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[bookmark: _Toc221539816]Introduction
This research project has its origins in the author’s long-standing interest in developing employability skills and attributes in the various learners they have encountered. From a background in industry through teaching in work-based learning with individuals at risk of being NEET[footnoteRef:1] to their current work in a higher education setting. The researcher has long sought to develop those learners and students to allow them the best possible chance to achieve their goals. As part of their day-to-day work, the author is part of a small team of academic staff tasked with designing and delivering a week-long employability event, that has been developed in conjunction with students and run by academics with various levels of success for several years. This event has been developed within a university discipline with subjects focussed on education, children and young people, with many of the graduates seeking work in these areas. The discipline is based in a large urban centre with high levels of multiple indices of deprivation and a more rural campus with a slightly more affluent local population though with corresponding deprivation associated with rural locations (Welsh Government, 2025), both campuses are located in South Wales and draws a large number of students from these local areas. The discipline offers programmes in both Welsh and English and actively engages students in both languages. It is also important to note that the discipline has a strong record on recruiting students from widening participation backgrounds and those who identify as female. The aim of the employability activities is to develop graduates’ unique selling points (USPs), supporting their access to the graduate job market in the future. [1:  Not in Employment, Education, or Training] 

Currently, co-curricular activities, or those activities that are delivered separately but in conjunction with the academic programme, are presumed within the university discipline to be the best way to deliver additional qualifications and specific employability skills development activities for students and staff.  This view is supported by Jackson and Bridgstock (2021) who state that in higher education institutes there is a significant emphasis on short term metrics around employability skills development, leading institutes to focus on embedded and co-curricular activities to meet these. In this particular discipline these co-curricular employability activities are arranged by, and often delivered by, academic staff with limited input from professional colleagues.
The aim of this research is to establish an evidence-based recommendation for an effective programme of co-curricular CPD workshops that meets the needs of students and staff alike in preparation for the 2025/26 academic year and beyond. This research will also look to mitigate any impact on academic staff through the planning and delivery of these activities through making effective recommendations to achieve this. In order to achieve this, the researcher aims to meet the following objectives: firstly, establish the value that under-graduate and post-graduate students place on these activities, in the context of their own developmental journey and to what extent it meets their needs. Secondly, to establish the impact on academic staff of organising these events. The research will undertake a thorough examination of the current literature considering students’ and academics perceptions of themselves and how universities meet each groups needs. The research will also undertake a questionnaire and focus groups with students in the discipline, and complete a group interview with the academic team responsible for delivering the programme. This research will initially support the discipline in meeting its objectives around graduate attributes (UWTSD, 2025), with this potentially providing a benchmark for the wider university in supporting their employability skills development.


[bookmark: _Toc221539817]Key Terms 
In order to effectively analyse and evaluate the body of current research it is first necessary to effectively define some of the key terms to develop robust working definitions. 
[bookmark: _Toc221539818]Curricular, Co-Curricular and Extra-Curricular
As discussed by Herdianti, et al. (2024) integrating Curricular, Co-Curricular and Extra-Curricular activities are an essential part of teaching and learning design across all levels of educational provision. Whilst discussing primary schools they also state that these activities are key to holistically developing skills for the future. Indroasyoko, et al. (2020) suggest that in addition to skills development, Co-Curricular activities build character in learners albeit with limited research into this effect. Singh (2017) defines co-curricular activities as those that are adjacent to the formal curriculum provided by the educational setting and should be born out of the curricular with the aim of enhancing it longer term. In this context, Extra-Curricular activities are self-guided by the student and remain separate from the curriculum. El_Haggar, et al. (2019) support this view stating that Co-Curricular activities and learning take place alongside the formal curriculum and afford students the opportunity to develop specific skills, potentially related to their industry, and exhibit their other abilities and interests that are essential for developing communities within their studies.  Onuoha, et al. (2021) also support and enhance this discussion suggesting that Co-Curricular activities may also advance the learning delivered in formal didactic teaching. Olewnik, Chang and Su (2023) and Advance HE (2025) further supports this view stating Co-Curricular activities are often voluntary for the student and do not directly provide academic credit. 
For the purposes of this research Curricular activities will be defined as those specifically related to a programme of study with the aim of developing either academic knowledge or soft skills. Co-curricular activities will be defined as those that are adjacent to the curriculum in that they are offered by the discipline or institute but do not form a constituent part of the programme of study. Extra-Curricular activities are defined as those arranged and undertaken by the student themselves with limited input by the discipline or institute. These Extra-Curricular activities may constitute both paid and voluntary work and social clubs or teams outside of the university.  
[bookmark: _Toc221539819]Employability Skills and Attributes
As discussed by Knight and Yorke (2003), Daubney (2022) and Byrne (2022) there appears to be a distinct lack of consistency in defining what employability and graduate skills are, largely due to a mismatch in understanding between employers, academia and policymakers. The landmark 1997 Higher Education in the Learning Society also known as the Dearing report by The National Committee of Inquiry into Higher Education (1997) made several recommendations around skills development for both academic staff and students without specifying exactly what these are or what this means. However, the report does make clear that higher education has a responsibility to prepare students for the workplace using a mixture of theoretical and practical approaches. The Pedagogy for Employability Group (2014) states that whilst there is not a universally accepted definition of employability skills it should be accepted that they consist of skills, attitudes, and personal attributes that support an individual in pursuing a flexible career path. This view is supported by Knight & Yorke (2003) who also argue that employers expect institutions to have contributed to a graduate’s human capital. Continuing this theme, Daubney (2021) also notes that whilst employers see the value of skills developed in university, a minority specifically sought degree subject knowledge with value of specific degree knowledge becoming increasingly short, especially for those not aligned to professional roles such as law or medicine. In a separate later study Daubney (2022) also suggests that the half-life of graduate knowledge is becoming shorter and the need for transversal skills has significantly increased, again in both cases these skills are not specifically defined. 
Welsh Government (2018) whilst not specifically discussing graduates or defining employability skills in their employability plan also suggests that education has a responsibility to develop resilient individuals with the skills, drive and enthusiasm to fulfil their ambitions. Ng, et al. (2021) whilst discussing university graduates in Hong Kong notes several key skills including communication, adaptability, group working and influencing required by the Hong Kong government as outcomes for graduates. Steurer, et al. (2022) identified four primary categories of employability skills: personal, interpersonal, workplace and applied knowledge. They also noted that as the requirements of industry and the economy shift, it is the graduate’s responsibility to identify their personal strengths and weaknesses and link these to the needs of their industry. The Confederation for British Industry (2019) whilst acknowledging that different businesses and industries will have different skill and attribute requirements, suggest that creativity, resilience, problem-solving and self-management, along with more tangible skills like literacy, numeracy and IT competence form the basis of good employability skills but that many students and educators struggle to understand what industry requires of potential new employees. Short (2024) supports these views identifying graduate attributes as a holistic group of capabilities that exceed specific subject expertise and knowledge. They further identify that these characteristics allow graduates to thrive in a wide range of personal, social and professional contexts. Short (2024) also notes that there is a mismatch between what employers see as key skills and attributes and those that graduates suggest are important or are developed in their studies. In general, with the majority of the current research and discussions around employability skills there is a distinct separation between employability and academic skills, however, Menz (2020) suggests that this is a false distinction and that ensuring students can identify and apply their academic skills post-graduation will reduce the mismatch noted by Short.  
Based on this it is reasonable to conclude that whilst listing specific skills that graduates should possess is largely futile in a constantly changing economic landscape it is reasonable to define employability skills and attributes as abilities that allow graduates to adapt to the workplace integrating into diverse teams and willing and able to learn new processes quickly. 
[bookmark: _Toc221539820]Belonging
As discussed by Dost and Mazzoli-Smith (2023), Allen, et al. (2024) and Tett, et al. (2025), among others, defining belonging is fraught with difficulties due to the wide disparities in researchers’ focus on the topic and the temporal nature of belonging. However, in order to offer a clear discussion point later in this research, an effective working definition that meets the needs of the reader will be developed. 
Whilst not offering a specific definition of belonging, in his seminal work Maslow (1962) suggested that belonging is the biologically driven human need to feel accepted, loved and or connected to others and when fulfilled this contributes to positive mental health with its myriad benefits. Again, while not specifically defining belonging Bourdieu (1977) in his seminal discussions suggested that belonging emerges when an individual’s habitus or internal way of thinking fits the field or structured social space in which they are existing. Brah (1996) in her concept of “Diaspora Space” suggests that belonging is a site where us and them are constantly negotiated to develop a sense of belonging and otherness, and that this sense is shaped by the intersections of an individual’s various identities. In more contemporary writing Thomas (2015) argues that belonging is closely aligned to academic and social engagement in the institution and relies on an individual’s capacity to engage with these opportunities to facilitate their success. Lewis and Hodges (2015) suggest that belonging needs to be considered in terms of both the individuals social fit to their peers and an intellectual fit to the institution. Ahn (2025) continues this thread and the work started by both Maslow and Bourdieu by suggesting that at its most basic level belonging is the individual’s feelings of connectedness and relationship with their institution. Jones and Bell (2025) develop this theme, suggesting that belonging relates to an individual student’s feeling of being accepted in their institution and is particularly strong when they do not have to conform to a particular way of behaving. Allen, et al. (2024) highlight that this acceptance is built on deep relationships of support not only with peers but with faculty staff as well. They also note that due to the transdisciplinary nature of universities the way these relationships manifest will be different for students in individual disciplines. For the purpose of this research, belonging will be defined as an individual’s ability to connect and engage effectively with the institution and their peers and their ability to develop long term social and cultural capital connections from these. 
[bookmark: _Toc221539821]Engagement
Axelson and Flick (2010), Sinatra, Heddy and Lombardi (2015), Fredricks, Filsecker and Lawson (2016) and Pedler, Yeigh and Hudson (2020) discuss how student engagement has become a significant topic of discussion among policy makers and academics. However, Wong and Liem (2022) note a lack of clarity in the academic literature surrounding defining student engagement. Axelson and Flick (2010) and Trowler (2010) suggest that student involvement research from the early 1980’s, considering the amount of physical, emotional and psychological energy a student devoted to their studies, was the precursor to modern student engagement research. Trowler (2010) also considers the antithesis of engagement, suggesting synonyms such as alienation, withdrawal or apathy and counters these by defining engagement in terms of behavioural, emotional, cognitive factors where students who are engaged, comply with institutional norms, enjoy their studies or experience a sense of belonging and would relish the challenges that are presented to them. Sinatra, Heddy and Lombardi (2015) expand on this view, suggesting that engagement can also be considered in terms of agentic factors which considers the student’s proactive contributions to the instruction or learning taking place. Continuing this discussion, Fredricks, Filsecker and Lawson (2016) identified volitional engagement as being used to justify energy in action or how much effort individuals expend on a task. Whilst discussing Australian secondary education, Pedler, Yeigh and Hudson (2020) link engagement heavily to wellbeing and a sense of belonging, though focus this through behavioural and emotional engagement principles. Humber (2021) considers the question of engagement through the student’s perspective, suggesting that factors such as motivation and self-regulation and active learning, nominally behavioural, emotional and agentic engagement discussed above, all play significant parts in developing and maintaining student engagement. This discussion further highlights the fuzzy boundaries that exist between different facets of engagement. Wong and Liem (2022) suggest that these views of engagement need to be considered in the context of four distinct but interlinked models; Participation Model, Participation-Identification Model, Self-System Model of Motivational Development and Flow Theory. Participation and participation-identification models, though based on a deficit framework, posit that external factors such as student origin, learning environments and student identification or sense of belonging positively or negatively impact engagement in school activities. The Self-System Model of Motivational Development was developed from self-determination theory and defines engagement in terms of a learning environment’s ability to meet a student’s basic psychological needs. whereas Flow Theory is entirely intrinsically motivated and can be characterised by the student’s absorption in the task at hand. It should be noted that the university at the heart of this research, appears to favour a behavioural definition of engagement with the student engagement policy focussed on attendance at taught sessions and access to the university learning management system (LMS). However, For the purposes of this research engagement will be defined as the state of flow that is achieved by a student that is actively engaged in developing and maintaining their own knowledge and understanding. This definition also recognises that whilst the individual’s agency is important this must be supported by the institution meeting the basic psychological needs of the student in order to allow them to engage fully.        
[bookmark: _Toc221539822]Value
Badinelli (2015) argues that there is not a single precise definition of value, a specific model for its creation or an effective methodology to evaluate it. This section will develop a working definition of value that will be used throughout this research. As discussed by Perry (1914), in his seminal discourse on the subject, value can be defined as objects that satisfy our human interests. This definition sits as part of a wider neo-realistic concept that proposes two distinct types of value: Primary, or those that satisfy conscious interests and Secondary, or those that regulate impersonal processes. Whilst discussing the arts, Matarasso (1996) develops this discussion arguing the difficulty is in defining what is a deeply personal entity that is being constantly adjusted. To this end, they argue it is necessary to consider the individual evaluation that is undertaken to define how an individual values an object or activity, with much of this evaluation appearing to be economic in nature. Ng and Smith (2012) continue this theme, though argue a shift in focus from value in exchange, to value in use, with value focussed on “goodness” as determined by the individual. This view of “goodness” is expanded on by Badinelli (2015) who argues that in order to define value it is necessary to consider how it is measured, whether this is a willingness to pay or the effect on an individual. Though they concede that as this is extremely subjective to an individual it is challenging to do. In their extensive discussion on value in health care Landon, Padikkala and Horwitz (2021) define value as a ratio of outcomes to cost. Whilst this is considered at an institutional level rather than a personal one, it would be reasonable to extend this principle to undergraduates given the economic reality many have been raised in (Vuong and Nguyen, 2024). Continuing an economic theme, in their comprehensive review of customer perceived value, Blut, et al. (2024) suggest that value is defined as a trade-off between the benefits offered by a product or service and the sacrifices required by the consumer. For the purposes of this research, value will be defined as the point where the perceived benefit to the individual of a co-curricular activity exceeds the perceived cost in terms of time or monetary value. This definition recognises that this point is entirely subjective and variable, depending on the individual’s personal circumstances. 


