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Module Title: Global Perspectives on Education
Question Title: From a global perspective and referring to local and global policies, critically discuss barriers to engagement in Education for children in one country of your choice. Compare your findings to the situation for children in the UK.


Article 28 of the United Nations Convention on the Rights of the Child (UNCRC) (UNICEF, no date, p. 9) states:
Every child has the right to an education. Primary education must be free. Secondary education must be available for every child. Discipline in schools must respect children’s dignity. Richer countries must help poorer countries achieve this. 
Within this assignment the southeast African country of Malawi is researched and the barriers to engagement in education for children in Malawi are explored from a global perspective. The findings are compared to the experiences of children within Wales; in the United Kingdom (UK). To demonstrate understanding from a global perspective, the writer begins by examining the definitions of globalisation and education, referring to local and global policies. Reflecting on Article 28 of the UNCRC (1989) the writer demonstrates an understanding of the barriers facing universal education and examines the role of governments and international organisations in seeking to overcome these to provide a sustainable global education community.
There are many definitions of globalisation, relating not only to education but to the economy and trade, the environment, culture and personal and social well-being and migration; in short globalisation means ‘the worldwide coming together of countries and nations’ (explainity, 2013, no pg. number). Whether globalisation is positive or negative is subject to debate and depends on the perspective in which you view it. The advances in technologies have contributed to the growth in transport and expanding communication networks mean countries can exchange communications and goods easily (explainity, 2013). As an observer, the positives of this are that in developed countries, such as the UK, more affordable goods are available for more people, as companies use manufacturers, parts and labour from other countries that cost less. However, the negatives to this in the UK; are that jobs are lost as companies use cheaper alternatives abroad. The benefits to the underdeveloped countries, are that job opportunities are created. However, people in underdeveloped countries often work for much less and in much worse conditions so the benefits are limited; they often remain poor and poor conditions can mean personal and social implications and exploitation of human rights (Aitken, 2016, no pg. number). This can affect children’s engagement in education through child labour. There are differing views and responses to globalisation from differing theorists. Friedman (2000) was a hyper-globalist who had an optimist view of globalisation ‘the theory is that if governments allow businesses the freedom to ‘do business’, wealth will be generated which will trickle down to everyone’ (Friedman, 2000 cited in ReviseSociology1, 2015, no pg. number). Amongst other beliefs; hyper-globalists believe ‘transnational corporations are positive and bring investment and jobs to developing countries’ (ReviseSociology1, 2015, no pg. number). However, Friedman’s neoliberal policies come at cost with ‘deregulation, fewer protections for workers and the environment, privatisation and cutting taxes’ (ReviseSociology, 20151, no pg. number). Opposing this view, pessimist globalists; such as Chang and Seabrook see globalisation ‘as a process in which Western institutions and ideas are imposed on the rest of the world’ (ReviseSociology2, 2015, no pg. number). Viewing transnational companies as the ones benefitting economically, Chang believes ‘Neoliberal policies simply make it easier for western companies to move into a poorer country, take over local businesses, extract natural resources, pay local people low wages, and leave behind a trail of pollution’ and ‘Seabrook argues that, by definition, globalisation makes all other cultures local, and, by implication, inferior’ (ReviseSociology2, 2015, no pg. number). The transformationalist view of globalisation disagrees. Transformationalists such as Giddens (1999) and Beck (1992) (cited in ReviseSociology4, 2015, no pg. number) believe ‘that local cultures are not simply swallowed up by western cultures – rather people in developing countries select aspects of western culture and adapt them to their particular needs, a process named ‘glocalisation’’. Finally, there’s the traditionalist view of globalisation, the view that ‘globalisation is exaggerated’ (ReviseSociology3, 2015, no pg. number). Traditionalists believe, amongst other views that trade is not truly global, it is regional, transnational companies only operate in secure countries and local cultures remain traditional (ReviseSociology3, 2015). 
In relation to children and education, the effects of globalisation will be explored further in the assignment, when comparing the countries of Malawi and Wales, however first the writer defines the meaning of education. There are two definitions of education in the Oxford University Press, 2018, no pg. number; the first ‘is the process of receiving or giving systematic instruction, especially at a school or university’ and the second; ‘an enlightening experience.’ The first definition is linked to formal and compulsory education. In 1946, Article 26 of the Universal Declaration on Human Rights, states that ‘elementary education shall be compulsory’ (United Nations, no date, no pg. number) and later in, 1989, Article 28 of the UNCRC quotes ‘a commitment to make primary education compulsory and free to all’. The length of compulsory education varies from country to country and according to Roser and Ortiz-Ospina, 2017, no pg. number ‘The average number of years spent in school are another common measure of a population's education level.’ Currently in Wales, compulsory education is twelve years although in parts of the UK this has been extended to fourteen years; with pupils in England being expected to remain in education until they are eighteen years old (Gov.UK, 2018). In Malawi, compulsory school age is eight years, and limited to primary school (NationMaster.com, 2003-2018) however, Murray, 2005 cited in NationMaster.com, 2003-2018, no pg. number states ‘Despite the move towards compulsory education, many developing nations still have a low proportion of primary school age children, especially girls, who are enrolled at any school’. The second definition of education ‘an enlightening experience’ (Oxford University Press, 2018, no pg. number) and is open for wider interpretation and will be explored throughout.
To discuss barriers to engagement in education for children, the writer has chosen to research Malawi and compare findings to Wales. Malawi is a landlocked country in southeast Africa with a population of 17,215,000 (UNICEF, 2015). ‘From 1891 to 1964, Nyasaland (Malawi) was a British Protectorate...it then became a member of the Commonwealth’ (Ministry of Foreign Affairs and International Cooperations, 2013, no pg. number). According to figures published by UNICEF, 2013, no pg. number; ‘61% of the population in Malawi live below the poverty line of less than £0.73 a day’.       
In terms of education ‘Malawi is one of the least developed countries in the world and education is proven as one of the critical pathways to improving living conditions in the country’ (Hinteregger, 2017, no pg. number). Pre-school education is unregistered and where available, usually run by volunteers ‘Forty-four percent of pre-schoolers face undernourishment in Malawi and the majority of teachers work for free as they lack the necessary resources to teach the young children’ (Hinteregger, 2017, no pg. number). Free primary education was introduced in 1994 (Ripple Africa, 2003-2018), however secondary education is fee-based and is not open to all ‘Pupils who are able to reach standard 8 sit the Primary School Leaving Certificate, which determines their eligibility for entry into secondary school’ (Starfish Malawi, no date, no pg. number).
According to UNESCO (2012) Malawi has a total of 4.5m pupils enrolled in primary and secondary education. Of these pupils, about 3.7m (83%) are enrolled in primary education. In Malawi, 11% of children of official primary school ages are out of school, with poorer children most likely to fall into this category. Based on educational attainment of 15 – 24-year olds in 2010, 5% received no education at all, 57% failed to complete primary school, 11% studied until the end of primary school, 19% attended secondary school but failed to complete their secondary education, 7% completed secondary education and 1% studied beyond secondary level (UNESCO, 2012, no pg. number cited in Ripple Africa, 2003-2018 no pg. number).

