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Chapter 1: Introduction 

The aim of this research project is to acquire a deep understanding into which primary school environments children learn best and are happiest within. The research project will identify and explore whether learning environments play a significant role concerning children’s emotional wellbeing regarding learners aged three to eleven. Furthermore, the fundamental aim is to gather a range of primary and secondary research to strengthen knowledge and understanding of how to enhance children’s happiness within classroom environments. Thus, determining what School A selects within their environments, identifying whether these elements fortify pupil’s emotional wellbeing. This will offer perceptions into where children feel happiest and most secure which can enhance professional practice regarding a future teaching career.

The objective of this research project is to examine whether learning environments affect children’s emotional wellbeing. Educational research discloses valuable insights concerning the importance of numerous aspects within classrooms, such as teacher’s instructional behaviour and feedback (OECD, 2013; De Jager, Jansen and Reezigt, 2005). Although, systematic empirical research regarding the impact of environmental elements concerning lighting, colour and space is lacking thus confusion regarding the term ‘learning environment.’ To clarify with respect to the reader, the term ‘learning environment’ will consist of two variables including psychological variables compromising of teacher support and friendship. The second variable includes environmental factors consisting of light, colour and space. Additionally, there are several definitions regarding emotional wellbeing. Emotional wellbeing will be referred to as a positive perception, which enables individuals to function in society meeting demands of everyday life (Heber, 2006). 
The author has an eagerness to assist in the development of children’s emotional wellbeing, thus the reasoning for studying this question. This will simultaneously enhance pedagogical insight towards strengthening children’s resilience in correlation to the new curriculum. Resilience is a significant factor within the new curriculum in becoming healthy and confident individuals, leading fulfilling lives as valued members of society (Donaldson, 2015). Despite this, there is increasing evidence of poor resilience and wellbeing within schools amidst students of all ages (Cowburn and Blow, 2017). Children spend approximately 7,800 hours within education (Kverndal, 2019) thus could insinuate the environments they learn within could be a clear indicator regarding happiness. Research advocates learning environments are an integral component of pupils’ overall experience within school, which impacts upon their learning, wellbeing and resilience (Hammond, 2004; Blackmore et al., 2011; Howard, Burton, and Levermore, 2019). Essentially, children’s emotional wellbeing will decrease if they learn within a confined environment where teacher support is limited. Whereas within an environment where positivity is fostered, where children feel valued, emotional wellbeing is strengthened (Sleegers et al., 2011; Wright, 2013; Graham et al., 2011).

The author has hypothesised that schools are currently utilising numerous strategies to improve children’s emotional wellbeing, which include mindfulness sessions and circle-times. Therefore, it could be argued learning environments are often disregarded and not perceived as equal in strengthening children’s emotional wellbeing compared to wellbeing strategies, recognised by Sleegers et al (2011) and Korpela et al (2018). Objectively, children’s wellbeing is currently at the forefront of education as it is a Welsh Government priority (Welsh Government, 2018). Therefore, schools have a critical role in addressing every aspect within school to promote positive wellbeing, not to solely implement emotional wellbeing strategies.

Research methods undertaken: 
· Review of literature.
· Interviews with children concerning favourite places. 
· A staff questionnaire regarding positive learning environments.
· Focus-group tasks.










Chapter 2: A Review of Literature

2.1 Children’s Emotional Wellbeing in School 

A positive education has been defined as an education for both conventional skills and happiness (Seligman et al., 2009; O’Brien, 2016). However, it is evident children’s happiness is diminishing, inside and outside of school. The National Assembly for Wales (2018) has determined one in ten 5-16 year olds suffer from diagnosable mental health disorders, portraying how children’s wellbeing is declining rapidly. It is acknowledged schools are a critical environment for promoting emotional wellbeing, resilience and life satisfaction (Banerjee, 2016; Graham, Phelps, Maddison, and Fitzgerald, 2011). Consequently, educational environments are an essential component in providing safe and consistent surroundings for all children, especially for those who may experience adversity at home (Cowburn and Blow, 2017; Bennett, 2017). This corresponds with Bowlby’s (1958) attachment theory as the attachment tie compromises of an individual’s use of another individual or environment as a ‘secure base’ to explore and control the environment in times of safety. Additionally, there is use of this individual or environment as a ‘safe haven’ in times of distress. Disturbance or loss of this attachment bond can cause anguish and misery, resulting in poor emotional wellbeing. This conveys the significance schools possess in creating environments which foster positivity (Crowell and Waters, 1994). Margarita and Ancheita (2005) coincide proclaiming schools should focus on the wellbeing of learners, considering their needs when designing childhood environments. 
Research establishes humans begin learning during the earliest stages of life, which is when the development of future characteristics begins including social and cognitive growth and adult ideology (Light and Littleton, 1999; O’Brien, 2016; Schneider-Hassloff et al., 2016). This consists of preoperational and concrete operational stages, depicted as significant transitions in early and forthcoming stages of growth. Pupils learn how to think more conceptually and theoretically, alongside social interconnections (Piaget, 1936). It is argued these developments are based solely on the environments we endure during childhood experiences, in addition to social interactions (Olds, 2001; Konu and Rimpelä, 2002). Despite this, Howard, Burton and Levermore (2019) and O’Brien (2016) determine interventions and programmes should be initiated as an alternative, as this focuses on the teaching and learning of social and emotional skills. This in turn assists in developing positive school environments, rather than focusing on the specific psychological or environmental elements within the environment itself. The Department of Health (2015) concurs as these programmes assist children in understanding the challenges affiliated with life transitions and resilience, which might prevent poor emotional wellbeing from arising in the future. This implies wellbeing interventions and strategies are more significant than solely learning environments in regards to emotional wellbeing. On the contrary, it is acknowledged exchanges between the ‘social’ and ‘environmental’ aspects are fundamental in both education and personnel. Blackmore et al., (2011), Bronfenbrenner (1994) Dumont, Istance, and Benavides (2010) coincide as there should be a renewed focus on the micro as well as macro settings regarding educational and emotional wellbeing, conveying teachers must understand the difficulties regarding spatial and temporal organisation of learning. These developments command constructive participation with an array of disciplinary knowledge bases including health and wellbeing, socio-psychology and architecture (Adams and Paiijan, 2004). This implies educational environments can inform understandings of learning to create pedagogical strategies suited to each child to enhance wellbeing. Therefore, it is evident teachers must address what children need in order to satisfy their own wellbeing. 

