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A critical evaluation and the identification of next teaching and learning steps, focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction 
In this assignment I will be focusing on what is termed a critical incident. This can be any event or incident but what makes it significant is the interpretation of the event (Tripp,1993). Four critical incidents were observed during a Primary School Test Day in September of 2020 as part of a PGCE course (Appendices 1a-1d). This assignment will introduce the observations made during the test day, present the research methodology used, critically evaluate the observed critical incident, and conclude with the identification of next teaching and learning steps from critical reflection. 
A Year three class (seven- and eight-year olds) with thirty pupils of mixed genders were observed for a one-day period in September 2020. There was one teacher present for the entirety of the day and a Teaching Assistant (TA) was present for a two-and-a-half-hour period during the morning session. 
Due to Covid restrictions the school was operating a staggered day with the observed Year three  class starting at 8.30am and finishing at 2.40pm. Breaktimes of fifteen minutes were at 10am, and 1.15pm with play and lunch from 11.45-12.30pm. The children were sat in rows at allocated seating and were not allowed to move from their allocated seats. The children had a designated playground and had a hand washing and sanitising routine on entering the classroom and before and after lunch and snack time. The children’s desks were sanitised during the day and any books or toys they touched were placed in trays for sanitising. Each child had their own tray containing their workbooks and stationery, and white boards which were stored in class. Lunch was delivered to the classroom for those partaking in school meals with packed lunches stored on a trolley.
Following the British Educational Research Association [BERA] Ethical Guidelines for Educational Research (2018), all details referring to the school and any teacher or pupil will be anonymised.
Observation
School and Class Context 
The critical incident observation took place in September of 2020 in a Primary School referred to as School X throughout this assignment. School X is a village primary school and is situated in an affluent area of South Wales, UK. The school has over 235 pupils between the ages of three and eleven, with a small catchment area and with most of the pupils living near to the school. Very few pupils come from ethnic minority backgrounds and have English as an additional language. The school is a mixed gender school. Very few pupils receive free school meals and very few pupils have been identified as having additional learning needs. English is the first language of the school and nearly all pupils come from homes where English is the first language. The pupils learn Welsh as a second language. In 2014 the school was awarded a “Good” Status in its Estyn inspection. The Estyn reference link has been anonymised in the reference list.

