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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Re-look at Harvard referencing guidance to ensure that your referencing is accurate and consistent.
	I have checked my citation formatting and ensured that all in-text citations follow the Harvard style referencing. 
I followed institutional guidelines and checked referencing with my peers.

	Target 2
	Consider booking session with Student Services who can help you with structuring your work and ensuring that your grammar and punctuation are appropriate.
	I have asked for feedback from my peers to improve the accuracy and clarity in my writing, particularly focusing on grammar and punctuation.
Peer support helped me identify areas where I needed to refine my use of commas, apostrophes and sentence flow.



I acknowledge the use of [ChatGPT] https://chatgbt.com on [2 February 2025] to support my research using the prompt(s): 
 
1. Please can you provide me with materials on the effectiveness of Questioning
2. Can you give me some research articles about cognitive development
3. Research articles about the importance of school development plans in schools
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Ellen Nevin

A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections
Introduction: 
School development plans (SDP) are strategic documents that schools put in place to outline the school priorities for improvement the strategic document is made up of self-evaluations, inspection findings and national education policies. SDP is a document that aims to enhance and support teaching, learning and student progress through actioned targets. School A is a primary school in Wales, serving a diverse student population. My local school (Welsh Government, 2024) states School A has approximately 199 students which caters for different learning needs, reflecting the wider socio-economic demographics of the area. The school had three key priorities, and for this assignment brief, I will be focusing on the school’s first priority of the School Development Plan (SDP): enhancing the quality of teacher questioning to promote a deeper understanding and development of skills. This priority aligns with the Welsh Government’s National professional teaching standards. As they emphasize the importance of questioning as a strategy for engaging learners in their critical thinking and dialogue (Welsh Government, 2021). School A’s priorities align with the Welsh Government as they strive to attain “high standards and aspirations for all” (Welsh Government, 2023). The Welsh Government’s focus on Objective 4: High-quality teaching and learning” aligns closely with school A’s priority to emphasize the importance of effective questioning, which is embedded within the Welsh Government’s educational priorities (Welsh Government, 2021). For this assignment, I will adhere to Bera guidelines to maintain the school’s confidentiality by referring to my placement school as ‘school A’ (BERA, 2024).
Literature review:
School development plans form a fundamental, theoretical foundation for schools to review and evaluate the impact of previous years’ initiatives. These school development plans are put in place to enable staff to identify key areas of the school development plan and outline necessary actions and priorities to drive further progression within their specific school (Welsh Government, 2021).
At School A, the priority I chose to explore was: “to use highly effective practice that exists in the school to support improvements to the overall consistency of teaching” (School A SDP). Within this priority, I focused on the sub-priority: “To improve the quality of teacher questioning to ensure effective depth of knowledge and skills”. For ethical reasons, the school remains anonymous, and reference to its development plan are credited to BERA (2024).
Following School A’s Estyn inspection, Estyn’s framework provided both guidance and support for the school in evaluating teaching quality, with a particular focus on how teachers use questioning to promote critical thinking and assess student understanding (Estyn, 2023).This could be looked at as a barrier for school A, but I worked closely with my class mentor to refine questioning through discussion tables to integrate open conversation, inspire deeper thinking and promote student-to-student interaction. This approach was effective for both the learner and teacher as it acted as a formative assessment to improve my future teaching and learning. Grouping develops a growth mindset and self-regulation which aligns with Dweck’s (2006) Theory on ‘growth Mindset’ as collaborative classroom environments encourage resilience and adaptability. Group questioning is important for creating a culture where mistakes are seen as learning opportunities, promoting motivation and willingness to engage with challenging concepts (Zimmerman, 2002).
I selected this priority because research highlights questioning as a fundamental tool for promoting cognitive development and enhancing classroom engagement. Questioning is a powerful teaching and learning strategy, and the Welsh Government emphasizes that through “high-quality teaching and leadership, everyone benefits from professional learning, enabling them to support the success of all learners” (Welsh Government, 2023). During my placement, I grouped my class into mixed-ability discussion tables. This strategy proved effective as it fostered a dynamic combination of knowledge, skills, and attitudes—key lifelong learning attributes. Through co-constructing knowledge, students developed problem-solving skills, supported by clear and purposeful questioning. Vygotsky’s (1978) Social constructivism underlines the role of social interaction in cognitive development, particularly through zone of proximal development (ZPD). In group settings, effective questioning enables learners to scaffold their ideas and understanding by building on each other’s knowledge. This aligns with Vygotsky’s (1978) theory, which emphasizes the role of social interaction in cognitive development.
Blooms (1956) taxonomy of educational objectives is a widely recognized framework that organizes cognitive skills into a hierarchical structure, advancing from lower-order thinking skills (LOTS) to higher-order thinking skills (HOTS), such as analysis, evaluation, and creation. The taxonomy consists of six levels: remembering, understanding, applying, analysing, evaluating and creating which all support effective questioning and cognitive development. Zulkifli and Abidin (2022) talk of the importance of using bloom’s taxonomy to construct assessment questions in probability and statistics courses. When examining contrasting perspectives, Anderson and Krathwohl’s (2001) revised taxonomy and Skinner’s (1957) behaviourist theory challenge the idea that cognitive development is best achieved through hierarchical questioning. Behaviourist state learning is primarily a response to external stimuli and reinforcement, instead of internal cognitive process. Behaviourists think effective questioning should focus on immediate recall instead of deep cognitive engagement. During lessons I would be mindful to use effective questioning strategies to create an environment for deeper thinking which Palmer (2008) supports when he speaks about how ‘effective questioning cultivates engagement rather than instant responses.’ These are strategies I have implemented during my time at school A to allows learners to reflect on their thought processes.
