Part 1 Catalytic Leadership 
The Dictionary defines a leader as person who commands a group, country or organisation (Cambridge Dictionary, 2022). However, Wilde (2017) argues that this means people are not given a say and that there is only one leader. Wilde (2017) argues against this as it means that people are not respected or included in the decision-making process, and in education especially, it is important to listen to the views of other professionals, parents and pupils in order to provide good quality leadership. Catalytic leaders are known for having high energy and understand that engaging and motivating the team is the number one priority as a catalytic leader (Oyserman, Elmore and Smith, 2014). Catalytic leaders are empathetic and will take the time to listen to their team whilst also providing constructive feedback, ensuring to take the time and provide an opportunity for parents to talk about their problems, appraisals or concerns by being an approachable and engaging teacher, professional and leader (UNICEF, 2010; Nyberg, 2014).

According to (McDowall-Clark, 2012) a Catalytic Leaders have the ability to lead practice . A Catalyst is defined in the dictionary as something that may lead to a positive change or an agent that provides significant change (Merriam Webster, 2022). Therefore, a catalytic leader can be seen as someone that may introduce positive action in others (UCL Centre for Educational Leadership, 2022). Emmie Bidston a teacher in the Oxford Character Project explains that for teachers who are passionate about improvement but are tight for time, a catalytic approach presents an excellent way to engage with the latest educational research and come up with personal action plans that will impact this change for the better (UCL Centre for Educational Leadership, 2022). 
Catalysts are known to be dedicated to their profession and to help lead development and thinking while having the enthusiasm to impact change (Murray et al, 2012). Catalysts are also excellent at putting new research-based ideas of leadership into practice according to Rob Earrey, Head Teacher of a Primary school (UCL Centre for Educational Leadership, 2022). Furthermore, anyone in education can be a catalytic leader as they make decisions every day that build pedagogies (Eckert, 2022). According to Garvey (2017) teacher leadership can improve teacher retention, build the capacity of school leaders, strengthen the teacher profession, and enable innovative improvements in the running of a school. 
Leadership is of paramount importance to any organisation, as leaders can set the tone for the organisation’s employees (Amanchukwu, Stanley, and Ololube, 2015). The path to leadership in childcare can be markedly different from other professions, however, previous research has identified that for leaders to be effective they must possess skills, characteristics, and traits of effective leadership (Grantham, Caston and Fontcuberta-DiCarlo, 2021). According to Eckert (2022) society needs more Catalytic leaders as they are sustainable and powerful and leadership is not all about them; they are leaders who exhibit confident humility in pursuit of a shared goal. He believes the goal for maximising and effective catalytic leadership is collective leadership of administrators and teachers across the network of schools and focus on that improvement (Eckert, 2022).

The catalytic teacher differs from general learning styles as catalytic teachers are expert teachers within the classroom, with a capability to lead others through their persuasive discourse and while general school leaders are the advocates within all schools when it comes to optimising pupils’ learning capacity, catalytic teachers are the enthusiastic leaders who will get the job done. School Leaders should have the ability to connect with others easily and frequently as a commitment to participate in team activities ensures great leadership (Silva, Gimbert, and Nolan, 2000). According to Boyd-Dimmock and McGree (1995) there are three views of teacher leadership; the first two are known as teacher leaders as managers, and teachers as instructional leaders, and both types of leadership is seen as separate from the teaching role (Boyd-Dimmock and McGree,1995). According to Silva, Gimbert, and Nolan, (2000) the third view of teacher leadership is not confined to a specific role and is not separate from teaching, but is seen as part of day to day work. 