Methodology 
It is the nature of research to match the type of research method to the type of data you want to accumulate, and there are numerous research methods used in educational research in the UK and throughout the World. The requirements of this study were to observe a classroom of pupils going about their daily learning and to observe a critical incident. The methodology used, therefore, needed to be applicable to the task. Using an approach such as a survey or online questionnaire would not be applicable for the output data required, nor would using an experimental approach. For these reasons, a case study approach was deemed suitable.
Cohen et al. (2011, p. 292) provides a list of the possible advantages and possible negatives of using a case study research method, some of these are listed below:
Advantages:
· People are studied in a real situation; in the case of this observation the children were attending school as they would usually do
· They give a picture of a unique period of time
· They take place in a given time period
· They can be undertaken by one or more researchers
· They can embrace unanticipated events 
Some of the negatives are:
· It is a snapshot, there is no information about what occurred in the classroom prior to the observed incident
· Some bias, the class you are studying may have a high percentage male to female children compared with the class next door hence skewing any upscaling of numerical results
· Observation bias 
· Selective reporting
· Behavioural changes due to stranger presence
Even though there are negatives to a case study methodology, it was considered the best approach to use for the observation of a critical incident.
The focus of the case study was to observe a critical incident. As Cohen et al. (2011, p.456) remarked “Observation is more than just looking” and there are various approaches to observing. As the pupils were to carry out their usual routines a non-participant observation was undertaken as opposed to staging activities or asking leading questions. In reality, the fact that a stranger (myself) was present in the classroom, and had some interactions with the children, could be interpreted as participant observation, as there was some impact on the behaviour of the children. It was not deemed applicable to observe the children through a two-way mirror or via video camera or to turn the observation into a covert approach. After the children were introduced to the stranger (myself) they were happy to carry on with their daily activities and concentrate upon the teacher and the learning activities that they were undertaking.
A structured approach was used in the observation. The structured approach allowed the researcher to know in advance what to look for and have observation categories predetermined. In this observation unstructured field notes were also taken throughout the day, but a structured form used to focus observations was completed. The completed forms for four critical incident observations and can be found in Appendices 1a, b, c and d. The critical incident described in Appendix 1a is the main focus of this assignment.
Critical Incident 
The following observations were made in a Year three class during an observation day in September 2020 in School X (Appendix 1a).  This was my first day of observation within a primary school and the incident occurred in a Welsh lesson after the morning break. The children were not differentiated in terms of ability for the Welsh lesson.
The primary class of thirty children had re-entered the classroom, washed hands and sat back into their allotted seats. As the teacher announced it was Welsh time there was a change in vibe from breaktime excitement to quietness. The teacher used the interactive screen to display the eight Welsh sentences that the children would be leaning and there was audible sigh in the classroom. The teacher told the children to stand up and then proceeded to read through the lines of Welsh text using gesturing and actions. The teacher also used a rhythmical way to pronounce the sentences. The use of gestures and actions and the rhythmical sentence enthused the children. The children then repeated the sentences and the gestures and actions following the teachers lead.  The teacher then announced that there would be ‘dojo points’ awarded to the best child and asked the children to read the sentences at the same time as her. The announcement of ‘dojo points’ caused tangible excitement within the room and the children worked harder to complete the task.
Donaldson (2015 p.31) highlights the following purposes that children and young people should develop: 
› ambitious, capable learners, ready to learn throughout their lives 
› enterprising, creative contributors, ready to play a full part in life and work 
› ethical, informed citizens of Wales and the world 
› healthy, confident individuals, ready to lead fulfilling lives as valued members of society.

