Section 1
The Foundation Phase is created on the values of learning through play and is stated in the curriculum it is also the main learning point for children and it is crucial for the development in children’s especially their intellectual, physical, social and emotional skills (Play, Learn, Grow, 2018). 

Self-direct play is described as when a child has the opportunity to play with toys or objects which is chosen by the child themselves instead of being decided by the adult (Hollis Montessori School, 2018). Children use self-directed play during different play types as children need to be able to have the ability to develop their skills, which involve being able to experience self-discovery and overcoming obstacles (Boldenow, 2016).  Rymanowicz (2015) states that adults should support children during self-directed play by observing the children and engaging with them without interfering. This allows the child to engage in learning and examination, which provides opportunities for children to expand their experience. In contrast Play, Learn, Grow (2008) state that adults should support children by interacting with them during play by encouraging, motivating them to develop positive attitude by supporting a child if they are struggling with a type of play or activity. Vygotsky believed that scaffolding is an important role during a child’s development as when tasks are given to the child, the practitioner will test and encourage the child to reach their potential (Flood and Hardy, 2013).  Adults should offer different play choices to children, this gives them the ability to choose the play they’d like to participate in and will want to learn while playing (Department for Children, Education, Lifelong Learning and Skills, 2015). 

Socio-dramatic play is as a type of play where a child participates in make-believe games which includes roles and activities, that have been observed and understood from an adult’s world (Flood and Hardy, 2013). According to Moyles (2007) children observe emergency services such as the police, firefighters and ambulance workers they are then likely to use objects, such as a cardboard box to create a setting and to represent a vehicle. Socio-dramatic play is likely to include family routines such as cooking, cleaning and baby care or a parent’s work position such as nurse, emergency service worker or a teacher (Flood and Hardy, 2013). This form of play involves interaction between two or more children and play develops by children acting out the different characters (Wood, 2013). A variety of Foundation Phase setting have child size furniture such as a cafe or a shop, and smaller scale toys such as dolls house and farm animals which is a small world play (Montessori St Nicholas, No Date). This develops and extends a child’s skills while using socio-dramatic play, as they communicate with others while playing shop or café. 

Sensory play is an activity that encourages a child’s five senses which also includes the less frequently mentioned senses such as movement and stability (Rogers, 2018). According to Tots Play (2018) when a child uses sensory play they gain a greater understanding of the surroundings around them. When a child participates in a activity in the outdoor or indoor environment they are naturally encouraged to use their senses while they explore and investigate different objects in their new surroundings (Education Playcare, 2016). Piaget states that a child’s intellectual development is advanced by sensory play as children learn through age related stages, which can be due to a form of play (Smidt, 2015). The first stage of Piaget’s play is practical play which involves the use of a child’s five senses to explore by playing with different objects indoors and outdoors (Atherton and Nutbrown, 2013). Practitioners should offer young children different forms of play opportunities that allow them to use a holistic development, approach to support all aspects of a child’s development which are physical, intellectual, emotional and social skills (Eash, 2013).  Early years practitioners should understand the importance of play during a child’s development and organise a suitable curriculum and beneficial activities (Play, Learn, Grow, 2008). 

Section 2

Risk and challenge within play is crucial to support children’s resilience as it helps a child reach new limits by participating in different challenges and how to overcome them if they are exposed to potential risks.   Furthermore, the Foundation Phase states that children want and need to take risks emotionally and physically as they develop into young adults which will have a beneficial effect on them, as they will test themselves in different ways and gain experiences of their outcome (Play Wales, 2019). The purpose of taking risks is pushing a child’s boundaries by recognizing possible hazards, assessing different tasks and adapting to the risk that is happening (Wood, 2013). Stated by Moyles (2007) practitioners observe a risk before deciding guidelines and limits which is decided by observed risks instead of supposed risks which is beneficial for the child as the adults will wait aside instead of supervising and discuss how the children cope and self-control. Outdoor learning is a beneficial way for children to take appropriate risks while participating in activities, and the risks they face outdoors have been assessed by a practitioner (Play, Learn, Grow, 2009). However, according to Turner (2018) Foundation Phase setting supervisors are worried about giving children the opportunity to participate in outdoor activities such as climbing frames as it is potential risk, and not being able to play is obstructing a child’s physical development. Children have gained experience from risk as little errors and accidents, can suggest certain security against negatives disappointment for their future and has been connected with their “emotional wellbeing and resilience” (Tovey, 2014). By gaining experience from risk and overcoming tasks children gain a feeling of achievement which supports a child to develop skills and build on their self-assurance and self-worth (Play, Learn, Grow, 2009). 