A Great Catalytic leader will ensure to change societal norms and impact others to do the same by engaging with the ethical values of the community or organisation (Baker, 1997: Cited by Bolton, 2022)For a teacher or manager, regardless of status, making changes in the Early Years is possible for all but requires a belief in being able to create change, therefore it may be beneficial to look at the impact that can be made on children’s lives (Michelle Obama: cited in Rodd, 2015). Catalytic leadership doesn’t come from any particular place, it can come from any member of a team according to Reed and Canning (2012) and Rory et al. (2012) who propose a concept of catalytic leadership whereby catalytic leadership is an ability to bring about and inspire change independent of a professional’s position of power. In addition, according to Nicholson et al. (2022; Osgood, 2004). models of leadership tend to describe leadership as something that is cultivated through individuals’ traits or behaviours. 
An effective Catalytic Leader understands that being a leader is about the enthusiasm, dedication, qualities and traits rather than status or title of role (Powers Resource Centre, 2017). Although, according to Jacobs (2008) due to the high demands of regulated and policy orientated education, it is not always easy for teachers to enjoy being a catalytic leader as it demands dedication, time and effort, and may leave little space for personal time and enjoying time with family and friends. Furthermore, implementing change comes more naturally to younger members of staff, although there are early years practitioners who struggle to adapt to change within the education system and prefer their traditional approaches (Jacobs, 2008). They therefore fail to apply catalytic leadership which can affect the development of children as outdated pedagogies will be implemented into the busy curriculum or the the pedagogies that will create more of a positive impact on the children will not be prioritised (Welsh Government, 2021). This can then lead to negative impacts to the system which do not support the rights of the child under the (UNCRC, 2022) where every child is entitled to reach their full potential.  
Catalytic teachers are fully engaged or willing to engage in pedagogical update and renewal and curriculum renewal (UCL Centre for Educational Leadership, 2022). School leaders are constantly trying to find alternative ways to leverage and explore teacher leadership potential in their school such as teacher leaders who are willing to go above and beyond their general duties. Teacher leaders are the type of educators who fall under the motive of potentially taking on additional responsibilities that will help to improve the school community (Antrum, 2016). Bennis (1989, cited in Antrum, 2016) suggests that leadership is the wise use of power although catalytic leaders are failing as principal leadership has not yet demonstrated wise use of power. Understanding the challenging nature of leading and managing within schools and the early years is the key to meet the current complex demands of sociological factors such as social class, poverty, race and ethnicity, gender, disabilities, bullying, and so on (UNICEF, 2022; Saha, 2001). 
According to Whalley (2011) good leadership comes from confidently knowing how to work with children, how to work with parents and carers, how professionals work with other professionals and how to work effectively in a team. There are challenges within education such as leaders who have set methods of working and are stuck in their old ways. Leaders who refuse to act on this and do not like change will cause stagnation within education (UNICEF, 2022). Practitioners who are more interested in status and look at qualifications as a form of status, will not be able to address the current sociological issues and meet the needs of pupils, for example pupils can remain undiagnosed with serious additional learning needs and their needs may not be met mentally or physically (Iolo Williams, 2013), and this shows a lack of empathy and respect amongst the team and the community around them (Whalley, 2011). 
As a professional it is important to appreciate and respect different viewpoints and values. This will not only improve practice but will gather enough information to understand the best way of doing things, which leads to a successful outcome and to understand how to deliver the highest quality pedagogies, that get the best experiences and outcomes for children for them to be the best possible individual they can be, and thrive (Welsh Government, 2021). Therefore, in order for catalytic leadership to flourish it is important for a school manager to create an environment which promotes and rewards empowerment (Terry, 2000), and according to Wilde (2017), catalytic leadership is about everyone working together and having different views. It is not just one leader, catalytic leadership is about all leaders taking responsibility and it is not always the designated manager that is the catalytic leader according to the new curriculum for Wales (Welsh Government, 2021). 
According to the United Nations Convention on the Rights of the Child (UNCRC, 1989) catalytic leadership is about sharing value across all leaders and professionals in Wales (UNICEF, 2017a). However, as Wilde (2017) suggests, leadership has been defined as something that is taught and that people aspire to but is difficult to reach within society. As a society we have made leadership about changing the world. If we don’t the world will continue serving the elite, politics will remain un-reachable, arts and culture will be only available for the privileged, and it will not be possible to unlock society’s full potential (Mulford, 2003). People have not been taught to be leaders but to be workers within society by being told to follow the rules and never question them.  Catalytic leadership can break this cycle by implementing better pedagogies and ensuing children have a voice on policies and procedures in schools that support leadership, as Catalytic leaders now know more about how people learn, have more ways to support leaders and professionals and also have more tools to deliver instruction (Eckert, 2022). Now more and more children are recognised with ALN, and professionals are questioning the curriculum and how it needs to be carefully evaluated to ensure the correct and most important pedagogies are implemented within education (Mulford, 2003; Powers Resource Centre, 2017). However, in education, there has been such a drive to produce ‘extraordinary leadership’ that teachers are made to believe they do not have the potential to amount to such high expectations. Energy is wasted admiring the amazing work other professionals have done instead of concentrating on how to improve current sociological and political leadership issues, although more and more people are more capable than they are able to see (Powers Resource Centre, 2017; Wilde, 2017). 
In conclusion Catalytic leadership is a valuable approach in Education, which is needed to impact positive movements and change in School. Catalytic leadership is a valuable approach to empower teachers to be innovative and to encourage positive change. It challenges teachers to show initiative  and to allow new ways that will support the needs of young children and their rights. It can be challenging for the education system and many educational leaders are stuck in old controlling and top-down methods of leadership in schools although the Welsh Government and professionals need to work together to implement new pedagogies that support the needs of all children and challenge ACE’s. With restricted time and a full curriculum, there are pressures on teachers, and although young teachers are less experienced and maybe less confident, they may be more open to change, therefore ultimately young children in Early Years settings will experience more innovative teaching and will see a model of leadership which is empowering and collaborative to learn from.   











