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Desk to Dens SHSS5080 assignment 2
In this assignment I will be analysing the effects learning outdoors has on foundation phase students. I will be observing three students (Child A, Child B and Child C) in an outdoor session. Aged between four and six years old, the students observed were taught in different aspects of the outdoors. Comparing areas such as the school playground to an area off the school grounds. 
One of the students had a more guided discovery approach with the teacher setting tasks for them to complete. Two of the students had child led play sessions (Mosston and Ashworth, 2002). These will all be compared to the benefits the two approaches can have in the outdoor environment. This assignment will consider how the outdoors influence the student’s physical development and ultimately the inspiration the outdoors could have on their physical literacy. My conclusion will be with consideration on how schools can combat negatives associated with the observations.
Allan,Turnnidge,&Côté (2017) believe that the term physical literacy has originated over the past 20 years because of the desire for the importance of physical education and physical activity to be understood more. Promoting individual health and physical development from foundation phase to adulthood. Wainwright et al (2016) defines physical literacy as
 “A holistic concept that combines the development of movement competence, (The combination of a sound cognitive ability to carry out movements), as well as physical fitness, confidence, motivation, knowledge and understanding.”   
This essentially means there is an emphasis of developing fundamental movement skills focusing on gross and fine motor skills, while linking health and social/well-being to progress into a healthy lifestyle. Whitehead et al (2018) explored how physical literacy contributes to human flourishing. The journal found that physical literacy offers a “conceptual basis for the intentional action to develop the human-embodied capability”. Fundamentally, this means that physical literacy provides the concept within early ages to develop individuals to physical, social and wellbeing health. The journal also links aspects of human flourishing and physical literacy such as how both are considered objectively good (positive for the individual), inclusive, individualized and self-direct. Whitehead (2010) also believes that they both have a high interest in developing movement or physical potential to develop a greater quality of life.  The idea that physical literacy is self-direct means that an individual is accountable for their own progression and cannot be dependent on outside factors (Rasmussen, 1999). This in turn means all students who want to develop their physical literacy, need only to want to progress and due to the objective being as inclusive or as individualized as the student wants. This makes a positive impact on either physical or social development. 
Thorburn and Allison (2013) found a strong connection in how outdoor learning can link with the holistic approach that physical literacy has. This causes a positive incline on their experience outdoors. The Australia Government (n.d.) lists how the outdoors contributes massive factors to foundation phase children including self-awareness, imaginative play and physical play. This ultimately leads to a healthier and more active enthusiastic generation.
The first child observed Child A, was playing in the playground of the school. The child could free roam offering them the opportunity to explore the surroundings, learn about the environment and use their imagination. Santer et al (2007) expresses the importance of children discovering properties of different materials, exploring their imaginations and solving problems. This allows the student to become more confident and develop their own personalities. Child A began to use materials from the outdoors to play with and involved theses material within their own individual game. The game was original and made from the individual’s imagination. This meant the game had the capability to be as fun and as diverse as the child wanted. The game had no restrictions or limits meaning they could take any risks and do things they would not normally do. This supports a McCarthy (2018) publication from Harvard health school which states there is a need for children to be able to take their own risks and learn their own capabilities by themselves without being protected. This supports their development in mental health and emotional maturity. Furedi (2008) supported this with the concept that “paranoid parenting” was resulting in children exploring less and being more afraid of the outdoors. This effectively meant they were more anxious outdoors and did not explore which could lead to less active individuals. 