Risk-taking supports a child by having to trial themselves and extending their knowledge and development skills (Little, 2017). Risk supports a child’s capabilities as without being determined to participate challenges involving risk or injury, they would not learn to walk, crawl or ride a scooter (Pilcher, 2019). Children should be given the opportunity to develop their knowledge of the difference between safety and potential risks and what to do in this situation (Department of Education, 2017). Keyworkers will keep a child safe from serious risk when a child’s circumstances or sense of risk may be dangerous such as climbing a high object above their limits and seeing the child struggling (Brown, 2014). The United Nations on the Right of the child (UNCRC) states that every child has the right to play and this applies equally to children with learning additional needs (Besio, Bulgarelli, and Stancheva-Popkostadinova, 2017). According to Wood (2013) children with additional learning needs are less likely to be exposed to risk while playing, as they might find it a bit more difficult to overcome than other children. Health and safety guidelines in the foundation stage settings have been created to offer a safe place for while avoiding risks that could be potentially dangerous to staff, visitors and children (Health and Safety Executive, 2011). Risk assessments are put into place as it is an Early Years Foundation Stage obligation as it identifies any hazards by placing an appropriate risk assessment, to avoid danger or harm to others (Pre-school Learning Alliance, 2017). 



Section 3
Risk Assessment Details:
	Description:
	Old Macdonald’s Farm Food Sensory Tuff Tray is created for children to explore the different texture that food have. The purpose of this activity is to develop their senses.   

	Location:
	Outdoors at the Family Centre,
Burry Port

	Author:
	Eli Jenkins

	Date:
	7th of January 2019

	Consideration for children with Additional Learning Needs:
	One to one practitioner will provide adequate support for the children with conditions such as ADHD, Behavioural Difficult.

	Applicable Equipment:
	Types of food (suitable for young children 3 years old), plastic tractors, plastic farm animals, farm house,  
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	Ref
	What potentially is this risk?
	Who is at risk?
	What existing control is already in place?
	What are the actions needed?
	Action by whom?
	When should these actions be done?

	1
	Emergency Contacts details and medical information. 
	Child 
Practitioner
	Emergency contact and medical forms to be handed out to parents to be complete.
	Collect the emergency contacts and medical forms before the activity.
	Practitioners
Parent or Guardian
	Before the day of the activity.

	2
	The Weather
	Child 
practitioner
	There are no existing controls in place. 
	Make sure that the children and practitioners have appropriate clothing and shoes.
Child has spare clothing in their bag in case they get wet.
If the weather is nice sun cream must be worn by the children.
	Parents
Practitioners
	On the day of the activity.

	3
	Allergies or Intolerance 
	Child 
practitioner
	Information about a child’s allergies or intolerance should be in the child’s contract of care. 
Sign showing the children how to wash and dry their hands above the sink. 
	Purchasing gluten-free pasta. 
Make sure after the activity that all the children wash their hands in warm water and soap thoroughly.
	Practitioners
	On the day of the activity. 

	4
	Trained First Aiders 
	Child 
Practitioner
	First aid kit checked and up to date.
	Two designated qualified first aiders on hand.
	Practitioners
	Before the day of the activity.

	5
	Outdoor Play 
Slips, trips and injuries (pot holes, sharp objects)
	Child 
Practitioner 
	There are no existing controls.
	Practitioners to carry out inspection for any pot holes and to place a safety fence around it.
Pick up or move any objects and place them in a black bag on the side. 
	Practitioners 
	On the day of the activity.

	6
	High steps 
	Child 
Practitioner 
	There are no existing controls.
	Place a temporary ramp to make it secure for wheelchair users and children to make it an easier access route.
Have an adult to hold a child’s hand when their walking.
	Practitioners 
	Before the day of the activity.

	7
	Children and adult ratio
	Child 
	One adult designated to eight children between the age of two and three.
	Prepare four adults for the activity and a registry checklist of each child that is in their group.  
	Practitioners 
	Before the day of the activity.

	8
	Doors
	Child
	Sign on the outside door to remind the practitioners to close the door. 
	Make sure the doors are closed and the door closing devices are in use to prevent slamming.
Check that all baby gates are closed before going outdoors.
	Practitioners
	On the day of the activity.



Section 4

Gibbs (1988) model of reflection was created on seven different stages and are used for individuals to understand and practice on their self-reflective skills (Brown, 2015). It gives an individual the ability to learn from the things that went well and how to improve the work (The University of Edinburgh, 2019). 

Preparing the risk assessment meant reading through health and safety guidelines and researching to gain knowledge of the different elements, that is essential to include while putting an activity-based risk assessment in place. Observation is an important aspect while planning a risk assessment as a practitioner needs to observe the potential danger that could put a child or adult’s life at risk (Smidt, 2015). The planned activity ‘Old Macdonald’s Farm Food Sensory Tuff Tray’ needed a planned risk assessment as there a different aspect, that needs to be considered when participating in an outdoor activity. The potential risks that could occur outdoors should be assessed by the practitioner before the day of the activity, and the risk assessment completed is important (Play, Learn, Grow, 2009). 