[bookmark: _Hlk510709863]In comparison, Wales is a country in the United Kingdom, located off the northwest corner of Europe, with a population of 3,113,150 (Welsh Government1, 2018). ‘The United Kingdom is a highly developed nation that exerts considerable international economic, political, scientific and cultural influence’ (U.S. News & World Report L.P., 2018). In terms of poverty, ‘Currently, 23 per cent of all individuals in Wales live in poverty, defined as having an income below 60 per cent of the UK median income’ (Welsh Government2, 2018). Education in Wales is compulsory, and free, from ages five to sixteen. Moreover, although not compulsory, Early Years and preschool education is ‘one of the 5 cross cutting priorities in Prosperity for All – the National Strategy’ (Welsh Government1, 2017, no pg. number). With the Welsh Government stating, ‘Investing in early years is an investment in the economy and workforce of the future’ (Welsh Government1, 2017, no pg. number). Wales provides fifteen free hours of per week ‘of universal early education entitlement for 3 and 4 year olds as part of the wider curriculum for 3-7 year olds in Wales; the Foundation Phase’ (Welsh Government2, 2017, no pg. number) and is currently piloting the roll out of ‘30 hours a week of free early education and childcare for working parents of 3 and 4 year olds in Wales, for 48 weeks of the year’ (Welsh Government3, 2017, no pg. number). In addition to this, in deprived areas of Wales ‘free childcare’ is part of the Flying Start early years programmes (Welsh Government4, 2017, no pg. number).