From conducting additional research within school B, it is evident many pupils perceive environmental and psychological factors as important including: friendship, seating arrangements, colour and displays depicted in appendix-1. The pupils failed to mention wellbeing interventions or strategies, solely referring to environmental and psychological aspects. This conveys children consider these elements within learning environments as more significant for their own emotional wellbeing, contrasting with Howard, Burton and Levermore (2019) and O’Brien (2016). These authors deem interventions and strategies as more crucial than the environments children endure. On the contrary, the children’s viewpoints correlate with The Children’s Society (2012) and Bardsley (2018) who propose wellbeing is about the beauty of our surroundings, quality of culture and strength of relationships. Therefore, the author believes it is evident children are experts of their own lives, understanding what they need in order to make themselves happy. Mason and Danby (2011) agree, as young people are competent interpreters of everyday worlds. Therefore, this leaves a gap in research to strengthen an understanding into how children live their lives. The author believes this could be influential for educators in understanding what pupils need in order to tackle their daily lives. 
2.2 Psychological Variables 

Schools must ensure children are positive, as this will result in better chances of accomplishing success (Cabera and Gladis, 2013; Martens, and Witt, 2004). Although, it must be acknowledged there are various pillars concerning happiness referring to qualities such as self-motivation, self-esteem, teacher support, and friendships (Faure, 1972; De Jager, Jansen and Reezigt, 2005; Stanton et al., 2016; Hammond, 2004). These elements are recognised as the psychological variables, which can both hinder and facilitate children’s emotional wellbeing. This has been proven within Lee and Han’s (2000) study regarding 870 Korean pupils in high schools across South Korea. Lee and Han (2000) observed students who received high-quality support from peers and staff had less social-issues and dissatisfaction within school, alongside the feeling of strengthened psychological wellbeing. This portrays friendship and teacher support has an extreme effect on student wellbeing. However, Lee and Han’s (2000) study did not focus on pupils within primary schools, limiting the validity of research. Therefore, the author’s findings could potentially rectify and distinguish whether these psychological elements have the same effect on primary school students. Nevertheless, Estyn (2019) have previously recognised good practice within Pencaerau Primary School regarding psychological variables including teacher and peer support. The staff members aim to develop pupil’s self-esteem through support and encouragement of aspirational ideas, witnessing huge improvements in emotional wellbeing and satisfaction. This corresponds with Maslow’s Hierarchy of Needs (1943) depicted within appendix-2 where aspects regarding psychological, safety, love and belonging, esteem and self-actualization are all needed in order to satisfy wellbeing. Once these growths have been satisfied to a sufficient degree, individuals can encounter the highest-level of self-actualization. It is determined self-actualization constitutes as the highest-order motivation, encouraging individuals to consider their true potential accomplishing their ideal self (Maslow, 1943; Lewis, 1987; Greene and Burke 2007). Nevertheless, following Maslow’s (1943) era, many researchers have explored how the need for love, belonging and connections with others impacts upon emotional wellbeing. These aspects are argued to be the most important factors for life satisfaction in comparison to Maslow’s self-actualization (Sharry, 2018; Hopper, 2020; Mental Health Foundation, 2016). Therefore, if friendship, staff and peer support are fostered within learning environments, emotional wellbeing could potentially improve as they are encountering love and belonging. Essentially, the most important quality of humankind is the capability to form and maintain relationships (Perry, 2001; O’Brien, 2016). Although, it is acknowledged affection is not apparent within many households across Wales. Occasionally children refuse to spend time with a parent as a result of not feeling loved (Welsh Government, 2019). This further supports the significance schools possess in adopting positive learning environments which promote a sense of love and belonging; maintaining the presence of relationships, satisfaction and persistent levels of essential relational characteristics (Dindia and Canary, 1993; Gibbons, and Silva, 2011). This indicates children must feel loved, implying schools must improve the psychological aspects within learning environments to foster love and belonging to strengthen children’s emotional wellbeing.