While researching it was stated that exposing children to risk is important as it pushes a child’s limits and make the child feel accomplished and helps develop a child’s confidence. Wood (2013) agrees that exposing children to risk is essential as children reach their limits and adapt with the risk that is happening around them. The planned risk assessment has enabled me to minimise the risk therefore it has given me the confidence to allow children to play and explore uninterruptedly. The activity has a variety of children’s toys that will not put the children at risk, and they can participate in this activity while playing in a group or self-directed as it is vital to include every child in a play activity as no child should not be involved during play. While self-reflecting over my work there are some positives and negatives that I came across. A positive point was linking theorists throughout my work such as Vygotsky’s scaffolding theory as this is linked, with the role of the adult during a child’s development. The child needs the adult to encourage them and support them during different activities and tasks during play (Flood and Hardy, 2013).  Another positive point was researching different elements of a risk assessment to make the activity as safe as possible for the children and practitioners, while still enabling the children to some sort of risk. This gives the children the freedom to participate in the activity and the ability us to stand back and not be anxious. If I had not engaged through a risk assessment I would not have thought of this ability.  However, a negative point is not putting the potential hazard of the outdoor electric cabinet in the risk assessment. This could be potentially dangerous to children as if they had opened the outdoor electric cabinet, but fortunately a member of staff was located to stand beside it to prevent the children any access. 

While researching self-direct play it has development my knowledge and understanding of the importance that it has on a child’s play, and the benefits children develop. Children use this form of play during different play types as they have the ability to develop their skills by having a choice, and being able to self-explore (Boldenow, 2016).  Researching different types of play to gain a better understanding was beneficial as it linked in with preparing a successful risk assessment, as it gave me different ideas of activities that would be ideal to prepare for sensory play. Sensory play can be undertaken in the outdoor environment and is a significant part during a child’s development. (Education Playcare, 2016). This helps the child develop the knowledge and risk of the surrounding around them this is beneficial as the child would feel an urge to touch different objects. A child is happier when not being observed or interfered by an adult as they get to reach their limits of risk while participating in different tasks and activities. According to Play Wales (2019) children need to take risks emotionally and physically as it will benefit them by giving them the ability to test themselves and gain experiences of their outcome in different ways. Play is important during a child’s development and is stated in the Foundation Phase curriculum. It is the most important learning point for children in the foundation stage and is important for a child’s intellectual, physical, social and emotional development (Play, Learn, Grow, 2018).  Risk taking is essential during any form of play as it supports a child to understand the difference between safety and potential risk and it gives the child the opportunity to react if they are in this situation. Pilcher (2019) states that children should be given the change to exposed risk as it gives the child ability to reach their capability of risky challenges such as the ability to ride a bike while being aware the possibility of an injury.  While gathering information it came to my knowledge that risk assessment are created on the information that is gathered after observing the environment that the task or activity is going to participate. Adults should observe potential risks before creating a risk assessment, which gives the adults the opportunity to supervise the children and observe how they use self-control (Moyles, 2007). Play Learn Grow (2009) agrees with Moyles (2007) as they state that the risk children face have been observed and assessed by adults.  There was critique shown as according to Turner (2018) Foundation Phase practitioners are showing concern about giving children the chance to play in the outdoor environment such as using climbing frames as it is a potential risk. It is important that every child has the opportunity to play, and no child is declined this chance because of a disability. However, some children might be less likely to be exposed to potential hazards as it they may injure themselves, and would not be able to overcome the situation, such as falling over the step and having a cut (Wood, 2013). This could then have an effect on a child which would resent them from doing the same activity again. According to the Health and Safety Executive (2011) every Foundation Phase setting has a health and safety guideline that practitioners must follow to offer a safe place to children and adults. This guideline will avoid any form of risks that could be a potential hazard to individuals, and to make parents have a positive feeling of leaving their children at an early years setting. 

Throughout my work there are good and bad points. One good point is linking Piaget (1966)’s theory practical play while discussing sensory play as it is effective during a child’s first stage. Piaget (1966) states that children use their five senses to play by exploring different objects in the surrounding around them (Antherton and Nutbrown, 2013). This states the true importance of sensory play during a child’s development. I could improve my work by researching different play types from Scandinavian Countries as this would give different viewpoints of the guidelines of a child’s play compared to the United Kingdom. Secondly, I could improve my work by researching different theorist’s and their theories and linking them in my work by showing the different opinions or methods they have towards play. To prepare a successful risk assessment I have taken into consideration the advantages and disadvantages off exposing children to potential risk. This has made me aware of the procedures I have had to consider while planning the risk assessment, and the effect this may have on children. 
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