[bookmark: _Toc221539823]Literature Review 
This literature review will explore several key factors in order to develop a clear understanding of how students perceive themselves and their relationship with their university, why students work and how this impacts their studies and future graduate employability and the value that students place on co-curricular activities available through their universities. The literature review will also explore current practices from a global perspective before focussing specifically on UK practices with the aim of developing a comprehensive understanding of the current landscape and supporting further development of current practices in the discipline.
[bookmark: _Toc221539824]The state of employment in Wales for graduates
Before understanding students’ perspectives of their time in university and how they fit into the perception of university life as a whole and their perception of employability skills development, it is important to consider and understand the potential economic landscape graduates can expect to enter once they have qualified, as this will potentially impact students’ personal perspectives and actions. As noted by Welsh Government (2024), general employment in Wales has declined significantly since 2022 (see Appendix A. pg. 71). When considering paid employment, this has been particularly evident in the under 18 and 18 to 24 age groups, which are the traditional student age range. This appears to be despite the number of paid roles steadily increasing since 2022. Whilst students in the under 18 to 21-year-old range would not be seeking graduate level roles as discussed further below, these individuals may still be seeking part time work to supplement their income while studying. Interestingly, public sector jobs have shown a steady increase in available paid roles. Given the nature of the disciplines undergraduate portfolio public sector work is likely to be a significant avenue of employment for graduates but will potentially become saturated as non-public sector jobs become less readily available.
In comparison, Ball (2024a) reports that UK graduate unemployment was at its lowest level since graduate outcomes were first reported on, with Welsh universities showing significantly more positive outcomes than other regions of the UK (see Appendix B. pg. 71). Ball (2024b) also noted that in 2023 across the UK there was a significant increase in graduate jobs coupled with a significant decrease in non-graduate roles. In contrast to Ball’s somewhat more upbeat assessment Welsh Government (2024 b) states 58% of Welsh graduates secured full time employment compared to their counterparts in England (61%) and Scotland and Northern Ireland (63%) with median salaries being considerably lower for Welsh domiciled graduates than those in England and Scotland. These figures differ in their tone and conclusions largely due to Ball (2024a) including post graduate study in their analysis of graduate outcomes. It should also be noted that graduate outcome studies are often limited in their immediacy due to reporting processes and analysis, particularly with the outcomes being recorded fifteen months after graduation (HESA, 2024), However, they still form a reasonable picture of the landscape for graduates. UK Government (2025) data show a graduate employment rate that exceeds eighty-seven per cent with a non-graduate rate of sixty-eight per cent, demonstrating a significant disparity in opportunities for young people entering the labour market. However, Magrini and Slane (2023), Cenage Group (2025) and UK Government (2025) all report a slowing in the rate of new graduate opportunities becoming available. Significant drivers around this slowing are reported to be a generally tight labour market caused by geo-political events and the rapid adoption of AI and other emergent technologies that have limited employers desire to create new roles. It should be noted though the evidence provided in these reports suggests the availability and creation of new graduate roles is still expected to exceed non-graduate roles and there does not appear to be any suggestion that these trends will not continue into the future. 
In conjunction with the rapid adoption of AI and emerging technologies by employers, Ball (2024 b) reports a significant increase in applicants using AI to write their applications for multiple roles, ensuring that all the person specifications for those roles are clearly met, thus maximising their chances of progressing to an interview and ultimately employment. This along with a slowing rate of graduate jobs being created has led, and will likely continue to lead, to a significant increase in the number of applicants per job. Meaning graduates will be entering a saturated marketplace where additional skills over and above the degree but developed in conjunction with the students’ studies will likely be key in securing long term stable income and economic prosperity for graduates.
[bookmark: _Toc221539825]How do students see themselves and do they belong?
When considering students perception of themselves and their relationship with the wider university it is important to consider the influences that lead students to selecting a specific institution and how this impacts their sense of belonging as defined above. To this end Raaper (2023) argues that the neo-liberal[footnoteRef:2] policy of commercialisation in higher education has led to competition between and within universities with students making economic decisions predominantly based on league tables that measure teaching quality that ultimately improves the individual’s employability post-graduation. Money, et al. (2017) support this view suggesting that whilst students expect an active social life, improved career prospects are the main reason for selecting a university. [2:  Policies that promote free-market capitalism, deregulation, and reduction in government spending. (Oxford Languages, 2025)
] 