Part 2  The Children’s Commissioner for Wales (Cut 500 words). 

The Welsh Government have been considering the Convention of the Rights of the Child (UNCRC,1989) in the heart of everything they do since 2004 when the UNCRC was formally adopted as the foundation of all policies linked to children and young people (Welsh Government, 2019a). The United Nations Convention on the Rights of the Child (UNCRC) was created in 1989 as an international agreement that highlights the rights of the child, by protecting and promoting as well as supporting the rights of the child (The Welsh Government, 2019a). Over the Years the UNCRC has implemented and developed rights that highlight the needs of children in every aspect of their lives (Unicef, 2017a) and The Convention today has become the most widely known human rights act in history (UNICEF, 2022).

Social Services for Wales and Early Years Professionals (EYP) have followed the UNCRC since 1998 as it provides a child-centred framework for the development of children’s services (Truly Scrumptious, 2004) and that is why the UNCRC is at the centre of everything EYP do (Welsh Government, 2019a). Furthermore, in 2004 the UNCRC was set as the foundation to all EYP decision making and the foundation for all policy making in schools and Early Years (EY) settings (Welsh Government, 2022b).
Since the rights of the child were established in 1989, dedicated children’s rights champions across the world have promoted and attempted to ensure the influence of the rights within government and society. The role of the Children’s Commissioner for Wales was created in 2001 to hold the Government to account on their child’s rights record (Welsh Government, 2022a). The legislation was the first piece passed by the Welsh assembly government, and in Wales ten years later in 2011 it became law for Welsh Ministers to have regard’s for children’s rights when exercising their functions (Welsh Government, 2022d).  
As Children's Commissioner for Wales, it is the current commissioner Rocio Cifuentes’ job to promote and protect children's rights in Wales. Previously it was Sally Holland, the previous commissioner, making sure that they're at the centre of policymakers' minds when they make decisions that affect children and young people (Welsh Government, 2022d; Freud, 2022). 

The first children’s commissioner in Wales, Peter Clarke, published the Clywch report in 2004 (Clarke, 2004) which documented a major investigation into child abuse in a South Wales school. The Clywch report investigated abuse and there were concerns raised about the drama teacher, John Owen at Ysgol Gyfun Rhydfelen (Hannaby, 2006). The Clywch report set out a list of 31 recommendations that professionals should use within their practice to minimise risks to children in the future (Hannaby, 2006). Although, Plaid Cymru’s Spokesman Janet Ryder expressed concerns that 13 of Wales’ 22 Local Education Authorities had not yet met the key recommendations within the report. Janet Ryder suggested that 13 out of 22 Local Education Authorities had not yet provided school governing bodies with clear guidance on how to support children against harm, setting out how to blow the whistle on suspected abuse within schools (Hannaby, 2006). 

However, in Education children’s rights have not always been listened to, in particular before 1989 (Welsh Government, 2022c). According to Douglass (2019), leadership may be needed to strengthen areas professional development to bring children’s rights forward in the early years. When working with children, Early Years Practitioners (EYP) have a responsibility to follow the guidelines of the UNCRC when safeguarding children under the Social services and Wellbeing Act 2014 (UNCRC, 2022). In addition, the All Wales Child Protection Procedures (2008) became the foundation of the current Wales Safeguarding 2019 Procedures from the Welsh Government (2022c). This Safeguarding procedure protects and supports a child’s mental health, play, poverty, the school council, super ambassadors scheme and student ambassadors scheme and of course children’s rights (Welsh Government, 2022c). 