The observed critical incident of ‘using movements/gestures to enhance language learning’ links to the purposes highlighted by Donaldson (2015) in that it is helping to teach children a fun way of learning. By instilling a fun way of remembering and enthusing a child to want to learn they can hopefully become “ambitious capable learners” and will be able to communicate effectively using both Welsh and English. By learning a second language (Welsh in the case of the observed critical incident) the children, who are living in Wales, will be able to communicate with friends, relatives and their communities, allowing a sense of belonging within society and also allowing them to access history and culture. 
Literature Review  
This assignment focuses on an observed critical incident and therefore setting out a definition of a critical incident is important. Tripp (1993, p.8) when asked how to recognise a critical incident states that “critical incidents are not ‘things’ that exist independently of an observer and are awaiting discovery like gold nuggets or desert islands, but like all data, critical incidents are created”. He then goes on to write that “a critical incident is an interpretation of the significance of an event” (Tripp, 1993, p.8). This interpretation of a critical incident is different to that held by Farrell (2008) who deems a critical incident to be more of an unplanned event, but both authors acknowledge that, by reflecting on the critical incident allowed the observer further insights into their teaching practises. In this assessment the definition of Tripp (1993) is used.
The chosen observed critical incident (Appendix 1a) was not a dramatic event, the children simply stood up and made gesturing movements and actions following the teachers lead,  but it highlighted three interesting points for analysis and reflection for next teaching and learning steps.
1. The use of human movement to enhance the learning experience
2. The use of reward for motivation
3. The potential cognitive benefits from learning a second language at an early age
The three points will be researched in more detail to allow for further understanding.
· Human movement to enhance the learning experience
How children learn is a complexed area of research and has been the subject of discussions for many decades particularly with respect to learning styles. As Wray (2020) comments learning is deemed to be a natural process yet the actual understanding of how we learn is very complex.
There is a long running debate on leaning styles and whether children have learning styles that are dominated by a particular sense. Some researchers believe that children learn in a Visual, Auditory or Kinaesthetic (VAK) way and have adapted classroom teaching so that children can learn in their preferred way. Although this approach has been proven to be a myth (Newton, 2015), many sources such as Roell (2020), are still supporting the idea and several internet-dominated pages refer to using VAK to teach students in the style they prefer. 
In the observed incident the teacher was using a multiple sense approach to help the children to learn the new Welsh sentences. The teacher had the sentences as text on the screen, she incorporated a rhythmic approach to the sentencing, and had the addition of hand movements. This learning used multi-sensory pedagogies, and the lesson was building on previous learning. The multisensory approach is not new with Geake (2008, p130) reported that the “bimodal processing of congruent information has a supra-additive effect (e.g., simultaneously seeing and hearing the same information works better than first just seeing and then hearing it)”. In the case of the Welsh lesson, if only one of the senses were being used, for example, only the visual text and no pronunciation of the words or only the hand gestures, then the learning experience would be much diminished. As Geake (2008) states “the input modalities in the brain are interlinked: visual with auditory; visual with motor; motor with auditory; visual with taste; and so on”. The learners will thus benefit from using all of the senses without having to isolate and only concentrate upon one. 
In the Welsh lesson, the teacher had all the children standing and using gestures and movements to indicate the new Welsh words they were leaning. These were simple movements such as pointing to the mouth when saying the Welsh word for eating, pointing to one’s self when saying what their names were and pointing to their hair when saying the colour of their hair amongst others. Whilst the children were undertaking this process of gesturing, they were also building on previous knowledge and recalling the outcomes from previous language lessons. The gesturing and movements were used in the Welsh lesson to not only enthuse the children, but research suggests that there are positive effects on memory recall and learning (Cook, Yip and Goldin-Meadow, 2010).
The research undertaken by Cook, Yip and Goldin-Meadow (2010) on a limited number of adult individuals concluded that there was a positive link between the amount of information a participant recalled when gesturing was used compared to the amount of information recalled when no gesturing was used. The study also found that if a teacher was instructed to gesture as opposed to relying on natural gesturing, then there was also improved recall in the learners observing the gesturing teacher. The research of Cook , Yip and Goldin-Meadow (2010) further suggests that gesturing may influence the way the information is stored in the memory. The research of Stevanoni & Salmon (2005) looked at the recall of sixty children (aged six and seven) and found that those who were allowed to gesture, and indeed instructed to gesture recalled more information than those who were not allowed to gesture. Their research concluded that there were cognitive and communicative benefits to instructing both verbalisation and gesturing when recalling an event. Sweller et al. (2019) also suggests that gesturing can lead to the reduction in working memory load.
More recently, observations by Cook et al. (2017) using a gesturing versus non-gesturing avatar for an online maths computer programme, found that the children interacting with the gesturing avatar were able to solve the maths problems quicker than those children reacting with the non-gesturing avatar. The application of this field of research could be greatly beneficial during the Covid-19 pandemic when a lot of learning is being undertaken online.  Further positive encouragement for gesturing is supported by Kaschak et al. (2017) who concluded that gesturing techniques could be used for science texts, persuasive texts, and narrative texts to aid comprehension.  It would therefore appear that gesturing/movement can be used in subjects outside of languages such as maths, English, and sciences and interestingly,  it also applies to the online domain, with gesturing avatars all have positive consequences for learning. 
· Use of reward.
There are three main schools of learning in psychology: the constructivist school, the behaviourist school, and the humanistic school. The constructivist school aims to primarily teach understanding with the belief that new learning is built on existing learning. The behaviourist school primarily looks at rewards and motivation, with learners motivated by expected rewards such as praise. The humanistic school believes in meeting the emotional, personal, and developmental needs of the learner.
In the observed critical incident, the teacher introduced a motivational reward (dojo points) whilst the pupils were working. The use of the reward was not immediate, only announced after the first iteration of the task, but the reinforcement of the positive behaviour was immediate after the final iteration of the task as the ‘dojo points’ were awarded. The desire to succeed in the task was motivated by the reward and children were asking how they could improve so that they could achieve the reward the next time the activity took place.
The use of rewards can become problematic with some researchers reporting that pupils can assume that they will receive rewards for positive behaviours and therefore become more passive than active learners (Payne, 2015). Rewards can also, if used incorrectly, introduce an overly competitive element into the classroom which can be detrimental to the safe learning environment of the children. Further research is needed integrating information from the social and educational psychology communities and the neuroscience communities, so a consensus on the benefit or negative consequences of rewards can be understood (Hidi, 2016).
· The potential cognitive benefits from learning a second language at an early age 
In the Successful Futures Report (Donaldson, 2015) highlights that there are potential cognitive benefits from being bilingual, and external benefits such as promoting the understanding of Welsh culture. In older research, such as that of Diaz (1983) and Hakuta (1986), there was the suggestion that the of learning multiple languages by a child would be a hinderance with the child becoming confused. Diaz (1983) does acknowledge that “It is almost impossible, with our present knowledge, to develop a process model of how bilingualism affects children's cognitive abilities or accelerates cognitive development”. More recent research by Nicoladis (2018) also suggests that bilingual children’s language development can lag behind that of monolingual children’s if experiments and tests are based on only one of their languages.
[bookmark: _Hlk53756700]A differing view held by many believes that bilingualism in children is a positive trait, and that it will enhance a child’s development. Research into bilingualism by Bialystok et al. (2012) and Marian & Shook (2012) both suggest that bilingualism positively affects cognitive abilities with even very young children able to master rules and transfer skill that monolingual infants were unable to do so. Bialystok et al. (2012) do acknowledgement that the way in which bilingualism actually effects the neural connections, and the mind, is not completely understood. Research involving adults by Bouffier, Barbu and Majerus (2020) indicates that there are correlations between the auditory and verbal working memory and the ability to master new languages. García-Pentón et al. (2014) used diffusion tensor imaging and complex network analysis (MRI) to investigate whether there were any changes in the structural connectivity of the bilingual brains of adults and compared them to monolingual brains. They concluded that differences did occur in the brains between the two groups, with the brains of bilinguals developing “specialized language sub-networks to deal with the two languages” (García-Pentón et al. 2014 p.495). Their research also infers that the development of the specialised sub-networks needed to deal with the acquisition of two languages may have a detrimental effect for the entire network of the brain as a whole. How the brain reacts to learning more than one language is still an area in which further research is required. 

