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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction (200 words)
This report required collecting evidence from a member of staff who holds responsibility over the School Development Plan (SDP) within a current school context during Professional Teaching Experience. The purpose was to gain a deep understanding of the school evaluation process. In addition, this report will focus on the chosen action point from the school’s strategic target of tracking progress of identified groups. This report aims to demonstrate how the target has been identified, actioned and measured via a research-informed lens and will feature a literature review, reflection and evaluation.

The school context is a semi-urban primary school in South Wales. The surrounding area is affluent, with many parents employed in political positions. Furthermore, pupils eligilble for free school meals (eFSM) is 5 times lower than the local authority and seven times lower than the national average (My Local School, 2022). Thus, school spaces and expectations from parents are high. The school has recently appointed a new headteacher and are preparing for an imminent Estyn inspection that has been delayed due to Coronavirus restrictions.

As it is relevant to the action point of traking identified groups, the Figure below is the latest data on the gender of pupils enrolled in the school:

Fig. 1.
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Figure 1 - Number of Pupils divided by gender (sex). Taken from My Local School (2022)

Literature Review

Effective School Improvement

Tracking of Progress

It is expected for schools to track the progress of identified groups in English because the SDP Guidance published by Welsh Government (2014) outlines a need to show how they are ‘raising the standards of education in relation to literacy’ which is a national priority for Wales (Welsh Government, 2014, pg.3). 

However, there is a glaring issue with how the SDP refers to the subject “English” 20 times with no reference to Literacy throughout the document. Arguably, this does not consider the transformation of the Welsh Curriculum which no longer refers to explicit subjects. Instead, the national mission of “Cymraeg 2050” which has now placed a priority on raising the status of the Welsh language alongside the English language. This coincides with the development of the CfW framework, triggered by the recommendations in Successful Futures to combine languages with literacy and communication in one Area of Learning and Experience (Welsh Government, 2017 and Donaldson, 2015). As such, it is likely the school’s tracking of English now relates to progression of learners across the Literacy Competency Framework [LCF] and not English as a subject, however this may lead to issues in translation between government guidance and school development documents when developing a ‘shared understanding of progression’ (Welsh Government, 2023). However, the fault cannot simply be placed on the school. The SDP guidance document has also not been updated since CfW; it was published the year prior to Donaldson’s (2015) Successful Futures document.

Developing an action point 
Fig.2.
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Figure 2 - Graphic to show the School Improvement Process. From: Welsh Government (2022)
Monitoring progression of learners should work alongside curriculum design. Government guidance for progression explicitly states ‘Purposeful curriculum and assessment design is the key to supporting progression’ At the heart of the Curriculum for Wales framework [CfW] are the four purposes which includes ‘ambitious capable learners who…seek and enjoy challenge’ (Welsh Gov, 2015). Therefore, targets for improvement should reflect this idea of challenge. The alignment between the four purposes and the SDP are directly aligned as they form the first element as seen in Fig.2. below. This provides strong evidence that the school is aiming for cohesion between curriculum design and their priorities in assessment.
Fig.2.
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Figure 3 - SDP: Four Purposes and School Priorities. (From: School Name 2022, pg.2)
However, it is imperative to consider equity when making targets, so that “no learner (is) left behind”; this is priority raised by Public Health England (2020) where individual vulnerability factors in children includes ‘lower educational attainment’ (ibid, pg.9). Although this is an English publication, it was published after the Coronavirus Pandemic, therefore it is relevant to learners in Wales. 

Welsh Government (2020) state it is “vital” for expectations of learners to be both ‘challenging and realistic’ (ibid, Welsh Gov, 2014, pg.1.). Similarly, much action planning literature emphasises the importance of Specific (concrete), Measurable, Achievable and Time-bound [SMART] targets (Schildkamp, 2017, pg.256, Locke and Latham, 2002, Fielding 1999, and Wade, 2009). Despite this, the concept of SMART targets has received criticism, with alternatives emerging such as the “POWER” acronym, which include criteria such as a positive lens, individuals’ own roles within the target and an ‘ecology check’ of the impact of the meeting of a target on relationships and internal cues such as if a decision ‘feels right’ (Day and Tosey, 2011, pg.522). 

Formal and Informal Data
Schildkamp (2019) identifies four types of data collection for school improvement purposes: formal, informal, research results and “Big Data” (ibid, pg.262 and Veldkamp, 2017, cited in ibid, pg.259). Most relevant to the school context’s SDP is the collection of formal and informal data as these were the types mentioned by the school leader. 

'assessment should not be used to make a one-off judgement’ of learners at specific points in their learning journey (Welsh Gov, 2022). Similarly, progress ‘should be informed by a wide range of information and evidence’. This has been championed by the school leader who explained establishing the drive of the school’s vision meant that she needed to collect evidence from a range of sources. These included learning walks, pupil progress reviews and lesson observations. These combined to create a picture of what was already working well and what could be improved. These methods are characterised as informal data (Shildkamp,2019).

Reflection and evaluation 
One recommendation would be for the school to review the language that is used when referring to progression in skills and subjects. The fact the SDP does not refer to Literacy, but the individual responsible for carrying out improvement in English refers to themselves as Literacy Lead suggests that leaders show understanding of the AoLE headings and Competency Frameworks, but this language is not used within a key document for school improvement. This could conflate the understanding of progression within the AoLE of Languages, Literacy and Communication and the Literacy Competency Framework, which are separate within the CfW Framework. However, this is reflective of the ongoing nature of the rollout of CfW, where it appears the school context is at the beginning of its journey to map progression for learners. This could be due to how the Head is new to the school, with the exit of the previous headteacher creating an additional barrier to implementing the new curriculum.
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