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Research Context
The aim of this assignment is to research the learning experiences within a reception class during enhanced provision. The school will be referred to as School X in line with British Educational Research Association (BERA,2018) guidelines to keep all information anonymous. School X is based in the Vale of Glamorgan South Wales, there are 700 pupils on roll aged from 3-11 years. 

The research conducted is based in a reception class of 24 learners, School X has 3 classes per school year and the enhanced provision is shared across the whole 3 classes. Each class has access to outdoor provision, role play, creative area, Maths provision, literacy provision and which is changed for each topic to enhance learning experiences. 

In the context of early years education,  enhanced provision focuses on creating enriched learning environments to support learners development and learning outcomes. The foundation phase framework (Welsh Government,2015) state that enhanced provision focuses on creating enriched learning environments to support children’s development and learning outcomes. This involves activities designed to stimulate curiosity, creativity and critical thinking, as well as opportunities for social interaction and play-based learning. 

In addition to this statement, During an Estyn (2015) inspection one of the recommendations for school X was to provide more opportunities for learners to make choices on how they wanted to learn and ways in which they learn through enhanced provision. 
With this recommendation in mind, it could be argued if learners have the opportunity to have free choice of enhanced provision will it impact other areas of progression because the learner could potentially choose the same area of provision every school day. This argument informed the decision to conduct the research to offer valuable insights into the effectiveness of tailored educational environments for learners, identifying best practices, implementation of the curriculum for Wales (Donaldson,2015) and to enhance educational outcomes.

Literature review  
[bookmark: OLE_LINK13][bookmark: OLE_LINK14][bookmark: OLE_LINK21][bookmark: OLE_LINK22]This literature review is based on the research topic of the learning experiences in the reception class during enhanced provision. It will consist of a discussion of literature that relates to the research. 

Enhanced provision in the reception class represents a pedagogical approach aimed at optimizing early years foundation stage (EYFS) education through enriched learning environments (Department for Education,2008) In addition to this enhanced provision in the reception class holds a particular significance within the framework of the Welsh Curriculum (2015), which emphasizes experimental learning, child led exploration and holistic development. 

 Research suggests (Taylor et al, 2015) that participation in enhanced provision within the Welsh Curriculum positively influences children's learning outcomes, as evidenced by improved literacy, numeracy, and well-being indicators particularly in EYFS (Smith & Brown,2019) By aligning with the principles of the Welsh Curriculum and providing a supportive and inclusive learning environment, enhanced provision contributes to the attainment of key learning outcomes and the promotion of lifelong learning skills among young learners in Wales (Welsh Government 2018).

Within the context of the Welsh Curriculum, Vygotsky's socio-cultural theory (Cole,2018) underscores the importance of collaborative learning and social interaction in a learners development. Enhanced provision environments align with this perspective by fostering peer collaboration, dialogue, and co-construction of knowledge, in accordance with the collaborative ethos of the Welsh Curriculum (Donaldson,2015).

The Foundation phase is the developmental statuary curriculum for 3 to 7 year olds in Wales (Welsh Government 2015). It is based on the principle that early years provision should offer a complete foundation for future learning through a continuous developmental appropriate curriculum (Welsh Government,2018) . According to Smith and Brown (2019)  following the correct practice will bring more consistency and continuity to children’s education at an important period in their development. 

The Foundation phase guidance (Welsh Government 2015) places emphasis on children’s learning by participating in practical activities. According to Welsh Government (2008) educational settings are required to provide learners with access to indoor and outdoor provision that are fun, exciting, stimulating and safe to promote children’s development and natural curiosity. In addition to this Waters (2016) believes that learners should be given opportunities to gain first hand opportunities through play and active involvement rather than formal education and completing work within books. Although the Foundation Phase policy (2015) requires that there must be a balance between structured learning through child led activities and those directed by practioners. 
The Welsh Government (2018) suggest that the learning opportunities should encourage learners to be creative, imaginative and places the child at the centre of learning. In addition to this statement Piaget's constructivist theory (1976), which emphasizes active learning and hands-on exploration, resonates with the pedagogical approach advocated by the Welsh Curriculum. Enhanced provision practices, rooted in constructivist principles, empower children to construct their understanding of the world through first hand experiences, reflective inquiry, and meaningful engagement with their environment.

