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[bookmark: _Toc40437091]Executive summary
On 25 September 2015, the 193 member states of the United Nations adopted the 17 sustainable development goals of the 2030 agenda for sustainable development.The principle that “ensure inclusive and fair quality education, and let all people enjoy learning opportunities for life” as the fourth guideline has been formally incorporated into the 17 sustainable development goals of the United Nations, which is now known as SDG 4 (Jia, 2010).This paper includes research methods used, the contents, objectives, involved participants and the role of the public sector of SDG 4 initiative, the situation of global education, the implementation of this initiative under the guidance of SDG 4 as well as finally puts forward feasible suggestions.
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[bookmark: _Toc40437092]1.0 Introduction
In September 2015, 193 member states of the United Nations jointly signed a new sustainable development agenda which includes such education as 17 goals planned to be achieved by 2030 (MacArthur, et al., 2010).This sustainable development agenda covers the contents of the United Nations Millennium Declaration and the Rio Declaration on Environment and Development, and reflect the common ideals of the member states of the United Nations. Since 2000, the United Nations Millennium Declaration has been the guiding principle for the international community to achieve the educational goals for 15 years. Now, the principle that “ensure inclusive and fair quality education, and let all people enjoy learning opportunities for life” as the fourth guideline has been formally incorporated into the 17 sustainable development goals of the United Nations, which is now known as SDG 4 (Jia, 2010).This paper includes research methods used, the contents, objectives, involved participants and the role of the public sector of SDG 4 initiative, the situation of global education, the implementation of this initiative under the guidance of SDG 4 as well as finally puts forward feasible suggestions.



[bookmark: _Toc40437093]2.0 Methods
This paper adopts qualitative research, supported by second-hand data. Qualitative research refers to discovering problems, understanding events, analysing human behaviour and opinions as well as answering questions, so as to obtain keen insight (Patton,2003).In this paper, literature search is used to obtain relevant research data. The purpose of using literature retrieval is to collect the literature related to the research topic from the historical point of view, follow the principle of “wide, comprehensive and important”, fully grasp the research status of the allocation mode of educational resources, understand the achievements and shortcomings of the academic research on it, establish an updated research foothold, and provide a solid research for this research basics.

In this study, libraries and websites are used as retrieval channels to obtain documents related to resource allocation, including official websites such as the State Council and the Ministry of education, and online databases such as Google academic.



[bookmark: _Toc40437094]3.0 Findings
[bookmark: _Toc40437095]3.1 The contents of SDG4
To ensure inclusive and equitable quality education and promote lifelong education and learning opportunities for all(UNESCO, 2015 )

[bookmark: _Toc40437096]3.2 Participants of SDG4
On November 4, 2015, at the high-level meeting held during the 38th session of the general conference of UNESCO, Education 2030 Framework for Action was formally considered and adopted, participated by ministers and representatives of education from Member States, UNESCO, UNDP, UNFPA, UNHCR, UNICEF, UN women, world bank, representatives of civil society, regional organizations, teachers, academia, youth and the private sector(UNESCO, 2015 ).

[bookmark: _Toc40437097]3.3 The role of the public
In terms of SDG4, it is developed and implemented by the UNESCO, with the largest global education financier---the World Bank. Any reliable universal primary education plan proposed by a country can get financial support. Under the commitment made at Dakar, investment in the education sector has reached $40 billion in the past 15 years (Adeosun, 2010).

[bookmark: _Toc40437098]3.4 The goal of this initiative
It has been proved that education is one of the biggest driving forces of sustainable development. Therefore, it is necessary to achieve inclusive and high-quality education for all. The purpose of SDG 4 is to ensure that all students could complete free primary and secondary education by 2030, to eliminate the gender gap in education and the gap between the rich and the poor, and realize the access of all to quality higher education by providing equal and cheap vocational training (UNESCO, 2015 ).
[bookmark: _Toc40437099]3.5 Application 
[bookmark: _Toc40437100]3.5.1 Educational resources (including infrastructure, teachers and so on)
A report named World Social Report 2020: Inequality in a Rapidly Changing World pointed out that due to the uneven distribution of funds, children living in high-income families in urban areas benefit more from the government's education expenditure than those living in low-income families in rural areas. The continuous expansion of the discrepancy in the distribution of educational resources will lead to the increase of wage and income inequality (World Social Report, 2020).

United Nations Children's Fund (hereinafter referred to as UNICEF) issued a report named Addressing the learning crisis: An urgent need to better finance education for the poorest children which made a survey of education in 23 low-income countries and 19 high-income countries. The report found that children from 20% of the world's wealthiest families receive almost twice as much public education resources as children from 20% of the world's poorest families. In low-income countries, 37.6% of public education resources are obtained by students from 20% of the richest families while 20% of the poorest families have access to only 10.3% of education resources（UNICEF，2020）. According to the report, the disparity in the distribution of public education resources among countries is amazing (UNICEF，2020).

