and friends

	Literacy(LNF)
Writing - use the full range of punctuation accurately to clarify meaning
produce fluent and legible handwriting.
	Numeracy (LNF)
n/a

	ICT
Can use ICT to check spelling, etc.
	Thinking
Thinking of additional information.
	ESDGC
n/a
	YCC
Welsh session.

	Key vocabulary(English/Welsh):
Mae e’n…, mae hi’n…, mae…gyda e/hi, ond, hefyd, a/ac, gyda, i, o.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	

	
	Play the matching game, matching positive and negative sentences with pictures and glue on A3 paper.

Play class game ‘extending sentences’ and see how long we can make the sentence. Use an English sentence as an example and model Welsh sentence with class teacher. Encourage children to use ‘bocs bendigedig’ to help. Use lollipop sticks to encourage whole class engagement. Add words/phrases to ‘bocs bendigedig’


	

	
	
	

	
	
	Use of Lollipop sticks.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	
Children will then think of ways in which they can lengthen the sentences from the matching game and write these in their books. Begin by modelling an example with the class.
Check class understanding with ‘thumbs up’. Share ideas as work progresses.
	

	
	
	

	
	
	

	
	
	

	
	
	‘Thumbs up’ AFL strategy.

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	Ask 2 groups of children to complete a peer assessment and 3 groups to complete a self assessment.

Share ideas as a class and comment on whether words or phrases were used from ‘bocs bendigedig’.
	

	
	
	Self assessment and peer assessment
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole          
	Session ref:
	27/03/17/01

	Personal target(s) in relation to QTS: 
	Class management 
Use strategy ‘think, pair, share. Square’
Complete poetry class display
Incorporate use of ICT into a session.

	Year group:
	6
	No. of learners:
	30
	ALN: 
	1 – Dyslexia – Worksheets will be printed on pastel-coloured paper and interactive whiteboard will have a pastel-coloured background

	Additional Adults: 
	Class teacher

	Learning objective(s):
Write a final draft of a third person description.
	Success criteria:
Use connectives, words/phrases from ‘bocs bendigedig’ and your research on your chosen person to edit and enhance your third person description. Write the final draft of your third person description using punctuation appropriately.

	Links to previous learning: Continue from yesterday’s session.

	Curriculum coverage (range, skills)
Welsh Second Language – Writing - use the characteristics of chosen forms
use and link a variety of phrases, questions and sentences accurately, reinforcing Welsh syntax and using paragraphs as appropriate
use punctuation to convey appropriate meaning, including: •  commas •  full stops •  question marks •  quotation marks •  exclamation marks •  apostrophes •  circumflexes •  bullet points
choose and use appropriate vocabulary,  and use language to create effects
develop accuracy by: •  using verb forms (tense and person) •  forming negative sentences •  using prepositions •  using mutations •  using noun gender
spell simple words correctly, check  spelling by using various methods,  including ICT
consider their own and others’ work
draft and improve their work, using ICT  as required to: •  prepare and plan •  draft and redraft content and language •  proof-read •  prepare a final copy
write for a variety of real and imaginary audiences, e.g. oneself, fellow learners, younger learners, teachers, family and friends


	Literacy(LNF)
Writing - use the full range of punctuation accurately to clarify meaning
produce fluent and legible handwriting
	Numeracy (LNF)
n/a

	ICT
n/a
	Thinking
Using new knowledge to enhance and edit.
	ESDGC
n/a
	YCC
Welsh session

	Key vocabulary(English/Welsh):
Mae e’n…./ mae hi’n…./ Mae….gyda e/ Mae…gyda hi/ byw/ oed/ penblwydd/ hoffi/ achos/ ond/ a/ felly.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction

Children should have completed homework and ‘bocs bendigedig’ worksheets to hand.
	

	
	
Go through key sentence patterns and suggested structure. Remind children what to do if they need help (ask a friend, check the dictionary, re-phrase, then ask the teacher by raising hand.)

Ask children to read the feedback in their exercise book and act upon any EBI (Even better if…) comments before the main task.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	

Main activities

	

	
	Ask children to edit and re-draft their third person descriptions. Share as work progresses.

Ask two groups to peer-asses and three groups to self-assess (complete a WWW and EBI.
	

	
	
	

	
	
	

	
	
	

	
	
	Self and peer assessment.

