Assignment 1:
Part A:  What are the most important factors in raising a bilingual child?
In the context of globalization, population mobility has increased dramatically. Out of the needs like communication, work, live, and study, being bilingual is becoming a more and more evident trendy worldwide for today’s people, especially for immigrants, guest-workers, international students or refugees, as well as their children. In book A Parents’ and Teachers’ Guide to Bilingualism, Colin Baker suggests: “Bringing up children to be bilingual is an important decision. It will affect the rest of their lives and the lives of their parents. For children, being bilingual or monolingual may affect their identity, social arrangements, schooling, employment, culture, marriage, area of residence, travel and thinking. Becoming bilingual is more than owning two languages. Bilingualism has educational, social, economic and cultural consequences.” (Baker, p.15) 
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]However, it is not an easy-achieved mission to successfully bring up a bilingual child due to the fact that the bilingual developing process has to be exposed to various factors which may lead a child to an unexpected direction. Considering this question, Baker puts forward mainly four pivotal factors that parents should take into consideration if they are determined to raise their children bilingually. Firstly, he deems that the most important factor in raising a bilingual child is to make their language development a pleasure, a positive and enjoyable experience (Baker, p.39). Unfortunately, for most English-learning Chinese students, in my opinion, their experience of English study is usually associated with pressure and competition. English is a compulsory course since junior high school in China, and it is also an exam-compulsory course of college entrance examination of China which concludes six courses with a total score of 750 (Chinese: 150; mathematics: 150; politics, geography and history: 300 or physics, chemistry and biology: 300). English accounts for one fifth of the total score (150), a relatively high proportion. In the past ten years, more and more Chinese primary schools, especially those of urban areas, choose to begin English teaching from the first day of schooling. And many young parents send their kindergarten-age children to some English-training classes or at least teach children some English words themselves at home. Although the reality is quite challenging for Chinese English-learners, it doesn’t mean a pleasant, positive and enjoyable impression about English study is impossible and meaningless. In a fact, comparing with a concentration on words memorizing, grammar understanding, and translation exercise 20 years ago, today’s textbooks contain more diverse and entertaining contents such as song singing, crossword puzzles, role-play games, and even some parent-child games. The younger the students are, the higher proportion such relaxing content occupy in the textbooks. So, many English learners begin to get rid of the stereotypical and depressive memory of foreign language study and can be really willing to appreciate and understand the culture beneath the language. In addition, nowadays, children, as well as adults, have more opportunities to communicate with English native speakers than before, and increasing Chinese parents are able to afford family trip abroad to some English-speaking countries regularly, which can be a beneficial stimulation for children to learn English well. Usually, positive experience of English study and utilization can be created at the same time, which I believe can lay a better foundation for Children’s future language study.
[bookmark: _Hlk66828005]Next, the second advice suggested by Colin Baker is to encourage children continuously about their attitude and motivation to extend their two languages. According to him, parents should show delight at small steps forward in children’s bilingual development. For example, the occasional pat on the back, a quiet ‘well done’, a wink or a smile works wonders for a child’s language ego (Baker, p.39). With parents’ recognition and appreciation, children are more likely to use a foreign language in daily life freely and without caring too much about possible mistakes and errors in their competence. Encouragement and aptly directed praise will provide the positive ambience, the caring ethos and a helpful family atmosphere to surround the development of bilingualism (Baker, p.39). However, children’s attitude toward a foreign language cannot be totally determined by it. Peer’s attitudes toward the minority language sometimes are more influential. For example, one of my students once told me that when he was a primary student, he was multilingual that he could speak Belgian, English, and Chinese. His mother is a Chinese and father comes from Belgium. When he was young, he lived in Belgium with parents and attends primary schools there. One day, his teacher called his mother and reported that he was almost unable to communicate with classmates due to his multilingualism. He mixed the three languages together and nobody understood what he said. Some classmates even ridiculed him due to his speaking and gradually, he avoided speaking at school. Later, his parents decided to move back to China. Now, he becomes almost bilingual with Chinese and English, and knows only a few words of Belgium. On the other hand, parents’ attitudes sometimes are not consistent all the time. For instance, in China, when children are young, parents would feel satisfied with children’s simple utterance of separated words or phrases and give positive feedback. But when the young attend higher grade and face the enrollment pressure, parents may become anxious about children’s score and begin to move away from an evaluation of bilingual’s general communicative competence to the traditional language tests with their emphasis on form and correctness. Therefore, teenagers’ attitude toward the English will change correspondingly.
