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In Wales, education has undergone a huge change over the years which has accumulated in the new Welsh curriculum 2022. The new curriculum has had a massive shift in regard to the view of education, it is providing children with a broad and balanced education with skills and knowledge they can take forward (Donaldson, 2015). The four purposes should be at the heart of the curriculum in regards of what the learner learns and how they experience it (Curriculum for Wales, 2021) (Dauncey, 2021).  One aspect is reflecting on your own teaching. One way of doing this is with critical incidents. Critical incidents are a positive way for practitioners to undertake self-reflection in their practice. (Tripp, 2012). 
This essay will look at critical reflection and the full role it takes in regard to teaching practice and it’s development. Next, the critical incident that has been observed will be analysed. The critical incident will be looked at in regards of the new curriculum and the four purposes. In the new curriculum the four purposes underpin it and play a very important role regarding teaching in 2022 and the future. (Curriculum for Wales, 2021). Following the critical incident selected areas of research will be researched and will be detailly analysed in a literature review. To conclude all the information that has been gathered through this will be evaluated and reflected upon. This section will enable to see the use of reflective models and practice and to be able to assess next steps both professionally and personally. 

A critical incident is not automatically a negative event, these incidents are normally typical and everyday events which occur in classrooms up and down the United Kingdom (Tripp, 2012). A critical incident that has been observed will be the focus of this paper and the researcher will be exploring what can be learnt from a critical incident and how this impacts future teaching. The phase critical is how the incident is analysed and reflected upon by the practitioner it does not mean that the incident has to catastrophic (Tripp, 2012). Looking at a normal or day to day event critically, enables practitioners to reflect on a range of different teaching practices and it can be used to aid their own development and others. This can have a positive impact on practitioner’s teaching and the service that is provided to their learners. It is about constantly re-evaluating your teaching and always striving for development. 
Regarding educators’ own education and how they can continue to learn and use the education to the achieve the best teaching is continually discussed (Steins, Behravan, 2017). Critical reflection has been found to play a very important role within the teaching community. Critical reflection was developed by Tripp and has been used and adapted by different professionals over the years. “We do not learn from experience. We learn from reflecting on experience.” This is quoted from Dewey 1933, this is what is key to reflecting (Dewey, 1933). Reflecting on yourself and peers is where professionals will experience the biggest professional development. Critical reflection does not mean the situation is critical, it means you analyse the situation critically to be able to learn what went well and what can be used to improve your teaching and progression. (Tripp,2012). Critical reflection should be considered a process which can be easily undertaken and is not a completely separate task or event (Blackwell, 2019). Critical reflection can be used at any point by educators and the focus is to reflect on what the individual did, what went well and what did not work. It is as beneficial to consider what went well as what did not work. When critically reflecting it is important to look at the why by doing this the educator is not simply reflecting, they will be enabled to look critically and learn and develop on their skills and abilities. Continually reflecting and evaluating your practice enables a continual stream of knowledge gain and self-development. Educators have such a big impact on children and their lives, they have the potential to shape their values, skills, and knowledge (Craney, 2022). This can only continually be achieved if educators are continually developing their skills and knowledge which critical reflection enables to happen. 
The critical incident that was observed was in a primary school in Neath Port Talbot. This school is an English speaking school. The school officially opened in 2013 following the infants and junior being amalgamated. Two local primary schools have been closed in recent years and as a result of those, children have all been moved to this primary school. In 2015, 22% of pupils were eligible for free school meals which was the average at the time, this has since increased (Eystyn 2015). This provides an insight into the school. The classroom where the critical incident was observed was in a mixed year 1, 2 class. The children that made up this class had come from three previous classes. This provides an additional challenge, on top of the children getting to know the teacher, new routine, rules they also must work out all the new personalities of their peers. Further, the teacher of the classroom had previously taught in year 5 for 20 years and this was his first full year of teaching in progression step 2. 
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Please see the attached classroom and corridor layout above for ease of reference. The classroom is next door to a year 1 classroom. Outside of these is a corridor which is used by both classes, there are different zones in this corridor which include a creative area with continuous provisions. Having these shared areas enables the learners to participate in activities by themselves and gain some independence (Curriculum of Wales, 2021).  These different areas enable the children’s creativity and continuous learning, which is seen throughout the different stations. However, researcher is not aware of how often these continuous provisions are changed or whether they have been demonstrated to the children.