The importance of teacher practices in the effective implementation of enhanced provision cannot be overstated. Skilled teachers play a pivotal role in creating meaningful learning opportunities that cater to the diverse needs of children in reception classes (Jones & Smith, 2020). They must possess a deep understanding of child development, pedagogy, and curriculum content to design activities that promote holistic growth (Smith & Brown,2019). However, while acknowledging the significance of teacher practices, it's crucial to recognize the challenges and limitations they face. Time constraints, limited resources, and varying levels of support can hinder teachers' ability to fully implement enhanced provision (Johnson,2018). Additionally, the effectiveness of teacher practices may vary depending on contextual factors such as school culture, community demographics, and policy mandates. Therefore, ongoing professional development and sustained support systems are imperative to empower teachers and maximize the impact of enhanced provision on children's learning outcomes (Johnson & Wilson, 2018).

Case Study 
[bookmark: OLE_LINK9][bookmark: OLE_LINK10][bookmark: OLE_LINK11][bookmark: OLE_LINK12]Case study research stands as a foundation in qualitative inquiry, providing researchers with a powerful tool to delve into complex phenomena within their natural context. Priya (2020) emphasizes its widespread use, attributing its popularity to its ability to capture rich and detailed insights. This sentiment is resonated by Yin (2014) who defines case study as an inquiry deeply embedded in real-life situations, highlighting its contextual relevance. Gall et al. (1996) further underscore the depth of understanding attainable through case study research within natural contexts, emphasizing its capacity to unpick complex phenomena.

In a case study, researchers employ multiple data collection methods, including interviews, observations, document analysis, and participant observations (Priya, 2020). The combination method was used during the data collection of this research project, using observations and interviews with practioners provided the research with very detailed information. This methodological diversity facilitates a comprehensive exploration of the research topic, as each method offers unique perspectives and contributes to the richness of the findings (Robson,1993). Thomas (2011) supports this concept by advocating for the triangulation of data from different sources, which enhances the comprehensiveness and validity of the study. Simmons (2009) further accentuates the multifaceted nature of case study research, emphasizing its ability to capture the uniqueness of a subject from multiple angles.

While case study research offers numerous advantages, such as providing detailed insights into complex cases and facilitating a deep understanding of real-life situations (Stake, 1995), it is not without its limitations. One notable disadvantage is the potential for researcher bias and subjectivity, as the researcher’s interpretations and perspectives may influence the findings (Merriam, 2009). Additionally, case studies are often criticized for their limited generalizability, as findings derived from a single case or a small number of cases may not be applicable to broader populations or contexts (Yin, 2014).

Despite these drawbacks, the benefits of case study research in education are substantial. Merriam (2009) highlights its utility in examining specific educational programs, practices, or individuals to gain insights into teaching and learning processes, policy implementation, and learner outcomes. Furthermore, case studies allow for the exploration of complex educational phenomena in their natural context, enabling researchers to uncover underlying mechanisms and processes that contribute to student success (Gall et al., 2005).

while case study research presents both advantages and disadvantages, its versatility, depth, and contextual relevance make it a valuable approach for exploring complex phenomena in education and beyond (Priya,2020). By using diverse data collection methods and triangulating findings, researchers can mitigate potential biases and enhance the validity of their conclusions. Ultimately, case study research holds immense potential for generating actionable insights that inform educational practice and policy development (Merriam,2009).

Research Methods

During the inquiry stages of the research project, the use of both observation and interview methods were key tools. According to Creswell (2014), the use of observation and interview methods supports the understanding of human behaviour, social dynamics, and various phenomena across diverse fields of study. The method aligns with the theory of Triangulation, which is often employed in research methodology to achieve a more comprehensive understanding of the phenomenon under study (Denzin & Lincoln, 2018). Triangulation involves the use of multiple data sources, methods, and theories to validate findings and enhance the reliability of research outcomes. In support of this, Patton (2015) believes that using both observation and interview techniques offers researchers a more comprehensive understanding of the subject under study, allowing for a deeper exploration of complex phenomena and contributing to the richness of research findings.

Observation
[bookmark: OLE_LINK27][bookmark: OLE_LINK28]During the observation stage of the inquiry, meticulous attention was directed towards 24 reception learners of mixed abilities, encompassing a balanced representation of both genders, within the enhanced provision areas both inside the classroom and outdoors. In addition to this Johnson & Onwuegbuzie (2004) believe that using a diverse range of participants reduces the risk of bias and enhances the validity of findings. The different aspects of the observations add different perspectives and experiences to a more comprehensive research topic, by strengthening the credibility of the study.