Affected by poverty, gender discrimination, disability, language barriers and weak infrastructure, children from the poorest families are unable to acquire the skills and opportunities needed to get out of poverty, which aggravates the global education and learning crisis. According to a survey released by the World Bank, more than half of children in low and middle-income countries around the world are still unable to read or understand a simple article when they graduate from primary school (Esteban, 2017).

The number of children deprived of education in Sub Saharan Africa accounts for more than half of the number in the world and the unfair distribution of educational resources is more serious there (UNESCO, 2020). In some African countries, the richest children receive nine times as much money for education as the poorest (UNESCO, 2020).

In many parts of the world, inadequate trained teachers and poor school conditions are jeopardizing the prospect of high quality education for all. In sub Saharan Africa, the proportion of teachers for nursery school, primary school and middle school is relatively low (accounts for 44%, 74% and 55% respectively). In addition, most schools in that region do not have access to electricity and drinking water (SDG datalabs, 2018).

[bookmark: _Toc40437101]3.5.2 Gender equality
As a global priority of UNESCO, gender equality is closely linked to efforts to promote the right to education and support the achievement of sustainable development goals. Through the 2030 Programme of Action on Education, the purpose of SDG 4 to “ensure inclusive and equitable quality education and lifelong learning opportunities for all”, while that of SDG 5 is to “achieve gender equality and empower all female”. The 2030 Education Agenda pointed out that gender equality needs a way to ensure that girls and boys, women and men, not only complete the education cycle, but also have equal rights in education (UNESCO, 2015 ).

In 2000, 193 States members of the United Nations set a series of goals to address the gender gap in education. According to the latest report, the world has made some progress in gender equality on education. At present, the number of nation about gender equality in primary and secondary education in the world has increased from 36 to 62. However, the proportion only accounts of 66%, including 50% in secondary schools and 29% in high schools(UNESCO, 2018).

The gender ratio in primary schools in Afghanistan is the most uneven, including other six similar regions in Africa, namely, the Central African Republic, Chad, Niger, Guinea, Eritrea and Ivory Coast(UNESCO, 2015). There is also a large gender gap in secondary education. In 2012, the 19 regions with the largest gap were in Arabia and sub Saharan Africa. In the Central African Republic and Chad, the number of girls in secondary schools is only half that of boys (UNESCO, 2015)

[bookmark: _Toc40437102]3.5.3 Availability of Education
In many underdeveloped countries, more than half of the children are unable to go to secondary schools, and less than half of the students who come from wealthy families are lucky enough to enter middle school, complete secondary education and obtain higher-level education and training (Cho & Tyler, 2013).

For students from the poorest families, the probability of completing secondary school is only one tenth that of children from rich families. In addition, there are gender differences in primary school, which are more obvious in secondary school (Awofala, 2012).

Compared with those countries with rapid education popularization, there is still a big gap between countries in terms of low enrolment rate. In China, with the exception of some remote areas in the West and some underdeveloped areas in the north, almost all children, including those in southern India, can go to secondary schools. By contrast, secondary school penetration is low across Africa (Anaduaka & Okafor, 2013). In fact, FDI is more likely to go to countries with higher education.

At present, more than 60 million primary school-age children do not have access to basic education. Many children are already over the school age. What’s worse, many children still don’t acquire the most basic skills after six years or even longer education. If these ‘hidden’ children are included, the number of children who do not really receive primary education has exceeded 250 million. The figure will be higher after adding the number of secondary school students who are not educated (UNESCO, 2015).

[bookmark: _Toc40437103]3.6 Success and failure
Shenzhen National Innovation Demonstration Zone of the 2017 - 2020 Agenda for Sustainable Development issued by Shenzhen, China has confirmed the fact that since the establishment of Shenzhen Special Economic Zone, social undertakings such as education and medical treatment have developed rapidly and achieved certain results. Shenzhen is a super metropolis developed in a short time from a small border town with a population of less than 30,000, and it is obvious that education and medical services have a poor foundation and a late start in development, which have become the short board and soft spot of the city's competitiveness(IMCC,2017). Specifically, in education, the relationship between supply and demand of the foundation degree is very tight. In 2017, there were 46,300 first-grade degree gaps in public elementary schools, which was far from meeting demand (IMCC,2017).