However, whilst focussed on Scottish Universities, Christie, Munro and Wager (2005) noted that long term policy decisions in the UK, surrounding a knowledge economy and the resultant massification of higher education, has had a significant impact on where students are attending university and how they view themselves, arguing that the traditional student stereotype no longer exists, if it ever did. The students described by Christie, et al. (2005) often live at home commuting to university and maintaining work, family and friendship groups outside of the university environment and influence. This view was also discussed by Ball (2024 b) who described graduates as Loyals, Stayers, Returners and Incomers. With significant numbers of students attending universities close to their family home and ultimately gaining employment in the local area. Money, et al. (2017) suggest that for post ’92 universities, which the university at the heart of this study is categorised as, widening participation students select these institutions and aim to fit studying around their other responsibilities, as discussed below. Money, et al, Christie, et al and Ball’s research suggest the factors that determine where a student will attend university are far more nuanced than league tables generated through commercialisation. Briggs (2025) took a wider view postulating that the terms traditional and non-traditional are problematic and suggesting students could be classified in line with generational terms such as Gen Z allowing a more nuanced appreciation of a student’s needs. This view of the terms traditional and non-traditional being problematic is supported by Nicholson (2022) who found that some students felt it undermined their efforts. In both studies however it is clear that contemporary students have several roles and identities that influence and affect their personal perception of themselves whether these are students who have moved directly from further education or those who are returning to education later in life.
Once a student has selected and enrolled with an institution developing a sense of belonging is highlighted as a vital component of integration and academic success ultimately allowing a student to leverage the social and economic benefits of a higher education degree (Wong, 2024). Fernández, et al. (2023) also discuss students’ sense of belonging focussing on widening access and how lower levels of economic, cultural and social capital impact on students’ ability to engage with institution activities and the negative impact this has on students’ academic achievement and building of capital within their studies. Tett, et al. (2025) agree that a strong sense of belonging is vital not only for academic success but also continued positive mental and physical health that supports and contributes to that success. They argue that commuter students often struggle to develop this sense of belonging, largely due to, and in line with Briggs (2025) and Nicholson (2022) their other responsibilities such as caring or family roles and that this is especially prevalent where the individual is also a member of a minority ethnic group. It should be noted that Tett, et al.’s (2025) research was conducted at an ancient university where significant numbers of students live on a functional campus that extends the educational space during term time and this may have impacted or exacerbated the students perception of their lack of belonging in the university, however, this does not significantly diminish the relevance of these findings in this context. Maslin (2024) acknowledges that students who remain at home have multiple roles however they also state that it must be recognised that these roles can also apply to students who live on campus and cannot be assumed to be the sole cause for their reduced sense of belonging.
Rather than focussing on a lack of belonging due to commuting or other roles, Mendes & Hammett (2023) argue that the constant focus on student voice and participation through government policy and latterly accepted orthodoxy in institutions forces students into the paradoxical position of both strategic consumers and active citizens of their university education. This ultimately results in students disengaging from additional activities and developing programmes in favour of meeting their individual goals and retaining their social capital from outside the institution thus reducing their sense of belonging to the wider university community. Valtonen, et al. (2021) also noted the increasing diversity of students, although discussing how this impacts on the learning environment students wish to interact and engage with it is clear that a changing demographic of student has a significant impact on a higher education institutions ability to cater for all students needs and ensure a sense of spatial belonging. 
Given the nature of the university at the centre of this study with a significant widening access student body and a large proportion of non-standard entry students across the various institutes, meaning a large number of day and flexible study students, which develops considerable challenges for academic and non-academic staff in developing a sense of belonging among the student body. Anecdotally it is noted by the researcher that this lack of a sense of belonging impacts on developing a wider sense of community within the university and reduces student engagement long term. This impact will be discussed further in the discussion chapter.
[bookmark: _Toc221539826]How do universities see the ‘traditional student’?
Having considered how students view themselves it is useful to compare and contrast this with institutional views, to establish any similarities or differences in this perception. Whilst applicable research in this area appears to be underdeveloped, Canning (2017) suggests that it is clear that students are seen as customers of the institution, with student voice demonstrating a commitment to developing quality assurance and enhancement measures to the benefit of the customer. Interestingly, Jabbar, et al. (2020) argue that this focus is often at the expense of international students who are left to navigate the complexities of this relationship with little support. Tomlinson (2017) continues Canning’s points, arguing that deliberate UK government policy changes from government being the primary funding stream for universities to students through loans, has resulted in higher education being seen as private goods to be purchased and consumed by the student consumer with an attendant impact on the perceived value. Wong and Chapman (2023) develop this point stating, that satisfying the students perceived needs is vital for the institutional success and continuing viability in a highly competitive and saturated landscape. Brooks, et al. (2021) consider the phenomena of how students are perceived in a wider European context and suggest that neo-liberal policies in higher education have created an input-output model where the university’s primary function has shifted from developing open academic thinkers to employability factories with students consuming information, only in so far as it is economically productive to do so. Continuing the discussion around European institutions, Gupta, Brooks and Abrahams (2025) note that particularly in the UK the consumerist nature of Higher Education has shifted the role of academics as well students with the former, now being seen as human resource asset, and interestingly students being somewhat uncomfortable being labelled as consumers who are entitled to an education. 
Despite the paucity of the research into how students are viewed by institutions, it can be seen that since the mid 1990’s there has been a significant shift in the role of students towards becoming passive consumers of knowledge that supports their economic advancement, rather than the traditional collegiate view of academic endeavour for its own sake.    
[bookmark: _Toc221539827]Working students:
In line with Christie, et al.’s (2005) assertion around day students living and working at home, Lessky & Unger (2023) note that student employment is ubiquitous across Europe with an average of twenty-three to twenty-eight hours per week being the norm. They attribute this need to work to the changing socio and economic demographics of undergraduate students. Grozev & Easterbrook (2024) support this assertion, suggesting that in excess of forty percent of students in UK universities are combining studies with working and this figure is replicated in similar developed economies. They also noted, that often, rather than being a strength these dual identities can have significant impacts on student’s mental and physical health and academic engagement and attainment. In addition to this, Watson (2025) also discusses the impact of student working on academic attainment, but, also suggests that in excess of sixty-eight percent of students are working part time along with their studies. In a similar vein, Evans & Yusof (2021) state that whilst part-time work is not a new phenomenon for students many are now selecting specific roles that enhance their employability but are not effectively articulating this to employers on graduation. Ponce (2024) counters this claim suggesting that US students are aiming to transition from service industry roles such as restaurant or retail work to traditionally white-collar graduate roles but are not confident in their ability to complete this effectively. Due to the high levels of students engaged in part time work, The Pedagogy for Employability Group (2014) note that both non-standard entry and standard entry students will have experience in the workplace, albeit with differing perspectives and challenges in their studies and that the challenge for institutions is leveraging this experience as part of the learning process. 
[bookmark: _Toc221539828]Engagement: What value do students place on Co-curricular activities?
As noted above and supported by Vetter, et al., (2019), Mishra and Aithal (2023) and Olewnik, Chang and Su (2023) co-curricular activities have long been seen as a valuable learning opportunity to develop a variety of experiences for students. However, many students do not embrace these opportunities. 
As discussed above, for some students there are practical or psychological reasons that put barriers in their way to engaging in these activities. However, none of these are insurmountable with planning and support, so it is necessary to consider the value that students place on these activities and if this contributes to students not engaging fully when they are offered. AGCAS and Shortlist Me (2022) in a wide-ranging report, claim that significant increases in the adoption of Shortlist.Me’s online platform, hint to the high value that students, and by extension graduates, are placing on their employability skills development. However, it should be recognised that Shortlist.me is a commercial entity and the remainder of the report focuses almost entirely on the universities’ ability to successfully embed employability skills development into curricula. Jackson and Bridgstock (2021) state that there is clear evidence that students expect significant levels of exposure to relevant industries throughout their studies, in order to enhance their preparedness for work and to enhance their long-term career prospects. Though they also note that this is often supplied through work-integrated learning and the value to students of other forms of co-curricular activities such as leadership programmes, is less clear. Interestingly, given the highly commercialised nature of US higher education, and in some contrast to the discussion above, the University of California (2023) suggests that student involvement in extra-curricular activities, develops a significant level of belonging; therefore, enhancing the perception students have of both the university and the activities they are engaged in. It should be noted in this report, however, that social events such as attending the movies or other cultural events, are included and this may have an impact on the results. 
[bookmark: _Toc221539829]The lack of a student opinion.
It must be noted that there is a dearth of research that specifically considers the student’s perception of the value, as defined above, of co-curricular activities (Tymon, 2013, Horrocks, 2018, Olewnik, Chang and Su, 2023). In their seminal work developing the theory of Careership, Hodkinson & Sparkes (1997) note that current education policy uncritically accepts market choice and assumes young people value the opportunities presented to them. Whilst education has developed in the intervening 28 years this uncritical acceptance remains. However, in a small study focussed on US biomedical students, Woodcock, et al. (2020) suggest that many of the respondents found more value in the community and cultural capital that was developed rather than specific skills, though it should be noted that this was also a consideration particularly around the application of theoretical knowledge. There is, however, a significant amount of research that considers the benefits and impacts of these activities and the motivation for participation by students that will allow some extrapolation of the value students place on these activities. In a wide-ranging report considering the benefit of curricular work placements to students, Atfield, Hunt and Luchinskaya (2021) noted several positive results linked to skills development and academic attainment but also noted that the number of undergraduate students undertaking sandwich degree programmes has declined significantly, though the reasons for this are not immediately clear. The report also notes a significant number of students stating that work placements were only undertaken for the financial renumeration. Suggesting that whilst the students do place a value on the opportunities this is due to the more immediate needs of covering living expenses. 
Han and Kwon (2018) considered student perceptions of extra-curricular activities at a large South Korean university, suggesting that whilst the majority of students were aware of these activities the general perception of these was poor, as the university did not manage or recognise the achievement or performance involved in these. In a wide-ranging literature review, Karim (2021) considered several international perspectives on the efficacy of co-curricular activities in the general development of students. The review demonstrated that students were aware of the need to develop employability skills, as a degree alone is not enough to secure a graduate position. Therefore, it appears that student perception is that co-curricular and extra-curricular activities are an efficient way to gain these extra credentials. Whilst there are clear cultural differences to consider in these studies, given the similarities to UK universities co-curricular activities as defined above, it is reasonable to suggest that had this research been carried out in the UK, this lack of recognition would have a detrimental effect on the perceived value of the activity. Mishra and Aithal (2023) focused on encouraging students to consider the bigger picture about their own lives and aspirations, with their research suggesting that extra-curricular activities are preferred by students as ways of developing skills, but many students recognise that this cannot come at the expense of academic study. When considering this point in conjunction with Lessky and Unger’s (2023) and Grozev and Easterbrook’s (2024) research discussed above, it is apparent that students are balancing and potentially compartmentalising aspects of their lives when determining the value they place on co-curricular activities. 
Building on the discussions in the working students section, discussing extra-curricular activities whilst focussing on motivation, Chapman, Emambocus and Obembe (2023) agree that a sizeable proportion of students undertake extra-curricular activities, with a high proportion of this being paid work or volunteering. The study suggests that there is a significant element of extrinsic motivation with several respondents stating that the activity enhanced their CV, either through allowing specific skills to be demonstrated or from demonstrating a robust work history. Though the research does not specifically consider the value students place on these activities, it is reasonable to extrapolate that for those demonstrating extrinsic motivation, there should be a corresponding positive value return for these individuals. It is also worth noting that these activities are not organised or facilitated by their university. In a similar vein, the University of California (2023) note that students in their second and subsequent years of study show higher rates of participation in extra-curricular activities than first years, with significant levels of satisfaction with the opportunities available to them. It also noted that graduates who have actively engaged in extra-curricular activities have higher academic attainment and ultimately secure higher paying roles on graduation. It should be noted that the report does not make it clear if this information is shared with students, to allow them to determine the value of the activity. In contrast to this, another US study by Olewnik, Chang and Su (2023) suggests significant challenges in engaging and retaining engineering students in co-curricular activities that align with the programme’s curriculum, and which allow significant levels of agile learning by the student. They suggest that this is possibly due to the rigorous nature of the curriculum that can overwhelm the time that the student has. In this case, it suggests that the co-curricular activities, despite being useful to the student in the long term, do not provide sufficient value to make the initial investment worthwhile. In line with this, Sims, Luebsen and Guggiari-Peel (2017) suggest participation rates of less than twenty percent of undergraduates in National Union of Students (NUS) organised and managed co-curricular activities. For those students that do engage with the co-curricular activities being discussed, there is a significant range of extrinsic and intrinsic motivations being demonstrated, such as enhancing a CV, developing general employability skills, or making a difference to various aspects of the programme or university. In this case, regardless of the motivation, it is clear that this limited number of students who participated in the study, valued the contribution they made to the activity and the activity made to them, as all three institutions reported no withdrawals of students and significantly higher levels of higher degree attainment in the research period. Continuing this theme, albeit whilst discussing Singaporean adolescents, Guo and Liem (2025) suggest motivation to continue engaging in co-curricular activities is developed from the support and relationships intrinsic to the activities and that without these, students would not engage. Considering this in the context of UK higher education institutions and the sense of belonging and definition of value discussed above, it seems apparent that students who are motivated to engage and maintain engagement in extracurricular and co-curricular activities place value on these, but this value may not always align with the institute’s expectations or assumptions. 
[bookmark: _Toc221539830]What effect does diminishing graduate returns have on engagement? 
Having established that despite the neo-liberal commercial nature of contemporary higher education in the global north[footnoteRef:3], and by extension the UK, students have largely either not been consulted or have not engaged in discussions around the value they perceive in the co-curricular activities offered by institutions. It is now relevant to consider if this is part of a wider trend of reduced value perception and engagement, or a standalone issue.  [3:  ‘Those countries found mainly, but not exclusively, in the northern hemisphere, characterized by high levels of economic development’ (Rogers, et al., 2013).] 