 The objective was to ensure a comprehensive understanding of the children’s behaviours and interactions within varied contexts. 

To mitigate potential biases and ensure systematic data collection, an observation schedule was rigorously employed (Appendix 3). The observation schedule gave the inquiry structure and gave a broad observation opportunities. According Cohen et al (2007) By outlining specific behaviours, events or variables of interest, observation schedules help researchers stay focused on relevant aspects of the phenomenon under study. Cohen et al (2007) further suggests that observation schedules prevent researchers from being overwhelmed by irrelevant information and ensures that data collection is aligned with the research objective. Additionally, contradictions may arise from methodological preferences, Denzin et al (2018) advocates for a more flexible and reflexive research approaches that allow the researcher to explore  more diverse and contextual nuances and believes that the use of a observation schedule can create the research to rigid. Although Cohen et al (2007) prioritizes structured and standardized data collection methods to enhance reliability.

While it's acknowledged that the presence of an observer can influence children's behaviours, it's essential to critically evaluate the extent of this influence and its implications for research validity. As highlighted by Pellegrini and Blatchford (2000), the Hawthorne effect, where individuals modify their behaviour due to the awareness of being observed, may not be as pronounced in young children as in adults. however, recent research by Smith and Cheyne (2019) suggests that the presence of familiar adults, such as teachers or caregivers, may mitigate the Hawthorne effect, as children may feel more comfortable and less self-conscious in their presence.

However, despite efforts to minimize observer bias, researchers must remain vigilant about their own biases and preconceptions. While reflexivity, as advocated by Denzin et al. (2018), is essential for acknowledging and addressing these biases, it's crucial to recognize that complete objectivity may be unattainable. As argued by Hammersley (2013), researchers inevitably bring their own subjectivities and interpretations to the research process, shaping the way data is collected, analysed, and interpreted.

Furthermore, the dynamic nature of observation in educational settings adds layers of complexity to bias mitigation. As noted by Corsaro (2015), children actively construct their social realities through interactions with peers and adults, which may vary depending on contextual factors such as classroom dynamics and teacher-child relationships. Therefore, while reflexivity is valuable for understanding the researcher's perspective, it's equally important to consider the multifaceted nature of children's behaviours within their socio-cultural contexts.

Interview
Conducting interviews with the class teacher of the reception class serves as a valuable component of the data collection process, providing insights into the classroom dynamics, teaching strategies, and the individual needs of the children (Bogdan & Biklen, 2006). These interviews offer a complementary perspective to direct observations, allowing researchers to contextualize observed behaviours and interactions within the classroom environment.

[bookmark: OLE_LINK39][bookmark: OLE_LINK40]During the interviews, open-ended questions (Appendix 4) were utilized to encourage the class teacher to share their perceptions, experiences, and knowledge related to the children's behaviours, social interactions, and academic progress during enhanced provision (Creswell, 2013). By employing open-ended questions, there was an opportunity to capture the richness and depth of the teacher's insights, fostering a more nuanced understanding of the classroom dynamics. In contradiction to the strengths of open ended questioning Braun and Clarke (2006) argue that analysing responses to open ended questions can be subjective, leading to varying interpretations of data and potentially affecting the reliability and validity of the findings. 

[bookmark: OLE_LINK37][bookmark: OLE_LINK38]Furthermore, interviews with the class teacher also served as an opportunity to establish rapport and collaboration (Merriam & Tisdell, 2015). Building a trusting relationship with the teacher facilitates the exchange of information and enhances the validity of the data collected. While building rapport with the teacher through interviews can facilitate collaboration and data validity, Merriam & Tisdell (2015) believe that there are potential contradictions to consider. Tourangeau & Yan (2007) believe that teachers may provide responses that align with perceived expectations, rather than their true experiences or perspectives. In relation to this Denzin & Lincoln (2011) suggest the power dynamics between both teacher and learner may influence the information shared during interviews. 