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	
Share work and share WWW and EBIs.
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Formative Assessment Feedback – 27/11/17

S2: Knowledge and Understanding
Adequate
· Comments and Evidence
· Targets for improvement and suggested ways forward
Awareness of appropriate learning and teaching approaches – possibly mirroring the class teacher’s methodology or using a limited range of approaches. Gemma has asked for help and advice when using numicon and planning and is becoming more familiar with using the outcomes and skills to plan her activities. 

















Appendix 5
Formative Assessment – 27/03/17

S3.1: Teaching: Planning, Expectations and Targets
Excellent
· Comments and Evidence
· Targets for improvement and suggested ways forward
'Very clear awareness of individual needs and targets.' This was evident when: * The needs of a pupil with dyslexia was considered. * Tasks were clearly differentiated and resourced; pupils were still able to make personal choices on skills and tasks undertaken. * Though 'smart' assessment ( taking to pupils and moving them on) and use of a variety of AFL strategies. * Through some of the marking seen in some of the pupils books. * Understanding the bigger picture - creating a series of lessons, drafting and editing work. * Researching a theme / topic / skill thoroughly, independent of the class teacher. * Producing quality resources, which were shared with other teachers in the phase. Gemma could improve further by showing the 'Ability to plan independently for a wide range of highly effective learning opportunities, including innovative use of outdoor spaces' as all lessons took place inside the school. 














Appendix 6
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 21/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Welsh – writing a class third person description.

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	
I was a little worried that the children would want to say things that I do not know in Welsh and that I wouldn’t be able to correct them if they made a mistake. I was relieved that I was able to suggest the correct words the children were unsure of and also support them to write correctly.

I was very disappointed in how the session went, I think the pace of the lesson was very slow and the children were not engaged.

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	
The warm-up game; matching the pictures with the correct sentences went well again today and I will continue to use this game with some adaptions every day. I was pleased that most of the children worked as a team in this task. 
I was pleased that the children were able to read, speak and type Welsh in this session.

I think the children are little more familiar with the sentence patterns for completing a third person description and can adapt to male and female sentence patterns.

The pace of the lesson was very slow which caused the children to become disengaged and a little disruptive and the name generator I chose to use was not as effective as I had hoped. 


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	I will use the same warm-up game with some adaptions as planned.

The children took longer to type the sentences than I had planned resulting in the whole session taking much longer than planned, this was the cause of the slow pace.  As a result of this the children were disengaged leading to disruptive behaviour.

I had planned to use a name generator on the interactive whiteboard in the hopes of keeping all the children engaged and excited. The name generator was quite slow and kept choosing the same children and due to the length of time taken for each child to write their sentence there was a long time in between names chosen.

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	I have thought of some ways in which I could have improved this session. I could have asked each group to have written a paragraph about different subjects and then we could have put these paragraphs together to create the class description. This would have saved time and would have included more of the children. I could have also stopped writing the description as a class and asked each child to write their own ending and shared their ideas.

In future I could try using a different name generator or use lollipop sticks, I will only use these methods when children are chosen at random to complete a task quickly. I will also try to ensure all children are able to contribute.





















Appendix 7
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
· Classroom management
· Write clear and concise learning objectives and success criteria
· Observe AfL strategies and integrate into sessions taught

	What progress have you made against your personal training targets during the past week?

· Classroom management – observed and used techniques used by class teacher (un, dau, tri, stopiwch) and sharing work after some time to keep children focused.

· Write clear and concise learning objectives and success criteria – after setting this target I have attended a lecture regarding this subject, I have used the lecture notes to support me to create my own.

· Observe AfL strategies and integrate them into sessions taught – I have observed the strategies used by the class teacher which I have integrated into my own sessions, I have also integrated my own



	How do you know? (Provide a summary of your achievements)

· Classroom management – I have used techniques used by the class teacher but I will continue to work towards this target.

· Write clear and concise learning objectives and success criteria – These are a lot shorter, they are easier to share with the children and the children understand what they will be learning and how they know if they have done a good job.

· Observe and integrate AfL strategies – I have tried different strategies which seem to have worked well and I have a clearer view of how the children are feeling and can gauge their understanding more easily. This is a target I have achieved and will continue to integrate AfL strategies into all sessions taught as appropriate.
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	Session Plan – Key Stage 2

	Name of trainee:
	Gemma Cole
	Session Ref: 14/03/17/01

	Personal target(s) in relation to QTS: 
	Plan a session to include interactive whiteboard.
Use Welsh language in the classroom.
Make lessons more engaging.
Classroom management.