Reflection/Evaluation
Two of the main reflection models used by teachers to guide themselves through critical reflection are the Brookfield model of reflection (Brookfield, 2017) and the Tripp critical incident analysis model (Tripp, 1993). 
The Brookfield model of reflection (Brookfield, 2017), looks at an incident using four lenses/perspectives:
· The autobiographical lens
· The student’s eyes
· [bookmark: _Hlk53854995]Colleagues’ experiences
· The theoretical literature
This model differs to the Tripp critical incident analysis (Tripp, 1993) where the following are reflected upon.
· Thinking Strategies, 
· The ‘Why?’ challenge. 
· Dilemma identification. 
· Personal theory analysis 
Both reflection theories allow for the same incident to be reflected upon from differing points of view or understanding.
The observed critical incident was reflected upon using the Brookfield lens model (Brookfield, 2017). Using the autobiographical lens, the lesson used techniques to add fun into what could be a mundane task. Instead of just sitting and repeating the sentence the element of movement and gesturing was introduced making the learning a more creative activity. The introduction of ‘dojo points’ also made the students look forward to the next welsh lesson and at the lunch time they were asking how they could have improved to win the ‘dojo points’.
Using the student lens, the incident appears to be highly positive, the activity was fun, there was a reward for trying hard and it was more of a game than learning. Using a Colleagues’ experience allows for differing points of view to be included in the idea for the lesson and include what aspects of a lesson a colleague had found successful. From researching literature there is positive encouragement for the use of gesturing and reward when teaching languages and more surprisingly evidence that gesturing may be advantageous in the teaching of other subjects such as maths and in the online environment. 
Having reflected critically on my incident I have been able to think in detail about my teaching practise.  The fact that children were all standing and doing the gesturing and movements would have made them feel part of a collective, all learning the same thing in the same way and competing to earn ‘dojo points’. The sense of being part of a community and accepted by each other plays a large part in the sense of wellbeing of the children. As Maslow (1943) portrayed in his hierarchy, the need to feel like the child belongs and is safe are important steps in enabling the child to learn, especially in these Covid times. I would like to include more group work in my teaching, enabling the children to build positive friendships and emotional well-being and helping the children to become enterprising creative contributors and healthy confident individuals.
The use of gesturing for memory recall and understanding is an interesting area of research and I will make a conscious effort to add gesturing and movements into my teaching. There are further learning steps in this area to explore, not only in the classroom but also in the aspect of online teaching. By including gesturing, I would like to encourage the children to become ambitious and capable learners.
By exploring the field of bilingualism in children, there may be answers and techniques that will help to teach children who, for example, are refugees or whose first language is not English. This would encourage children to become ethical informed citizens and also to communicate in both English and Welsh.  These further learning steps would allow me to integrate best practises and would improve my inclusivity of the teaching of all children. 