On the day of the incident, the children had mindfulness in the morning, however on this morning the year 1’s had testing to undertake. As a result of this, the teacher was absent from the classroom and the teaching assistant was left with the children. The mindfulness activities normally stop at half past 9, on this day they went onto around 10am, this meant the children’s normal routine had been affected. The children have playtime at 10.30am but on this day they were not able to go outside of play because of the weather. All of these factors have an impact on their own but together create a collective impact which ripples through the class. Playtime does not just allow the children to play, it has been found that children’s social skills and concertation improved after an outdoor playtime. (Outdoor classroom day, 2021)
The critical incident occurred around 11am shortly after their playtime, which they sat on the carpet and watched two bananas in pyjamas cartoons, as it was raining outside. The incident involved two female children who were both in year 2. The children set off to undertake their work by the teacher, the two children were able to use the different areas to undertake enhanced and continuous provisions of which some were in the shared corridor. By having the different areas, the children were able to be independent and develop these skills, this links with the purposes of healthy, confident individuals and ambitious, capable learners (Curriculum of Wales, 2021). Having continuous provisions enables the children to continually practice and their skills that have been taught in class but having them outside the classrooms enables the children to this independently (Moore, 2020). 
Child A and B were using paints in the creative area. Child A was speaking in unkind terms to child B in the creative area. Child A proceeded to paint her hands and place them onto child B’s back. They placed their hands so firmly they left two handprints of paint on child B’s back. Child B responded to this incident by painting one of her hands in paint and placing it on child A’s shoulder. Following this, child B proceeded to paint directly onto child A’s shoulder with red paint. At this point, an adult witnessed this altercation and stepped in. The actions the children undertook can be seen as a way of the children expressing their opinions of each other. There are many different ways for opinions to be expressed (Curriculum of Wales, 2021). An adult found the two children and took them to their class teacher. The class teacher stepped in and took control of the situation. The teacher spoke to the two children calmy but firmly. He asked what happened, and the children explained. Due to the nature of the incident the teacher separated the two children in the classroom. When the teacher is talking to the class, the children all sit on the carpet and have spots where to sit. As a result of the incident the teacher moved the two girls, child A was moved to seat A, and child B was moved to seat B. Further, to this the two children were told they could not go into the creative area until they can show they can be trusted enough to go back in there. 
As discussed, these children are still learning and working out who they get on with and who they do not. A positive relationship cannot be built over night and through independent continuous provision the children will be able to learn and develop their relationship building skills (Early years, 2021). These skills link back to healthy, confident individuals. Having the continuous provisions in the corridor enables the children to mix with different children and be able to explore each other without the restrictions of the classroom. This incident shows that the children are exploring each other’s different personalities and child A and child B can use this as a learning experience. Healthy, confident individuals the shared areas enable the children to learn to be, the children may not be it straight away, but these facilities enable and encourage the children to build confidence, independence and resilience. 
There are three main areas of learning in psychology, following the critical incident the researcher began to explore behaviourism, one of the three main areas. Within behaviourism the researcher investigated operant conditioning and classical conditioning and how the three work together and separately (Gray, 2018). Behaviourism is described as “a natural science that takes the whole field of human adjustments as its own. It is the business of behaviouristic psychology to predict and control human activity.” (Watson, 1928).  Behaviourism implies that learning occurs when a child responds to an external stimulus, a stimulus-response theory (Clark, 2018). Through research, the researcher has learnt that conditioning is simply the art of children responding to an observable stimulus (Gray, 2018). This can be argued in terms of having engaging teaching, if the children are engaged, they will want to learn and further there is less chance that the children will not be doing what they supposed to be. They are not having that personal desire to learn, rather they are only learning due to the stimulus. This is a valid argument; however, it can also be seen that the children are learning which is that not the overall goal and aim for children in an education setting?  
Behaviourism was established by John. B. Watson in 1913, and he explored how children are a blank canvas and their behaviours occur and are moulded in response to their environment (Watson, 2013). Behaviour across children has increased through recent years, some of this increase has been linked to the recent pandemic. As a result of this behaviour in children is being looked and analysed in education very closely (Busby, 2021). Behaviourism looks at the impact of the children’s environment, in the critical incident the children environment impacts and influences their actions. The paint which was at hand in the children’s environment impacted the children’s behaviour and their actions. The children’s actions may have been different if they were in a different environment which made the researcher consider how environments can have such a big effect on behaviour. The children’s behaviours may have been different if they were engaged with the continuous provision.  