Interviewing classroom teachers about enhanced provision in class presents both opportunities and challenges (Braun & Clarke,2006). While teachers offer valuable insider perspectives and rich contextual insights into the daily dynamics of the classroom, the process is susceptible to various biases. Social desirability bias may lead teachers to present a favourable view of enhanced provision, potentially masking any shortcomings or limitations. Additionally, confirmation bias and observer expectancy bias could inadvertently shape the framing of questions and interpretation of responses, potentially skewing the data collected. Despite these challenges, interviews allow for in-depth exploration and clarification, enabling researchers to uncover nuanced insights into the impact of enhanced provision (Tourangeau & Yan, 2007). However, researchers must remain vigilant in acknowledging and mitigating biases to ensure the validity and reliability of the data collected (Brinkmann, 2014).

Data presentation and Analysis Method(s).

To comprehensively report observations on reception children and interviews with practitioners regarding the learning opportunities for reception aged children in enhanced provision, a thorough data analysis plan is imperative. This analysis provides a detailed breakdown of the methods and techniques employed during the research. 

Thematic analysis, as outlined by Braun and Clarke (2006), is utilized to identify recurring themes in both observations and interviews. Coding is employed to categorize responses and observations into themes such as the learning environment, teacher-child interactions, resources, and curriculum effectiveness. Constant comparison, a technique highlighted by Miles, Huberman, and Saldaña (2014), ensures ongoing refinement of themes, enhancing the accuracy and consistency of the analysis. Furthermore, triangulation is employed to validate and corroborate data by comparing findings from observations with insights from practitioner interviews.

In the analysis of quantitative data collected during observations, descriptive statistics are calculated to quantify the frequency of specific behaviours or activities in enhanced provision settings. Measures of central tendency (mean, median, mode) and dispersion (standard deviation, range) provide insights into the distribution and variability of observed behaviours. Additionally, correlation analysis explores potential relationships between observed behaviours or activities and demographic variables such as age, gender, or socio-economic status, as advocated by Creswell and Clark (2017).

Integration of qualitative and quantitative data sources is achieved through data triangulation. This process combines findings from qualitative observations and interviews with quantitative data analysis to present a comprehensive understanding of the effectiveness and impact of enhanced provision on reception children’s learning and development. Moreover, mixed methods analysis synthesizes qualitative and quantitative data to identify patterns, relationships, and trends, enriching the interpretation and implications of the study findings.

The reporting of findings entails narrative reporting, where in detailed narratives of key findings are presented, supported by direct quotes from interviews and specific examples from observations. This approach, advocated by Braun and Clarke (2006), provides context and depth to the analysis. Additionally, visual representation techniques such as charts, graphs, and diagrams are employed to illustrate patterns or trends identified in the analysis, enhancing clarity and accessibility for stakeholders.

The utilization of these analysis methods and techniques facilitates the comprehensive reporting of observations on reception children and interviews with practitioners regarding enhanced provision in early childhood education. By integrating qualitative and quantitative approaches, researchers can gain valuable insights into the effectiveness and impact of enhanced provision, thereby informing future practices and policies in the field.

Ethical Considerations

Ethical guidelines serve as the moral compass to protect the rights and well-being of research participants (Smith, 2019). In the realm of educational research, adherence to ethical principles is predominant, especially when studying and conducting research involving the participation of young children. With this in mind, the British Educational Research Association (BERA) provides comprehensive guidelines that underscore the importance of ethical conduct throughout the research process. These guidelines encompass principles of informed consent, confidentiality, respect for autonomy, and the minimization of harm.
According to Johnson (2020), by adhering to these ethical standards, researchers can uphold the integrity of research and contribute meaningfully to the advancement of knowledge in education.

All participants and schools will be kept confidential, in line with the ethics form completed, in accordance with the BERA guidelines (BERA, 2018), which recommend keeping anonymity by replacing identities with pseudonyms (e.g., School X, Pupil 1, Teacher A). During note-taking, all documents containing initial data were redacted prior to analysis (BERA, 2018). Providing a comfortable and safe atmosphere was paramount during the observation stages.

Informed consent is an ethical principle in research that ensures participants are fully informed about the nature, purpose, and potential risks and benefits of the study before they decide to participate (Smith, 2019). With this ethical principle in mind, all parents and guardians of the reception class have been provided with a consent form via the communication email from the class to parents. The consent form provided participants with clear, understandable information about what the child’s involvement will entail. This process respects the autonomy and rights of participants and supports the trust between researchers and participants (Johnson, 2020). All 24 learners have given assent for their child to be observed during enhanced provision for the research; please see (Appendix 1). Following further ethical principles, all parents/guardians and learners have been made aware of their right to withdraw from the research.