Conclusion 
Although the observed critical incident seemed to be quite mundane, by using critical evaluation and looking at the incident through the Brookfield lenses (Brookfield, 2017), the incident has allowed for next learning and teaching steps to be identified. By incorporating numerous learning styles into my teaching, my teaching will become varied and will be inclusive for all learners. By undertaking additional professional leaning and researching into the best gesturing techniques and approaches to improve pedagogic outcomes, the children will benefit both in the classroom and in the online leaning domain. The research will allow innovation and techniques to be shared amongst other teachers in the school, enhancing the environment in which the children can strive towards developing the four purposes.
No doubt in years to come the Covid-19 episode will be a focus of much research but at the time of writing there has been little published or peer reviewed data on how the pandemic has affected the ability of children to learn.
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Appendix 1a
OBSERVATION / FIELD NOTES   				Researcher Melissa Oxford
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28th September 2020, 10.20am, Year 3 students 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Welsh lesson, Indoors, all 30 children involved, no differentiation of ability, one teacher.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children were a bit subdued at the beginning of the topic but when they knew they could stand up and do actions with the readings, then they were engaged. The ‘best’ children would also be awarded ‘dojo points’ so this made all the children try hard.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

There was a clear purpose to the lesson, the learning of welsh words. The words were related to what a person looked like, colour of eyes and hair, where they lived, and what they like eating. These seemed like a sensible set of words that the pupils would be able to use in everyday life to hold a ‘normal’ conversation with, for example, welsh speaking grandparents. None of the children had Welsh as their dominant language.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The large interactive screen was used to display the sentences the children were learning. The children were happy to be standing up to undertake the activity and they enjoyed using hand actions to remember the words.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The level of Welsh seemed appropriate for the children. A few struggled with a few of the words and these lines were repeated until the children were happy with them. The prospect of reward ‘dojo points’ meant that the children were really trying and were all engaged and concentrating on the task. They were all able to answer questions of the welsh meanings.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The Welsh sentences had been built up from previous lessons so simple sentences such as “Jac dw I” were instantly recognisable by the children giving them some confidence that they could understand the task and could therefore ‘do’ the task.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The getting the children to stand up and use actions when they were learning the Welsh sentences and turning it into a competition for ‘dojo points’ meant that the subdued environment disappeared and the children were really eager to take part and learn. There was also the building up of the Welsh sentences so that the children easily recognised and recalled earlier learning 
I would like to incorporate movements, recall and working towards a reward in my teaching .







CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.
Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28th September 2020, 10.20am, year 3 students
30 children in the class with one teacher
All children used English as their first language.
The lesson objective was the learning of welsh words.