Conditioning is an important part of behaviourism; this was explored by Ivan Pavlov in the early 1900’s (Viking, 1980). Pavlov undertook experiments using animals, this led to Pavlov’s dogs. Pavlov’s dogs were an experiment which included unconditioned stimulus and unconditioned responses. The unconditioned stimulus is the object that produces a natural response which is referred to an unconditioned response. A dog salivating when it has food. A neutral stimulus is added which does not produce a reaction, this is added to the unconditioned stimulus to achieve the unconditioned response. The neutral stimulus becomes a conditioned stimulus and one its own will achieve a conditioned response (Mcleod, 2021). The behaviour desired is achieved due to the actions that are undertaken before the behaviour is achieved. This is now referred to classical conditioning, one of the biggest influences in how humans see themselves (Gray, 2018.) This form of conditioning focuses on the reflex being involuntary or automatic. Classic conditioning can be seen up and down the homes of Wales every night. When a tv advert is shown at 8pm there is a large percentage of people that put on the kettle and have a biscuit. An adult now associates 8pm with putting on the kettle and having a biscuit. This action has been achieved through classic conditioning. Through research the researcher has learned that classical conditioning is learning behaviour through association (Li,2022). Classical conditioning is changing an involuntary behaviour, through passive learning. This is achieved by turning a neutral stimulus into a conditioned behaviour to achieve a desired behaviour and response (Li, 2022)
Operant conditioning can also be described as learning behaviour through association. Operant conditioning was developed by B.F.Skinner. (Fernald, 2008). Skinner was influenced and inspired by Pavlov and classical conditioning however contrary to classical, Skinner believed that the actions that come after the behaviour influences it rather than behaviour (Speaks, 2022). Operant conditioning uses a mix of reinforcement and punishment to encourage or alter a behaviour to the desired outcome (Skinner,1965). Reinforcement was first introduced by Edward Thorndike in 1905. 

Throndike used psychological principles and applied them to the theory of learning. Thorndike researched concept of instrumental conditioning. To research this alongside Pavlov, animals were used in the puzzle box. The outcome that Thorndike found was 2 laws, law of exercise of which was the repetition of a response strengthens it. Law of effect of which behaviours were strengthened or weakened depending on the reward or punishment (Speaks, 2022).  All of this fed into and inspired Skinner and operant conditioning. (Mcleod, 2018.) Positive and negative reinforcement will highly likely increase the seen behaviour, where as positive and negative punishment will highly likely decrease the seen behaviour. Positive reinforcement and positive punishment are adding a stimulus to the situation. Negative reinforcement and negative punishment are removing a stimulus from the situation (Lim, 2019). The researcher observed this in the critical incident, due to the nature of the incident the teacher applied a negative punishment, the children were removed from the carpet. If their behaviour improved and returned to the behaviour that is desired by the teacher, a positive reinforcement would be applied. The positive reinforcement may be that the children would be allowed back on the carpet. Through research, the researcher has learned that operant conditioning occurs every day and in varied different situations. A common example of positive reinforcement is children being rewarded with stickers for completing their work, a positive stimulus is applied to encourage the children’s behaviour and to maintain it. Negative reinforcement can be as simple as taking away the punishment that has been previously given, allowing a child to have their play time back after previously removing that privilege from them to maintain the now achieved desired behaviour. Operant conditioning is not a fixed state, the teacher or adult can add something back in or take something away which they added if the behaviours get to the teachers desired state. Teachers and adults need to remember to praise positive behaviours and not just use consequences towards undesired behaviour. This is important because if children only receive attention when it is undesired behaviour this can encourage or reinforce this behaviour (Cherry, 2022). For operant conditioning to achieve full positive responses, adults need to use reinforcement to highlight desired behaviours. There are different reinforcement schedules, variable interval, variable ratio and reinforcement after every desired behaviour.  As observed on the day by the researcher classrooms are a busy space so it is impractical to be reinforcing after every desired behaviour. However, as due to variable interval it may not be again impractical to reinforce desired behaviours at certain intervals as things often change at short notice in a classroom. Variable ratio, reinforcing after a varied of desired behaviours. (Cherry, 2022) This schedule is the one that is most adaptable which is very important in a classroom. Through research operant conditioning is a very beneficial tool to use and can have a very big impact on behaviour. Operant conditioning is similar to classical in regard to learning behaviour through association, however it does differ. Operant conditioning is changing a voluntary behaviour through active learning and using reinforcement and punishment to achieve the desired behaviour. 
One concern with operant conditioning is that the children will have a desire to behaviour based on the stimulus’ that are added and subtracted rather than the children having their own desire to learn and progress (Mayer, 2004). This concern needs to be borne in mind when using operant conditioning to be able to find an even sitting to achieve the desired behaviours but not removing the children’s own thought process and desire to achieve these behaviours themselves. 