Wales is the only UK nation to have made the UNCRC part of its domestic law through 
the Rights of Children and Young Persons (Wales) Measure 2011 (CITATION), which provides guidance on children’s rights and ensures professionals implement this in everything they do. The Children’s Rights Impact Assessment (CRIA) was created to ensure The Welsh Government and its ministers are following the guidance and the CRIA are multiple assessments on how policies may impact a child’s Rights (Welsh Government, 2022b)

Ironically, Children’s Commissioners in the UK do not legally answer to children but to the state and they were created under legal and political procedures which do not include children. However, it is clear that they were intended to represent children in Wales as the Welsh Government describes the role as ‘Children’s Champion’ ensuring children get their voices heard by the government and pushing the government to do more to ensure children are thriving. (Rees and Williams, 2016). The Welsh Commissioners have oversight and monitoring in relation to advocacy, whistleblowing and complains (Rees and Williams, 2016). Each commissioner is required to engage with children in schools and make them aware of the commissioner’s role, so they are able to understand and seek children’s views within the commissioner’s remit (Rees and Williams, 2016). Although, according to the UNCRC (2022) young children aren’t able to understand these concepts and professionals may have issues simplifying the complex terminology within the Welsh Government services, interventions and decision-making processes (Barrance, 2019). 

A 2018 research report undertaken for the Welsh Government ‘Beth Nawr’ (Barrance, 2019) stated that in the qualitative phase of the report, a number of children and young people told the Commissioners team that there were topics they wanted to learn more about at school, and open-ended questions allowed the children to respond in more depth. Some wanted to explore one of the subjects more as they enjoyed it, and some said they struggle with maths and that it could be delivered in a simpler way. Some children expressed that they want the opportunity to more creative with more art in the curriculum. (Barrance, 2019). 
According to the NSPCC (NSPCC Learning, 2021), schools in the UK have a statutory requirement and responsibility to protect children from abuse as professionals play a vital role when safeguarding children (NSPCC Learning, 2021). Professionals should create an environment where children are taught to speak out if they have concerns about the safety of themselves or another child’s safety (UNCRC, 2022). Children should feel confident enough to respond to safeguarding and child protection concerns, and professionals should feel confident enough to be able to recognise safeguarding concerns and then respond to safeguarding where the child is at risk (NSPCC Learning, 2022). 

Whilst time has changed and attitudes have changed, there is no place for physical punishment in a modern Wales (Welsh Government, 2022e) and this is supported by the children’s act 1989 and care standards act 2000 (UNCRC, 2000). Sally Holland who was the Commissioner for Wales between 2015-2022, declared when she was appointed that she would ‘work to give children the same protection in the law as adults’ (Children’s Commissioner for Wales, 2022b) and she campaigned to make the physical punishment of children illegal in Wales, which became law in 2020 (Welsh Government, 2020). 
 Sally Holland is a registered teacher, social worker and early years professional (Children’s Commissioner for Wales, 2022a) and her research interest consists of child and family work, and also child and youth involvement and children’s rights (Cardiff University, 2022). Sally Holland has promoted child and youth involvement in research and policymaking and since then has opened a research centre, The CASCADE social care research and development centre, and expresses the importance of public involvement (Children’s Commissioner for Wales, 2022). Sally Holland has initiated a review of effective interventions to improve outcomes for looked after children. 

The Children’s commissioner for Wales between 2008-2015, Keith Towler, took over after Peter Clarke and during his time as Commissioner he published a number of reports on child protection, child trafficking, looked after children, young people with disabilities and play (Welsh Government, 2022f). Towler published  the findings of a study on child trafficking in Wales in 2009. Conducted by ECPAT UK, it focused on the concerning findings and evidence base for unfortunate incidences of child trafficking in Wales. It examined the levels of awareness of child trafficking issues among social services and voluntary sector organisations explored how identified cases of child trafficking have been dealt with by social services and the extent to with local authorities promote co operation between statutory bodies (Children’s Commissioner for Wales, 2022b).