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The session was delivered after breaktime. The children sat in their allotted seating and were told that it was time for welsh. The atmosphere changed and the children seemed subdued that they had an oral welsh session.
The teacher completely changed the atmosphere of the class by getting all the children to stand up. She put the text they were learning up on to the large interactive screen and reminded the children that there were actions that went with the words. The children were excited by this time with a couple demonstrating the actions that went with part of the sentences from a previous lesson. The teacher started the sentences with a few ‘easier’ phrases that the children knew and used so to build up their confidence and allowed the children to recall words and actions from previous sessions thus building on their knowledge.
The teacher spoke slowly and went through the sentences in welsh with actions. She then announced that the ‘best’ child would receive ‘dojo points’ for taking part in the activity.
The children then went through the sentences and actions repeating what the teacher had said. The format was that the teacher said a line and the children responded by saying the line and undertaking the movements 
The teacher then had the children saying and doing the actions of the sentences at the same time as her.
The children were then really excited to hear who had received ‘dojo points’ for the task with two children approaching me afterwards to see how they could improve so that they would ‘win’ and receive ‘dojo points’ in the next session.




Appendix 1b
OBSERVATION / FIELD NOTES   				Researcher Melissa Oxford
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28th September, 9.10am, Year 3 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

ICT – children were going to use the computers for part of their independant study of sea creatures. The children had log on details and had used the computers before. All abilities 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Excited vibe, children were to copy pictures of the animal they had chosen into a word document. They also had the chance to move from their tables which they really enjoyed. They adhered to school policy and lined up to antibac hands before entering the ICT suite.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

There was a clear lesson purpose delivered to the children that they were going to learn how to use word. The lesson was to practise opening word, renaming a blank document and copying a picture into the document.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The children had a demonstration off the teacher for the task on the interactive board in the classroom. The task was to open and rename a document and then use the internet to find a picture of their chosen animal and place in their document. 
The teacher then went through the task again with the children shouting out the next steps to each part of the task. As the class was split there was a computer for each child.


	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



The children were happy to be in the ICT suite as it was a change from sitting at their designated desk and enjoyed the freedom to move. Even though the activity was before morning break all were excited and engaged and the children who had completed the task carried on using the computer and their online accounts to learn spellings 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children were all familiar with the use of a computer, a show of hands showed that many had completed spelling homework on the computer from the hwb over the weekend. The children had also used the computer during the covid lockdown period. The children were progressing to using the word document 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The approach of ‘demonstration, recall and then trial’ was used very well in this task and is a pattern i would like to use in my teaching. 






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28th September 8.20am 
Year 3 (7-8 year old)
15 children in each ICT sesson 

Am session before morning break. Class had been divided into 2 as there were 30 children to one teacher and when the TA arrived (she was available to the teacher for 2.5 hours that morning) she took the children to the ICT suite. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The lesson was about how to open a word document, rename it and to search and copy a picture of an animal into the document. 
The teacher had demonstrated on the interactive screen how to do the task (open a word document, rename it, find a picture of the childs chosen animal, copy the image to the word document). The children then directed the teacher how to do the task on the interactive screen before going with the TA to undertake the task. The teacher had prepared the childrens log in details on cards and gave them to the TA but the majority of children knew their login details. The children were so engaged that the teacher had to collect the children for morning play.
The fact that children saw a ‘live’ demonstration on how to do the task and then the children repeated back to the teacher how she should do the task was insightful. The teacher repeated the instructions after the break time when swopping the classes over to that the children recalled their short term memory of how to open the documents.
The way the teacher demonstrated how to do the task and then asked the children how to do the task meant that they need to have and understanding  as in the EDUCARE approach. The reinforcement of the instructions after the break time  allowed for short term memory to be recalled. Further ICT lessons were planned for the week to allow a constructionist appraoch of the children building on their newly aquired knowledge





Appendix 1c

OBSERVATION / FIELD NOTES   				Researcher Melissa Oxford
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28th September 2020, 2.30pm, Year 3 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Afternoon 2.10pm (children were finishing school at 2.40pm) it was raining outside and only a few of the children had been outside at 1.15 for their break 

Blue planet topic chosen to run until Christmas, children were week 3 into the topic and were looking at the different layers of the ocean


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children were engaged and had been working on their directed task of layers in the ocean


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

There was a clear lesson plan that was demonstrated by the teacher and then a list of the order of things to do was left on the white board 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There was a question of the environment a sea cucumber lived in. Some children thought it should be in the abyss as the animal had no eyes and this was one of the criteria of animals living in the deep having no eyes as it was dark. Some children thought that the creature lived in the shallows as they had seen it on the tv.
The teacher decided to look up where the sea cucumber lived on the big class screen