UNESCO (2023) report that since the year 2000, university enrolment has more than doubled globally with more women accessing higher education than men. There are however significant disparities in the ability of individuals to access higher education, with the global north showing significantly higher engagement rates than Sub-Saharan Africa. Engagement in higher education in Eastern and South-eastern Asia is displaying much higher growth, likely linked to high economic growth and expansion of global trade in China, than the rest of world; though this does still lag behind Europe and North America. Atherton, Lewis and Bolton (2024) cite these statistics and also note that globally they project student numbers will increase, driven by enrolments in India and Asia, however due to demographic changes there is likely to be stagnation of student numbers or even further reductions in other markets. Interestingly, the report also notes that the UK has the highest entry rate to university among OECD nations with the highest rate of the population completing tertiary education among OECD nations and the G20. However, HESA (2025) note a reduction of one percent in higher education enrolments, though it is feasible that this is driven by a reduction in international undergraduate student enrolments caused by the UK leaving the European Union and a perceived generally hostile immigration policy, rather than a reduction in the perceived value of a UK undergraduate and postgraduate degree, that appears to remain generally high. For those students completing an undergraduate degree in the UK, HESA (2025) note that the proportion of those gaining first class honours degrees has declined since the 2021/2022 academic year, though this is tempered by the percentage of part time students achieving first class and upper second-class degrees increasing. Assuming a university and policy preferred definition of engagement, this may suggest a lack of engagement on the part of students, however significant increases in widening participation, the impact of COVID on standard entry undergraduate’s education and several other factors make this challenging to establish definitively and fall outside the scope of this research. Crawford (2014) notes that up to eighty percent of students who enrolled on a UK undergraduate degree ultimately graduate, however the cultural, economic and social capital that they enrol with, has a significant impact on the likelihood of that student graduating. Hillman (2024) continues this discussion, noting that the more selective or specialised an institution is, will often result in lower non-completion rates. In all cases however, non-completion rates in undergraduate programmes fell significantly in the 2019/20 academic year (Social Mobility Commision, 2023a) though as noted by Hillman (2024) changes in the way the data is collected and presented has prevented further publication of this data, making it challenging to determine if this trend has continued.   
As discussed by Vedder and Strehle (2017), Luthra and Flashman (2017), Tomlinson (2018), and Social Mobility Commission (2023b) a graduate degree continues to offer higher economic returns on the individual’s investment than a US high school or UK further education vocational qualification. However, these returns are variable, dependent on gender identity, ethnicity and the university that the student has attended. Vedder & Strehle (2017), University College London (2019) and King's College London (2025) all caution that whilst these returns are present, they are significantly diminished due to ongoing daily living cost inflation and the rise of the minimum wage in the UK reducing wage disparity for non-graduates. However, King's College London (2025) also notes that significant percentages of their students state that their degree was worthwhile and they would go to university again if they had the chance. 
Notwithstanding, the small reduction in enrolment rates discussed above, it is apparent that prospective students see value in commencing a degree at university. The high levels of completion rates among these students also hint at significant levels of behavioural engagement with the individual programmes of study. The economic benefits identified, also suggest that despite a reduction in the disparity of earning potential between graduates and non-graduates, commencing a degree programme is still economically viable in the long term. However, it is not clear from this, whether students engage with the wider university co-curricular activities and what impact these have on overall engagement with the degree programme as a whole.
[bookmark: _Toc221539831]How do universities develop student’s employability skills? 
As discussed in depth above, embedded employability skills development has been a key facet of higher education planning and delivery for a number of years. Small, Shacklock and Marchant (2018) and Scott and Willison (2021) state that there are three primary models in employability skills development (see appendix C pg72) that have been applied to higher education. The DOTS model has become the foundation for careers education in the UK, the four aims outlined in the model have been widely embedded in both compulsory, further and higher education careers support and guidance (Watts, 2001). Young (2019) supports this view, noting that the model is highly valuable in supporting an individual in many periods of transition throughout their life. Knight and Yorke (2002) describe their USEM model as compatible with how universities advertise their mission statements and this extends beyond simple key skills. Capability forms the cornerstone of the model and suggests that specialist knowledge is important but also the ability to apply this in a variety of ever-changing scenarios. de Blaquière, Nolan and Wray (2019) support this description describing the model as a holistic group of interconnected ideas that extends the discussion beyond simple skills acquisition and development. Dacre Pool and Sewell (2007) developed their CareerEDGE model in response to criticisms of both the DOTS and USEM models. The model asserts the importance of each component and states that one missing element will significantly impact on a graduate’s ability to gain employment. Yawson and Yamoah (2023) support this view, and in contrast to Young (2019), suggest that CareerEDGE is the dominant model applied in careers education. 
As the efficacy of embedded employability activities in developing students’ skills has been extensively analysed (Small, Shacklock and Marchant, (2018), de Blaquière, Nolan and Wray, (2019) Scott, et al., (2019), Tang (2019) and Healy, (2023) among others) and these fall outside the scope of this research, this literature review will now critically evaluate co-curricular and extra-curricular activities offered internationally and nationally, in light of these three models, with the aim of establishing the efficacy of these opportunities. This discussion will also compare these broad activities to the specific co-curricular activities offered in the institution at the centre of this study. 
[bookmark: _Toc221539832]University Careers Services: Workshops (CV writing, Personal statements) and Careers fairs
As discussed above and noted by Bradley, Quigley and Bailey (2021) student engagement in general, and with UK university careers teams in particular, is often limited with many students noting that they are unaware of what services or activities the teams offers and how, or if, it can benefit them. Despite university careers teams are seen to be a key service offered by higher education institutions and therefore this literature review will consider the wider research around Careers Fairs and Workshops, two specific opportunities offered by the university at the centre of this researches’ careers service. 
Boyd (2019) notes, that careers fairs arranged through the institution’s careers teams are ubiquitous among UK universities and predominantly designed to introduce students to employers. Whilst specifically considering US colleges and travel and tourism students, Lee, Lee and De Villa-Lopez (2019) support this view, stating that careers fairs are a highly efficient method of introducing students to employers, developing opportunity awareness among students and allowing them to consider their values and how these align with potential employers. Helens-Hart (2019) continued this theme but also noted that US careers services, in recognition of the volatile nature of youth employment, have expanded their methods of introducing employers and potential career paths to students to online spaces, such as LinkedIn. Mason, Burns and Bester (2022) described and evaluated an alternative careers fair where Australian students engaged in short five-minute interviews with employers over the course of an hour-long event, in the hope of gaining an internship. This event was said by the researchers to be highly effective in developing the students’ self-efficacy. Considering this event against the models discussed above, it would appear to be highly effective in developing students’ awareness of employment opportunities, the skills required for these roles, and could also develop emotional intelligence. 
Considering career development in the Philippines in light of the COVID 19 pandemic, Galvez, Torres and Guevara (2025) considered the efficacy of traditional and contactless careers events, noting that active engagement in both types, leads to improved chances of employment but that careers teams also needed to be responsive to both industry demands and students’ needs. However, they also noted that engagement was lower in online events, recommending that more research needs to be conducted into the efficacy of this approach. Boyd and Boyd (2025) considered the motivation of students who attended careers fairs, noting that whilst those who attended found them useful, there was little expectation of a meaningful recruitment to future careers. In summary, careers fairs appear to serve developing awareness of opportunities and skills needed in particular roles for those who attend but there is a limited range of literature on the impact of those who do not avail themselves of the opportunity. 
Significantly, given the attached importance to securing employment there is little research that considers the efficacy of writing workshops that support CV or personal statement development in developing or recognising employability skills. However, Simkins and Coney (2019), Chandran, Chandran and Fischel (2020) and Zakaria, et al. (2023) among others, all argue that a CV and a personal statement are key gateway documents to employment. Pandey (2025) does temper this view slightly, suggesting that in contemporary recruitment a simple CV is often not enough with the graduate needing to demonstrate their personal brand through multimodal portfolios. In either case, it is reasonable to suggest that these workshops would be vital for students. However, as noted by Ball (2024 b), previously, significant numbers of students are utilising large language model (LLM) artificial intelligence (AI) tools to write their CVs and personal statements, this view is somewhat contradicted by Nernere (2024) who suggests that rather than using specific AI CV writing tools, students are preferring to utilise the tools for technical assistance such as design or grammar checking. Yang (2024) continued this discussion and in contrast to Nernere developed an AI assistant that supported students to develop their CVs with increasingly refined prompts that ensured their document met the requirements of the potential employers.  Ponce (2024) in his role as a US careers advisor, noted that AI and more general web searches are students’ first choice when developing a graduate CV and that the pedagogy of teaching the writing of a CV must change to include effective, confident AI prompting. 
Considering the efficacy of workshops supporting Lebanese young people entering a highly competitive job market, Makdissi, Masri and Mekdessi (2024) argue the use of LLM AI tools can reduce the number of rejections candidates face by reducing errors but, in line with Ponce’s research, this must be tempered with effective prompting to ensure requirements are met. Whilst the use of generative AI in writing a CV is clearly a relatively new phenomena and thus the efficacy of any potential workshops is under researched, it is clear that in light of the models being discussed CV writing workshops support students in developing their own metacognition, but this needs to be further researched to ensure all students’ needs are being met. 
[bookmark: _Toc221539833]Clubs and Societies and Student Leadership – NUS
As is a clear theme in this literature review there is little research that specifically considers the views of students regarding the efficacy of student union clubs and societies in developing their employability skills; there is also little to suggest the impact on those who do not participate. Buckley and Lee (2021) state that clubs and societies have been a significant part of higher education since it was created. However, Dubber (2024) argues that there is a general reduction in the role and scope of the student union’s (hereafter referred to as NUS) responsibilities, arguing that universities are increasingly encroaching on traditional NUS activities either through a desire to control and maximise commercial activities or to maintain strong student survey results. In spite of this, active participation in clubs and societies is still seen as a key facet of a well-rounded graduate CV and furthermore, often engenders feelings of belonging to the wider university community. In a large-scale Australian study, Jackson and Dean (2023) also stated that engagement with clubs and societies enhances a sense of belonging to the institute among students. Further noting that significant numbers of students who participated in clubs and societies, whilst at undergraduate level, secured employment and reported a higher preparedness for this work on graduation. It must be noted that there is a significant level of intersectionality that impacts on the students’ cultural capital that may have influenced their self-reported findings. This view is shared by An and Ma (2024) who also suggest that participation in NUS organised clubs and societies develops several employability related soft skills, though they offer little detail on how this is achieved. In a small qualitative Australian study, Naidoo and Ravn (2025) considered leadership of student clubs and societies through a positional conflict theory lens. Again, a significant finding from this research is the development of students’ cultural capital and sense of belonging to the institution. Considered through the lens of the models shown above it is clear that participation in NUS societies develops students’ self-awareness and metacognition but the significant range of intersectionality in student identities makes quantifying this quite challenging. From an institutional perspective the generation of a greater sense of belonging with its apparent attendant benefits to academic and employment metrics is something that should be explored further.
[bookmark: _Toc221539834]Additional qualifications - CPD certificates and micro-credentials.
As discussed by the OECD (2023) and Rullyana, Siregar and Kustandi (2025), among others, CPD certificates and micro-credentials are a rapidly expanding element of many higher education institutions’ portfolios, although there is not a definitive list of the numbers or types of these certificates offered by institutions. Therefore, the examples shown in Appendix D (Page 73) provides a snapshot of the types of professional certificates or micro-credentials offered by global institutions as part of their usual commercial and teaching activities and should provide some insight to the certificates being discussed in this chapter. It must be noted that this list is not exhaustive, and the selection of these examples is merely to demonstrate that the certificates the discipline at the heart of this study offer are not unique in the higher education landscape. As discussed by Gamage and Dehideniya (2025) Micro-credentials, CPD certificates and various other terms are used interchangeably for this type of teaching and learning activity. Therefore, for ease of reading, this chapter will now refer to micro-credentials, however, it should be assumed that in all cases the discussion will relate to all other CPD certificates as well. The governmental policy and economic reasons for institutions to offer these certificates has been discussed at length above, therefore this section of the literature review will focus on the efficacy of them in supporting students in obtaining employment on graduation before considering these, in light of the models discussed above. 
In a recent provocation, Boud and Jorre, (2021) argued that a graduate degree is not a clear signal of employability readiness, but micro-credentials can, if the relevance is communicated effectively, enhance this. Alenezi, Akour and Alfawzan (2024) also noted that both prospective employers and graduates value micro-credentials for their ability to showcase specific skills. They also note that in addition to these credentials being offered as co-curricular activities, several universities are specifically embedding them into their curriculum. Anecdotally, this is also something the researcher’s teaching programme has attempted with varying levels of success. Continuing this theme, in a wide-ranging treatise on the subject of the future of careers, Rachmad (2025), argues that industry is evolving away from a higher education degree being the primary gateway to success, with the ability to demonstrate real-world skills and competencies becoming more relevant in the hiring process. In a large-scale Australian study, Ha, Van Dyke and Spittle (2025) concluded that micro-credentials offered, those graduates who participated, significant perceived benefits in human and psychological capital and attendant benefits in social capital over those who had not taken part. In their extensive literature review Gamage and Dehideniya (2025) continue this theme, arguing that micro-credentials support students in defining and validating specific competencies often complementing those taught within their degree programme. Whilst discussing the benefits of micro-credentials for healthcare professionals, Shiri, et al. (2023), also noted that CPD offered significant opportunities for professionals to maintain and develop professional relationships and networks, supported collaboration and developed industry specific knowledge, resulting in greater longevity in their careers. For students it would be reasonable to suggest that these benefits, if accessed and applied effectively, would be even more important. It should be noted that despite micro-credentials providing graduates and employers with easy to access evidence of industry specific skills and qualities there are challenges to their assumed value. Tomlinson (2008) argues that the neo-liberal credentialist model, which underpins the rise in university education, can leave graduates overqualified for the roles they ultimately undertake as careers. Adding additional layers of certification coupled with the continued massification of higher education in the global north could present significant challenges for institutions and students that will need to be considered in future works. It should also be noted that universities can have multiple roles depending on the positionality of the person or group discussing them (Trinidad, Raz and Magsalin, 2023) and therefore the perspective of the efficacy or relevance of these micro-credentials can be tainted by this. However, it is still reasonable to suggest that broadening the range of demonstrable skills through additional micro-credentials facilitated by higher education institutions can only benefit the student in the current economic landscape. Considering the employability models discussed above, it is apparent that micro-credentials offer comprehensive opportunities to develop skills related to specific careers. It is also apparent that the micro-credentials present opportunities for students to develop their metacognition, efficacy and emotional intelligence. What is less clear is the long-term impact on those who do not avail themselves of these opportunities whilst studying and if these students are less inclined to participate in life-long learning in the future.  
[bookmark: _Toc221539835]Academic staff’s perception of delivering employability skills to students.
Thus far, this literature review has focussed on the perspective of students, employers and the higher education institutions as a whole. However, as noted in the introduction chapter and will be discussed further in the analysis chapter, this research sought to consider the impact designing and facilitating or delivering these activities has on the academic team responsible for them. Either for reasons of commercial sensitivity or a lack of need, there appears to be a dearth of research specifically exploring the impact delivering co-curricular activities has on academics’ other duties. Therefore, this section of the literature review will take a broader view and consider academic staff’s perceptions of delivering employability skills learning to students and its impact on the traditional view of academia and academic pursuits. To contextualise this discussion, it is important to note that traditionally academics were trusted to be aware of the economic needs of a country and supported these through strong links to communities. Massification of higher education throughout the 1990’s and the agreement of the Bologna Process in 1999 reduced this community approach and embedded employability as a specific function of higher education institutions, and by extension academics, through their teaching (Sin and Amaral, 2017). 
Knight and Yorke (2003) while discussing their USEM model, suggest that academic staff instinctually reject employability as a specific goal, however they do appear to accept that the process of developing the advanced knowledge academia espouses significantly improves graduates’ chances of obtaining employment. In some disagreement to this, Sin and Amaral (2017) suggest that in the UK there was a mixture of views about the adoption of employability as a goal of higher education, though also an expanding body of evidence suggested good practice linking employers to curriculum design and delivery. In Australia they suggest academics were far more responsive to developing employability as a core function of the curriculum. Interestingly, Frankham (2017) describes embedding employability into higher education curricula as a Wicked Problem. She states that academics are perpetually doomed to try and implement policy decisions without a specific definition of what these policies are requiring students to learn, as discussed above. This lack of definition and attendant challenge may have led to the ambivalence, among UK academic staff, of employability as a legitimate goal. However, whilst considering US higher education, Brent (2019) acknowledges the lack of definition for employability skills and suggests that despite academics having significant expertise in their field and being uniquely placed to deliver transferable skills to students, there are often gaps in their ability or willingness to do so. Daubney (2022) further contextualises this suggestion that academic staff are unwilling to deliver employability skills as part of the curriculum by suggesting that, particularly in research based, non-professionally aligned degree subjects there is a fear of diluting the integrity and academic rigour of the subject. Whilst this is clearly not a direct consideration for co-curricular activities, this intransigence may extend into other areas of the academic’s role. Counterpointing Daubney’s argument of employability diluting the academic rigour of a subject, as noted above Menz (2020) argues that key academic skills such as critical thinking translate to employability but as discussed above, graduates rarely verbalise this effectively. However, Cheng, et al. (2022) suggest that rather than intransigence some scholars are weary of being used by policy makers as a panacea for extremely volatile market conditions in graduate employment. Though they do accept that employability is a core function of higher education in general, this needs to be shared more equitably among the institution.     
From the literature it is clear there is a grudging acceptance of the addition of developing employability skills, via the higher education curriculum, in students by academics. Although, anecdotally, the challenges noted in the literature do not appear to be present among the academic staff of the discipline though there is an acknowledgement that the role of a lecturer has significantly expanded over the previous twenty years. As noted above, this discussion does not specifically relate to delivering co-curricular activities, however it is reasonable to suggest that the challenges and concerns that have been discussed around time and expertise, should relate to additional responsibilities in their role.     



