	EAEE5002
	1903611
	Word Count: 3922






EAEE5002 

Reflections on Early Years Practice










Contents Page

Element One     ~  Page three

Element Two     ~ Page five

Element Three  ~ Page seven

Element Four    ~ Page ten

Reference List   ~ Page twelve

















Element One – Evaluate Two Reflective Models
Introduction
Cambridge Assessment International Education website (no date) explains that reflective practice is thinking about our experiences, good or bad, in a productive way to learn from them, and that reflection is a personal process and there is no one correct way to carry it out. The Open University (no date) state that Dewey and Schön were the first to use the term in their work. Dewey in his 1910 book, believed that reflection enables us to act with foresight. In this piece two models will be discussed and critiqued. They are John Dewey’s five aspects (1933) and David Kolb’s reflective cycle (1984).  Hull University (no date) explains that Kolb’s cycle promotes analytical conclusions and to gain these from experience. This is then to be used in learning from new experiences. Dewey (1933) suggested that reflection is an active process. That any knowledge or belief needs further conclusions and consideration. 
 Kolb’s and Dewey’s models both use academic language. The University of Reading (no date) states that academic language is used to explain complex ideas and that the writing style needs to be formal, structured, precise and appropriate.  Bradford University (no date) explains that both of these models show that to learn and progress, experience and theory are needed. Ragland (2017) suggests that academic work can become hidden in a specialised language which can keep knowledge from the people that would gain the most from accessing it. Mellblom-Nishioka (2015) expand on this suggesting that students and a wider audience that do not have English as a first language will struggle when reading or trying to use academic language, which will place them at an unfair disadvantage. However, Scarcella (no date) explains that academic language is important, and those who learn it will be able to excel in academic and professional roles and settings. Kolb and Dewey could both have benefitted a wider audience had they simplified the language that they used. Neither of the models mention feelings. McManus (2011) suggests that an awareness of emotions and the information that they bring to us would enhance critical reflection and advance the theory of the approach.

The structural layout of the two models differ; Dewey’s is laid out in a list format with five points. These are numbered which indicate an obvious start to finish. Kolb’s model uses a cycle layout, which has four points with arrows which show its continuation.  Nottingham University (no date) suggests that there is no correct way of structuring a reflective model; one type will work better in one situation, a different type in another situation. Ross (2017) explains that Kolb also uses experiential learning. Georgia State University (no date) state that Dewey also uses experiential learning. He suggested that learning should not be a teacher focused approach, that learning is a continuation of experience. MTA Learning (no date) states that experiential learning is learning by doing, not by being shown.  

Dewey's reflective model was written in 1933, seventy-seven years ago. Can this model still be relevant today? Dimova and Kamarska (2015) believe so. They write that reflective learning is topical today, and that these ideas are found in concepts of problem-based learning and experiential learning. These are found in the philosophy of constructivism of knowledge.  Currell (2020) agrees with this and explains that Dewey’s model is echoed by Vygotsky’s (1978) social learning theory, as it believes that learning is social, and a child centred approach is needed. Holford (2016) believes that Dewey’s reflective model empowers learners to share in being the co-contributor to knowledge. Kolb’s model was written in 1984 which is only 36 years ago. However, a lot has changed in education and early year’s practice. Is his model still relevant? Dennison (2010) explains that Kolb is the most cited when it comes to reflective practice. This is due to being focused on the learner and indeed seems to empower them. The model also ‘removed the artificial distinction between research and learning.’ ISC Medical (2019) also believes that Kolb is still useful, that his work is adaptable and works in different situations. However, Williams (2017) disagrees and suggests that Kolb is outdated.  Wheeler (2012) stated that Kolb’s model is now ‘increasingly obsolete’ in today's digital landscape, and that the model was created when ‘instructional design’ was the prominent learning style.

