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Section 1
Education Scotland (2017), states that Play is crucial for a child's early brain development, and it can foster relationships that will benefit them in the future. But play helps us acquire vital abilities for learning, life, and employment, regardless of our age. Welsh. Gov (2014), agrees that play is a crucial part of a child’s development and also states that play contributes to a child’s well-being. As indicated by article 31 of the United Nations convention on the right of the child, all children have the right to play (UNICEF, 1989).  
Education in Wales is currently just beginning a journey with the New Curriculum for Wales. The current curriculum is made to ensure that children are growing to a high level of literacy and numeracy and becoming capable, self-assured adults, while also supporting them and preparing them for the rapidly evolving society that affects the workplace (Welsh. Gov 2015). 
Before the New curriculum, Wales introduced a Curriculum named the Foundation phase to become statutory in September 2010. The curriculum was brought in to support children from age 3 to 7. (Welsh. Gov, 2015). Early childhood education should be provided holistically, with the child at the center of all curriculum development. It is important for practitioners to recognise, encourage, and test children's capacity for learning. Inquiry-based learning and collaborative, extended thinking are key components of interactions between practitioners and children. Maynard, Morgan and waters, 2010) points out that When practitioners connect with the foundational principle of the Foundation Phase and reflect on their own work, the Foundation Phase is more likely to be successful. The foundation phase made practitioners change their way of teaching. Although Wales brought in the play-based learning in September 2010, play based learning has been thought about for a long time, both theorists Vygotsky and Froebel both pointed out the importance of play.  Vygotsky's theories are consistent with the assumption that play offers children a rich environment in which to participate in social relationships and cooperative learning. (Edwards, 2017). Frobel agreed and said children through play could explore and make sense of the world around them. 
The action to implement the foundation phase curriculum, as discussed by the Welsh Government (2015), is based on the idea that curriculum should provide developmentally appropriate education for all children, considering the fact that children develop skills at different rates. This action stems from the importance of meeting the needs of all children. Welsh. Gov, (2014) tells us each and every child deserves the best start in life as well as the assistance needed to reach their full potential. Early experiences have a significant influence on a child's chances for success in life later on, as children develop swiftly throughout this time. The curriculum was purposely designed recognising that all learners are unique and are constantly learning and that all children learn at different rates and in different ways. 
In 2014 an independent stocktake of the Foundation phase in Wales was carried out by professor Iraam Siraj looking at numerous points about how well the Foundation phase framework is being executed. The stocktake was carried out by visits to good and excellent maintained schools and non-maintained settings and discussing with six focus groups which was made up of early years practitioners working in maintained and non-maintained settings. The stocktake’s main focus was on the implementation of the foundation phase and looks closely at aspects that could inform policies in the future. (welsh.Gov, 2014). The stocktake took into account factors of leadership, credentials, training, standards, and transitions, as well as the specific ways in which the foundation phase has benefited the learning of individual children, their families, and communities. Gov.UK (2021), suggests that according to research, the most crucial element in helping certain children to succeed regardless of background is including parents and caregivers in the schooling of their children According to reports, the foundation phase had a good effect on practitioners, which raised the standard of care given to children and their families. However, for it to be effective it requires a essential change in culture. Following on from the report it was made clear schools that were delivering the curriculum successfully found that the children’s engagement and well-being had improved which meant that attendance became much better. (Welsh.Gov 2015). 
Additionally, it was clear from the report that the foundation phase guidance did not clearly state what play-based learning means. This results in practitioners not fully engaging with the Foundation phase. Prior to the Foundation phase, education was primarily outcome-driven, but the curriculum for this phase places a strong emphasis on play and is child-led and tailored to each children's requirements. Whitebread, et al (2012), reports that play is critical to a child’s development. 