Additionally, pupil wellbeing and a perception of safety are perceived to be requirements for good cognitive development, considered as physical and affective environments of learning (Mulford and Silins, 2001; Blumenfeld, Kempler and Krakcik, 2006). There are currently consistent debates for a focus on the social and affective elements within environments, in addition to the cognitive (Phillips, 1990; Blackmore et al., 2011; Kirk and Jay, 2018; Clarke et al., 2015).

Figure 1.0 - Phillips, N. (1990). Wellness during childhood/adolescent development. In Prevention forum (Vol. 10, No. 4, pp. 1-10).
[image: ]







According to Phillips (1990), environments should consist of control, bonding and meaning to enhance children’s emotional wellbeing. This correlates with Year 5 children’s views depicted in appendix-1, as there was a clear emphasis regarding social interactions, bonding and importance. Therefore schools should address these elements, recognising the significance of psychological variables within the classroom to satisfy children’s wellbeing. Wright (2013) argues children’s emotional wellbeing depends upon adults, including teachers. Inadequate levels of care can result in problems regarding physical and cognitive development. This implies if staff members do not change the environment to suit the requirements of pupils, emotional wellbeing will decrease. On the contrary, the Department for Education (2018) and Reinke et al., (2011) address the fact educational staff are not mental health experts and should not try to be, as teacher education programmes are failing to provide staff with effective classroom practice for mental health. Nevertheless, present and future educators can be informed as to what environments require in order to foster positivity. Essentially, the author believes controlling the environment is within a teacher’s power for the purpose of strengthening wellbeing. Cowburn and Blow (2017) coincide as staff members can become well equipped to provide a positive environment.
2.3 Environmental Variables 

Various studies convey improving self-esteem and support are not the only feasible strategies intended to avert emotional wellbeing difficulties amongst children. Environmental factors within classrooms including the amount of light, space and colour can enliven environments helping to create a more exciting and enjoyable classroom for pupils (Akomolafe and Adesua, 2015; Jones, 2009; Mag, 2015). 

2.4 Colour 

The amount of colour within a classroom is believed to impact upon pupil behaviours, emotional wellbeing and attention span (Spencer and Blades, 2005; Sinofsky and Knirck, 1981). Additionally, the utilisation of primary colours and displays of children’s work throughout a school affects children’s attendance, positivity, muscular tension and motor control (Gimbel, 1997; Pile, 1997; Rubida Research, 2001). This research affirms environmental factors within classrooms regarding colour and displays have a significant influence concerning the performance of students within both primary and comprehensive schools. The studies conducted by Rubida (2001), Spencer and Blades (2005) and Gimbel (1997) disclose an essential correlation between classroom environments, academic achievement and wellbeing, specifically emphasising how colours increase motivation. On the contrary, colourful and highly-decorated classrooms can disrupt learning and attention within primary school aged children. Fisher and Godwin (2014) and Adoniou (2017) discovered that children within highly-decorated classrooms were more distracted, spent more time off task and demonstrated a decrease in learning compared to when colour and decoration was removed. Conversely, pupil opinions from Year 5 depicted in appendix-1, oppose to Fisher and Godwin (2014) and Adoniou (2017). 80% of pupils discussed how colourful classrooms and displays of work increased their happiness and willingness to flourish academically. This conveys the amount of colour and displays within a classroom can improve children’s positivity and academic performance. Consequently, schools should alter classroom environments if positive emotional wellbeing and academic performance has decreased. However, Zentall and Shaw (1980) advocate staff members frequently overlook environmental factors including colour and displays, despite recognising the benefits these factors possess, potentially due to teacher idleness. Therefore, the importance of colour must be emphasised further. 

2.5 Lighting

Chapter 2.4 shows a multitude of research that has explored the significance of colour and displays of work. Although, fewer articles have explored the impact lighting has on children’s emotional wellbeing, leaving an interstice for the author to identify the effect. Nevertheless, Sleegers et al., (2011) and Mott (2012) acknowledge lighting plays an important role in evoking emotions, as lighting can directly influence an individual’s wellbeing. This indicates that both natural and artificial lighting can impact upon an individual’s mood, wellbeing and alertness. Both Sleegers et al., (2011) and Mott (2012) advocate students learn better when natural light is evident within a classroom, and the most effective way to achieve this is with large windows. However, it is evident within some schools like School B, artificial light is utilised more than natural light, apparent within appendix-1. Appendix-1 conveys children feel tired and unmotivated in class, therefore restricting academic performances and minimising positivity. There is an increasing awareness of the Seasonal Affective Disorder (SAD) where depression can occur due to the absence of natural light (Covassin et al., 2019). Therefore using too much artificial light within a class may result in negativity. On the contrary, natural light can be difficult to reach, especially in the United Kingdom. Therefore, high quality electrical lighting should be utilised, soft enough to relax pupils since good natural lighting is outside of a school’s control (Knight and Dhanda, 2007). 