Evidence found that there were 32 Child trafficking issues involving either social services, the police and other sectors which involved children as young as 3 years old (Children’s Commissioner for Wales, 2022b). Keith Towler Wrote these reports to help shift disbelief so that practitioners would start working together to ensure every child in Wales is protected and safeguarded (Children’s Commissioner for Wales, 2022b). The report recommended for the Children’s Commissioner for Wales to take relevant training, to task the Welsh Government to convene an all-Wales group on trafficking to collect and disseminate relevant data  and monitor trends. The report then goes on to recommend that all local safeguarding children boards should implement the safeguarding of children who may have been trafficked (NSPCC, 2022). 

According to Family Law Week (2012) Keith Towler also reported on independent professional advocacy for looked after people and young children. The key findings in the report were a lack of clarity and consistency about the way services are commissioned in Wales, with no annual or systematic inspection or regulation of the service and a lack of strategic leadership by the welsh Government (Family Law Week, 2012). Additionally, according to The Welsh Government (2020), Keith Towler severely impacted children’s rights and shifted their rights to what they are today in Education.

All of the children’s commissioners for Wales over the years have worked with the Welsh Government to create school councils to ensure children have a voice, with free school meals and breakfast in Primary school’s which falls in line with the commitment to thew right to be healthy (Welsh Government, 2019c). The Right Way was published by the Commissioners in Wales in which ensures that practitioners and EYP in Wales ensure to prioritise their rights in the hope to improve all aspects of a child’s life (Children’s commissioner for Wales, 2021). Therefore, this approach to eduction ensures to always put the rights of the child first as they are accountable for outcomes that could possibly affect a child’s life, longterm (The Welsh Government, 2019c).
Greta Thunberg is an inspirational activist for the environment and global change. It is known that over 1.4 million young people from around the world took part in climate strikes in 2019 (The Welsh Government, 2022c). This collective action was driven and led by young people who demanded to have their voices heard on an exceptional scale, and children were able to do this in part by accessing their rights to expression and association through the internet (Sims et al, 2014). Another powerful movement includes the #metoo movement, which is known to be the Catalyst for an Estyn report into peer on peer sexual harassment in Welsh schools (Welsh Government, 2019b) for safe internet day having the theme of respect and relationships. This in turn has strengthened the need for high quality relationships and Sexuality education and how to keep safe in which let to the Welsh government to take action to prevent sexual harassment (Welsh Government, 2022c). Digital connectivity has known to help break down some of the barriers that young people may have faced in taking part in such movements in the past due to their location or family circumstances for example the family might live in poverty or if the parents don’t have the time to help the child understand how to do such tasks (Welsh Government, 2022b). 
The Welsh Minister for Social Justice Jane Hunt says that it is important that the next Commissioner for Wales has the life experience and also knowledge and understanding to ensure all values and views ensure to shape a brighter future our children so desperately need (The Welsh Government, 2022d). According to First Minister Mark Drakeford, the current role is an important one as it will shape the future for a generation of children who’s lives have been negatively impacted by the coronavirus (Welsh government, 2022d). Rocio Cifuentes, the newly appointed current commissioner, has pledged a commitment to all children across Wales to ensure their voice, views and their future is at the heart of everything they do (The Welsh Government, 2022d). Children’s rights are known to be more prominent as due to the role of the commissioner and the inclusion of the UNCRC into Welsh and law Policy however more Action needs to be taken by the Welsh Government, EYP and the Commissioner in Wales  to ensure all values and views will shape a brighter future for all children. 



























Part 3 Poverty 

There are many Sociological issues that may challenge and face individuals in The Early years such as Poverty (Welsh Government, 2021b). According to the Joseph Rowntree Foundation Poverty is when an individual’s income doesn’t cover the basic resources an individual or family needs (Joseph Rowntree Foundation, 2022).  The World Bank (2022) describes poverty as a situation individuals want to escape, therefore poverty is a call for action for the poor and the wealthy alike. Poverty is a call to change the world so that everyone has shelter, enough food to eat a healthy lifestyle, access to health and a happy and comfortable environment which corresponds with section 12 of the UNCRC which has taken an holistic approach to ensure every child has the right to live free from poverty (Poverty and Inequality Commission, 2019).

According to the Joseph Rowntree Foundation (2007) children who grow up in poverty and disadvantage are less likely to succeed at school and later in life. This will then in turn affect their future and that of their own children (Welsh Government, 2015). To address this issue in 2015 the Welsh Government proposed addressing the attitudes and experiences that may lie behind social differences within education through their Poverty Strategy (Welsh Government, 2015).