Classical and operant are similar but do have differences as stated above. Conditioning is a very good tool to have and to use, however if it is not applied effectively then it can do the opposite and cause behaviours which are not even being considered. All children are different and applying behaviourism and the theory to children sometimes treats them all as one, and it does not consider the child’s mental state or how they process different aspects (Bargh, Ferguson, 2000). If conditioning is used to punish children continually this will not work and the undesired behaviour will not be addressed. If this is done repeatedly and continually children may start to become affected (Li, 2022). Through this research, the researcher has gained a lot of knowledge on behaviourism, operant and classical conditioning. The majority of research agrees that these three works well and help to achieve desired behaviour within the classroom. However, there is some research that raises some concerns within the actual application of the conditioning. 
The critical incident made myself think about how the incident happened, the settings in which it occurred and what knowledge I can take from this. The research that has been undertaken has further inspired and further made myself think about my own practice. Through the research there are positives and negatives to conditioning as a whole and between classical and operant conditioning. Looking at behaviourism, I understand now how important the children’s environment is and within that environment would be myself. This is something I will remember and use going forward, if I am stressed and rushing around then how do I expect the children to be calm and know what they are doing, they will not. I will keep this as a focus to demonstrate the behaviours I want to see the children doing. Further, regarding continuous and enhanced provision it is very important for these activities to be demonstrated, if the children do not know what they are doing then you are asking them to undertake an impossible task which can lead to children being distracted or bored and usually misbehaviour will follow.  
The critical incident itself, I am not sure if I would handle it differently as the teacher did not witness it, he is trusting what the children say, I think listening to the children and showing you listen to them is a very positive thing to do as it instils in the children that they are listened to. By doing this it allows the children and the teacher to make a meaningful relationship, with this doing it will help the children to build and develop relationships with a variety of people. This links with the purpose of healthy, confident individuals (Curriculum of Wales, 2021).  From observing the critical incident, I apricated the way the teacher dealt with the situation as he did not let it affect the rest of the class. Further, he did not shout at the children, he simply dealt with the situation instilled what I first thought as of a consequence but through research can see it’s a negative punishment and how that works in the classroom situation. He was not simply telling them off, rather trying to alter their behaviour to prevent this happening again. Classical and operant both have positives; I will be picking areas of each going forward in my practice. As due to the research, sticking to them completely can have the affect of having one rule fits all which does not work with children as they are all different. The key point I have taken is these theories need to be flexible and adaptable to meet and fit each and every child. The research found did raise concerns regarding conditioning and treating all the children the same, to address this I would take time to work out what works best for each child to achieve the best results. As children process and develop what works for each child can also change and develop. These theories do not need to work separate as different parts of each can work to complement each other. I would use both parts to switch back and fore depending on the child or children in question. Further, by the research undertaken regarding the new Welsh Curriculum and the four purposes I can see the importance of allowing children to explore which will help them to become more independent and confident individuals. The critical incident showed me the importance of having the different areas with continuous provision which encourage children to develop and work on different skills they have learnt in the classroom but independently. Having the different areas allows the children to explore and gain social skills to be able to speak to each and learn different personalities which in this class was very crucial and important. The four purposes are very important and through undertaking this observation, I can see how the children can start to become healthy, confident individuals and ambitious, capable learners (Curriculum of Wales, 2021).
Education in Wales has changed dramatically in the past couple of years which has totalled the new curriculum for Wales. A big push within the education system is to create more rounded individuals, teachers not to just teach the curriculum but to concentrate on the 4 purposes. These purposes are-healthy confident individuals, ambitious, capable learners, enterprising, creative contributors, and ethical, informed citizens (Donaldson 2015). Using self-reflection as a tool is very important and is very in line with the new curriculum and the five professional standards. Four professional standards out of the five help in regrading to critical reflection (Curriculum of Wales, 2021). These four standards are pedagogy, innovation, leadership and collaboration, these four all look at your self-progression and your colleague’s progression which is what critical reflection is all about.  There are different reflective models but the basis of reviewing your own experience, analysing and evaluating it will provide you with steps you can take forward with how to improve your own practice (Brown, 2006). Through this essay the researcher has explored critical reflection and how impactful that can be on a person’s self-development and progression (Schon, 2006). Critical reflection, the new Welsh curriculum and the teaching standards all work hand in hand in enabling educators’ self-development and to ensure all children coming through the education system are taught lifelong skills alongside education which they will be able to use and take forward into their lives with them. The researcher has demonstrated how critically reflecting upon something benefits self-development and progression. 
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