Analysis of results 

The data analysis of the reception class's enhanced provision revealed several recurring themes that shed light on the utilization of learning resources and the challenges faced by teachers in facilitating enriched learning experiences for young children. These themes provide valuable insights into the dynamics of classroom engagement and the complexities of designing and implementing effective pedagogical practices.

Theme 1: Limited Use of Role Play Area
Observations indicated that despite the presence of a designated role play area within the enhanced provision, children were not utilizing this space to its full potential. This theme suggests potential barriers or constraints that may be hindering children's engagement with role play activities, such as a lack of interest or clear guidance on how to use the area effectively.

Despite the role play area being thoughtfully designed and equipped with various props and resources, observations revealed that children often bypassed this space in favour of other activities. Possible reasons for this could include a lack of clear instruction or modelling from teachers on how to engage in imaginative play, or a mismatch between the theme of the role play area and children's interests.

Theme 2: Repetitive Selection of Enhanced Provision Areas
A notable pattern observed was the tendency for children to consistently choose the same area within the enhanced provision, even when given free choice. This repetition in selection raises questions about the factors influencing children's preferences and the need for variety and diversity in learning opportunities to promote holistic development.

The consistent selection of the same area by children suggests a need for further investigation into the factors influencing their choices. It may indicate a preference for familiarity and routine, or it could signal a lack of awareness or exposure to the full range of options available within the enhanced provision.


Theme 3: Challenges in Creating New Enhanced Provision
Interviews with the class teacher highlighted the difficulty in creating new enhanced provision areas to support each topic due to time constraints and funding limitations. This theme underscores the practical challenges faced by educators in designing and maintaining enriched learning environments that align with curriculum objectives and student interests.

The challenges cited by the class teacher in creating new enhanced provision areas highlight systemic issues related to resource allocation and time management. These constraints may limit the ability of educators to innovate and adapt their teaching practices to meet the evolving needs and interests of students.

The limited use of the role play area may contribute to the repetitive selection of other areas within the enhanced provision, as children may gravitate towards activities they perceive as more engaging or accessible. The challenges faced by teachers in creating new enhanced provision areas may exacerbate the issue of limited engagement, as the lack of variety and novelty in learning experiences may diminish children's motivation and enthusiasm for exploration.

The identified themes underscore the importance of addressing barriers to engagement and promoting a diverse range of learning opportunities within the reception class setting. Strategies to enhance children's utilization of role play areas and encourage exploration of different enhanced provision areas should be explored, taking into account the practical constraints faced by educators.

the data analysis highlights key insights into the utilization of enhanced provision areas in the reception class setting, revealing challenges related to engagement, choice, and resource allocation. Addressing these challenges requires a multifaceted approach that considers both pedagogical strategies and systemic supports to create enriching learning environments for young children.
Conclusion 
In conclusion, the research on learning experiences during enhanced provision in reception classes provides valuable insights into the dynamics of early childhood education. By employing a comprehensive data analysis plan that integrates qualitative and quantitative methods, the study illuminates key themes such as the learning environment, teacher-child interactions, and curriculum effectiveness. These findings contribute to a deeper understanding of how enhanced provision impacts reception children's learning and development.

This research aligns with various teaching strands, including pedagogy, curriculum development, and classroom management. By understanding the nuances of enhanced provision, educators can tailor their teaching practices to create engaging and enriching learning experiences for young learners. Furthermore, insights from this research can inform curriculum design, enabling educators to incorporate effective strategies and resources into their teaching repertoire.

As a future teacher, this research will support my teaching by providing evidence-based strategies to enhance learning experiences in reception classes. By applying the findings in practice, I can create a supportive and stimulating learning environment that fosters children's curiosity, creativity, and critical thinking skills. 

Recommendations 
Based on the research findings, recommendations to enhance early childhood education include optimizing learning environments to support exploration and collaboration, fostering positive teacher-child interactions, and aligning the curriculum with children's interests and developmental needs. Additionally, promoting parental involvement and providing professional development opportunities for practitioners are crucial for supporting children's holistic development. Continuous monitoring and evaluation of enhanced provision practices ensure ongoing improvement and effectiveness. By implementing these recommendations, as a future teacher I can create enriching learning environments that maximize children's potential and promote their overall well-being. These strategies align with best practices in early childhood education and contribute to the ongoing improvement of teaching and learning experiences in reception classes.
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