[bookmark: _Toc221539836]Methodology
This research sought to answer the question What value do students place on the co-curricular activities offered by their discipline to support the development of individual employability skills? Initially, the research aimed to meet three key objectives (see appendix E p74). The number and nature of responses from students and shifts in the direction of the discipline and university  have necessitated a change in these that will be noted below and discussed further in the discussion chapter. This chapter will outline the philosophy of both the researcher and the research itself, the initial design and planning for data collection, including the expected participants, the ethical considerations and finally, any limitations that were encountered.
[bookmark: _Toc221539837]Research Philosophy
The researcher and the discipline at the centre of this research recognises that reality is constructed from an individual’s perspective and is influenced and formed from the intersectionality of their identities and lived experiences, rarely dealing in absolutes that can be quantitatively answered. These perspectives and the nature of the question at the core of this research require a philosophical stance that recognises the socially constructed nature of reality. Therefore, this research was designed with an interpretivist paradigm (Walliman, 2011, Lambert, 2012)
These philosophical underpinnings influenced the use of a mixed methods questionnaire design and qualitative semi structured focus groups. As discussed by Slootman (2018), McChesney and Aldridge (2019), Dawadi, Shrestha and Giri (2021) and Taherdoost (2022) among many others,  the design of mixed methods research can allow the researcher to explore both their own, and the subjects, ontological perspectives, developing a rich narrative that whilst not necessarily generalisable to the whole population, is specific to the individuals and sub-groups being studied. McChesney and Aldridge (2019) do temper this view somewhat by suggesting that regardless of the researcher’s paradigm, any methodological approach can be appropriate with sufficient rigor applied to their design, though in traditional research perspectives purely quantitative methods would not give the richness of experience. Taherdoost (2022) also noted that in addition to the researchers preferred paradigm, there are several other factors that influence the choice of research method including time, which was a factor in this research.
[bookmark: _Toc221539838]Research Design and Data Collection
The questionnaire was designed and built using Microsoft (MS) Forms (see appendix F Page 75), whilst a relatively basic survey tool, MS Forms also integrates several useful features such as; integrated bi-lingual functionality using the MS translator tool, settings that allow anonymous submission and branching, depending on the participants’ responses. As the university provides all students and staff with an enterprise version of the office 365 suite, this choice had the added benefits of incurring no additional costs. This also removed the need for the researcher to develop a sufficient level of familiarity with a new tool to ensure the efficacy of the questionnaire. The integrated storage using OneDrive, administered by the Universities’ IT team, including two factor authentication, ensured compliance with both the ethical considerations discussed below and wider GDPR legislation. MS Forms also produces simple graphs and word clouds from the results automatically, that supported the thematic analysis. 
The mixed methods questionnaire was sent to the four hundred and sixty-three students enrolled on the disciplines’ six undergraduate and three postgraduate programmes via a purpose-built Learning Management System (LMS) page. The survey was emailed to students on the final day of the employability week and then a second email followed up seven days later. The use of the university LMS also ensured that all the student email addresses were correct, eliminating any errors in input and reducing the risk of the email being caught in a spam filter. As discussed by Hiratsuka (2025) the voluntary nature of research should be held as paramount. In this vein, the use of a general email approach allowed students to choose to participate which reduced ethical concerns. However, as discussed by Flick (2023) the use of this method is not without challenges, particularly in potentially creating a self-selection bias. Due to the researcher’s dual role, as a member of staff and a student, there is also a potential perceived power imbalance that may have influenced students decision to take part in the questionnaire and focus group or not.	Comment by Jessica Pitman: what does this mean?	Comment by Ross Phillips: I’ll expand on this in the discussion chapter
The research was designed to include three separate semi-structured qualitative focus groups with students, academics, and professional services. The student focus group was designed to explore emergent themes from the questionnaire, academic staff were exploring the impact on their workload from designing and facilitating the employability week activities and finally, professional services colleagues would discuss areas of duplication and what could be done to reduce this. Due to a lack of uptake by students and changes in roles in the professional services team, these focus groups could not happen. Whilst not being able to conduct a focus group with students will limit the efficacy of the recommendations being made towards the ongoing employability week offering, this does speak towards the overall lack of engagement among students, this will be considered further in the discussion chapter.  Due to not conducting the focus group with professional services and a lack of general research in this area it has not been possible to meet objective two of this research, but it would be beneficial to develop in this in future studies. As shown in Appendix G (p79) the semi-structured focus group with academics was designed around five open questions. This was intended to ensure more expansive answers from the academics taking part (Sharp, 2012). The emergent themes from this focus group will be noted in the findings chapter below. 	Comment by Jessica Pitman: make sure to change these if editing (or take them out it's simpler)	Comment by Ross Phillips: I’ll update the tables before I finish, so they’ll all be correct
[bookmark: _Toc221539839]Ethical Considerations
The research received ethical approval via the institute ethics committee (see appendix H, Page 80). Some of the key ethical considerations around this research, focussed on ensuring the students felt secure in their anonymity, allowing them to respond openly without concerns of repercussions from academic staff, particularly if their views appeared to be overly critical of the offering. Further to this, and as demonstrated in Appendix F (p75) the questionnaire was designed to collect the minimum amount of demographic data to allow comparisons between groups. Due to the use of MS Teams to facilitate the focus groups, the individual’s anonymity could not be built into this element. However, the researcher ensured informed consent was obtained before commencing the focus group and that all participants were aware they could withdraw at any time, through the use of a written participation statement and verbal consent. 
[bookmark: _Toc221539840]Limitations
As demonstrated in Appendix F (p75) the questionnaire was designed using plain language, reducing the need for intervention from the researcher to support the respondent, in addition, MS Forms also allows the use of native screen readers and other accessibility devices, further enhancing the accessibility of the questionnaire. As discussed by, Sharp (2012) ensuring accessibility for respondents is a key objective in research design. 	Comment by Jessica Pitman: how did you overcome this?	Comment by Ross Phillips: This helped the form to be accessible for the respondents I don’t think anything had to be overcome as those who use them should be familiar with applying them	Comment by Ross Phillips: Hi Jess I reread this and think I have made it clearer that this was a benefit	Comment by Jessica Pitman: what dos this mean? be clearer 	Comment by Ross Phillips: How’s this?
Several of the questions were designed using multiple choice answers, the use of these specified answers supported the validity of the questionnaire, firstly by ensuring the research is replicable, and secondly, by further clarifying the topic the question was looking to answer (Silverman, 2024). In the context of the mixed methods research, these did not have a significant impact on the ecological validity of the questionnaire as the answers were general enough to still allow students to reflect on their own experiences (Flick, 2023).	Comment by Jessica Pitman: what does this mean? multiple choice answers?	Comment by Ross Phillips: I’ll have another look at this	Comment by Jessica Pitman: expand - why? how? who said?
The framing of the focus group questions shown in appendix G (p79) is much broader in nature, and these are in line with the expertise and capabilities of the academics and therefore does not impact on the replicability of these questions in this instance. These questions were also specifically designed to meet and answer objective three for this research (appendix E, p74). Given the fluid nature of the employability week offering and the other responsibilities of the academics in this study, a direct replication of the responses in this focus group may not be possible. However, given the specific nature of this study to the university in question this does not reduce the ecological validity.	Comment by Jessica Pitman: do you mean more open ended?	Comment by Ross Phillips: Yes, 	Comment by Jessica Pitman: how do you know?	Comment by Ross Phillips: Not sure how to support this one, Can I say that having worked with them I know their skills and abilities?
From the four hundred and sixty-three email requests for feedback sent to the discipline’s students, a total of thirteen responded, a response rate of 2.8%. From these responses only one student offered to take part in a focus group. In their large-scale meta-analysis of Psychology and Business management research articles, Holtom et al. (2022) suggest that contemporary online surveys should achieve a response rate exceeding 68%, a figure that had increased in the decade prior to their analysis and that they expected to increase with the continued saturation of internet access. They argued, that apart from the accessibility of online questionnaires and peoples general comfort with sharing opinion and data online through banking apps and social media, increased access to motivational tools and panel administrators all contribute to achieving these high response rates. In direct contrast to this, Goodrich et al. (2023) state that survey response rates are significantly declining with many researchers offering incentives that in turn lead to fraudulent responses reducing the validity of research. It should be noted though, that they do not specify an expected response rate for these online surveys. Meyer et al. (2022), whilst considering responses to patient surveys and procedural outcomes, suggest an online response rate of between 46% and 51% is to be expected from patients. Whilst none of these directly discuss students being surveyed by academic staff and there are many other variables to be considered, it is still reasonable to suggest that a much higher response rate should have been achieved from this survey, this will be considered further in the discussion chapter. 
It should also be noted that, during the initial planning and ethical consideration of this study, an expected response rate of between 5 – 7% was noted in the ethics form (appendix H, p80), which is significantly below the expected response rates discussed above. However, for this study, this response rate would have still allowed a reasonable generalisation for the sampled population. It should also be noted, that as discussed by (Flick, 2023) studies that derive their samples through self-selection in a specific population can inadvertently result in only focussing on the views of those who are actively engaging with specific platforms, with a subsequent bias to the results and reduction in validity. The research undertaken in this dissertation aimed to mitigate this through the use of the students’ email address to reach all relevant students, rather than those who interact with the various social media platforms the discipline uses.