2.6 Spacious Environments

Additionally, the amount of space within a classroom is acknowledged as either a facilitator or hindrance concerning children’s emotional wellbeing, argued by Spencer and Blades (2005). High-density situations can potentially affect learning as high-density conditions (number of pupils per environment) can lead to increased aggression and hostility, reducing social interactions (Moore and Lackney, 1994). Harris, Evans and Saegert (2001) concur as pupil’s consistent contact within high-density situations usually result in lower academic performances and general wellbeing, alongside an increase in distraction. Essentially if there is more space within a classroom with fewer students, there will be more teacher-student interactions. This leads to children becoming more sensitive to the needs of others, positive self-images and an increase in academic performance (Spencer and Blades, 2005). Moos’ (1979) viewpoint coincides as classrooms with fewer students encourage positive attitudes, including an increase in friendships and peer support. Although, this is difficult to achieve as already in Wales, the number of junior classes with more than thirty pupils has quadrupled within the last five years (Wightwick, 2018). Overcrowded classrooms can result in personality conflicts, tension and general disruptive behaviour (Meador, 2019) therefore essential for teachers to attempt to create a spacious classroom, regardless of class size. 






Chapter 3: Methodology 

3.1 Ethics 

Research methods empower educators to better their understanding to increase their influence within education (BERA, 2018). This conveys teachers must participate within enquiry to keep abreast with developments regarding disciplines of education. Bruner (1990) and Malle (2004) advocate research presents a system of related assumptions through which we make sense of our world. Therefore, research is a significant tool in exploring social-cognition and opinions concerning learning environments. Researchers must conform to General Data Protection Guidelines (GDPR) (2018) ensuring researchers adhere to suitable ethical implementations. The EWC and GDPR (2018) state it is the responsibility of practitioners to conduct themselves honestly during research, managing professional integrity and understanding. Consequently, the researcher needs to ensure transparency, disclosure, participant withdrawal rights and data storage explanations corresponding with BERA’s ethical guidelines (2018), guaranteeing creditable and ethical research.  Yip, Han and Sng (2016) and Bridges (2001) advocate it is essential researchers appreciate the importance of ethical requirements to protect individuals involved. However, Nijhawan et al.,(2013) argues the most crucial ethical requirement is obtaining participant consent, implying ethical requirements are not essential once permission is obtained. Nevertheless, the fundamental principles for ethical research are respect, justice and beneficence (BERA, 2018; Guillemin and Heggen, 2009) thus should become evident throughout, not solely before obtaining consent. Consequently, an ethics form and consent letters were completed enunciating the research ensuring protection for the researcher, participants and university, evident in appendix-3 and appendix-4. 

3.2 Interviews and Focus Group Tasks with Pupils 

The pupils were interviewed and asked about their favourite places and wellbeing within school A. Additionally, focus group tasks were completed in two differing environments to compare and contrast if environments hinder wellbeing and achievement. The pupils drew pictures of their ideal learning environments identifying what makes them happy in school. The data was collected through recordings and photographs of children’s work. Information regarding specific methods can be found in Figure 2.0.

[image: ]Figure 2.0 – Methods utilised when using children in research
[image: ]Involving children within educational research allows educators to understand what pupils need to be successful in life. Bourke and Loveridge (2013) and Mason and Danby (2011) concur as listening to children’s voices is the foundation for developing learning theories. Therefore, valuing children’s voices is the recognition of understanding children’s lives within current societies, an important contribution to child studies. This correlates with United Nations Convention on the Rights of the Child (unicef,2016) as all pupils have a voice, which should be heard. Sally Holland (2017), the children’s commissioner for Wales, strives to ensure pupil-voice is fully implemented within Wales. This conveys its importance within education as individuals learn from one another, emphasising the significance of collaborative learning between students and teachers (Vygotsky, 1978). Therefore, the author aims to co-construct meaning listening to children’s viewpoints regarding learning environments to inform current and future educators. 

When utilising children within enquiry, informed consent is required. Participants must be informed that their contribution is voluntary throughout investigation, explaining the research thoroughly prior to the collection of results, specifically for children aged eighteen and under (Frankfort-Nachmias and Nachmias, 1992). Therefore, the author obtained assent through using emotion cards shown in appendix-5. These assessed children’s emotional wellbeing throughout prior to an explanation of research. Although, complex ethical issues can arise when children are involved in investigations. Research advocates the more participants know about the research, the less naturally they will behave, thus problematic in obtaining valid results  (Hood, Kelley and Mayal, 1996; Powell and Smith 2009; Cohen, Manion and Morrison, 2013). This can result in participant bias, as children may be shy or embarrassed therefore behaving in a manner they believe the researcher wants them to, affecting the direction of responses (Morison, Moir and Kwansa, 2000; Bolderston, 2012). Nevertheless, this was not evident within the primary research. Therefore, the author coincides with Mason and Danby (2011) as allowing children to share opinions openly encouraged honest and detailed responses. This can provide truthful recommendations for all stakeholders involved concerning learning environments and wellbeing. 