Another important factor Colin Baker claims to raise a bilingual child is adequate exposure to both languages. Children need a constant, continuous and enriching exposure to both languages to achieve competence in both (Baker, p.39). To support this idea, Baker mentions Fred Genesee, a top Canadian expert on childhood bilingualism, who proposes that if a child wants to develop bilingually well, 30% exposure of the “weaker” or minority language of his or her total language exposure is needed. Then there arises a question of how to measure the exposure, based on intensity or just time length? And will the way through which to be exposed influence a child’s acquisition? Besides, in some situations, even the 30% can be hard to achieve. For many Chinese people, being bilingual usually means to master a foreign language like English, French or Japanese about which learners can find rich study resources. However, in a fact, Chinese population is composed of 56 nationalities. Chinese originally is only the language used by the dominant Han nationality and even the mandarin is only a variety of Chinese, to be specific, a dialect belongs to the north part of China. According to a survey[footnoteRef:1], there are 29 minorities have their own language and corresponding characters, and some ethnic minorities have more than one characters (the Dai nationality use four kinds of characters and Jingpo nationality have two different characters). For other ten minorities who only have spoken language without written ones (like Zhuang nationality, Miao nationality and Yi nationality), in the 1950s, the Chinese government organized a group of linguists and intellectuals of those minorities, creating written language which are Latin alphabet based. Although huge efforts have been devoted to the maintenance of those minority languages, due to various reasons, many minority languages are endangered. For those minority parents, raising a bilingual child could be a tough mission. But there are also some minority languages such as Tibetan (Tibetan nationality live in Tibet) and Uyghur language (Uyghur nationality live in Xinjiang), thrive a lot due to their increased population and economic development. Recently, influenced by the Belt and Road Initiative, Kazak (used by Kazak nationality) begin to thrive too. The picture below displays a sentence: I love China, represented with 8 languages (one Chinese, the other seven minority languages of China belong to Mongol, Tibetan, Uyghur, Kazak, Korean, Yi and Zhuang). [1:  https://baike.baidu.com/item/%E5%B0%91%E6%95%B0%E6%B0%91%E6%97%8F%E8%AF%AD%E8%A8%80%E6%96%87%E5%AD%97/5877219?fr=aladdin] 

[image: ]
The last suggestion given by Baker is to be careful about the language surround language. Every parent is a gardener, hoping a brand-new seed—the child, to master languages smoothly. What parents need to bear in mind is no one can replace the child to acquire the languages; what they can do is only provide favorable conditions for children. Just like mentioned before, creating enjoyable experience of language study, continuous encouragement and adequate exposure to different languages are some necessary ingredients to construct the favorable environment. For example, the OPOL policy is frequently adopted by bilingual parents, and some parents would choose dual-language schools or internationals schools for their children or move back to a minority concentrated area to facilitate children mastering a heritage language, especially those endangered minority languages of China. While sometimes, a good family or community environmental is not enough to provide the stimulating soil for the bilingual development. In Foundation on Bilingual Education and Bilingualism, Colin Baker mentions a three-factor model[footnoteRef:2] (status factors, demographic factors and institutional support factors) firstly proposed by Giles, Bourhis and Taylor (1977), which combine to give more or less minority language vitality. This theory deems that if a language has relatively high societal status, wide geographical distribution and is widely utilized by various institutions; such a language is a vital one and therefore can better survive. For some minority languages, parents themselves failed to speak it fluently, let alone teach it to their children. What makes the situation worse is the lack of teaching institutions and teaching materials. In China, we can find schools provide bilingual education of Tibetan and Chinese or Uyghur and Chinese, but for some minority languages whose speakers are less than one thousand, it is almost impossible to find such a bilingual institution. So, it would be vital to implement some language planning by government to maintain the linguistic and culture diversity. Protecting minority languages and raising bilingual children also need support from government. [2:  GILES, H., BOURHIS, R. & TAYLOR, D., 1977, Towards a theory of language in ethnic group relations. In H. GILES (ed.), Language, Ethnicity and Intergroup Relations. London: Academic Press.] 