[bookmark: _Toc221539841]Findings
As shown in Figure 1 and Figure 2 the demographic identity of the respondents is broadly in line with the make-up of the discipline discussed above, with all respondents identifying as female and aged between eighteen and fifty-four years old. The employability week event is open to all students in the discipline, however, from the respondents to the questionnaire, only full-time students took part (Figure 3); the implications of this will be considered further in the discussion chapter. 
Considering the nine respondents who noted they did not attend any of the events during employability week (Figure 5); all but two of the nine were over twenty-one years old, all were studying at undergraduate level apart from one student who was studying at postgraduate level, and four of these nine students were working in a related field while still studying. There was also a significant perception that the sessions being offered would not have enhanced their employability skills (Figure 8). Although, the key challenges to engaging for these students appear to be the times that the sessions were delivered and the relevance to the student (Figure 9). 
For those four respondents who did attend some of the events (Figure 5), seventy-five percent were over forty-five years old, with one studying at postgraduate level. Interestingly, none of these students are currently working in a related field. Whilst the “Let’s get up to date!” session was the most widely attended session offered (Figure 6) with wider attendance figures for the webinar appearing to confirm this. Two students noted that the graduate stories had specifically helped them to clarify their journey upon graduation, with all of these respondents noting that they felt the sessions were highly effective in enhancing their CV (Figure 7). Significantly, attendance to the First Aid (1 respondent, 7 attendees) and Safeguarding (0 respondents, 3 attendees) training sessions, despite not incurring a cost for students and generally being desirable for those in an educational setting, and therefore suggesting a high value as defined above, was low.
When asked for their specific views on what they would like to see and what they would do differently, several of the respondents noted formal placement opportunities, specific relevant micro-credentials, including first aid training and safeguarding, that they felt are desirable. The respondents also suggested that these should be offered throughout the year, with a relatively even split between daytime, evening and weekend sessions (Figure 10). Interestingly, given the perceived drive to digital primacy in many areas, none of the students wanted online only sessions. Significantly, for professional services colleagues, the majority of the respondents had not accessed the careers service (Figure 11), with many stating they were not aware of what they offered or that they existed, suggesting a lack of visibility of the team among the students; these responses will be analysed further in the discussion chapter.
For the purpose of this chapter, the semi structured questions (appendix G, p79) used in the focus group, will form the basis of the thematic analysis. Both academics in the focus group noted that it was challenging to be specific around the exact number of hours they had spent on preparing the employability week events. This was largely due to having to respond to individual external providers or student queries on an ad hoc basis. In both cases, they felt it was much more than the twenty hours for planning and thirty-five hours for facilitation, allocated in their activity profiles. Interestingly, both academics agreed that the preparation and delivery of the employability week, whilst requiring a significant amount of flexibility in their professional roles, did not significantly impact on their other duties. However, both academics also noted, that during the event itself they often ended up working more than their contracted hours due to other pressures around marking at the time. 	Comment by Jessica Pitman: we ned a person from careers to take the lead or pool resources accross the institute	Comment by Ross Phillips: I think NUS may be a good start but it needs to be purposeful as well, this will be going in the recommendations
When considering how to mitigate these impacts in the future, both academics were keenly aware of the economic landscape of higher education. Both academics recognised that additional support in terms of administrative staff, and furthering their burgeoning links with the professional services teams had been beneficial. However, this view was tempered by an acknowledgement that too many people being involved in planning these events could create more work in the longer term. It appears that technology, further automation and improved relationships with professional services were the preferred methods to reduce the impact on their time and well-being and this will be analysed further in the discussion chapter. Both academics considered workshops and practical experiences to be the future of the employability week offering, interestingly and in line with student responses, both academics considered that employability week could be spread throughout the academic year in the future, which would ideally increase student engagement. However, they tempered this with the acceptance that this has the potential to increase the impact on their workload as they would have opportunities to add further events. 
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[bookmark: _Toc221539842]Discussion
This discussion chapter will consider the reviewed literature and results from the primary research in the light of objectives 1 and 3 noted in appendix E (p74). As discussed at length in the literature review chapter, developing student’s employability skills has been a significant and specific policy requirement, for institutions, since the mid-1990s. With many institutions, including the university in this study, favouring a broad approach of embedded, co-curricular and extra-curricular activities to achieve this. In this sphere, and as to be expected, the employability week offerings align with allowing students to develop specific micro-credentials and access professional knowledge and services that can enhance their skills and attributes, that in a crowded curriculum there is often not the opportunity to include effectively. 
[bookmark: _Toc221539843]Student Perception of the co-curricular activities
[bookmark: _Toc221539844]Student identity, belonging, and engagement
In order to provide context around students’ perception of the co-curricular activities it is first necessary to consider how students identify themselves, how their cultural capital affects their belonging and how this affects their engagement. 
As noted by Christie, Munro and Wager (2005), Ball (2024b) and Money et al. (2017) in contemporary higher education many students opt to attend universities close to home and balance multiple roles such as parent, carer and employee alongside student. The continued massification of higher education has significantly expanded the class identity of the student population, particularly in the post ’92 universities of which this university is one. Whilst the questionnaire specifically limited the demographic questions asked, to support student anonymity, all of the respondent identifying as female is in line with Bolton and Lewis’ (2025) findings that education and care related undergraduate programmes attract a majority of female students. The egalitarian nature of higher education is clear to those who access campuses regularly, although, there is still a perception of higher education being the preserve of white middle-class teenagers in some areas (Bolton and Lewis, 2025). This sterotype coupled with oft competing intersectional identities (Tett, et al., 2025) significantly impacts on the students sense of belonging with attendant impacts on engagement. It should be noted, however, that these students are often dilligent in their approach to their studies achieving high levels of engagement in curriculum activities by institute standards and are engaged in a flow state achieving their own personal goals whilst attending taught session and completing assessments. As noted in the limitations section there was a significant lack of engagement with the questionnaire and focus group by students. Whilst this may have been caused by a perception of power imbalance due to the researchers dual roles, this is also to be expected given students role as strategic consumers discussed above. 
[bookmark: _Toc221539845]What is the Value of Co-Curricular Employability Sessions to Students 
Whilst the participation in the questionnaire is limited reducing the generalisability to the wider student population just under half of the respondents confirmed that they were working in a related field whilst studying (Figure 4). This is in line with Lessky and Unger’s (2023) and Grozev and Easterbrook’s (2024) research discussed above. It should be noted that the question asked about working in a related field which may have reduced the number of students who are employed generally below that considered by Watson (2025). However as discussed in the findings chapter many of the non-attendees who responded, stated that they are working and that they did not feel the week would enhance their skills, supporting The Pedagogy for Employability Group’s (2014) suggestion that many students have a range of relevant employability skills prior to them commencing their studies. Interestingly, and not often considered in the wider literature, are those students who do not work whilst studying and their prior work or lived experience, From the researcher’s personal experience as a non-standard entry undergraduate, having worked in industry for over twenty years, and been engaged in recruitment in those industries, there was little to be gained from attending a CV writing workshop. Whilst this experience is certainly not applicable to all non-standard entry students it does serve to highlight the blanket assumption made in research, government policy and institutional norms that all students, regardless of age or experience, need to be taught how to be employable and in order to do this they must behaviourally engage in these activities.           
Interestingly, many of the respondents noted that specific micro-credentials that support their long-term career goals are desirable although, when offered these are not well attended despite not incurring a monetary cost to students. The micro-credential sessions are scheduled on days where a number of students are typically timetabled and are advertised at the start of the academic year to ensure students are aware that they are taking place, however due to the accredited number of hours required for each course these are longer than a typical teaching day and as noted Valtonen, et al. (2021) and Maslin (2024) particularly, this often does not fit with students multiple identities and needs. In previous years micro-credential sessions have also been scheduled for a weekend but these were even less well attended by students leading to their removal for this year. Significantly, for the respondents who attended sessions the most valuable were sessions that focussed on academic topics this suggests that students see a university degree qualification as a single stepping stone to improved long-term employment prospects rather than a specific way of developing employability skills. 
Of particular interest for this research is students’ perception of the efficacy of the activities in developing their CV and the difference between those who attended and those who did not. Despite their personal experience noted above, it was the researchers’ assumption in framing this question that the majority of students would see the value in at least some of the activities being offered, but this is clearly not the case. This appears to somewhat at odds with Jackson and Brigstock’s (2021) research that suggests students see the value in gaining industry exposure, although this could be due to the large widening participation population who may have relevant experience and is in line with Han and Kwon’s (2018) research especially as these activities do not contribute to the students final degree results. 
In summary, it is clear that from the perspective of policy makers, institutions, students and employers there is a need to offer employability skills development. However, these need to be purposeful and appropriate to the individual student. although, as discussed at length, there is a significant discrepancy in defining employability skills among employers, policy makers and universities with students often being left out of this discussion entirely. This also speaks to a larger problem in education and particularly in adult education where policy makers and institutions appear to infantilise students, telling them what they need to learn rather than co-constructing this knowledge, which also impacts on the perceived relevance of this offering. Despite students having an apparently significant power in their choice of institution based on location, league tables, student survey results and opportunities for student voice (Christie, Munro and Wager (2005), Canning (2017) and Raaper (2023), resulting in them being in the position of strategic consumers of their education (Mendes and Hammett, 2023), which should by extension provide them, as a collective, the ability to determine the offerings and future directions of their institutions this does not appear to be the case.  
[bookmark: _Toc221539846]What is the impact on academic staff when delivering co-curricular activities.
The academic staff responsible for designing and delivering the programme of co-curricular activities for students made it clear that despite a need for flexibility and a brief impact on their work-life balance during the week there is not a significant impact on their wider duties as both plan accordingly, interestingly both note that line management in the discipline is supportive of this and recognise that staff wellbeing is prioritised. However, as noted in the findings chapter, students made several recommendations for when they would like to see co-curricular employability skills development take place (Figure 10), this multiple-choice list was developed from planning discussions among the team and as noted during the focus group meeting the impact of offering co-curricular activities throughout the year could be significant. Due to the apparent lack of research considering this specific topic it is challenging to determine if the views of this team are indicative of the academic population in both this university and the wider higher education landscape. Although, extrapolating from Knight and Yorke’s (2003), Sin and Amaral’s (2017) and Daubney’s (2022) research in a more theoretical, research-based discipline academic staff may be more inclined to support, rather than plan and deliver, these activities preferring instead to rely on professional services colleagues. This develops the issue of awareness among students of these services, as outlined by Bradley, Quigley and Bailey (2021) and confirmed through the questionnaire there is lack of awareness and engagement with careers teams in higher education institutions which by extension could result in lower engagement among students. As noted by Dubber (2024) the NUS is an underutilised resource that would mitigate the impact of planning and advertising the activities and through developing a strong sense of belonging drive engagement (Naidoo and Ravn, 2025). 

