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Critically discuss whether current Classroom Management strategies are inclusive for all learners.  Link to the theoretical approaches and policies.  

Classroom management is one of the most critical aspects of effective teaching, as it shapes the learning environment and directly influences student outcomes. A well-managed classroom is not only orderly but also calm, safe, and positive, allowing students to focus on their learning and reach their potential. Effective classroom management goes beyond controlling behaviour; it involves building meaningful relationships with students, establishing clear routines, and creating an environment where every learner feels valued and included. Inclusive classroom management strategies are particularly important because classrooms consist of students with diverse needs, backgrounds, and abilities, including those with additional learning needs (ALN), emotional or social challenges, and varying cultural experiences. This essay critically discusses whether current classroom management strategies in Wales are inclusive for all learners. It draws on theoretical approaches, such as Skinner’s Behaviourist Theory (Skinner, 1953) and Vygotsky’s Zone of Proximal Development (Kurt, 2025), as well as Welsh Government policies and guidance (Newton, et al., 2025), to examine how strategies, practices, and teacher skills work together to promote an equitable learning environment. By evaluating practical examples, research findings, and policy recommendations, this essay highlights the importance of creating classrooms where every student feels supported, respected, and motivated to succeed.
Classroom management is one of the most important parts of teaching.  It helps teachers create a calm, safe, and positive learning space where all students can focus and succeed. Good classroom management is not just about keeping control or stopping bad behaviour; it is about building relationships, setting clear routines, and making sure everyone feels included and respected.  When a classroom is well-managed, both students and teachers can enjoy the learning and teaching process (Estyn, 2025).
Here are some examples of Inclusive Strategies like the Behaviour Ladder Routine which some schools in Wales use this technique to help manage behaviour.  Pupils move up the ladder when they show respect, work hard, or help others. This allows them to understand what is expected and gives them goals to aim for.
Estyn (2024), the education inspector for Wales, found that this method helps pupils behave better, feel safe, and focus more on learning.  Teachers also say it creates a calm and positive classroom (Estyn, 2024).
Whole-School Behaviour Approach 
The Welsh Government (2025) recommends that schools adopt a whole-school approach to behaviour.  This means all teachers follow the same clear rules and routines.  Pupils learn what good behaviour looks like, and everyone is treated fairly.  Research shows this helps reduce disruption in class, improves pupils’ wellbeing, and supports learning — especially for pupils with additional learning needs (ALN) (Gov.Wales, 2025).
Clear rules and routines are the foundation of good classroom management.  When students understand what is expected of them, they feel more secure and are less likely to misbehave.  Teachers should make rules that are fair, simple, and easy to follow.  Consistency is very important.  If students see that the teacher treats everyone fairly, they are more likely to respect the rules.  A classroom with structure and order allows learning to happen more smoothly (Marti, 2025).  For example, when students know how lessons begin, how to ask for help, and how to move between activities, there is less confusion and disruption.  
Providing a safe and structured classroom with consistent routines can help reduce stress for students with ADHD and anxiety.  Encouraging positive behaviour, showing patience, and acknowledging students’ efforts can improve their confidence and motivation.  
Cooperating with parents and other professionals ensures that support is consistent across school, home, and any therapeutic programs (Fernandez, 2025).  Strategies include using clear rules and routines. For example, having clear rules and routines helps students know what is expected.  Keep rules simple and positive, with 3–5 main points.  Involving students and parents in creating rules fosters a sense of responsibility and respect among all parties.
Second, use visuals and technology, for example, posters, charts, and apps like ClassDojo, which can clearly display rules and track behaviour.  These tools make it easier for students to follow expectations.  Explain and model the rules.  Practice them regularly so students understand what to do.  Praise good behaviour and use fair consequences when rules are broken.  Encourage respect and kindness.  Celebrate when students follow rules.  Give students leadership roles and handle problems with understanding, not just punishment.