According to the Welsh Government schools’ census results (20175, no pg. number); ‘the total number of pupils in local authority (LA) maintained schools was 466, 508’. However, of those compulsory school age pupils ‘in 2016/17 1.5 per cent of pupils in primary schools and 4 per cent of children in secondary schools were persistent absentees; a child who misses school for at least 10% of the time’ (Welsh Government4, 2018, no pg. number). Moreover, showing similarity to Malawi, it is the children from poorer families that are more likely to fall into this category with ‘persistent absenteeism more common among pupils entitled to free school meals’ (Welsh Government4, 2018, no pg. number). This data highlights one of the main barriers to education for both countries; poverty. Before exploring this barrier to engagement in in education for children, the writer aims to define it. 

From a global perspective, when comparing two very different countries, defining poverty is not straightforward. Grigg et al, 2014, p. 5) quote; 

Poverty in Wales is not the same as it is in Sub-Saharan Africa. There is clearly a world of difference between UK poverty in 2014 and poverty in a remote African village without electricity and running water. But there is also a huge gulf in wealth. So poverty is a relative concept – how well people live in comparison to the typical living standards in society at the time.

What is clear, as highlighted above with regards to attendance, is that poverty in both countries impacts on engagement in education for children. As quoted at the beginning; the UNCRC (1989) states that ‘Every child has the right to an education’ and Wales ‘set out (their) commitment to the UNCRC by enshrining the Convention in legislation with the Rights of Children and Young Persons (Wales) Measure 2011’ (Welsh Government, 2015, p.1). Malawi agreed an accession to the UNCRC in 1991 (United Nations, no date). In addition to this, Malawi also signed and ratified its commitment to the African Charter on the Rights and Welfare of the Child (ACRWC) (1990) in 1999. ‘Africa is the only region with a region-specific child’s right instrument, namely the African Charter on the Rights and Welfare of the Child (ACRWC)’ (Ekundayo, 2015, p.147). Examining both pieces of legislation, much of it is repeated and Ekundayo, 2015, questions ‘whether there is need for a regional treaty on the rights of the child apart from the CRC which is global’ (Ekundayo, 2015, p.143). However, the argument for the ACRWC seems to stem from the need for cultural variations and one of the differences in the two, in terms of education, appears to be the focus in the ACRWC on education ‘including the preservation and strengthening of positive African morals, traditional values and cultures’ (Goodhart, 2016, p. 305). This examination leads the writer to question whether the charter does indeed strengthen positive cultural practices. As intended, does the charter reflect the second definition of education stated earlier ‘an enlightening experience’ and encourage ‘African indigenous education; a process of passing among the tribal members and from one generation to another the inherited knowledge, skills, cultural traditions norms and values of the tribe’ (Mushi, 2009). Or in contrast, does it allow ‘culture to be used as a flexible resource, picking up aspects of it they like whilst rejecting its disturbing aspects…for example; female genital mutilation or harsh corporal punishment’ (Goodhart, 2016, p. 305). Reflecting on article 28 of the UNCRC, the writer questions how this is ‘respecting children’s dignity’. In both the UNCRC and ACRWC a child is defined as under eighteen years old, however ‘in reality, there are challenges posed by plurality of the African legal systems which will hinder the enforcement of age’ (Ekundayo, 2015, p.149). in reality;

In the traditional African setting, childhood and when it comes to an end is not so much a question of fixed age but is influenced by a number of factors, such as attainment of status. Early marriage of the female child is of particular relevance in this regard, because it is a barrier to access to education for the girl child (Ekundayo, 2015, p.148).

International organisations, for example; the Child Rights Governance (CRG) sector of Save the Children are working in Malawi ‘due to the major gaps between ratification by the State of UNCRC, ACRWC and several other international instruments and its respective domestication and implementation of these international instruments’ (Save the Children International, 2018). Ensuring children’s basic rights are met is not just getting countries to sign up to regional and international policies and legislation but ensuring they meet the needs of the children they are there to serve.