[bookmark: _Toc221539847]Conclusion 
The relevance, and therefore student perception, of the employability week events must be considered from the perspectives of both the students and the university institution as a whole.
This exclusion of students from the discussion and subsequent lack of engagement will
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This work will now develop three key recommendations;
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	DOTS model
	Guides students through Decision learning, Opportunity awareness, Transition learning and Self-awareness. 
Prepares students to cope with change; 

	USEM model
	Understanding, Skills, Efficacy and Metacognition. 
Suggests approaching tasks as opportunities for learning rather than opportunities to demonstrate competency 

	CareerEDGE model
	Career development learning, Experience, Degree subject knowledge, Generic skills and Emotional intelligence.
Draws on DOTS and USEM models, encourages students to reflect on skills development to enhance employability


(Small, Shacklock and Marchant, 2018) and (Scott & Willison, 2021)
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	1
	Evaluate student perception of the co-curricular activities current offering

	2
	Establish where there is duplication of provision and make recommendations to resolve this through effective collaboration with other staff in the wider university

	3
	Mitigate the impact on academic staff in the discipline in the implementation of the revised programme of co-curricular activities through effective collaboration with academic and non-academic colleagues
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          Employability Week Feedback 2025

To complete this questionnaire in Welsh please click the Language selector at the top of the form

As part of my own post graduate research study, I am carrying out research to better understand the value that students place on the activities that the university offers to enhance students employability in addition to the skills developed in specific modules in your degree.

I am asking students to voluntarily complete an online questionnaire about the recent employability week. This will take no more than 10 minutes of your time. Participation in this research is completely anonymous and will have no impact on your studies, or future participation in any employability week related activities run by the discipline employability week team or UWTSD careers team.

Should you wish to participate in a focus group later in the year please click the separate link at the end of the questionnaire and provide your preferred email address and name. Your personal details will be kept confidential and will not be linked to your answers in the questionnaire.

Further information:

Ethical approval for this research has been granted by the institute ethics panel and its continued conduct will be monitored.

Should you wish to remove your responses from this research once you have completed the questionnaire please email cycsemployabilityweek@uwtsd.ac.uk with the subject line Questionnaire Responses Removal and the approximate date and time of completion of the questionnaire and we will endeavour to comply with this request.

If you would like to receive a copy of the completed research please email cycsemployabilityweek@uwtsd.ac.uk using the subject line Copy Of The Research with your name and preferred email address, this will be sent to you once the research has been completed and peer reviewed.

Thank you again.

To consent to taking part in the research and access the questionnaire please click Yes and then Next. If you have decided not to take part in the research please click No and then Next.* Required

Do you consent to take part in this study *

· Yes 
· No

What is your preferred gender identity? *

· Female
· Male
· Non-binary
· Prefer not to say 
· Other









What chronological age are you? *

[image: ] 18-21

[image: ] 22-24

[image: ] 25-34

[image: ] 35-44

[image: ] 45-54

[image: ] 55-64

[image: ] 65+

[image: ] Prefer not to say

What year of study are you in at present? *

· Undergraduate Year 1 full time
· Undergraduate Year 2 full time
· Undergraduate Year 3 full time
· Undergraduate Year 4 full time
· Undergraduate year 1 part time
· Undergraduate year 2 part time
· Postgraduate year 1 full time
· Postgraduate year 2 full time
· Postgraduate year 1 part time
· Postgraduate year 2 part time
· Postgraduate year 3 part time
· Prefer not to say
· Other

Are you currently employed or have a placement in a job related to your degree? e.g. reading Early Years Education and Care and working in a nursery *

· Yes
· No
· Prefer not to say

Did you take part in any of the employability week sessions? *

· Yes 
· No

Which sessions did you take part in? *

· Graduate Stories
· Emergency First Aid at Work including Paediatrics.
· Are you Safeguarding Aware?
· Lets get up to date! 
· Upskilling!

How effective do you think the sessions were in developing your employability skills? Please use 1 thumb for not at all to 4 thumbs for extremely effective. *
[image: ][image: ][image: ][image: ]

What were the most useful elements of the sessions? Please note which session you are referring to. *



Is there anything in particular that you would change about the sessions? *



What prevented you from taking part in the employability week sessions? *

· The times of the sessions
· Not relevant to me
· Did not know what the sessions were about
· Too late in the academic year
· Too early in the academic year 
· Other

Based on the information provided how effective do you think the sessions were in developing your employability skills? Please use 1 thumb for not at all to 4 thumbs for extremely effective *
[image: ][image: ][image: ][image: ]


What could the careers service or the employability week team have done differently to encourage you to take part in the activities? *




What activities or training would you have liked to see? *



What if anything would you do differently to encourage other students to take part in employability activities in UWTSD? *

· Run throughout the year
·  Day time Sessions
· Evening Sessions
· Weekend Sessions
· All sessions face to face
·  Online sessions only
· Placement Opportunities
·  Other

Have you used the Careers Team in the university? *

[image: ] Yes [image: ] No

What has stopped you using the university careers service? *



What could the university Careers service or Employability Team provide to support your skills development? *





Thank you for completing this questionnaire, as noted at the start of this survey should you wish to remove your responses from this research please email cycsemployabilityweek@uwtsd.ac.uk with the subject line Questionnaire Responses Removal and the approximate date and time of completion of the questionnaire and we will endeavour to comply with this request.

If you would like to receive a copy of the completed research please email cycsemployabilityweek@uwtsd.ac.uk using the subject line Copy Of The Research with your name and preferred email address, this will be sent to you once the research has been completed and peer reviewed.

If you would like to be included in the focus groups later in the year, please click this https://forms.office.com/e/msYcbAVijE and leave your name and email address, please note that this will open a separate MS Forms page to ensure all responses re-main anonymous.

Thank you for your time.

Thank you
Thank you for considering taking part in this research, if you change your mind and would like to take part later, please re-open this questionnaire from the link you were sent originally.

You may now close this questionnaire.
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How much time did you spend on preparing and delivering employability week activities? 
 

What impact did preparing for Employability week have on your other duties in the discipline? 


What would have reduced these impacts? 


What other support would have benefitted you? 


How do you see Employability week being developed in the future? 
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APPLICATION FOR ETHICAL APPROVAL

	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.


In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form.
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Ross Phillips

	2
	Tick all boxes that apply:
	Member of staff:
	☒
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Athrofa


	4
	Campus:
	Swansea


	5
	E-mail address:
	Rphillips.143604@student.uwtsd.ac.uk / r.phillips@uwtsd.ac.uk


	6
	Contact Telephone Number:
	01267 655 398


	
	For students:

	7
	Student Number:
	P143604

	8
	Programme of Study:
	MA Children, Youth and Community Services

	9
	Director of Studies/Supervisor:
	Natalie MacDonald / Jessica Pitman


SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in) Jessica Pitman

	☒	29/10/2024


SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA Ethical Guidelines for Educational Research, fifth edition (2024)
	☒


SECTION D: External Collaborative Research Activity  N/A
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	UWTSD


	2
	Contact person name
	Dr Nichola Welton


	3
	Contact person e-mail address

	n.welton@uwtsd.ac.uk

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☒
	NO
	☐


Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☒
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).
UWTSD Approval



SECTION E: Details of Research Activity
	1
	Indicative title:
	What is the value of co-curricula employability skills development activities for students?

	2
	Proposed start date:
	October 2024
	Proposed end date:
	May 2025

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

Co-curricular activity is currently presumed but it is not yet known if this is the best way to deliver employability activities for students and academic staff. The purpose of this pragmatic research is to establish student perceptions of co-curricular employability skills development activities and using this information to determine an effective programme of activities and opportunities that meet the needs of students, academic staff and the wider university in a specific discipline of a Welsh Post-97 university.
 

As discussed by Jackson & Bridgstock (2021) co-curricular employability skills are defined as activities outside of the defined curriculum but still organised by the university either by academic staff or more often by wider supporting teams in the institution. 



(this box should expand as you type)

	4
	Research Question

What value do undergraduate students place on co-curricular employability skills development opportunities provided by their university and what effect does providing these activities have on academic staff workload?

(this box should expand as you type)

	5
	Aims of Research Activity

 Welsh Government (2024) states that fifty-eight percent of Welsh graduates are in full time employment fifteen months after their date of graduation, a lower rate of full time employment than their counterparts in other UK nations. Whilst there are a significant number of factors that will affect this percentage, providing graduates with the necessary skills to meet and excel in challenging conditions is a significant activity for Welsh universities Invalid source specified.. 

UWTSD (2024) discuss in depth their curricular links with industry to develop graduates employability skills and the benchmark statements from the Quality assurance agency ensure programmes develop employability skills through embedded curriculum activities (See for example benchmark statement for education studies Invalid source specified.). However, this research will consider co-curricula activities i.e. those arrange by institutes outside of programme teaching. With the aim of determining the value students place on the co-curricular employability skills development activities and provide recommendations for developing these activities based on student needs in a financially sustainable framework.

The research also aims to establish the impact developing co-curricular employability activities on academic staff many of whom are over capacity in their roles and where needed mitigate this impact through effective SMART recommendations. 
(this box should expand as you type)

	6
	Objectives of Research Activity
1. Evaluate student perception of the co-curricular activities current offering.
2. Establish where there is duplication of provision and make recommendations to resolve this through effective collaboration with other staff in the wider university.
3. Mitigate the impact on academic staff in the discipline in the implementation of the revised programme of co-curricular activities through effective collaboration with academic and non-academic colleagues.
4. Recommend a programme of co-curricular CPD workshops based on student requirements for implementation in the academic year 2025/26

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Firstly, this research will apply a constructivist approach to answering the question of why do students value or not value co-curricular employability skills development activities. 

During the 2024 / 25 academic years discipline employability week students who attend any CPD training or other information sessions will be provided with the opportunity to respond to an anonymous survey, this survey will also invite students to take part in a focus group that will further explores the themes of value and relevance of these activities. Students who do not attend any events will also be contacted via email and invited to complete an anonymous survey exploring their reasons for not attending. As discussed by Boas (2024) this type of non-probability sampling does have a high degree of potential bias in the sample as those who put themselves forward often have a particular interest in the subject. However, in this instance this is likely to be beneficial as the research is interested in the value these students place on the activities. 

The questionnaires will be designed and delivered using MS forms. This program allows rapid collection and collation of data in a secure platform. Students and staff are both familiar with the platform having used them extensively in other situations meaning there will be limited need for training and support. MS forms has some functionality to allow direct collation of results that are anonymised and also integrates with MS excel to allow a much wider thematic analysis.
The questionnaires will consider themes considering student perception of the activities they have taken part in, this will include questions such as “How effective do you think the session was in developing your CV?” which will be answered using a Likert scale. And more open questions such as “What were the most useful elements of the session?” this will allow a thematic analysis to ultimately refine any particularly relevant sessions.