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All children were very engaged in the activity especially as if they completed it, then tomorrow they could paint the ocean picture 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The students had to cut out and stick the ocean layers into their books and place the correct sea creature into eat layer. The following day the teacher was going to run through the sea creature layers and the children were going to paint the ocean layers 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The fact that using the evidence in the lesson (deep ocean, dark and cold so animals didn’t have eyes) and the question of whether the sea cucumber lived in this type of environment 







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

28th September 2020, 2.30pm, 30 children aged 7 and 8.
Week 3 of looking at the blue plant






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The blue planet had been picked as a long running topic for the second half of the academic year. The blue planet subject was being used as a cross curriculum subject and also for students independent learning. They were a few weeks into the project having already covered evaporation. The weeks ‘What are we Learning Today’ (WALT) topic was to explore the different layers of the ocean.  The children, with teacher guidance,  were looking into the different levels of the ocean and the sea creature that may live in the different levels and looking for differences or evidence that the sea creatures would like in that zone. 
All but 2 of the 30 children were able to cut out the names of the different level of the ocean and stick them correctly into the books. The children who struggled had not understood that the ocean was getting deeper in the diagram down their page but after drawing a sun on the top of their pages they were able to complete the task
The exercise was quite difficult with respect to the sea creatures.
Some of the sea creatures the children had not previously heard of. On the sheet with the sea creatures there was a picture of the creature and a written text on habitat and or unique features. The children were to match creature to ocean layer. The sea cucumbers habitat split the class as it had no eyes and the children had been told that as it was dark in the abyss a lot of creatures were blind. The habitat description was that the cucumber crawled on the ocean floor.
The teacher decided to look up the habitat on the big interactive screen to come up with a conclusive answer.
My thoughts on this observation were
· That the teacher doesn’t always know everything and how to look for answers (she would also have used books but due to covid this was not possible on the day as they were been used later in the week)
· That there can be exceptions to a rule – not all things that are blind lived in the deep ocean – and this is an important concept to explain to children as it occurs all the time eg. In spelling the rule “I before e except after c”
· Children were all very excited that they were learning at the same time as the teacher 
· By looking up the answer on the internet the children were learning skills of how to look for information when they didn’t know something which would help them to be able to solve problems and become ambitious capable learners







Appendix 1d

OBSERVATION / FIELD NOTES   				Researcher Melissa Oxford 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28th September 2020, 9.40am Year group 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Spelling lesson, mixed ability with some children on reading list 1, some on 2 and some on 3
Indoor session before break with children sat at allocated desks


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

It was nearly play and snack time so children were more concentrated on the fun to come


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

After running through spelling on white boards with the children, the teacher played a spelling game on the interactive screen. The teacher had personalised the spelling game with the children’s names from the class. There was a clear purpose to the game


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The interactive large screen was used to play a spelling game in which the children were mentioned by name


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The children were very excited and engaged when they heard that their names were being used in the game. There was even some amazement that the game was magical as it knew the children in the class. This helped them to remember the spellings and sentences and the children were repeating them in playground at break time 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children repeated various phrases during breaktime after hearing their names on the spelling game. This would help the children with future recall 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The idea of the personalisation of a game/activity is one I would like to try out in my teaching























CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Personalisation of Spelling Game
School X
28th September 2020, 9.40am Year group 3.

30 children and 1 teacher present 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Before break and snack and after a period in which the children had been learning and writing words on their individual white boards the teacher played a spelling game with the children. At first the children were more engaged with thinking about break time, but once they started to hear that the names of the children in the class were involved in the spelling game they got very excited and very involved with the game, laughing at some of the sentences and repeating them not only in the class, but also at breaktimes.
This made me think that even when a child was preoccupied, in this case thinking about breaktime, if the lesson is interesting then they can still learn. It was also interesting to see the children repeating some of the sentences from the game during their break time and the fact that some really thought that the game was magical as it knew which children were in the class and that for example, Finley like to skateboard.
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