The sample for interviews and focus-tasks were conducted through stratified random sampling. A group from each class were interviewed, ensuring an unbiased approach. Although, stratified sampling requires more administrative effort and data analysis is computationally more intricate (Lynn, 2019). Nevertheless, it ensured an “unrepresentative” sample as the groups contained a mixed-gender and mixed-ability population. This reduced the possibility for human-bias, as it provided a sample that was highly representative of the population being reviewed, improving precision (Sharma, 2017; Salkind, 2010). Both open and closed questions were asked including “do you feel happy in school?” and “what makes you feel happy in school?” obtaining qualitative and quantitative data. The data acquired ensured the author gained both measurable responses through quantitative questioning, yet also obtained a further insight into participants’ thoughts and behaviour through qualitative enquiry. This ensures ambiguities and contradictions reflect social reality (Denscombe, 2010; Evisi, 2016) obtaining more reliable results rather than solely acquiring a single type of data. 

 3.3 Staff Questionnaires 

Conducting interviews with teachers within School A would be time-consuming considering the workload they already had; therefore questionnaires were distributed. These were completed anonymously to obtain honest answers. Anonymity assists in protecting privacy as participants can reveal information that cannot be identified back to them (Lavrakas, 2008; Kaiser, 2009). Questionnaires provide insight into varying attitudes for further analysis utilising differing questioning techniques including: multiple-choice, liquid-scale and Likert to gather an abundance of quantitative and qualitative data, which cannot be acquired through mere interviews (Wright, 2005; Mcleod, 2018; NFER, 2013). The response from staff questionnaires allowed the author to compare and contrast with children’s opinions, deciphering whether they share similar viewpoints regarding what is fundamental to their wellbeing within learning environments. Although Hunter (2012) and DeBois (2019) propose physical questionnaires lead to sample bias, unanswered questions and misinterpretation, which occurred within this research project limiting validity. 

3.4 Repeating the Research 

If the author were to repeat this research project, perhaps an online questionnaire would be more beneficial to increase reliability. This allows questions to be “required” before completion, making answers essential. Additionally in order to tackle the difficulty of misinterpretation, the author would complete staff interviews alongside questionnaires to clarify misleading or confusing questions gaining a more personal response, advocated by (Green, 2017). Nevertheless, utilising a triangulation of research methods including interviews, questionnaires and focus-tasks can increase credibility, overcoming fundamental biases (Noble and Heale, 2019; Carter et al., 2014). To increase reliability, research should have been completed in additional schools as smaller samples jeopardise the internal and external effectiveness of studies (Faber and Fonseca, 2014; Kaiser 2009). To further strengthen credibility, the author could enhance the stratified sampling method within child interviews dividing groups into gender. This may enhance knowledge of gender necessities, strengthening understanding of what young males compared to females need within environments to satisfy their wellbeing as there are gender differences within education and opinion (Hyde, 2005; Pekkarinen, 2012). 













Chapter 4: Results and Discussion 

This chapter examines the primary research derived from School A and its connection to secondary evidence providing comparisons. It aims to convey if learning environments affect children’s emotional wellbeing.
[image: ]It was queried whether children felt learning environments were important for their emotional wellbeing and happiness in school. 100% of the pupils interviewed agreed. The author believes this response from a Year 4 child perfectly summaries the importance of learning environments and the significance of positive surroundings: 
4.1 Psychological Variables: Friendships and Teacher Support 
The National Assembly for Wales (2018) determines that children’s happiness is rapidly declining in Wales, previously discussed in Chapter 2.1, although the primary research is contradictory. The author questioned whether pupils in Year 1 to Year 6 felt happy within school and 100% of these pupils said yes. They discussed an array of environmental and psychological factors that produce a feeling of happiness portrayed in Figure 3.0, further details regarding these factors can be found within appendix-6.
[image: ]Friendships are a prominent psychological variable, which can affect children’s emotional wellbeing considerably, previously advocated by Faure (1972) and Hammond (2004). Hilpern (2013) coincides stating friendships can have adverse effects on children, as loneliness can dominate children’s emotions. This is additionally recognised by many pupils in School A as Figure 3.0 depicts the most popular factors which make children happy in their school, with friendships being the most favored. When the pupils elaborated on friendships within the classroom, the most prevalent answers were:
[bookmark: _GoBack]This conveys friendships and peer groups have an extreme effect on children’s emotional wellbeing, thus could potentially be detrimental to their happiness, recognised by the children themselves. Lee and Han’s (2000) study proved psychological variables, including friendship, significantly affected students within high school. Students who endured support from peers experienced less dissatisfaction in school, strengthening their psychological and emotional wellbeing implying friendships can facilitate children’s satisfaction. This is currently proven within the primary research as pupils from Year 1 to Year 6 share the same viewpoints with high school students from Lee and Han’s (2000) study. This conveys students of all ages recognise that friendships can assist in their happiness, strengthening their resilience and contentment. Therefore, teachers must address this variable and implement it within education, for example, giving pupils the choice to sit next to or work closely alongside friends. Sharry (2018) and Hopper (2020) both coincide, as friendships are a crucial aspect within school. Therefore the more time children are surrounded by and work alongside friends, an increased sense of love and belonging will occur correlating with Maslow’s (1943) hierarchy of needs, discussed in Chapter 2.2. 
Although, pupils were questioned whether they prefer to sit next to friends when learning. This question obtained surprising responses. The author assumed pupils would seize the opportunity to discuss the benefits of sitting next to friends, however this was not the case, thus conflicting with Sharry (2018) and Hopper (2020). Figure 4.0 depicts 81% of pupils interviewed declared sitting next to their friends would cause distraction, and as a result, would not complete work to a high standard.

