This assignment will examine and reflect on the personal characteristics that influence children’s behaviour in the classroom and how a range of interventions promote positive behaviour in the classroom. It will consider how classroom management and different pedagogy can influence problematic behaviour.

When creating an intervention to tackle problem behaviour, it is important to start by looking at awareness and understanding: how behaviour is understood and ‘tolerated’ by both teacher and student. The levels of teacher tolerance and their lack of understanding can clearly affect how effective interventions are. There is also a need to develop an understanding of the underlying emotional issues and factors that influence behaviour (McDonnell, 2017).

The school policy and environment in addition to high standards of teaching and expectations set the scene for a high standard of behaviour. Teachers should have an assortment of strategies for managing behaviour, which they are able to use with confidence. 

Behaviour could be viewed in the following ways; persistent, severe and unusual.  The Elton report (1989) identified that the behaviour, which caused teachers the most concern, was low-level persistent behaviour. An example would be pupils calling out in lessons. An isolated incident would not cause concern but a pupil who did this repeatedly would disrupt the teaching and learning for a whole group of pupils if the behaviour was not addressed. (Gov.uk, 2017).  Some behaviour can prove challenging due to its serious nature. This would normally be behaviour that demands the immediate attention of the class teacher, for example, if one child hits another.   The age and stage of a child must be considered when measuring the nature of the behaviour. Most children in foundation stage are only able to sit still for a few minutes and may wander between tasks. This is appropriate behaviour for this stage, however the same behaviour for a child in key stage 3 or 4 could pose a significant challenge to a class teacher and the other children in the room, the majority of pupils at this age should be able to sit still and focus for considerably longer.


Within the writers setting, she is able to observe and learn about the children over a period of time.  It is during this time she is able to become aware and discover some of the factors that influence a child’s behaviour. There are so many factors that could possibly affect a child’s behaviour or cause a child to find day-to-day tasks difficult to cope with. Some of these are external factors that are part of a child’s environment, either at home or in school. For example, a brother or sister leaving home, a death in the family, divorce, a house or school move, or a favourite carer leaving. These are important issues and the child may need support to understand and come to terms with these (Addison, 2017). Others are internal factors that could possibly have a neurological base. Some factors can be managed, either in the school environment or at home with the aim of reducing the tension for the child. Others can be difficult or even impossible to control. Health is one of the first things to consider if a child’s behaviour is causing concern. Common conditions such as ear infections, toothache, constipation, may all cause or contribute to challenging behaviour (Addison, 2017).  A Pervasive Development Disorder (PDD) is also a major consideration as an internal factor linked to childhood behaviour.  Autism, Aspergers in addition to other atypical conditions come under the PDD umbrella (Child Autism UK - releasing potential, 2017).

Since working in an educational setting, the writer has experienced many children with challenging behaviour.  The behaviours were consequential of both external and internal factors. Each child had their own characteristic and as such, the method of managing their behaviour or the intervention applied was bespoke to that child.

Child A is a ten-year-old girl who has been diagnosed as being on the Autism Spectrum.  Her condition is severe to the point where she is noted as having psychotic episodes.  Her behaviour is therefore affected by this internal factor and our management of her conduct needs to change on a daily basis.  Unfortunately for this young lady, she cannot think logically and will fail to see why a situation occurred and how she could have changed the end result.  For example, if she is unwilling to complete a task set by the class Teacher, she will become extremely aggressive and will often cause destruction in the room.  


As part of the school’s behaviour policy (Good to be Green behaviour scheme, Primary Teaching Services, 2012) she is presented with a yellow card, which indicates a warning about her behaviour, however, she fails to see the logic behind the card and will not evaluate the result of her behaviour.  Often her rationale for the card being issued is more about conjecture “I got the card because you don’t like me” as opposed to the realisation that she had behaved in an inappropriate manner.

The world can seem a very unpredictable and confusing place to autistic people, who often prefer to have a daily routine so that they know what is going to happen every day. They may want to always travel the same way to and from school or work, or eat exactly the same food for breakfast (Autism.org.uk, 2017).  Taking this into consideration, the writer updates a visual timetable every day for child A, this way she is aware what lessons are due to take place throughout the day and also when break time and lunch occurred.  Visual supports are adaptable, portable and can be used in most situations. They can help to provide structure and routine, encourage independence, build confidence, improve understanding, avoid frustration and anxiety, and provide opportunities to interact with others. They can make communication physical and consistent, rather than fleeting and inconsistent like spoken words can be (Autism.org.uk, 2017). 

However, it could be argued that the rigidity of visual supports can potentially cause problems and confusion.  The writer found that whilst every effort was made to ensure each day flowed, the unpredictability of the other children in the class could often mean that the day took a different turn.  For example, a child falls ill; the classroom has to be evacuated, the lesson is now halted, location is changed and what would have been a quiet period is now disarray.  A fire alarm is triggered; children squealing with excitement and nerves, we now have the whole school on the playground, in the rain, no coats.  The writer could give many examples of a changeable school day and how this had a massive impact on the management of a visual timetable and ultimately the temperament of a child with Autism.  




In all situations, it is my response that decides whether a crisis will be escalated or de-escalated and a child humanized or dehumanized (Ginott, cited in Payne et al 2006) In reflection does the writer respond to the situation in way that defuses the escalation of behaviour or are the writers senses also heightened, fuelling the angst and anxiety that is building in child A.  If the truth were known, the writer possibly exacerbates the moment by redirecting her attention onto the other 29 children in the class whilst trying to expedite a new plan without prior thought or preparation and in documenting this, the writer has a stronger appreciation of how this event must feel to a child with Autism. 