The child showed excellent motor skills and competency while playing. This can be linked to the whole school approach of outdoor learning. The school uses the outdoors as a “fundamental aspect to life at our primary school” (Lamphey primary school, 2019). They utilise the use of their outdoor facilities including a nature garden with willow maze, wildlife meadow, woodland and orchard. With access to these outdoor areas the child would get more experience to explore their imagination and help development. Due to the school encouraging outdoor play it means they can develop their gross motor skills with performing activities and make play as challenging as they like. Maynard (2008) argues that teachers of a regular school and forest school workers both are “dominant discourses”. Meaning they both share high authority, strong values and positive end goals. The ideal situation is to find the balance and work within the whole school approach not just for higher educational gains but also healthy and physically active students. The child would integrate cross curricular activities into the play such as numeracy through counting objects and socialising with other children for communication skills. The Rose Review (2009) reported that physical education offers a wide range of transferrable skills. However, with the outdoors helping wider thinking it is the ideal space to develop transferrable skills with activates such as orienteering which uses map reading and distance gaging as well as walking through tough terrain. Child A also seemed to use different ways to balance (on flat ground, one legged, on rocks and with partner support) and used multiple techniques to move around. This supported their development and could also support special education needs and highlight under development in aspects of their motor skills. Potter et al (1984) and Cushing et al (2008) are reviewed journals which show the important of balance exercises and play practise on children with disabilities such as vertebrae injuries and hearing impairments. Although the child I observed did not show any disability it is important that all children experiences different aspects of development. This is because although they may not display any special educational needs, they may only be able to develop certain skills through alternate thinking or need extra assistance in developing all motor skills at a consistent rate. Child A finally displayed characteristics of being enthusiastic and energetic while being physically active in the playground. This supported the idea of physical literacy having a desire to continue with physical activity to have a healthy life and with the outdoors causing the child to be enthusiastic meaning they wanted to be outside and play. Donaldson’s (2015) report draws emphasis on this enthusiasm being lost for qualifications, meaning that there needs to be an underpinning goal of student development in health and well-being rather than heavy academic indoor classroom work. Wainwright (2016) expresses the development of physical literacy still being achieved in foundation phase even though there is not a traditional sense of physical education. This is because of the play-based model having benefits of building competency rather than academic influence. Essentially focusing on the student and not the theory behind why they do what they do.
Child B was taught outdoors but by a different method to Child A. The teachers used a more guided discovery teaching style (Mosston and Ashworth, 2002). Meaning the students were set a task to complete as a group. They were free to explore how they got the outcome desired, but the outcome had to be achieved. This incorporates problem solving bringing the students together for cooperative team learning. This appeared to make Child B more confident to broadcast their ideas as the session progressed further. It was notable that Child B did not have free choice of equipment and when given a simple task of throwing and catching a ball it was evident, they struggled. This may be because they have not yet developed their motor skills through practise with different size objects or activities which would improve their cognitive development. Crain (1997) believed that exposing children to nature while performing tasks including problem solving enhances their ability to observe the task. Ultimately this results in a higher learning outcome. While the outcome was being reached and the children were learning they showed signs of boredom and disinterest. This could possibly be because of the desire to insert more personality, explore the environment in front of them or freedom of play. An interesting concept that the school influenced within this session was the “daily mile” concept. The daily mile consists of the children moving around a grass field at whatever pace suited them for a minimum of two laps. Rebecca Evans (2017) the minister for social services and public health wrote a statement encouraging this concept with emphasis on the approach being inclusive, fun and non-competitive. The approach is designed to help contribute to students getting their 60 minutes of activity a day and offering opportunity to improve the student’s attention within class. 
Child B stayed thoroughly engaged to this mile a day concept making a game with their peers while using lots of different methods of travelling (skipping, running and hopping). Peronto (2014) believed using different methods of travelling on alternative terrain such as climbing hills or walking on uneven surfaces can help build strength and endurance. Peronto (2014) also believes doing activities outside as simple as drawing with the use of chalk on the ground not only improves artistic skills or allows students to use imagination, but also improves certain movements unknowingly such as squatting down to draw on the ground. The opportunity to develop gross motor skills is often unknowingly gained, meaning students don’t see it as doing work but just having fun and developing in the process. 