Part B:  Some advice for parents who plan to raise bilingual children.
Today, countries of the world are unprecedentedly connected closely with each other. Language, as the carrier of culture, is not only a barrier and also a window to facilitate mutual understanding. Out of various reasons, many parents plan to raise their children bilingually or even multilingually. The following would be some advice for such parents, especially for the Chinese parents who are usually monolingual and can only speak mandarin (and local dialects).
1. The parents should make sufficient preparation. 
Except some autonomous regions such as Tibet and Xinjiang where the official languages are bilingual, in most part of China, mandarin is the only official language, although the existence of powerful and influential dialects, like Cantonese. Considering English is a compulsory course in China, many Chinese parents spontaneously choose it as the L2 for their children. But for the parents of ethnic minorities, their children usually need to acquire the local minority language and mandarin first.
Whatever the situation is, parents should be clear about and consistent with the teaching strategy they would adopt in the future. OPOL is the policy preferred by many parents. But due to the fact that many Chinese parents can only speak one language, or their proficiency of L2 cannot support fluent daily communication with children, it is necessary to do some preparation before children’s arrival. For example, parents can learn the L2 in advance, find available bilingual nursery schools and prepare diverse L2 materials like CDs, DVDs, videos, books, posters, satellite TV, the Internet and comics at home.
Furthermore, it would be beneficial if parents have some ideas about the possible problems they may encounter and know how to deal with those appropriately. For example, some parents may feel worried about their children mixing two languages, but mixing is typical and to be expected in the early stages of bilingual development. To help children overcome the immature language stage, rather than criticizing or pointing out mistakes which can only make children inhibited in language, anxious about their bilingualism and may slow down language development, parents can provide children with language compartmentalization, which means language is separated along divisions of different people, different contexts, even different times of the week or day.
2. Parents should provide positive environment for children to acquire bilingualism.
Sometimes, a good domestic environment is not sufficient to ensure the bilingual development. Many Chinese parents have to face the reality that they failed to expose children to two languages at home, and the young can only practice the other language at school. The situations in which they can speak the non-local language is limited. As mentioned before, English, the most prevalent foreign language in China, is usually taken as the L2 by many Chinese couples for their children. However, at some areas near Russia or Korea, parents’ choice may change and they may raise children with mandarin and Russian or mandarin and Korean. It would be better to choose a second language which children can get support from the community they live in. 
The bilingual teaching resources of the place where people live can be another important factor that parents should also consider. Due to the monolingual parents, bilingual schools seem pivotal for children’s bilingualism. Although the L2 materials like TV, video, and Internet can help children acquire some knowledge of a language to some extent, children usually could not really acquire the language with passive material. Instead, positive interaction with people is essential.
At home, parents can study L2 together with children and give positive feedback to children’s progress. For instance, parents can encourage children to teach the foreign language to them. On one hand, it can provide children with more opportunities to practice domestically. On the other hand, parents can make good use of those situations to show appreciate and encouragement, promoting children’s confidence. Plus, parents could design some interesting events or games which can only played with non-local language.
3. Prospects of a language need to be taken into account. 
[bookmark: _GoBack]Which two languages should be adopted to raise children bilingually? What kinds of language combinations is the best one for children’s future education, development, and employment? The answer may various and need contemplation. For example, the subject of English occupies 150 score in college entrance examination of China, but students can choose to replace English with Russian, Japanese, German, French or Spanish. But most Chinese middle schools fail to provide teaching for those languages due to the lack of teachers or other reasons. For the ethnic minorities, besides the local minority language, speaking mandarin fluently can help them to earn a better living. Take the Tibetans as an example, in 2019, tourism contributed a lot to the economic development of Tibet. About 33% economic growth derived from tourism and Tibet have received more than 40 million domestic visitors. The Tibetan who can speak mandarin can have more business opportunities. So many Tibetans parents choose to raise children bilingually with their local language and mandarin.
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