In order to effectively execute the curriculum using play-based learning methodology in the foundation phase, practitioners must pay attention to the child's interests and develop a deeper understanding of how children learn via play and the important role that adults play. Welsh. Gov (2014) explains for an early years practitioner to advance professionally, reflective practice is essential. Studies reveal that individuals who think back on their education are more likely to retain the knowledge they have gained and perform better as a result. Enhancing our creativity and problem-solving abilities across various situations can also be aided by it. As well as reflecting on practice, practitioners can use CPD to continue their own learning to support their role in supporting the children in their care. Care for council Wales (2016) explains in order to inspire and foster excellent practice and high-quality services, continuing professional development, or CPD, is the deliberate, continuous acquisition of information and skills throughout a person's working life. As a result of introspection on both a personal and professional level, it helps practitioners reach their full potential and promotes both personal and professional development. CPD’s principals are central to the needs of the children, and they allow practitioners to increase knowledge and support practitioners to give the highest quality of care and learning for children. Although professional development benefits the practitioner Millam, (2019) suggests that some practitioners believe that it is too time consuming and have no motivation to further their prior knowledge. Welsh.Gov (N.D), state that their mission within the new curriculum for Wales is for all early year’s practitioners to have access to quality professional development for Wales to achieve their mission of achieving high standards and aspirations for all children in Wales. 
‌In conclusion, a play-based curriculum promotes a child's entire development and offers several advantages for early childhood education. On the other hand, obstacles including evaluation difficulties, resource intensity, and possible conflicts with parental expectations must be addressed for the implementation to be successful. To accommodate a range of needs and preferences, it might be important to strike a balance between play-based learning and more conventional ways. According to pedagogical theories, the foundation phase curriculum has laid strong groundwork for play-based learning in the early years. This is consistent with the New Curriculum for Wales overhaul and allows for a child-led, inclusive educational beginning with an emphasis on on going professional development related to the pedagogy supporting play-based learning to improve practice. 

Section 2
So, what is meant by the unique child? Celinska, (2023), discusses that Every child is unique, and they all grow at different rates. Sophie’s Nursery, (2021) and Welsh. Gov, (N.D) both state that although most children follow a similar development pattern not all children develop at that pace and milestones reached are varied dependent on that one child. With the launch of the new Welsh curriculum, education in Wales has been undergoing a change. The New Curriculum began in Primary schools in 2022 which was shortly rolled out making sure all year 7 and 8 pupils were following the new curriculum from September 2023. (Welsh. Gov, 2021). Department for education (2003), stated that providing every child with the opportunity to reach their full potential is our goal and that all children should enjoy the learning that will enable them to become their own individual person. All children are individuals who are always gaining knowledge and developing their resilience, ability, confidence, and self-assurance. 
Within early years education through measurement and evaluation of a child's development, assessment helps professionals understand the child's potential and opportunities for growth. (Neaum, 2016), declares that through assessment, we may learn about the knowledge and skills that children show, and we can use this knowledge to make sure that our interactions and the resources we offer are tailored to their needs and capacities of the individual child. Assessment is a way in which practitioners are able to observe the children and then use the observations to plan and support the children which will then allow them to further their learning through their own interests. A child's uniqueness is taken into account during assessment to guarantee that interventions are tailored for each child, leading to more precise diagnoses, successful interventions, and positive developmental outcomes.
Before the New Curriculum for Wales began Practitioners had to follow the Foundation phase this was introduced to early years settings in 2013. Practitioners would have to follow guidance from the Foundation phase profile to support them with their assessments. This profile became statutory from September 2015.  This profile was designed to monitor the development of children starting at age three and continuing until they transition from foundation phase and enter key stage two at the end of year two, when they are seven years old. (Welsh Gov, 2016). Assessments derived from the Compact Profile and the Full Profile are comparable as they are based upon the same outcomes scale. Given that young children require some time to adjust to a new classroom, a baseline evaluation should be formed by subtle observations conducted during the first six weeks after the child's admission to the reception class. Practitioners must evaluate children using the Compact Profile and a limited number of skill ladders from each of the four Areas of Learning in order to complete a baseline assessment. (Foundation phase handbook, N.D).  Observation is a key role in assessing the children during the baseline period and the Foundation phase profile (2017), states that observations will determine the child’s learning continuum and allow the practitioner to support the child’s next steps to progress them. 