Child C was observed on a field trip down to the local beach. The beach lesson consisted of three activities where the students had to use certain methods but could create their own end product. The three aspects included areas such as sand to draw tables (using numeracy skills from maths) collecting shells to make their own picture (using meter rulers in any way they wanted to measure anything) and to explore different textures (putting items into a hoop and explaining what they felt). The students were encouraged to try different textures, to get messy and review other class member’s ideas. Child C seemed to create a game from the activities which their friends assisted in making with them. An example of this is when they were asked to collect shells, they made pictures of fishes individually out of the shells they had collected and brought them together to make a bigger picture. Hyndman and Mahony (2018) links this form of creative play as an important cognitive process which allows students to generate ideas, develop them and transform them wherever they see fit. Child C acted as if they were exposed to environments they may have never experienced previously. Meyer (2003) expresses how being exposed to different environments allows individuals to comprehend more complex situations and understand more about the environment around them. The activities that Child C was given were adventurous tasks which involved increasing the awareness of the child and challenged the child to a non-local area. The National Curriculum (2018) uses a direct link to the outdoors as a component which accommodates adventurous activity. Helping the child’s mental development and improvement in hugely beneficial exercises such as climbing, running and cycling which optimise fundamental skills. With wider research which concluded that schools must be balanced and offer opportunity to develop “spiritual, moral, cultural, mental and physical development of pupils at the school and of society” (Council for learning outside the classroom, n.d.). 
The outdoors appeared to have these effects on Chid C, showing them to be more respectful of the surroundings by even attempting to clean the beach while playing. Bird (2004) also suggests that being in the outdoors and becoming more comfortable in foreign environments can cause higher levels of physical activity. This contributes to being healthier and leads to the development of physical literacy (Martin et al, 2006). The last thing to note was that the child showed positive fine motor skills matching their gross motor skills. Skowronski (2018) found a correlation between the gross and fine motor skills in children meaning regular development in either will benefit the other. Skowronski (2018) also found that there was no correlation between motor skills and physical fitness meaning sport, may not always show benefits to their motor skills. This shows there is a big importance in outdoor activity with freedom to develop in areas that sport cannot always offer.
In conclusion the students of the school sharing the outdoor whole school approach have hugely benefitted. The whole school approach has a positive impact in student’s well-being both socially and mentally. All children observed showed very good motor skills for their age proving that the activities they regularly work on improve the student’s abilities. It is important to consider that the fundamental stage needs development before being introduced to sport based practise. Skills need to be met for them to be competent and be able to perform them to a safe and enjoyable manor. The children appeared excited by the environment they were in. This made the activities flow well and allowed the children to enjoy all the tasks they were set meaning they would successfully complete the learning outcome using their personality. However, I found whilst observing the that once the students were less in control of the session and play was less involved the students did not engage so well. This broke down the session and meant they were not developing as well as they would when they are playing. Comparing all three students, I believe that the students who could express themselves and had more child led sessions where they could play were more beneficial. This was evident because play was not forced and any transferrable skills that were gained could be developed more efficiently which allows them to keep practising the skills unknowingly. The opportunity of personality and choice, I feel has a massive effect on the desire to continue into a healthy lifestyle optimising physical literacy. While also developing life skills such as confidence, teamwork and understanding which ultimately benefits their self-development. All schools should share the whole school approach of outdoor learning and well-being development. With these aims future generations will be more active, support the environment and be more mentally mature. Finally, the outdoors provides the opportunity for fundamental development using gross movement skills in a way that sport cannot accommodate. If foundation level is participating in a long list of different sports, children will struggle to develop all motor skills and transferrable skills. Using the outdoors as a tool to be active and have fun, can target multiple areas and develop a well-balanced individual. This ultimately produces athletes capable of sport, being healthy and morally more understanding of other individuals. The negatives I observed I feel need to be combatted with freedom through certain aspects of the session. For example, if the students need to use a certain aspect of maths allow them to control the outcome. This was relevant in Child C’s session at the beach and it proved to have a very positive influence on the child. I believe emphasis should be on the child’s development physically and mentally not academically or objective based in the foundation phase. Furthermore, students should enjoy the environment around them which offer physical benefits to different methods of travelling, balancing and development in fundamental movements.
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