Students will be invited to the focus group via a separate link embedded in the questionnaire that will preserve the anonymity of their initial responses. The focus group will be semi-structured with a starting point of discussing the sessions offered in this cycle, focussing specific reasons for them attending or not and then asking students to consider the sessions they would offer if they were to develop a co-curricular skills development programme.  

In order to determine the impact on academic staff the researcher intends to keep a reflective diary of the activities undertaken in preparation and delivery of the event and will conduct  focus groups with those members of the small team and other non-academic university staff that are agreeable, as the academic staff involved are of a similar or higher level there is limited risk of undue pressure being applied by the researcher to take part. In order to minimise the impact on the academic team it is expected that this semi structured focus group will last for a maximum of 60 minutes and will take place over teams to eliminate travel times. Key themes for this will be to explore how much time the staff took to arrange and facilitate the sessions offered and the impact this had on them in other areas of their general responsibilities with the aim to establish specific areas of stress and make recommendations to mitigate these.
(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	University Campuses and online

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☐

	
	
	YES
	☒

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

As one of the organisers of the 2024 employability week events I created excel spreadsheets detailing attendance figures for specific events from Webinar data. This data does show attendee names but this will not be used in the final research as it is irrelevant. I also have access to event feedback from students who attended these events, this data is anonymous apart from those who expressed an interest in being involved with planning future events.

(this box should expand as you type)

	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☒
	☐

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	As the key focus of this action research is enhancing student participation in Employability skills through the provision of specific CPD opportunities over and above their undergraduate studies, this should ensure the students are able to access higher paying jobs supporting the metric of a more prosperous Wales. 

The university has a large demographic of students from non-traditional entry routes enhancing employability opportunities for these students will lead to a more equal Wales as they are able to access a wider range of roles.

 


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).
If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.
	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☒
	☐

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
There are approximately 400 students in the discipline of these it would be reasonable to expect a 5 - 7% response rate to any questionnaire relating to their experiences of the employability week CPD offering.

There are 4 academic staff members involved in developing and delivering employability week. There will be approx. 2-3 members of non academic staff involved

(this box should expand as you type)

	11
	Who will the participants be?

	
Participants will be students of the discipline that runs employability week in January 2025. There will be separate questionnaires for those who have not attended to investigate what prevented them from attending.

Other participants - 
Team staff members and members of other teams within the university. 

(this box should expand as you type)

	12
	How will you identify the participants?
	
Students will self-select once they have attended an optional CPD event. Students will also self-select if they have not attended an event.

(this box should expand as you type)

	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☒
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	
As questionnaires will be primarily feedback related to the specific event they have attended concerning the value of the training received and their perception of these activities in developing their employability in a wider context missing questions would reduce any thematic analysis. In order to allow students to demonstrate a lack of preference or knowledge a note will be added to these questions asking for the students to include not applicable.  

Consent paragraph allowing access to the questionnaire will include details of confidentiality and how to access a debrief if required.

(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☒
	☐
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	As noted above this study will help the university to partially cover the cost of future employability week CPD events as well as considering and suggesting new ways of working if necessary


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Risk of a data breach





















Due to the staff student dynamic students may feel that they need to respond to the Questionnaires






Due to the small staff team and concerns over being thought less of academic staff may not give true opinions of it if they can be traced.



Focus groups – students or staff may not feel comfortable sharing in front of people. 

















Staff members – outside discipline risks. (anonymity – fictionalisation)

	How you will mitigate the risk to participants:

Student questionnaire responses will be anonymous with limited demographic data such as gender identity, age and employment status collected. 
Student focus groups will take place via teams, this makes student names and ID numbers visible to others and will be included in the recording. Participants will be reminded of the need to respect each-others privacy. Teams standard recording warning reminds participants that their presence assumes consent to be recorded. 
Data will be stored in the cloud with 2 factor authentication required to access the account.
All data will be managed in accordance with UWTSD Research Data Management policy V2.0



In previous feedback forms on employability week activities this does not appear to have been a factor for students however the questionnaires will be explicit in outlining the measures taken to preserve the anonymity of all respondents. 



Discipline and staff identities will be completely anonymised in the final submission. No quotes will be used to reduce the risk of identification through language or syntax.




Focus group membership will be self-selecting, many of the students will already be familiar with each other which will break down this barrier. Time will also be spent allowing members to become familiar with each other and all participants will be provided with clear guidelines on expectations of respect and cordiality prior to the session.
Participants will also be told that they are under no obligation to share in front of people but can contact the researcher should they need to comment privately. 


As the focus groups may include participants from outside the academic discipline and this may cause concerns for confidentiality these participants will be given the opportunity to respond separately. As noted below as there is a relatively small pool of participants all data will be generalised and no quotes used to avoid identification this will be made clear to all participants.




	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
Given the nature of the enquiry it is extremely unlikely that any disclosures of illegal or sexual activity will take place however as the research may explore themes of stress and work life balance in the focus groups the researcher will pin UWTSD wellbeing web page to the chat for the teams meeting allowing participants to access this confidentially should they wish to.

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Accusations of academic misconduct












Physical and mental strain















As both the researcher and a member of staff directly responsible for the delivery of the Employability week offering there is potential for conflict of interest in this research. 









you type)
	How you will mitigate the risk to the investigator:

The researcher will ensure that all AI and referencing regulations as detailed in the academic quality handbook and referencing guides are adhered to during the course of this research. As a member of staff involved in the delivery of study skills at undergraduate level the researcher is well aware of the need to refer to the handbooks on a regular basis. 
The research has been designed to be self-selecting and anonymous, this method limits the risk of undue influence by the researcher on the student respondent.

As the Health and Safety lead for the discipline the researcher is aware of the need for regular screen breaks and correct posture to minimise the risk to their health. 
The researcher has a diagnosed learning difference that has required them to develop a number of coping strategies for time management including the use of study support, utilising these strategies will mitigate the mental strain on the researcher who is self-aware enough to seek help where needed  



The researcher will ensure that they are in regular contact with both their dissertation supervisor and academic director discussing the conduct of the research and seeking guidance where needed.

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Accusations of academic misconduct by the researcher bringing the university’s name into disrepute







(this box should expand as you type)
	How you will mitigate the risk to the University:

As the researcher is also a member of the academic staff any accusations of misconduct would likely have a greater detrimental effect on the university. To mitigate this as noted above the researcher will ensure all university regulations are followed fully. 




(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
N/a


(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Student participants will be given the option to view the completed dissertation once it has been marked and feedback provided. This will be accomplished by providing respondents with my student email address on completion of the questionnaire.

Staff and the senior leadership of the relevant institute will be provided specific feedback based on their needs and requirements. In all cases only those listed below will have access to the raw data and only in so far as is required for the effective administration of employability week.


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
MS Forms allows sections to be created and branching to direct a participant depending on their response. The questionnaires will have a consent question in section 1 that will provide all details required, including the participants right to withdraw and the purpose of the research. Should the participant consent they will then be directed to section 2 for the questionnaire and then section 3 thanking them for their participation reiterating the right to withdraw and how to obtain feedback, There will also be a Hyperlink to a separate form allowing the participant to opt in to the focus group. Should the participant decline in section 1 they will be directed to section 4 again thanking them and giving details of how to obtain the feedback.
Interviews and focus groups will have a sign in sheet to confirm attendance that will provide the consent information. Copies Of consent information including right to withdraw will be included in the meeting invitation for participants to view prior to the focus group.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Questionnaires will collect demographic data such as age, gender identity, ethnic identity and employment status as a method of comparison. Requests to join interviews and/or focus groups will be via a separate form ensuring anonymity for participants


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
Whilst data other than noted in I3 will not be specifically collected it may be possible to identify a cohort of students from the nature of the research and the relatively small pool of potential subjects. The final dissertation will be anonymised and no specific quotes will be utilised to reduce the risk of potentially identifying individuals through language or syntax.

(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	As noted in I3 ethnic and gender identity will be collected as a method of comparing groups whilst also considering intersectionality. However, this will not be attributed to a single individual in the final project.


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	Microsoft OneDrive as supplied by the university has a dual password login requiring an authenticator code to be entered. This is supplied from a separate device that has Biometric security locked to the researcher’s fingerprint. As noted in J24 each facet of the research will be stored in a separate password protected sub-folder. 

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☒
	☐

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	As the researcher is part of a team working on the wider Employability week programme all members of the team will have access to the completed feedback questionnaires from the CPD events. All members of the team have completed GDPR training as required by the university and access to the data will be limited to their staff profiles which are subject to the same dual password authentication measures supplied by the university.


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Ross Phillips
Dr. Nichola Welton
Natasha Jones
Ken Dicks

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Ross Phillips


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
As noted in J12 all research material will be stored in the University provided OneDrive. Consent forms for focus groups and or interviews will be stored in a separate password protected folder in OneDrive to the rest of the data.

Data will be archived once the project has been assessed and has been graded through a university exam board. This will be no later than January 2026.

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
No

(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Ross Phillips
	Date: 24/10/24




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Jessica Pitman
	Date:
Reviewed additions as per Ethics recommendations – 7/01/25 - proceed. 

	3
	Signature:
	Jessica Pitman

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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traditional student graduate age range. This appears to be despite the number of paid
- roles steadily increasing since 2022. Interestingly public sector jobs have also shown a
steady increase in available paid roles, given the nature of the disciplines
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Category University / Provider Country / Region Qualification QR

First Aid London South Bank University UK First Aid at Work (Level 3 RQF)

First Aid Monash University Australia HLTAID011 Provide First Aid + CPR

First Aid Rhodes University South Africa SAQA-accredited First Aid (Level 1–2)

First Aid University of Nairobi Kenya Basic First Aid Training Certificate

Safeguarding Open University UK / Global Safeguarding in International Aid Sector

Safeguarding University of Lincoln UK PG Cert Safeguarding: Leading Safer 

Organisations

TESOL / TEFL California State Univ. San Marcos

USA

TESL/TEFL Certificate (120 hrs)

TESOL / TEFL University of Arizona USA Graduate Certificate in TESOL

TESOL / TEFL Cambridge Veritas India TESOL/TEFL Certificate (120 hrs)

TESOL / TEFL Universidade de São Paulo Brazil TEFL Certificate Program

Sustainability University of Waterloo Canada Sustainability Leadership Certificate

Sustainability ISCTE (Erasmus+) Portugal / EU Certificate in Ecological Management & 

Sustainability

Sustainability UNESCO IESALC & partners Latin America Sustainable University Leadership & Governance

Sustainability Universitas Indonesia Indonesia Green Campus Leadership Certificate

Mental Health First Aid

University of Denver

USA MHFA Certification

Mental Health First Aid Butler University USA MHFA Certification

Cybersecurity University of Johannesburg South Africa Certificate in Cyber Security (NQF Level 5

Cybersecurity Johns Hopkins University USA Cybersecurity Professional Certificate

Cybersecurity Universidade Federal do Rio de Janeiro

Brazil

Cybersecurity Fundamentals Certificate

Leadership Harvard University USA Certificate of Leadership Excellence

Leadership University of Cape Town South Africa Executive Leadership Development Certificate

Peer Mentoring NASPA USA Certified Peer Educator

Peer Mentoring CRLA Global International Tutor Training Program

Intercultural Competence Brown University USA Certificate in Intercultural Competence

Intercultural Competence Ohio State University USA Intercultural Competence for Global Citizenship

Digital Marketing University of Washington PCE USA Digital Marketing Certificate

Digital Marketing University of Arizona USA Digital Marketing Science Certificate

Global Employability Qualifications with QR Codes
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