Child B is a five-year-old boy. Physically he is of standard build however, he is strong both in body and mind.  He predominately lives and is cared for by his mother but he has regular contact and stays with his father who lives a short distance away.  Academically, Child B is making good progress, however, his behaviour at school causes concern and this is having an impact on his learning.  He frequently hurts other children, he may push, hit, kick or even spit.  He is aware of how he should behave and he is aware of the consequences of failing to behave inappropriately.

Whilst the behaviour of Child B is being monitored and documented, no formal assessment has taken place and he has not been referred for specialist assistance.  The Head Teacher has expressed her concerns with both the parents and it was agreed that a diary of day-to-day events is completed, detailing good behaviour as well as inappropriate. Mum has shown to use this as part of her method of rewarding (or not).  Within the school environment, the writer uses the dairy to reward good behaviour, in an effort to follow the operant conditioning idea development by Skinner (1958).  If child B completes the day without any sad faces in his diary, he is allowed ‘Lego time’.  Skinner argued that not only did positive reinforcement have a longer lasting effect on behaviour than negative, but also that negative reinforcement could actually be counter-productive.  The writer has found this to be true when linked to the management of child B’s behaviour.  If Child B behaves inappropriately, he would be removed from his peers or Lego time would be taken away from him.  In turn, his behaviour would escalate, and often he would retaliate towards a child near him.  
In the mind of a five-year-old, he had nothing to work towards, he was already in trouble, and he knew a sad face had been noted in his diary so his mother was also going to be aware of his conduct.

Bad behaviour spreads like cancer; it is very difficult to contain it. One very badly behaved student impacts on a second one, who is quite badly behaved, and those two impact on two others, who are somewhat badly behaved. It spreads so that even the very good students become somewhat unsettled. (Birbalsingh, cited in Educationengland.org.uk, 2017)  When child B has been absent from school, the behaviour of the class as a whole is significantly better, in particular, the handful of children who are easily influenced by him.  Every day, there is an incident involving child B and this impacts on the rest of the learners.  It could, therefore, be argued that the operant conditioning technique is failing on this child, as he has no fear of the reprisals following poor behaviour.

Another method of conditioning used is to simply ignore child B’s misbehaviour, in particular, his low-level behaviour; shouting out and interrupting.  This method is subject to criticism in that the strategy of ignoring misbehaviour to promote its extinction can pose a problem. It could create some ambiguity amongst the children regarding normal behaviour.  The essence of discipline involves educating pupils to accept the teacher’s authority as legitimate (Kyriacou, 2014)

If the writer considers the causes behind this child’s behaviour it is clear that there are external factors to consider.  Whilst his mother and father remain friends and their divorce was without any unpleasantness, there is still an element of each party feeling the need to spoil and overcompensate for the lack of a parental partnership.  Child B is the centre of their universes; he has their undivided attention and wants for nothing. 

In his research on classroom behaviour, Rudolph Dreikurs (1982) states that such behaviour is directed towards a particular goal, this goal is to belong to a social group (in child B’s case his classroom peers).  The child believes he only belongs when people pay a lot of attention to them (cited in Rogers, 2006).  This would then suggest that child B’s misbehaviour in class is simply a form of seeking the undivided attention gained at home.



That being said whilst the writer does not want to ‘label’ children who show signs of atypical behaviour, it could be worthwhile considering whether there is an internal factor linked to this child’s behaviour. The child has noticeable difficulty with inattentiveness as well as hyperactivity and impulsiveness.  These are key indicators of Attention deficit hyperactivity disorder (ADHD).  These symptoms can cause significant problems in a child's life, such as underachievement at school, poor social interaction with other children and adults, and problems with discipline (nhs.uk, 2017)

On reflection, whilst the Picture Exchange Communication System (PECS) is mainly associated with assisting children with Autism, in particular, non-verbal children, it may help to introduce visual prompts for child B in order to help him express how he is feeling at that moment in time.  Child B is very articulate but sometimes, his interrupting, shouting and behaviour mirrors that of a much younger child.  The writer believes that child B is trying so hard to get his point across quickly, that he feels shouting or rolling around on the carpet is the only way to get the desired attention.  At least with the use of PECS, he can slow down his thinking and processing time in order to reflect on what he wants to say or how is he feeling.

Why would the writer introduce the child to an intervention such as PECS? Child B is not struggling academically, therefore, we should use this strength (his ability to read and comprehend) to combat his weakness (social-emotional development).  Child B has obviously reached a level of development, which with the support of adult could reach a new level of maturity.  This would be in line with the zone of proximal development (Vygotsky, 1978), challenging Child B to move beyond his normal comfort zone to that of a child whose behaviour matches the correct stage for their age.

[bookmark: _GoBack]The writer has shown that with the use of classroom interventions, a child’s behaviour can be managed to a level, which allows the rest of his or her peers the chance to learn and for that child to also be part of that learning.  Whether the behaviour is resultant from internal or external factors bears no relevance to the need of support for the children, how that support is applied makes the difference.  Whilst the writers detailed her experience with a child diagnosed with a severe pervasive development disorder (PDD), an internal factor, it should not be assumed that all children with PDD need extensive support and intervention.  The writer has worked alongside other children with Autism who simply gain support and confidence by knowing that should they need the writer, she is there.  Conversely, other children with external factors like Child B may need extensive support, which might need amendment as the child matures. 

In short, do interventions work?  The writer believes they do as long as they are timely and specific to that child. It is important to recognise that a child’s conduct may only improve marginally and sometimes no improvement is made at all.  The writer has experienced behaviour, which got worse before it got better.  Behaviour intervention needs strategic planning otherwise staff are put in a situation where their reaction tends to be emotionally laden, which the writer identified with her management of Child A. Importantly, the writer feels that an intervention managed effectively provides a child with the tools and strategies to think and act differently and when positive changes occur, the child, the class and staff are immediately rewarded.
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