Last of all, ask students to help make and review rules.  Keep parents informed so that home and schoolwork work together to support good behaviour.  Stay calm when rules are broken.  Use logical consequences and talk to students privately if needed.  Adjust rules if they are not working.  Regularly check if rules and routines are working.  Get feedback from students, track behaviour, and celebrate improvements.  Change rules when needed to keep the classroom calm and productive (Marti, 2025).
Supporting student learning is a key benefit of effective classroom management.  When students behave appropriately and lessons run smoothly, teachers can focus more on learning rather than managing disruptions.  When students follow routines and lessons are well-managed, classroom time is used more effectively for learning instead of handling interruptions.  Smoothly run lessons and appropriate student behaviour allow teachers to dedicate more time to learning, highlighting the important role classroom management plays in education.  Students feel safe to ask questions, share ideas, and take part in activities.  A calm environment also helps students concentrate better.  Teachers who use praise and encouragement can motivate students to do their best.  Positive reinforcement, such as recognising effort and good behaviour, helps students feel proud of their work and encourages them to keep trying.  This idea connects to B.F. Skinner’s Operant Conditioning Theory (1953), which explains that behaviour can be shaped by what happens after it. When students are praised or rewarded for good behaviour, they are more likely to do it again. Using positive feedback and rewards helps teachers encourage good behaviour and reduce problems in a fair and supportive way (McLeod, 2025).
Behaviour problems can happen for many reasons.  Sometimes students misbehave because they are bored, frustrated, or find the work too hard.  Others might be struggling with emotional or social issues.  Teachers can prevent many of these problems by getting to know their students and understanding their needs.  Building positive relationships is key.  When students feel that their teacher cares about them, they are more likely to behave well and work hard.  Teachers should also teach students how to manage their own behaviour by showing respect, patience, and kindness.
Positive relationships between teachers and students help improve behaviour, motivation, and learning. Simple actions like greeting students by name, showing kindness, and listening to their feelings build trust and respect.  A safe, inclusive classroom with clear rules helps students feel secure and valued.  Teachers can involve students in setting classroom rules so they feel ownership and responsibility.  When students help make decisions, they are more likely to follow the rules and respect others.
Good communication is essential.  Teachers should listen carefully, use calm and positive language, and explain expectations clearly.  Using “I” statements, such as “I feel concerned when work is not completed,” encourages respect without blame.  Giving students choice in their learning helps them feel included and motivated.  For example, teachers can let students choose how to present work or include their interests in lessons. Praising effort and progress, not just achievement, boosts confidence.  Tools like ClassDojo allow teachers to share positive feedback and communicate with parents easily.
Working together through group activities and peer learning builds teamwork and respect. Teachers who are approachable, friendly, and willing to help create a caring environment where students feel supported.  Adding humour, social-emotional learning (SEL), and technology also strengthens relationships.  Sharing light moments, teaching empathy, and using digital tools like Nearpod or Padlet help teachers connect with all students.
Reflecting on classroom relationships allows teachers to see what works best.  When problems arise, calm and private conversations can help rebuild trust. Positive relationships form the foundation of a supportive classroom where all students can learn and grow (Marti, 2025).
Positive relationships between teachers and students are the heart of good classroom management.  Respect, trust, and communication build a strong classroom community. Teachers can show respect by listening to students, being fair, and showing understanding when students make mistakes.  Taking time to talk with students, finding out about their interests, and celebrating their achievements all help build good relationships.  When students feel understood and supported, they are more likely to cooperate and engage in learning (Marti, 2025).
Creating an inclusive classroom is also an important part of classroom management.  Every student is different and may need different types of support.  Inclusive classrooms make sure all students feel welcome, no matter their background, ability, or learning style.  Teachers can use strategies such as group work, visual aids, and differentiated tasks to make learning accessible for everyone.  When students feel included and accepted, they are more likely to take part and succeed.  Inclusion also helps reduce behaviour problems because students feel they belong and are valued (Newton, et al., 2025).