Rosa, (2015), explains that when working with children of all ages, one of the most crucial components of daily professional practice is called observation. It involves closely observing, listening to, and noting a child's or group of children's actions in order to determine the unique requirements of each individual child.  Azilo training, (2021), discusses that in order to maintain an accurate and thorough record of every child's growth throughout the day, practitioners should be closely monitoring children at all times. 
Taking this into consideration although observations were used for each individual child and were used then to provide an outcome for each individual, many practitioners as stated in research into assessment in the foundation phase (Welsh. Gov, 2022), found that many of the observations had to be purposely set up so the observations to hit certain skills could be assessed.  As well as practitioners thinking this, they also believed that the Foundation phase profile was very time consuming and was not to be seen to be tailored enough to each unique individual learner.  
In addition, in Wales the New Curriculum has now been rolled out and assessments have been changed to better suit the individual child. The arrangements acknowledge that each learner's identity, language, aptitude, history, and past learning, as well as any assistance needs, would vary depending on their unique situation.  They also consider the needs of all learners. Where the Foundation phase profile gave each child an outcome. Using the new assessments allows practitioners to focus more on the progress that is made by the learner, the next steps that will be needed in the progression and how to support the teaching learning that each individual needs. The non maintained assessment arrangements acknowledge that children vary from birth to age five and that their growth might happen quickly. By keeping the needs of all children at the forefront of pedagogical practice, they promote holistic development. In order to provide children, the best start in life, these arrangements facilitate the evaluation of their development at the outset of the 3 to 16 learning continuum. (Welsh. Gov, 2023). The purpose of these new assessment arrangements are to support children at a pace that is appropriate to them ensuring that they are challenged and supported to their own specific needs. Whereas Practitioners believed the Foundation phase profile was a tick box the new curriculum for non-maintained settings tells us that the curriculum serves as a helpful reminder that evaluation should be integrated into teaching and learning, not seen as a check list or an isolated activity.  The non-maintained discusses that observations are a purposeful assessment on discovering where children are on their learning journey. We may learn a lot about what intrigues, motivates, and engages young children via observation. It facilitates our ability to identify the child’s friendships, emotional states, and degrees of involvement as well as their knowledge, abilities, and competences. Similarly, Hargraves, (2020) explains that Te Whariki’s curriculum considers Early childhood assessments must take into account the complexity of the learning and development of the children as well as the setting in which they interact with others, objects, and places. Both the curriculum for non-maintained and Te Whariki approaches to learning are similar as they both believe that education for children should be learnt through play and that practitioners in early years should offer experiential learning opportunities.  The new non maintained assessments allows Practitioners to set their own assessment arrangements providing the requirements are met in the guidance. This approach moves away from the tick a box situation and observations can be snapshot or long. Alongside the assessment arrangements the developmental pathways can be used to giving a much more focus on each individual child. 
Consulting et al., (2023), tells us that within research carried out about the assessment arrangements for the Non maintained settings Practitioners state that the preparations for the assessments are laid out in a way that makes it easy for practitioners to monitor and record the academic progress of the children. In addition to fulfilling legal requirements, they provide a structured framework and examples of the kinds of observations that practitioners should be making, how to document them meaningfully, how to report findings to parents, and how to lay the groundwork for the children's future plans. 
Although both foundation phase profile and assessment arrangements for non-maintained stated that the assessments were about the individual child after research from 61 individuals it was clearly obvious that the assessment arrangements for non-maintained were more holistic which allows for more individual observation and assessment for each child and the correct support. (Welsh. Gov, 2023). 
Section 3
Have you ever considered the potential benefits of outdoor learning in education and why it is important for children’s development?
  
Introduction
The significant effects of the outdoors on education are frequently overlooked in a society where technology and indoor pursuits are taking over. (Sporcial, 2019) agrees that technology is taking over children’s lives and many parents and children do not see the benefits of the outdoors. The field of education has changed, and along with it has been our knowledge of how beneficial nature is to learning. This blog attempts to explore the numerous ways in which the outdoors enrich education, supporting holistic development and a deeper connection with the world around us.