	Year group:
	6
	No. of learners:
30
	
	ALN: 
	1 – Dyslexia – worksheets provided on pastel coloured paper. Interactive whiteboard background colour pale green.
Differentiation through success criteria.

	Additional Adults: 
	Class teacher

	Learning objective(s): Write an acrostic poem.
	Success Criteria:
·  Read the poems ‘Summer’, ‘Success’ and ‘Swimming’. Create your own acrostic poem using the topic word ‘lesson’ or use your own topic word. Work individually or in a pair.
· Read the poems ‘Summer’, ‘Success’ and ‘Swimming’. Individually create your own acrostic poem using the topic word ‘homework’ or use your own topic word.
· Read the poems ‘William’, ‘Acrostic’ and ‘Elizabeth’. Individually create your own acrostic poem using the topic word ‘homework’. Use a wide range of vocabulary and use a thesaurus to help create a vocabulary bank. 


	Links to previous learning: Previous sessions about poetry.

	Curriculum coverage (range, skills)
English – Reading
             - Writing

	Literacy(LNF)
confidently recognise and understand the characteristics of a range of different texts (continuous and non-continuous) in terms of language, theme, structure and presentation

identify and begin to comment on similarities and differences between continuous and/or non-continuous texts in terms of language, techniques, structure, character and form

use a range of strategies to plan writing, e.g. notes, diagrams, flowcharts

reflect on, edit and redraft to improve their writing

use the characteristic features of a range of continuous and  non-continuous texts creatively in their writing, adapting their style to engage the reader, using imagination where appropriate

use varied sentence structures for emphasis and effect

produce fluent and legible handwriting.

Gold - read complex texts independently for sustained periods
	Numeracy (LNF)
n/a

	ICT
Use of interactive whiteboard
	Thinking
n/a
	ESDGC
n/a
	YCC
n/a

	Key vocabulary(English/Welsh):
Acrostic, poem/poetry, vocabulary, rhyme.




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	

	
	Use powerpoint presentation which includes examples of acrostic poetry. Ask the children what they notice and explain the characteristics of an acrostic poem.
Write an acrostic poem as a class using the topic ‘ice-cream’, use interactive whiteboard to create a word bank of ideas before writing the class poem on the whiteboard.
Children can choose the success criteria level they would like to complete. 
Display ‘tips’ page on the powerpoint presentation while children complete main activity.
	What is an acrostic poem?

	
	
	

	
	
	Note that some acrostic poems can also rhyme.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	Children can read example poetry (2 worksheets differentiated according to success criteria).
Children can then choose their topic word and create a word bank before creating their own acrostic poems.
	As work progresses, allow children to share their ideas.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Plenary
	

	
	Teacher-led.
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ASSIGNMENT DETAILS AND FEEDBACK
SOUTH WEST WALES CENTRE OF TEACHER EDUCATION

Sections marked with * should be completed by module lead

Student name: Gemma Cole Student number: 1501850
' Programme: BA Primary Education with QTS
Module: * Enterprising and Creative Teaching Module Level {4, 5, 6): 6
and Learning
Contribution to Overall
Module code: * ECAD6004/C 50%
/ Module Assessment (%): *

Module Lead:* Mr T. Cox

Start date:* 3/10/17 Assignment No (x of x):* lofl

Submission 15/12/17 Return date of provisional | 26/1/18

deadline:* marks & written feedback:*

Assignment Title:* Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp

¢ frame work and how you might develop these to the next level and demonstrate
progression.

Referencing: In the main body of your submission you must give credit to authors on whose research your work is based. Append
to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to
complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition,
publisher: place of publication).

submislon; All assignments must be submitted to Turnitin unless otherwise 15/12/17
instructed by the Lecturer. Date:

Note: the Turnitin version is the primary submission and acts as a
receipt for the student. Late submission of the electronic version of
the assignment will result in a late penalty. Penalties for late
submission: Up to one week late, maximum 40%. Over one week late
will be recorded as a non-submission. Late submission penalties may
be lifted only with the approval of the Extenuating Circumstances
Panel.
Module lead to tick to indicate if a hard copy version of the assignment must be submitted.* YES
NO | X
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skills well and have set appropriate and achievable arguments.
targets for progression.
Student’s Name Gemma Cole Date 15/12/17
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