Continental Education Strategy for Africa (CESA) 2016-2025 aims at achieving schooling for all and combines with its 2063 Agenda to formulate six guiding principles, seven implementation bases and twelve strategic objectives (African Union Commission  2017). Among them, the six principles emphasize all-round, inclusive and fair education, while the seven are dedicated to integrating gender equality, fairness and sensitivity into the education and training system. The 12 goals call for reviving the educational profession to improve the quality of education, strengthening educational infrastructure, formulating educational policies to ensure the quality of education, increasing the completion rate of education at all levels, strengthening youth training in mathematics and science, and promoting education for peace (African Union Commission, 2017). Three of them emphasize the quality of education, which is the reflection and improvement of the neglect of quality in the previous stage of education for all, and will lead the 2030 sustainable development goals of education to a quality-centered track (African Union Commission, 2017). 

On July 9, 2019, UNESCO issued a new report, namely "Meeting Committees: Are Countries on Track to Achieve SDG 4 ?", claiming that countries deviate from 2030 education goals (UNESCO,2019). According to current trends, the learning rate of middle-income countries is considered to be stagnant. By 2030, the learning rate of French-speaking African countries will drop by nearly one-third. In addition, 20% of young people and 30% of adults in low-income countries will still be unable to read before the goal of eliminating illiteracy is completed if the speed is not accelerated (UNESCO,2019).. Sustainable Development Agenda 2030 has repeatedly stressed that no one should be left behind, but in many of the poorest countries, only 4% of the countries still have 20% of the people who have completed high school courses (UNESCO,2019)..

[bookmark: _Toc40437104]3.7 Transparency 
The Monitoring Report of Global Education uses data with quality assurance published by the International Standard Classification of Education (ISCED) to ensure the international comparability of national statistics. However, not all countries adopt the same classification system(UNESCO,2020). So the national data sometimes do not match the data published by the UNESCO(UNESCO,2020).

Differences may be produced by national population estimates. The Institute of Statistics adopts the estimated population from United Nations when calculating several indicators, which are sometimes different from those published by individual national statistical departments(UNESCO,2020).

In general, in order to ensure the quality of data, it is necessary to take a period from collecting and issuing data by national governments and the Institute of UNESCO to being applied into this report and other reports. But data from the Monitoring Report OF Global Education is transparent and credible(UNESCO,2020)





[bookmark: _Toc40437105]4.0 Conclusion
With a deep feeling for education, the UNESCO regards education equity as a key topic. The Framework for Action on Education 2030, adopted at the 38th UNESCO conference, reinforces education equality(UNESCO, 2015). Both the overall and sub goals of the framework are expected to achieve fair educational opportunities, educational processes and educational outcomes. At the same time, they provide indicative strategies and ways to solve these problems (UNESCO, 2015).





[bookmark: _Toc40437106]5.0 Recommendation
[bookmark: _Toc40437107]5.1 Increasing investment in Education
According to Bokova, secretary-general of UNESCO, the Education 2030 Framework for Action has set a bold benchmark that 6% of GDP will be invested in education, which has undoubtedly provided a strong impetus for the development of education in various countries, and perfectly interpreted the strategic plan for education priority development (Vahtivuori-Hänninen, et al., 2014).Education, as the ultimate way to survive and to promote the sustainable development of human beings, is helpful to meet the challenges of the Internet + era and stands in the increasingly fierce international competition. Now it seems that increasing investment in education is an important guarantee for the development of education and an inevitable choice under the new normal of economy. At the same time, China should take the development of education as the infrastructure construction, and take the education investment as the basic investment, not the consumption investment.

[bookmark: _Toc40437108]5.2 Further guarantee of the right of vulnerable groups to education
“The purpose of the Asia Pacific Conference on Education 2030 is to focus on how interregional cooperation can help more people” said by Dr. Jinhee Kim, a researcher at the Korean Institute of education development. It is really necessary to be paid attention is how to empower vulnerable groups through this global initiative (Anaduaka & Okafor, 2013). The Education 2030 Agenda focuses on not only learning but also the purpose and change of it. The right to education must continue to be a human right and an important driving force for all other sustainable development goals.

It is necessary to pay attention to the vulnerable groups, give the disadvantaged groups in society equal right to education. If the people want to change their disadvantage and get their own development through fair education, fundamentally, they need a sound special security and assistance system for vulnerable groups.

[bookmark: _Toc40437109]5.3 The realization of the priority development of basic education
It is a consensus that countries attach importance to basic education. The foundation of basic education is to lay a good foundation for the improvement of national quality and for everyone’s lifelong development, which is also the foundation of the whole national education system.According to the requirements of Incheon, by 2030, financial education investment of all countries will be further increased, such as the implement of 12-year compulsory education, realizing the standardization of global basic education (Orodho, et al., 2013).In order to realize the goal of education power, China should give priority to the development of basic education, guarantee the basic rights of citizens to receive education, improve the quality of basic education, prepare for primary education and even higher education to cultivate qualified modern citizens. 
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