Another key part of classroom management is helping students become independent. Students should be encouraged to take responsibility for their own learning and actions.  This means giving them chances to make choices, set goals, and reflect on their progress.  When students understand what they need to do and how to manage their time, they become more confident and organised.  Independent learners are also more motivated and less likely to depend on the teacher for every step.  This is followed by Vygotsky’s Zone of Proximal Development and Scaffolding
Lev Vygotsky believed that learning happens through social interaction.  His idea of the Zone of Proximal Development (ZPD) explains the gap between what a student can do alone and what they can achieve with help from a teacher or peer.  He argued that students learn best when they are supported to move from what they know to what they can almost do independently.  To facilitate this process, Vygotsky introduced the concept of scaffolding. This means teachers give guidance and support at first and slowly reduce it as students become more confident.  Language and communication play a big role, as talking helps students think, share ideas, and solve problems.  Vygotsky also highlighted the importance of culture and society in shaping learning.  In classrooms, teachers use his theory by providing guided tasks, encouraging teamwork, and adapting support for each student. Through scaffolding and social learning, students can reach their full potential (Kurt, 2025).
Classroom management has changed over time.  In the past, it often focused on strict rules and discipline, where the teacher had full control.  While this kept order, it did not always encourage creativity or independence.  Today, classroom management is more student-centred.  Modern approaches focus on inclusion, communication, and emotional well-being. Teachers aim to create classrooms that are not just quiet but also positive and engaging.  The use of technology has also helped modern classrooms stay organised and interactive.  For example, digital tools can be used to track attendance, assign tasks, or reward positive behaviour (James, 2025).
Theoretical ideas can help explain why classroom management is important.  Jean Piaget’s Constructivist Theory suggests that children learn best through active involvement and experiences (McLeod, 2025).  This means that teachers should manage classrooms in ways that encourage participation, discovery, and problem-solving (James, 2025).
B.F. Skinner’s Behaviourist Theory, on the other hand, B.F. Skinner (1953) explained that people learn from the consequences of their behaviour.  If a pupil is praised for good behaviour, they will want to do it again.  If they are corrected for poor behaviour, they learn not to repeat it.  In the classroom, teachers can apply this idea by offering praise, rewards, or encouragement when pupils exhibit the right behaviour.  This helps create a calm and positive learning space.  However, teachers should also be kind and understand each pupil’s needs.  When pupils feel supported and respected, they are more likely to behave well and take part in learning (Skinner, 1953).  Both theories support the idea that effective classroom management helps students learn better and behave appropriately.
Teachers need strong skills to manage a classroom successfully.  They must be observant, flexible, and patient.  Observing students helps teachers identify early signs of problems and respond promptly.  Flexibility allows teachers to adapt lessons and routines to meet different student needs.  Patience helps teachers handle challenging behaviour calmly and fairly.  In addition, teachers should continue to develop their skills through professional training, as new teaching methods and technologies are always evolving.
Managing a classroom is more than keeping order.  It involves planning lessons carefully, using time and resources wisely, making effective decisions, and adapting teaching methods to meet the diverse needs of learners. Good management helps create a positive learning environment where all students can succeed.
Planning is the foundation of successful classroom management.  It ensures that lessons are well-organised, objectives are clear, and resources are ready.  Teachers who plan effectively can balance explanations, activities, and assessments within the lesson.  Time management is also essential, as it helps ensure that all key points are covered without rushing or leaving important material unfinished.
Resource management is another important skill.  Teachers must use classroom materials, space, and technology effectively to support learning.  They also need strong decision-making and problem-solving skills to respond to behaviour issues or learning difficulties quickly and appropriately.
A key part of classroom management is creating a safe and positive environment. Establishing clear routines helps students know what to expect, which reduces anxiety and keeps lessons running smoothly.  Building positive relationships with students through respect and trust encourages better behaviour and engagement.  Setting clear expectations for behaviour and participation ensures fairness and consistency in the classroom.
Finally, good teachers are reflective.  They regularly think about what works well and what can be improved.  Seeking feedback from students and colleagues helps them develop new strategies to enhance teaching and classroom management.  Reflection, along with ongoing professional learning, ensures that teachers continue to grow and provide the best possible support for their students (Institute, 2025).