In the context of effective questioning, Bloom’s Taxonomy provides a structured approach to fostering deeper learning. Lower-order questions focus on recall and comprehension, which are essential for foundational understanding, while higher-order questions- such as those targeting analysis, evaluation, and creation- encourage critical thinking, problem solving and the ability to synthesize knowledge in meaningful ways (Krathwohl, 2002).These are effective teaching strategies that enhance formative assessment by identifying misconceptions and guiding learners immediately, all of which improves learning outcomes.
Research suggests that higher-order questioning significantly enhances student engagement and learning outcomes (Chin, 2007). This promotes students to analyse and evaluate concepts. Teachers can go beyond surface-level understanding to cultivate independent learners who excel in reasoning and inquiry (Walsh & Sattes, 2011). This aligns with Alexander’s (2020) dialogic teaching, which emphasizes questioning as a tool for promoting deeper discussion and cognitive challenge.
In practical application, effective classroom questioning based on Bloom’s Taxonomy allows teachers to scaffold learning by gradually increasing the cognitive demand. For example, a lesson on scientific inquiry may begin with recall questions (what hypothesis?) before progressing to evaluative questions. This strategic questioning approach supports the Welsh Government’s (2023) Vision of “high-quality teaching that nurtures critical and independent thinking among all learners.” Scaffolding has been an effective teaching strategy which I integrated into my teaching as is supports cognitive development which plays a crucial role in shaping students thinking making complex questioning more approachable and accessible for all learners. During my placement, I observed that guided support fostered confidence and independence among students, leading to greater engagement and deeper understanding in my lessons aligning with Welsh government Priorities.  
Developing an action point:
Context of the target: 
The selected target, "To improve the quality of teacher questioning to ensure effective depth of knowledge and skills," aligns with the Welsh Government’s National Professional Teaching Standards. These standards highlight the significance of questioning as a key strategy for fostering learner engagement, promoting critical thinking, and encouraging meaningful dialogue (Welsh Government 2021).
At School A, the senior leadership team (SLT) has implemented structured mentoring and phase meetings to ensure consistency, challenge, and progression across the school. These meetings provide opportunities for staff to discuss and develop key priorities outlined in the school development plan. One of the identified priorities was effective questioning, which was addressed during an ADDs meeting attended by all staff. This session proved to be highly effective in fostering a shared understanding of questioning techniques that enhance teaching and learning. This target aligns with the Welsh government curriculum as it emphasizes inspiring learners, through effective questioning promoting deeper understanding, metacognition and independent learning (Welsh Government, 2022).
Implementation:
Effective questioning is an area of particular interest to me, as my mentor consistently emphasized its role in lesson delivery. Throughout my teaching practice, I was encouraged to use questioning strategies to strengthen deeper thinking and engagement among learners. During my placement, I had to focus on one target which aligned with the Curriculum for Wales, that emphasises ambitious, capable learners who can think critically and reflect on learning (Welsh Government, 2022). Research suggests that effective questioning is a critical teaching strategy that supports cognitive development and independent learning (Hattie& Timperley, 2007). During this test period I increased my use of open-ended and higher-order questioning. I set up structured group discussion tables where questioning was the central focus during tasks, which encouraged learners to ask each other questions, promoting peer learning and social constructivism (Vygotsky,1978). My mentor and I also worked closely on a fortnightly reflective questionnaire ‘Strive 2 Thrive’ project for students to self-reflect through questioning. This was a key area of learning for the students as it encouraged students to consider why questions matter in learning and how questioning helps with independence and sparked self-discovery for students. This questioning strategy was implemented progressively over a two-week period. Resources were not always required, but I consistently provided a structured questioning framework to scaffold learning and build learners’ confidence. 
According to the University of Cambridge (2025), “Effective questioning develops critical thinking skills, allowing learners to make connections, make sense of the world they live in, and deal effectively with new situations.” This aligns with Vygotsky’s (1978) theory of social constructivism, which highlights the role of guided interaction in extending a learner’s zone of proximal development. By integrating well-structured questioning techniques, teacher can scaffold learning, encourage dialogue, and develop students’ ability to think critically (Alexander, 2020). During my placement, promoting deep questioning and reflective thinking enabled learners to analyse, evaluate, and apply knowledge effectively in more complex scenarios. This was key to learners understanding and refining their own work, allowing learners to approach tasks with greater independence.
Impact measurement:
To measure the impact and evaluate the success of these targets, the school implemented classroom observations and learning walks. The Senior Leadership Team took time to observe questioning techniques in action, assessing the depth of understanding through student responses. The focus was on whether these questioning techniques promoted learner engagement and deeper thinking. Additionally, the school incorporated both written and oral contributions to analyse areas for improvement, particularly through reasoning and explanation. My mentor also emphasised comparative analysis of pre-and post-intervention questioning activities to demonstrate progress in students’ way of critical thinking. The impact was successfully measured by observing a rise in student participation during class discussions and an increase in the number of questions asked by students. When implementing questioning as my target area from the SDP it was aligned with the curriculum for Wales ’Four Purposes, which focuses on the importance of independent, ambitious and capable learners (Welsh Government, 2022). During the end of my placement period, I believe these methods had a positive outcome and students showed improvement in depth of understanding, engagement and self-reflective learning.