Prioritising the development of skills to fit the then-current culture, the previous curriculum was target-based in the classroom. Still, Wales has led the way in taking learning outside by using the foundation phase approach, which places play at the centre of learning and offers experiential learning in all settings. Wales does this in response to the world constantly changing and developing. (Adran and Oes, 2009) states that the great outdoors provide exceptional chances for creativity, movement, noise, and risk-taking, making it the perfect setting for experiential learning. 

The importance of outdoor play for the child’s development.
Children's development and growth are aided by outdoor play, which is consistent with Frobel's belief that children are naturally curious and creative learners. 
Physical Development
Children who play outside regularly maintain better physical health and fitness. Encouraging children to run, jump, climb, and chase can help them become physically fit and support important developmental processes including muscle growth, stability, and bone density. Maintaining good health from an early age can also assist avert issues later on. Children can explore their physical abilities in the open air, developing their strength and agility. As well as making the children physically healthy playing outdoors allows children to be exposed to natural elements this helps to strengthen their immune system. 
Social and emotional Development
Playing outside gives children a great chance to socialise with their friends, which is one of its many advantages. Participating in team sports, group games, and cooperative activities promotes socialisation and the growth of critical social skills. Children's unconstrained outdoor play naturally fosters the development of communication, collaboration, and conflict resolution abilities. The foundation of healthy social connections is built by learning to share, take turns, and cooperate Social-emotional skills like sharing, taking turns, and negotiating are naturally practised by children when they play outside with other children through games they make up. 
Academic Development 
There appears to be a positive association between academic achievement and outdoor play, refuting the myth that playing outside diverts attention from academic endeavours. Increased creativity, longer attention spans, and better problem-solving skills have all been related to exposure to nature. Children who play outside can benefit cognitively from it and do better academically because they have a comprehensive grasp of the world from both formal education and outdoor activities. (The London Economic, 2019) tells us that Professor Ming Kuo says that learning outdoors and in nature needs to be taken more seriously as a way for children to learn. 

How this looks in an early years setting.
Outdoor play in early years settings is a vibrant and essential component of a child’s holistic development. Early childhood educators play a critical role in fostering development by creating environments that are stimulating and an environment that allows the child to take charge in their own learning with an adult nearby to interact when needed. (Mcauliffe, N.D) Children's learning is enhanced by outdoor play because it gives them the flexibility to move around and possibilities for wider social engagement, as mentioned by Vygotsky. This allows children to expand on their ideas and share their experiences with peers and professionals. 
As a practitioner it is important to have the knowledge and understanding to be able to correctly resource an outside area and to understand when to allow the children to extend their own learning using the resources. A good resource to add during any outdoor learning are natural loose parts, loose parts such as pinecones, leaves, conkers sticks etc can be added to extend any child’s learning it allows for lots of discussion and curiosity. (Daly and Beloglovsky, 2015) suggests loose parts are like a magnet to children and that they possess endless play opportunities.  
As a practitioner myself I have witnessed many conversations in play and really believe that outdoor learning is a valuable part of a child’s education, However, there are still many factors that need to be overcome before outdoor play reaches its full potential to support a child’s learning development and education. One of the factors that stops outdoor learning is that Practitioner’s regard outdoor learning as weather dependant and also that the usage of outdoors can be seen as a danger of injury as there is greater room and more potential for the child to trip, fall over or damage themselves. Estyn (N.D), points out in their report that Practitioners in early years settings should be well trained to become more confident in planning and using the outdoors as a learning experience for the children.
Moving forward with Outdoor learning I believe the new curriculum is a beginning of a new era which will allow Practitioners to become more confident in using the outdoors for learning opportunities for the children.  Edwards (2022) states that this a great opportunity for practitioners as Welsh Government are encouraging practitioners to take learning outdoors and the new curriculum recognises that outdoor learning is a very valuable tool of making all our learners Healthy, confident, ambitious, capable, enterprising, creative and ethically informed citizens of Wales and the world. With an emphasis on the social, emotional, cognitive, and physical components of a child's growth, outdoor learning offers a comprehensive approach to education. It produces well-rounded people who are socially and environmentally aware in addition to being intellectually capable.
So, let’s all work together get our wellies and waterproofs on and allow our children to have the most rich, authentic experiences and to be supportive of the usage of outdoor learning. 
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