Though both cycles are still widely acknowledged and used they have been subjected to some criticism. Wheeler (2012) suggests that Kolb’s model has flaws, that each or either of the parts could happen at any one time. He then later continues that the model does not allow that in some circumstances some of the processes may need to be missed out or repeated. Bergsteiner et al. (2010) expands on this by stating that Kolb uses ‘fundamental syntax errors.’ They then suggest that Kolb’s model has confusion as to what concrete and abstract learning is. Forest (2004) explains that the research conducted for this model was limited and there has been little since. She adds that the learning styles are too simplistic, and that they do not consider other ways of learning. Miettinen (2000) believes the cycle has limitations, that it can result in dogmatic thinking, it cannot explain new experiences and it may result in conclusions that are false. Desmond and Jowitt (2012) also add that the cycle does not allow for ‘here and now learning’. Dewey’s work, though older seems to have received less criticism. Leitch and Day (2006) however, have stated that Dewey does not allow for holistic learning. 
In conclusion Kolb and Dewey’s reflective models have similarities and differences. They both use academic language, though in different structures, and both are effective.  Each model has been subjected to criticism, yet both models are approved of more often.  It can be deduced that it is unimportant as to when something was written, rather that the content within the model is still relevant. This is also reflected in the relevance of these models; both were written some time ago, yet both are still widely used, with a great influence over settings regarding reflective practice. 



Element Two -A Practitioners Guide to Reflective Practice
	Introduction

This is a briefing paper for practitioners to learn and understand the principles of reflective practice, why it is important and some of the theorists and models that have shaped this way of thinking.

What is reflective practice?

Schön in 1983 suggested that reflective practice is a dialog of thinking and doing, which will enable someone to become more skilful.
More recently, PACEY on their website in 2016 stated that reflective practice is the method is where one analyses their practice, with the goal of developing and improving it.
Appleby from 2010 suggested reflective practice was the capability to be critical and creative with thinking.
	How to reflect

PACEY (2016) explained that to be a reflective practitioner one needs a balanced view of your practice and to recognise your strengths, to realise what can be improved.
In 2019 Rebecca (no surname given), and Education Consultant wrote for the Foundation Stage Forum that to ‘reflect is to consider not to compete.’ She then explained that reflection needs to be conducted with honesty and integrity. Practitioners need to feel confident and supported.

Venninen et al in their 2012 article explained that reflection needs to be a day to day practice, not only carried out before an inspection or to tick a box. They also believe that reflective practice needs to have a top down structure; it needs to come from the leader, who can then support and aid other staff members.

	Why is Reflection Important? 

Johnson (2010) stated that reflection impacts three areas: the children, partnerships with parents, colleagues and other professionals and yourself, the practitioner.

Reflection and its impact on children are written in the United Nations Conventions on the Rights of the Child (1989). It has many articles that allude to the importance of reflection and how it influences children. 
Article 3- best interests of the child.
Article 12- Respect for children’s views
Article 13- Sharing thoughts freely
Article 20- Aims of education.

PACEY (2016) explained that with children it can help in meeting individual needs, their self-esteem, and can aid practitioners in creating a suitable and enabling environment for them to thrive in.

In 2010 Reed and Canning declared that ‘reflecting on practice underpins the work of early years practice.’

With regards to reflective practice and how it can impact parents, Pilcher (no date) wrote that an important aspect of reflection is the learning conversation which can take place between parents and yourself. She went on to explain that information gained from these discussions results in a more expansive understanding of the children in their care.

Bleach (2014) explained through reflection and evaluation practitioners gained knowledge. Using CPD staff found the professional language which is needed when discussing children in the workplace. She then stated that reflection aids in practitioners having a professional identity.
Fontaine, S. J. (2018) describes that reflection aids one to discover gaps in knowledge, and that CPD can encourage deeper learning and to reflect on current and desired practice.
Estyn in their 2018 report Improving Teaching. Explained that reflective practice creates the groundwork for teachers to develop their skills to become reflective practitioners. The report continued to state that reflection helps build confidence and can build a culture of reflection and sharing.
	Different Types of Reflection
The Open University (no date) explain that there are many different types of reflective models which have been conceived throughout the twentieth century. The idea of reflection gained momentum with Schön in the 1930’s.
In his 1970 book Reach, Touch and Teach, Borton popularised the idea of a learning cycle, or model. One of the most recent was Raelin’s reflective stages which was published in his paper from 2015.