According to Children in Wales (2021) The number of families that live in poverty is increasing, and when there’s not one parent working in the family this will put the family further at risk of poverty impacts such as poor health, not having a safe place to play, and missing out on impactful experiences (UNICEF, 2017b). Tackling Poverty has been a Challenge according to the Senedd as more that 1 in 5 people in Wales currently live in poverty, which was 710,000 people and 186,000 children in 2018 or 23% of the population.  In 2020 According the Welsh Government, those in poverty have increased by 8 percent in the last three years to an increase of 31% of the population (ITV, 2021). 
 
Although, not all children living in poverty have negative outcomes (Child Poverty Action Group, 2022). Gifted children from deprived families begin school on a par with gifted children facing least deprivation. However, in 2015, only 33% of pupils receiving free school meals obtained 5 or more good GCSE’s compared to 61% of other children (Child Poverty Action Group, 2022) and this is an important consideration as GCSE’s are promoted as the foundation for young people when creating their successful lives (The Uni Guide, 2022).

Therefore, ensuring these children get the attention and motivation they need to understand that they can do whatever they put their mind too regardless of sociological issues could help to improve outcomes and break the poverty cycle. (Mariga, McConkey, and Myezwa, 2014). Inclusive teachers tend to succeed more in education as every child feels as if they have an equal opportunity as everyone else).

Growing up in poverty has a huge influence on the lives of children from birth through the early years and beyond (Welsh Government, 2021b). According to To the Welsh Government’s Child Poverty Strategy (Welsh Government, 2015) child poverty in Wales is still too high, therefore the state has tried to set out goals and visions for Wales with children’s rights at their centre, by following the UNCRC. The strategy has begun to implement change in Wales following other policies that tackle inequalities such as the Senedd Tackling Poverty Action Plan and Flying Start services and Intervention including the strategic guidance for EY Professionals (Welsh Government, 2012b).

According to the Welsh Government (2019c) when children are socially aware that they are living in poverty they can develop Adverse Childhood Experiences (ACE’s). According to the Poverty Prevention Action Group (2022) poverty can make children feel worried, excluded, constrained, embarrassed and conflicted, and this can lead to children feeling bullied and judged and that they won’t have the same opportunities as others such as school trips. Therefore, it is important to ensure children are able to get help with funding towards school trips so that they can enjoy the same experiences and the school also offer a free packed lunch for every child that is on free school meals (Bellis et al., 2018). Furthermore Children who are affected by ACE’s are more likely to suffer from emotional disorders such as anxiety and depression, loss of appetite and sleep deprivation which effects their overall performance (NSPCC, 2022).

Adverse Childhood Experiences are stressful or traumatic experiences that occur before the child is 18 (Centres for Disease and prevention, 2022). These experiences effect a child long term such as Poverty, physical and mental abuse and bullying (Liverpool CAMHS, 2022). In order to remove ACE’S from Schools, Professionals needs to understand that early intervention is key when helping children understand their own emotions and to develop practical social skills (Centres for Disease Control and prevention, 2022). The key point is that early intervention starts in the home, therefore delivering a calm happy comfortable environment will ensure the children feel comfortable to be themselves and to flourish (Welsh Government, 2019d). 

Flying start is a high quality early years intervention to reduce poverty rates and ensure all children get a fair chance in school by building their confidence through praising and supporting children (Rees and Williams, 2016). Early intervention is the key to reducing the impacts of ACE’s by acknowledging issues and working together to resolve issues before they become irreversible. The children of the next generation can then be protected from the long term effects of poverty and this can create equality for children in school’s and in their daily lives (Poverty and Inequality Commission, 2019). 

According to the Equality Act 2010, children should be protected from all types of harassment and discrimination within a setting, protecting a children’s rights along with their social and emotional wellbeing and this in turn encourages equality by aiming to reduce socio-economic equalities (Equality Act, 2010). This in turn creates an opportunity for settings to create their own policies and procedures in addition to The Education Act, 2002 (UNCRC, 1989). However, there is no Obligation for schools to record signs of ACE’s, which means without the information being recorded it is unlikely that the school is tracking and evaluating performance of support (Child poverty action group, 2022). 