[image: ]Additionally, responses below suggest children believe sitting next to friends would reduce their emotional wellbeing and happiness within the classroom, as it would limit positive reinforcements and praise. Further details regarding responses are evident within appendix-7.

This conveys children do not consider sitting next to friends during lesson time as beneficial, contradicting with Perry (2001) and O’Brien’s (2016) viewpoints previously discussed in Chapter 2.2. These authors believe the most important quality of humankind is the ability to maintain friendships and relationships, which could be achieved if children interact with friends during lesson time. However the primary research may disprove this, as essentially this is not what children want, thus will not facilitate their wellbeing. Ultimately, children believe associating with friends throughout ‘learning time’ will hinder their academic achievement, and consequently, their satisfaction in school. Although, Perry (2001) and O’Brien’s (2016) viewpoints correlate with staff members from School A. 88% of staff members either agreed or strongly agreed with the statement “children prefer to sit next to their friends in class” depicted in Figure 5.0, with merely 11% of staff in disagreement correlating with children’s opinions. 
Figure 5.0 portrays the majority of staff believe children prefer sitting next to their friends in the classroom. This conveys staff members’ subject knowledge regarding children’s desires is lacking, as 88% of staff had contrasting views to children. This suggests teachers may sit pupils next to their friends to complete work, unaware of the adverse effect it holds. According to Guerriero (2014) and Wright (2013) teachers need good cognitive subject understanding to strengthen their pedagogical knowledge base in order to create effective teaching and learning environments. Essentially, inadequate levels of care and misinterpretation of children’s desires can result in problems regarding physical and cognitive development. This implies teachers must possess good subject knowledge of children’s needs in order to strengthen their emotional wellbeing through the environments they endure. Nevertheless the Department for Education (2018) and Reinke et al., (2011) acknowledge teacher education programmes are failing to provide staff with effective classroom practice for mental health. However, this does not stop staff from listening to children’s requirements. Therefore a recommendation could be for staff to listen to children’s perspectives and opinions to enhance teacher subject knowledge, implementing children’s needs into educational surroundings. This will simultaneously achieve UNICEF (2016) and Sally Holland’s (2017) viewpoints regarding the implementation of pupil voice, obtaining pupil opinions changing environments for the better.
The second most prevalent psychological variable, which makes children happy, is a teacher (depicted in Figure 3.0.) The children’s viewpoints concur with Hammond (2004) and Blackmore et al., (2011) who advocate children’s emotional wellbeing will decrease if teacher support is absent, previously considered in Chapter 2.2. This conveys teacher support and relationships are an integral component to pupils’ overall experience within school, which children recognise. Staff members within School A also acknowledge this conveying their subject knowledge regarding the importance of the psychological variable “teacher support” is good. Responses to the question “How do you ensure your classroom promotes a positive learning environment?” are evident within appendix-8. From analysing their responses, many of their environments ensured: mutual respect, encouragement, verbal praise, clear expectations, equality and the celebration of all ideas. This corresponds with OECD (2013) and De Jager, Jansen and Reezigt (2005) as teacher’s instructional behaviour and feedback impacts upon positivity. Evidently, this conveys teachers understand the vocabulary and persona used highly affects children’s happiness. This enables children to feel encouraged and supported throughout school, which is evidently acknowledged by pupils as they rank teachers highly alongside friendships. Chapter 2.2 discussed the consistent debates regarding the psychological variables and their impact upon wellbeing. Phillips (1990), Kirk and Jay (2018) and Clarke et al., (2015) proclaimed control, bonding and meaning all aided cognitive development and wellbeing within environments. However, the only psychological variable referred to by pupils and teachers was ‘bonding’ which corresponds with teacher support and friendship. Therefore, the primary research conveys the most significant psychological variables that impact upon a child’s emotional wellbeing is teacher support and friendship in comparison to Phillips’ (1990) factors of importance, power and control. 

4.2 Environmental Variables 
Akomolafe and Adesua (2015) and Mag (2015) argue environmental factors including the amount of light, colour and space can hinder pupil’s emotional wellbeing and consequently their academic achievement if used incorrectly, previously discussed in Chapter 2.3. The author sought to trial this theory through various focus tasks with pupils. 

4.3 Confined Environment Vs Spacious Environment 

Two groups of pupils from a Year 4 class completed a sorting activity in two different environments. Group one completed it within a spacious and colourful environment with natural light presented in appendix-9. Group two completed the activity within a confined environment with artificial light and limited colour presented in appendix-10. 