Linking back to the barrier of poverty, article 28 of the UNCRC states that ‘Every child has the right to an education. Primary education must be free. Secondary education must be available for every child’ so poverty should not be a barrier. In many developing countries, such as Malawi; ‘governments have abolished school fees and as a result, seen impressive increases in the number of children going to school’ (Global Poverty Project, 2012-2018).  However, it’s not just the fees that are a barrier. For many developing countries poverty means a lack of resources, trained quality teachers and even suitable school buildings. There are also the ‘‘compulsory items’ like uniforms, books, pens, extra lessons, exam fees or funds to support the school buildings’ (Global Poverty Project, 2012-2018, no pg. number). Due to poverty families are often ‘forced to choose which of their children they send to school’ (Global Poverty Project, 2012-2018, no pg. number), with others staying behind to help with household chores. This highlights the gender barrier as ‘Girls often miss out due to belief that there’s less value in educating a girl than a boy’ (Global Poverty Project, 2012-2018, no pg. number). For girls there is also the cultural practice of child marriage in Malawi:

Child marriage violates a wide range of human rights enshrined in the Convention on the Rights of the Child, including freedom from violence and discrimination, and the rights to survival, health, and education…Malawi has one of the highest child marriage rates in the world (Human Rights Watch, 2018, no pg. number).

Marriage often leads to pregnancy and ‘in 2010 and 2013, 14,051 primary school girls and 5,597 secondary school girls dropped out because they were pregnant’ (Ibid cited in Human Rights Watch, 2018, no pg. number). Poverty also affects hunger and poor nutrition; ‘Around 171 million children in developing countries are stunted by hunger by the time they reach age 5… affecting a child’s cognitive abilities as well as their focus and concentration in school’ (Global Poverty Project, 2012-2018, no pg. number). Poverty does not just affect developing countries. In Wales ‘Girls under 16 accounted for five pregnancies in every one thousand in 2015’ (StatsWales cited in BBC News, 2017, no pg. number) and in a study by population matters, no date, p. 3 it was found ‘teenage conception rates broadly correlate with measures of deprivation such as unemployment and child poverty’. Poor diet and nutrition also affect children in Wales and breakfast clubs have been part of the Welsh Governments fight against poverty since 2004 as ‘they help improve the health and concentration of children to assist in raising the standards of learning and attainment’ (Welsh Government, 2014). 

Just touching on some of the barriers in both countries; caused by poverty alone, makes the writer question how these children are expected to learn. Reflecting on Maslow’s Hierarchy of Needs, in order to be in a position to learn a student needs to achieve ‘self-actualisation’ and before this can happen they need to have their basic needs met, feel emotionally and physically safe, feel belonging and gain self-esteem (Success At School, 2018). How in poverty this can be achieved is questionable. This leads the writer to examine the final part of article 28 of the UNCRC quoted above ‘Richer countries must help poorer countries achieve this’. To overcome these barriers governments and other international organisations are working to eradicate poverty. The United Nations, through ‘the 2030 Agenda for Sustainable Development’ have agreed ‘a plan of action for people, planet and prosperity’ whilst ‘recognising that eradicating poverty in all its forms and dimensions, including extreme poverty, is the greatest global challenge and an indispensable requirement for sustainable development’ (United Nations, no date, no pg. number). 
The 17 Sustainable Development Goals and 169 targets demonstrate the scale and ambition of this new universal Agenda. They seek to build on the Millennium Development Goals and complete what they did not achieve. They seek to realise the human rights of all and to achieve gender equality and the empowerment of all women and girls. They are integrated and indivisible and balance the three dimensions of sustainable development: the economic, social and environmental (United Nations, 2015, p.1).
To conclude, what is clear is the vision to remove barriers to engagement in education from a global perspective and achieve ‘Education for all’ (UNESCO, 2017, no pg. number). However, just through touching on some of the barriers and realising their depth within local and global policies, cultures and social expectations makes the enormity of the task apparent. From the writers’ own perspective, what is important is to never give up. To not allow the gap between the educational attainment of the rich and the poor to widen and to fight for eradication of all inequalities. Whether in Wales the education system as it stands is the right place to do this remains questionable, however, changes are due with the new curriculum following the review by Professor Graham Donaldson (Donaldson, 2015). Article 22 of the United Declaration of Human Rights (1948) states ‘Everyone, as a member of society, is entitled to realisation …of the economic, social and cultural rights indispensable for his dignity and the free development of his personality’. So, although the writer agrees ‘that education is a public good, a fundamental human right and a basis for guaranteeing the realisation of other rights’ (UNESCO, 2015, p.iii). The writer also believes what Wales and Malawi do have in common is the desire to remain in control, with the perceived freedom to ensure local cultures remain. What education consists of is still subject to intense debate and the question of whether compulsory schooling is ‘itself a deprivation of liberty, albeit a circumscribed infringement’ (Grover, 2008, p. 26) remains. 
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