In order for children to be protected from poverty and ACE’s, The Welsh Government decided to take action and developed the Flying Start flagship Early Years Programme in 2012. The Flying start Programme is for families with children who are under 4 years of age and is targeted in the deprived areas in Wales (Welsh Government, 2012a), and The Flying Start strategy supports the vision for Children in Wales to have their needs met under the UNCRC which is embedded into the law in Wales (UNCRC, 1989). 
Flying Start is one of the Welsh Government’s top priorities and it aims to ensure that children and their families will benefit from flying Start Programmes. At the start of the roll out in 2012 there were 18,00 children benefitting from the program which doubled to 36,000 children during the course of administration and an additional 55 million revenue funding and 6 million capital has been made available by the Welsh Government for schools over the next three years. The programme aims to make a decisive difference to the life chances of children under the age of four, through four key elements; parenting support, free quality childcare, health visitor support, and support for early literacy and in 2012 an element of outreach work was included (Welsh Government, 2021a).

According to the Senedd and the Royal College of Speech and Language Therapists, children living in poverty are more likely to suffer from language delay and due to Flying Start there has been significant progress in Wales on language development. The Senedd is concerned, however, that there are still many individuals who aren’t able to access support from Flying Start as there are many children that are still entering schools without the skills they need to start the foundation phase, such as speech, language and communication skills (Welsh Government, 2022b). 
However, evidence collected by the Welsh Government has called for greater flexibility and a broadening of the Flying Start programme questioning the narrow geographical basis for delivering resources (Senedd, 2021). In addition to this, the Welsh NHS confederation has told the Welsh Government that more flexibility and funding is needed to be given locally for children and parents to use the Flying Start program as the current program does not enable health boards to meet families’ needs at all times due to where they live (Senedd, 2021).    
Public Health Wales explained to the Welsh Government Committee that while the rates of poorer outcomes are higher in certain populations, individuals and family members with the same level of disadvantage will also be present in larger numbers in communities where Flying Start is not available. The flying Start Programme has the potential to create a different sort of inequality where families that are desperately in need of support don’t get the same access, therefore what needs to happen is a more flexible approach to resource targeting and more areas with access to the Flying Start scheme (NHS Wales, 2022). According to Amy Mcnaughton of Public Health Wales, there is a real difference between what’s available in Flying Start areas and other areas, and that there is a huge difference in school readiness (NHS Wales, 2022).
It is hoped that a revised new approach piloted recently may spread the benefits of Flying Start and reduce the inequality of growing up in poverty further. According to Blaenau Gwent’s children’s services manager Ceri Bird, in 2020 a new Flying Start model has been tested in Cwm where part of the village qualifies for flying start support and the other half doesn’t (McAdams, 2022). She explains that the new model brought the community together and was an ideal base when testing the new way of working (McAdams, 2022). Ms Bird says that Wales could become the first region to have blanket Flying Start coverage and the families in the community would not be discriminated or refused support for the area they live in (McAdams, 2022). 

There are procedures in place and legal frameworks that help to manage the impact of poverty as discussed such as Flying Start, free school meals and breakfast, funding for schools and parents, as it is seen that the impact of poverty can be balanced by the setting that the child attends school as this is where they spend most of their time (Welsh Government, 2019c)  therefore ensuring children have the basic necessities needed to thrive is equal to a school’s legal duty of care to provide children with a safe and positive environment  (UNCRC, 1989; Welsh Government, 2015).  
In conclusion, poverty is still and issue in Wales which has the worst poverty rates in the UK. Poverty can lead to lower educational outcomes which can affect a person’s life choices and can cause issues for the next generation to come. As a result of poverty, there are many childhood experiences that can cause ACE’s in children’s lives. This in turn effects children’s lives long term. This evaluation of interventions and services has shown a perspective and understanding of how the Welsh Government have tackled poverty issues up to now including Flying Start, good quality education, free school meals and breakfast,  funding and so on. The Welsh Government’s plan to tackle poverty issues in Wales have been discussed and how Flying Start is attempting to support the Whole of Wales with poverty issues for all children 0-4, although The Welsh Governments interventions and services are not always ‘for’ the child in terms of support as they are for the Government. Flying start has high success rates but there is geographical inequality therefore a more comprehensive coverage to support all those families in need will eventually improve the outcomes for all children. 
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