Group one were able to complete the task independently without adult input and held a good discussion concerning the activity. The group was positive, relaxed and eager to receive positive praise. Whereas group two needed a substantial amount of adult support and struggled to interact with one another becoming more distracted throughout. This conveys environmental factors can affect children’s wellbeing and confidence within the classroom as group one completed the activity significantly quicker, with more ease and were willing to work as a group. 

This primary research coincides with Spencer and Blades (2005) and Moore and Lackney (1994) who proclaimed pupil’s contact within confined environments results in lower academic performances and wellbeing with an increase in distraction, which was evident within group two. Additionally, group one completed the activity within the atrium, with an abundance of natural light. The results obtained from group one correspond with Sleegers et al., (2011) and Mott (2012) who proclaimed students learn better and are happier when natural light is visible, conveying accurate results. Additionally, when asking the children if they preferred to be in an environment with natural light or artificial light, 100% of pupils stated they preferred natural light. A common response from children concerning lighting was “the [artificial] lights in the classroom sometimes make our eyes feel sleepy” indicating how the amount and type of light does affect wellbeing, and thus academic performance. Furthermore, this focus task proved highly-decorated and colourful classrooms do not cause more distractions, previously argued by Fisher and Godwin (2014) and Adoniou (2017). Surprisingly, group two were more distracted and less willing to complete the work compared to group 1, therefore may prove Fisher and Godwin (2014) and Adoniou’s (2017) findings as inaccurate. Furthermore, when pupils were questioned “what makes you happy in school” ‘colour’ was another prevalent factor depicted in Figure 3.0, opposing with Fisher and Godwin (2014). Therefore, these focus tasks suggest children’s emotional wellbeing and academic achievement is due to the environment they endure. Although, to obtain more reliable data, this focus task could have been repeated to increase validity. 

4.4 Focus Task: Rank the Environments

The author asked groups of pupils from Key Stage 2 to rank seven different environments ranging from Foundation Phase type classrooms to cramped environments. The most surprising results came from those who were in Year 3 and Year 6. The author’s hypothesis presumed children from Year 3 would wish for classrooms similar to those of foundation phase, with various learning areas and Year 6 would desire to have a mature environment to learn academically. However, this was not the case. Appendix-11 conveys opinions from a group within a Year 3 class regarding their favourite learning environments and appendix-12 conveys Year 6 opinions. It is evident children within Year 6 miss learning within an environment similar to the foundation phase, as they rated these environments highly, alongside colourful and spacious environments. Whereas children within Year 3 differ in opinion, they rated environments with tables and chairs first, placing foundation phase environments towards the bottom. This implies as children mature, they desire to learn within a playful environment with various different areas. The responses below from Year 6 children further suggests their preferences:
[image: ]Therefore, adapting the environment within the higher end of Key Stage 2 classes could increase children’s happiness within school, as this is the environment they desire. These findings correspond with Donaldson (2015) who requests Key Stage 2 environments should require similar aspects to those of foundation phase classrooms in order to create cross-curricular learning, which will also enhance wellbeing.

When staff members were questioned, “Should Key Stage 2 classrooms be similar to those of Foundation Phase classrooms?” 78% said yes. This corresponds with Year 6 children’s opinions conveying teacher subject knowledge regarding what children want in their environment is apparent. However, Year 3 opinions differ. This suggests what pupils want within a learning environment is dependent on age, as they possess differing opinions. Therefore educators must address each class in order to identify what environment and which resources would make them happiest, further supporting the need for pupil voice advocated by Holland (2017) and UNICEF (2016). 


4.5 Creating the Perfect Environment

Children were asked to draw pictures of their ideal classroom environment, examples are shown within appendix-13 concerning pupils from Year 3 to Year 6. According to the pupils, these would be more colourful if they had more time to complete the activity. Nevertheless, it is apparent children’s perfect classrooms would consist of: reading corners, various display boards, large windows, digital resources, colour and comfortable chairs. Display boards were the most prevalent aspect within these classroom pictures. The pupils elaborated as to why responding with:

[image: ]This focus task illustrates including elements such as displays and colour within classrooms can enhance children’s emotional wellbeing. The studies conducted by Rubida (2001) and Gimbel (1997) disclose a correlation between colour, celebration boards and children’s emotional wellbeing. The primary research corresponds with this study, as essentially display boards which hold children’s work increase happiness within the classroom. This conveys the environment children endure can facilitate motivation and willingness to learn. This is additionally acknowledged by Estyn (2015) within Rogerstone Primary School who witnessed an increase in motivation when utilising display boards solely for the purpose of displaying children’s work. However, when staff from School A were asked to rank the most important features within a classroom, 56% of staff placed display boards in the bottom three, shown in appendix-14. This conveys there is a large difference in opinion regarding teacher and pupil viewpoints as to what is important in the classroom. Additionally, digital resources and reading corners were frequent aspects within children’s drawings, indicating that having these within classrooms assists them in feeling relaxed and positive. Moreover, teachers differ in viewpoints regarding these aspects, as they do not perceive them to be important depicted within appendix-14. This further supports Reinke et al., (2011), as teachers do not possess significant subject knowledge concerning what makes children happy, thus hindering children’s emotional wellbeing.