The University of Cambridge (no date) explains that most models are similar, covering resembling stages. The noticeable difference is the number of steps. This depends on how in depth the cycle is. Some models have only one step, whereas the more thorough models have six or more. Practitioners are interested in different models depending on personal preference. 
More information on different models can be found in the useful links section.
[image: ]
Boud’s Reflective Model (Open University, no date)

Lin and Lucey (2010) explained the differences in models for individual and group reflection and how each have a use and their relevance will depend on what each model is being used for. 
Two of the more famous group reflective models are Raelin’s (2015) Reflective Stages and de Bono’s (1985) Six Thinking Hats. Both of which use a list structure instead of a cycle.



	Evidence of Reflection

Elsom (2019) on the NDNA website explained that Ofsted’s new guidance for inspections in England included ‘Intervention, Implementation and Impact’ She went on to say that Ofsted are looking for evidence of reflection through this, especially in the impact section, as this is when you show that you are making a difference.

Reflections can be evidenced through different paperwork such as child observations, planning and a setting’s current development plan. 

Dr Cowell (2019) stated that an effective way to gain reflection is through parental feedback, which can be discovered with a questionnaire. Once gathered, these can then be analysed.

Evidence of reflection having taken place can be seen in staff; they can feel more confident. In Bleach’s 2014 paper practitioners describe at first feeling like care workers who minded children, then after the reflective process they felt elevated to professionals who support children’s learning and development.
[image: ]
(Frost, The Guardian, no date)
	Quality Service
What is meant by quality services and care?
The Finding Quality Childcare website (no date) believes that quality service in settings provides highly skilled, knowledgeable staff, who engage with the children throughout the day.
In Wales there are different sectors that inspect and offer guidance to settings to make sure children have access to the highest quality care available to them. These include Estyn, Care Inspectorate Wales, Flying Start, PACEY and Play Wales.

How is quality measured?
As mentioned above there are different sectors that will inspect settings using set forms to look at how settings are delivering quality.
The Education Policy Institute (2018) state that there are two areas when it comes to quality. The first is Structural quality, group size, ratios and professional development. The second is Process quality, which is routine care, activities and interactions.
Quality can also be measured through the children that attend the setting. Regular attendance with happy engaged children can be seen as a reflection of quality services. Oxford Council (no date)

Why is quality important to early years provision?
Nutbrown wrote (2012) ‘If children experience high quality early education and care, this can have long lasting positive input on educational outcomes’ This highlights the vital part that the early years have on a child.

Brodie (no date) states that the terminology of sustained shared thinking comes from the REPEY project (2004). It was then included in the Foundation Stage (2008). She then explains that SST is when an adult and one or more children work together; it might be to achieve an outcome, or it may be an in-depth conversation. It is a two-way learning experience, where there is no conventional teacher role.
More information on SST, EPPE and REPEY can be found below.

	Conclusion

In conclusion, reflective practice can have a positive impact, for the children and parents using the services and the staff who provide them.
Practitioners can feel more confidence and have greater pride in their role. Observations and assessments can reach a deeper level, which gives children a greater, more interesting education, with access to more stimulating and appropriate activities.
Reflection needs to happen continuously, as there is little to gain from only doing it to meet targets or to benefit an inspection or as a tick box activity, as discussed previously. 
Reflection can bring teams of staff together, to create a culture of sharing and professionalism.
There are many different types of reflective models available, and as reflection is personal it can be helpful to tailor the models to individual and settings’ needs.
	Useful Links
Ofsted (England) Inspection Guidance https://www.ndna.org.uk/NDNA/Knowledge_Hub/England/OFSTED/Ofsted_Education_Inspection_Framework_update_2019_early_years.aspx
Estyn (Wales) Inspection Guidance
https://www.estyn.gov.wales/inspection/inspection-explained/common-inspection-framework
Care Inspectorate Wales
https://careinspectorate.wales/
Flying Start
https://www.flyingstartcardiff.co.uk/
PACEY
https://www.pacey.org.uk/partnerships/pacey-in-wales/
Play Wales
https://www.playwales.org.uk/eng/
Reflective Models
https://content.iriss.org.uk/reflectivepractice/what.html
REPEY
http://www.327matters.org/docs/rr356.pdf
Sustained Shared Thinking
https://www.youtube.com/watch?v=1LO8nm2MYYA