The Equality Act 2010 is a UK law that protects people from unfair treatment and discrimination.  It combines older laws into one clear framework.  The law ensures everyone is treated fairly in work, education, and access to services.  It protects people based on nine characteristics: age, disability, gender reassignment, marriage/civil partnership, pregnancy/maternity, race, religion/belief, sex, and sexual orientation.  Public organisations must work to prevent discrimination, promote equality, and encourage good relationships.  Employers and service providers must make reasonable adjustments to help people with disabilities.  The Act is important because it ensures fair treatment for all and promotes inclusive environments (Gov.UK, n.d.).
Schools in Wales play an important role in children’s learning and well-being.  A 2022 survey by the Children’s Commissioner found that most children enjoy school and feel happy there, but many are also worried about exams, future jobs, and the effects of COVID-19 on their education and mental health.
Estyn’s report on secondary schools shows that challenging behaviour can come from family difficulties, mental health issues, additional learning needs, and outside influences like social media.  Schools reported more low-level disruption, defiance, and anxiety after the pandemic. The report recommends clear behaviour policies, staff training, and support from parents and local authorities.
Research by Bangor University highlights that post-pandemic, many pupils show higher anxiety and emotional distress.  They call for a consistent, whole-school approach that supports wellbeing and inclusion, with stronger collaboration between schools and policymakers.  NASUWT Cymru reports that violent incidents have risen, and many teachers feel unsafe, showing the need for better behaviour management and specialist support for pupils with complex needs.
At the 2025 Welsh Government Behaviour Summit, educators and young people stressed the importance of positive relationships, respect, and a safe learning environment.  Experts also noted that behaviour is often a sign of wider issues, not the problem itself.
The Children’s Commissioner recommends that the first step is to listen to all learners about their experiences. The second step would be understanding behaviour as a symptom of wider issues like poverty or unmet learning needs.  Then, collecting national data on behaviour trends.  Last of all would be linking wellbeing initiatives to behaviour strategies to better support pupils.  Implementing these recommendations can help make Welsh schools safer, more inclusive, and supportive places for all children (Wales, 2025 ).
Forty years ago, students’ education was supported by five main areas: family, culture, religion, community, and schools.  Today, many of these supports are weaker. High divorce rates, parents working long hours, and poverty have made it harder for families and communities to help children learn.  If these trends continue, nearly half of all students could face learning disadvantages.  Schools are now expected to fill the gaps, but money alone cannot replace support from families, communities, and cultural or religious guidance. Countries that keep a balance between these five supports usually have better education, stronger communities, and a healthier economy. A strong school and support system help the country succeed and handle future challenges (Rogers & Freiberg, 1994).  In today’s schools, classroom management is more important than ever.  Students face many challenges, including distractions, social pressures, and learning differences.  A well-managed classroom provides stability and support.  It gives students a safe space to learn and grow, both academically and emotionally.  Teachers who manage their classrooms effectively can spend more time teaching, and students can achieve more (James, 2025).

In conclusion, effective classroom management is essential for fostering a safe, supportive, and inclusive learning environment where all students can thrive academically, socially, and emotionally.  Strategies such as clear rules, structured routines, positive reinforcement, and collaborative approaches provide students with consistency, guidance, and a sense of belonging.  Theoretical perspectives, including Skinner’s Behaviourist Theory and Vygotsky’s Zone of Proximal Development, emphasize the importance of reinforcement, social interaction, and scaffolding in helping students develop self-regulation, confidence, and problem-solving skills.  Inclusive policies in Wales, such as the Equality Act 2010, national behaviour management guidance, and well-being frameworks, further strengthen the support system for diverse learners by promoting fairness, equity, and accessibility. Moreover, research and surveys from Estyn, Bangor University, and the Children’s Commissioner highlight the ongoing challenges and successes in implementing inclusive classroom practices, especially in light of post-pandemic changes and rising behavioural concerns.  By combining strong teacher skills, evidence-based strategies, and supportive policies, schools can create learning environments that meet the needs of every student, ensuring that all learners are valued, empowered, and allowed to reach their full potential. Inclusive classroom management is therefore not just a strategy, but a commitment to equity, respect, and excellence in education.
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