Nevertheless, it is evident School A acknowledges learning environments can impact upon children’s wellbeing. They have created an environment called ‘The Hangout’ used to relax pupils when their emotions become overwhelming displayed within appendix-15. This environment consists of mood lighting, colour, open space, comfortable chairs and relaxing music in order to increase positivity when children feel dejected. This conveys staff members acknowledge the importance of environmental factors regarding learning environments contending with Reinke et al., (2011). The importance of ‘The Hangout’ has also been recognised by the children depicted in Figure 7.0.












[image: ]Figure 7.0 conveys 70% of children’s favourite environment is ‘The Hangout.’ This conveys relaxing music, colour and space all play a significant role in facilitating children’s wellbeing as common responses from the children regarding ‘The Hangout’ include:
This reveals environmental variables such as relaxing music and the amount of colour and space all play a significant role regarding children’s happiness. This corresponds with Rubida (2001) Spencer and Blades (2005) and Wightwick (2018) who advocate environmental factors can enhance children’s emotional wellbeing if used appropriately.


Chapter 5: Conclusion

Concluding, the author’s hypothesis, which corresponded with Korpela et al., (2018) was incorrect, as they believed schools utilised strategies to aid children’s wellbeing, disregarding the importance of learning environments. Nevertheless, School A showed understanding regarding the importance of psychological and environmental elements as they created ‘The Hangout’ (appendix-15) solely dedicated to promote positivity. The primary research conveyed happiness and academic achievement can increase when psychological and environmental variables including colour, space, natural light and teacher and peer support are evident, correlating with various secondary research. Overall, this conveys environments can impact upon children’s emotional wellbeing. 
5.1 – Recommendations 
Regarding psychological factors (seating arrangements and friendships), teachers in School A had differing viewpoints to children. Therefore, implementing pupil voice further can increase teacher’s pedagogical understanding concerning what children actually appreciate within classrooms. Further recommendations can be found within appendix-16, as School A received feedback via a report.
5.2 - Professional Learning and Further Research
It would be appropriate to transfer these findings into future classrooms to increase children’s wellbeing, considering both psychological and environmental factors. Prior to adapting any environment, pupil voice should be utilised as all children prefer different elements. Although, primary research should be repeated in order to increase reliability. The author would like to carry out further research regarding outdoor environments, deciphering whether they can also enhance positive wellbeing.
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Figure 3.0 - A Chart Depicting What Makes Children Happy in School.
Number of Children	Friendship	Teachers 	Colour	Displays	Books	Digital Resources	Playground	18.0	16.0	16.0	15.0	13.0	12.0	6.0	The Factors
Number of Children
Figure 4.0 - Would you prefer to sit next to your friends during lesson time?
 No	Yes	22.0	5.0	Figure 5.0 - A chart depicting staff members' opinions on whether children prefer to sit next to their friends in class.
Strongly Agree	Agree	Neither	Disagree 	Strongly Disagree	4.0	4.0	0.0	1.0	0.0	Figure 6.0 - Should Key Stage 2 classrooms be similar to those of Foundation Phase classrooms?
Number of Staff	Yes	No	Unsure	7.0	1.0	1.0	Figure 7.0 - A chart depicting children's favourite environments within School A.
Percentage of Children	The Hangout	ICT Suite	Music Room	Reading Corner	0.7	0.2	0.05	0.05	
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“We don't just learn in school, people spend birthdays, lose wobbly teeth and

spend special moments there. We grow up in class.”— Year 4 Child.
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“There is always someone next to me if | feel lonely, even when | am
not sitting with my friends.”

“I have a choice to sit by friends and play with them at break. When
you’re sad your friends can cheer you up and make you happy.”

1 like sitting next to someone, whether a friend or someone else in the
class. It makes me feel happier because there is someone by my side.”
“If  am not with my friends at lunchtime or in the class, | do feel worse

because they normally make me laugh.”
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“I would rather sit next to someone else because my friends will distract
me.”

“I would prefer to sit next to someone sensible because otherwise |
can’t do my work properly so won't get a sticker or a stamp.”

“Miss has put us into buddies on our table, | feel more relaxed because
I'm sitting with a buddy and they don’t talk as much as my friends so
it’s less distracting but they are still a friend.”

Sometimes | sit next to a friend and they sing all the time and it puts

me off.”
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- “I'would like lots of different colours and areas to entertain”
- “lwould like a play area with sand, maybe a science experiment area”
- “Reading corner with bean bags to chill out on”
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“I like seeing our work around the classroom, the colourful displays.”
“Seeing my work up on the wall makes me proud of myself.”

“When my work is on the display, | know the teacher is happy with my
work, which makes me happy.”

“It’s nice to have colourful displays, makes me feel positive in class.”
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“If | am angry | am allowed to walk in and calm down.”

“It’s nice and calm, lots of things to do in there to help you relax.”
“There’s bean bags in there and you can use an air pod or something
and listen to music.”

“I feel like it’s really calm so when you’re really stressed out then you

can just calm down in there and take deep breaths.” /
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