Reflection and Evaluation: 
Upon completion of my placement in School A, I gained comprehensive understanding of rationale behind School Development plans (SDPs) and their role in fostering educational improvement. A key priority within School A’s SDP was enhancing the quality of teacher questioning to promote deeper learning, metacognitive skills, and independent thinking. Throughout my placement, I actively incorporated structured questioning techniques into my lessons and engaged in continuous reflection to assess the impact. This process enabled me to identify successful strategies and areas requiring further development to maximise the effectiveness of questioning in deepening learner understanding.
Metacognition is a fundamental element in developing learners’ cognitive processes, supporting skills such as memory retention, attention, activation of prior knowledge, and independent task completion. These cognitive processes are particularly crucial for year 6 learners as they prepare for the transition to secondary school, where independent learning becomes increasingly essential. Research suggests that higher-order questioning facilitates deeper engagement and problem-solving skills, aligning with the Welsh Government’s Curriculum for Wales emphasis on developing ambitious, capable learners who can reflect on their own thinking and adapt strategies accordingly (Welsh Government, 2022). Through reflection I have learned a great deal of reasoning and the effects SDP’s have on fostering capable learners.
During my placement, I embedded open-ended, higher-order questioning techniques into my numeracy lessons to challenge learners’ thinking. For instance, I used questions such as: “Can you explain your method for solving this problem?”, “How do you know your answer is correct?”, “Can you prove it in a different way?”. Similarly, during my data handling lessons I encouraged critical thinking through plenary discussions, asking: “If we collected different data, would we get the same conclusion? Why or why not?”. These questioning strategies encouraged learners to articulate their reasoning, evaluate different problem-solving approaches and apply logical reasoning. Vygotsky’s theory highlights the importance of social interaction in cognitive development, particularly through The Zone of proximal Development (ZPD). Metacognitive development, or ability to reflect and regulate their own thinking is developed through guidance from more knowledgeable individuals. This process promotes independent learning, as learners internalize strategies and gradually apply them on their own (Vygotsky 1978). This is valuable theory that I applied within my classroom by encouraging collaborative learning and scaffolding techniques, which help students develop skills to think critically and independently.
School A implemented a pupil self-assessment questionnaire on a fortnightly basis, enabling students to reflect on the depth and quality of their responses using success criteria and self-reflection checklists. This initiative aligns with research advocating for self-regulation in learning, which enhances metacognitive awareness and builds independent learning skills (Zimmerman, 2002). Through reflection, I recognised consistency in questioning across all lessons is essential, which calls for continual enhancement of my practice which I will carry into my next placement. To develop this area in my next placement practice, I aim to explore additional literature on effective questioning frameworks and engage in professional discussions with my new mentor to ensure my practice aligns with the principles of the Curriculum for Wales.

Conclusion: 
In conclusion when critically evaluating the reasoning and significance of my chosen target from School A’s (SDP), I have gained valuable insights into the role of questioning in enhancing student engagement and deepening understanding. Throughout my placement experience, I was able to implement strategies that aligned with research-based evidence, reinforcing the impact of effective questioning techniques on learning. This enhanced my ability to translate theoretical knowledge into practice while also deepening my critical reflection on evidence-based decision making in education.
When working on the key area of the school’s SDP it provided me with a deep understanding of how school development is a collaborative effort involving all stakeholders. Through observation, seeing how strategic targets are set, implemented and evaluated has emphasised the importance of fostering a school-wide culture that prioritises continuous improvements and professional learning. Additionally, participating in university bridging sessions allowed me to engage in meaningful discussions with peers to further enrich my perspective on school development and instructional practice.
This experience has been instrumental in shaping my professional growth, reinforcing my commitment to reflective practice and continuous development. Moving forward, I will integrate evidence-based approaches into my teaching. This will support deeper learning and ensure that my questioning techniques are used effectively which align with professional teaching standards.
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