Element 3 - Reflective Log
	
Brief Description of the Activity (no more than 50 words)

	
Welsh Circle Time. Children are called over, we sing starting and good morning songs, sitting together in a circle. Counting in Welsh and English.  Children pick picture cards, to choose represented songs. Some have sitting actions; some have stand up full-body action songs. Then if time, a short Welsh story.



	 Aim/Objective of the Activity

	
There are many aims involved with this activity, which include improving children’s listening skills and their ability to sit for a period of time. We promote turn taking and beginning or building on the children’s Welsh language skills, body and hand eye co-ordination, balance and ability to copy actions. For children to develop confidence and to form and develop relationships with the other children and practitioners. 


	Your Role

	
My role was leading this activity. This begins with calling the children over; this is done using a mixture of English and Welsh songs which I sing with the children. I then show that circle time is starting by using the green disc of the traffic light system. Once the children are on the carpet, I begin by counting the children first in Welsh, then in English. Whilst counting I encourage the children to join in and try to count too. I then explain to the children that we are going to take it in turns to choose picture cards to select songs. I choose the children who either join in with the songs, either verbally or with physical actions, or children who are sitting calmly. Depending on the number of children present and if they seem to be enjoying themselves, the whole group or a few if there is a large number get a chance to pick a song. If the latter was the case, I try to make sure that it is not the same children who got choose each circle time. 
Once the songs are finished and depending on time restrictions and if the children still seem to be engaging, I would then offer two Welsh stories for the children to choose between, I will then read the story the children selected. I read the story aloud, holding the book up making sure that all children can see the pictures. I try to make sure my voice is engaging and expressive. During the story I will ask the children if they can identify pictures. In some story books that use repetitive phrases I will encourage the children to join in each time.
After the story, I will explain that circle time is nearly finished with the yellow traffic light disc. I will then lead the circle time is finishing song and then show the children the red traffic light disc and state that circle time is finished, this is said in Welsh and English.


	Positive Aspects – Why? How Could These be Developed Further?

	
For me, and one aspect that I am proud of is my development of leadership skill. This continues to be developed further by taking on more responsibilities such as overseeing assessments, writing policies and being present in meetings with social workers and health visitors.
My confidence in Welsh is building, this has been achieved through training courses and study on my own time.
I find circle time enjoyable, as it is a good way to get to know children and to see how they have progressed.


	Challenging Aspects – Why? Link to Your Own Practice.

	
One challenging aspect is that my Welsh skills are not the best, I am trying to continue to learn the language, however,  with reading stories there are often words that I do not know how to pronounce or may be pronouncing incorrectly. 
Time restrictions are a constant challenge, where I work is sessional care, so they children are not in for a vast amount of time, and there is a lot to fit in. This can be difficult as young children do not always co-operate or want to do what they are being asked to.
Larger groups can be difficult, this is due to lack of effective communication. The setting holds up to fifteen children. Having them all sitting on the carpet at once can sometimes only be referred to as organised chaos.
Having the confidence when speaking aloud can be difficult for me. Having all the children and staff looking at me to lead can be a daunting prospect.


	What Knowledge Did You Demonstrate?

	
During circle time the knowledge that I demonstrate shows that I understand how to talk to small children in a language that they understand. My knowledge of child development allows me to know what children of a young age can do, and what may be asking too much of them.
I have knowledge of inclusivity and diversity, to make sure that all the children can benefit from circle time and that it is accessible to everyone.


	What Skills Did You Demonstrate?

	
The skills that I use and demonstrate are leadership, that I can lead the circle time session. Within this skill is the skill of empathy. Due to this I can deduce when to ask children to talk or sing and when not too, that it can be too daunting for some.


	Which Values Did You Demonstrate?

	
The values that I hold are patience, kindness and respect. I respect all the children and their families at the setting. I feel strongly about inclusion and diversity and always bring these values to my work. I am kind and patient person and feel this is important around children.


	What Could be Done Differently in Future? Why?

	
In the future it may be beneficial to have the circle time session outside as some children learn better in an outdoor environment. why
Time restrictions are always a stress, it would be beneficial for me if that element could be removed. Then, if the children were enjoying circle time then it could be extended. Likewise, if they were not enjoying it then the session could be finished quicker or adapted.
In continuation of the idea of adapting circle time, doing both songs and a story each time can become tiresome or pressured. It could be good to change things, to perhaps just do songs on one day then a couple of stories another time.
Having circle time conducted in smaller groups could be beneficial for children who are less confident and do not feel comfortable singing or doing actions in front of everyone. It would change the dynamic of the session, allowing more time for me to focus on certain aspects the children found more interesting, to tailor it better to their needs. 
New resources would certainly make story time more interesting for myself; I am aware that children enjoy repetition, however, if there were new books that followed their interests more, I believe they would find them just as or indeed more engaging.











Element 4 Personal Development Plan


	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	To complete levels 3 and 4 of Makaton training
	To have a wider range of Makaton signs, to help to communicate with children at work.
	By checking the Flying Start training list when it comes back online
	The Flying Start training website
https://www.flyingstartcardiff.co.uk/what-we-do/childcare-workforce-development/
	Once lock down has finished and my setting is notified that training is once again being offered.

	To stay up to date with mandatory training, such as food hygiene and paediatric first aid.
	To meet practice guidelines and to be the best practitioner I can be.
	By checking the Flying Start training list when it comes back online.
	The Flying Start training website
https://www.flyingstartcardiff.co.uk/what-we-do/childcare-workforce-development/
	Again, once lock down is over.

	To learn more Welsh
	As Wales is my adopted homeland, I think it is important to be able to speak some Welsh. This will also help with meeting Welsh Government targets in Early Years settings.
	By completing DuoLingo daily


Checking with Flying Start for training.





Watching programmes on S4C
	The DuoLingo app https://www.duolingo.com/

Flying Start training website
https://www.flyingstartcardiff.co.uk/what-we-do/childcare-workforce-development/

On S4C and their website
http://www.s4c.cymru/en/dysgu-cymraeg/
	Daily



When lock down is over






When appropriate 

	To complete this university course with a distinction.
	To enable myself to move onto higher or further education if I choose to.
	By working hard and managing my time to allow time to study and complete assignments well.
To communicate with lecturers when needed.
	Myself at home and during lectures.
	September 2021


	To find out information about becoming a Flying Start setting leader.


	To discover if I match the criteria. 
	By talking to my setting leader and our TA link.
	At work.
	When lock down is lifted and I am able to do so.

	Look into higher education, such as a masters.
	To further my career, improve my CV, gain knowledge and push myself.
	By searching through course and path guidance online
	https://www.uwtsd.ac.uk/research/phd-study/
https://www.uwtsd.ac.uk/postgraduate/postgraduate-taught-courses/
	When my homelife enables me to do so.

	Investigate other roles under the Flying Start umbrella.
	To see if there is another role that I would find more interesting
	By talking to the setting TA and teacher links and looking online at jobs.
	At work and online
https://www.jobscardiffcouncil.co.uk/internal-external/?lang=en_GB
	When back at work jobs are being offered.
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