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	To refer to the Havard referencing guide to ensure correct referencing is used throughout

	Targed/Target 2
	

	Targed/Target 3
	



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport - PLP). Identify one of these pedagogical principles as an area for development and justify the next steps in your development.










Part 1
	[bookmark: _Hlk90899959]Professional Experience Template 1
	Long multiplication lesson involving use of peer collaboration/assessment

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of Bridging 2 activity, I was required to look at the use of the 4 assessment for learning strategies and incorporate a teaching method for each strategy into my lesson planning and delivery.  This would as a result, allow me to reflect on the success of using these strategies in achieving the desired learning outcomes.  This particular method of assessment for learning was chosen as I wanted to assess how peer collaboration would contribute to the achievement of learning outcomes, using a practical method during a maths and numeracy lesson. I also wanted to assess if the pupils were able to apply their multiplication tables knowledge which had been tested in a previous lesson.
I firstly gave the pupils an introduction into long multiplication by showing examples on the whiteboard and working through these step by step, asking questions.  I showed examples of firstly 2-digit x 1 digit and then moved on to show examples of where numbers in had to be carried over. I also used a wrong answer example and questioned the pupils as to where I had gone wrong.  This helped me to clear up any misconceptions which appeared to be the pupils adding the numbers, rather than multiplying them. 
I set the pupils long multiplication problems to solve, which were set according to the three ability groups.  However, I allowed the pupils to stay on their usual tables and did not split the class into the ability groups as usual.  The pupils were encouraged to help each other, with the idea of those in the higher ability group, helping those in the lower ability group.  The pupils were also encouraged to firstly use their whiteboards and pens to firstly work out the problems as this allowed for greater collaboration and allowed me to circulate around the class and address any issues or misconceptions more easily.  
I particularly wanted to focus on the professional standard of innovation in planning this lesson.


	What have you learned?

	This strategy worked well as the learning outcomes were achieved for all pupils and pupils appeared to enjoy the fact that they were able to help each other with this task.  Extension problems were quickly added for most of the members of the sparkle ability group. The idea for this approach was shared with my class mentor who was also pleased to see the outcomes. I had previously been apprehensive about teaching a maths and numeracy lesson but seeing the success of this lesson helped me to gain in confidence. This strategy was also discussed at the bridging share day as part of my presentation where positive feedback was received.

	What next?

	I will continue to use this method of assessment for learning and particularly found the use of whiteboards and pens helpful when carrying out a practical task.  This helped the pupils feel more relaxed as they were not given a strict structure to follow.  I will continue to provide extension on tasks when I am certain that knowledge is secure.  I will share my experience of this strategy with my peers as a positive example.

















	Professional Experience Template 2
	
Black History Lesson

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This was the first lesson I planned and delivered class input for in PTE block 1. Black History Month was in October and this was a key topic in the class mentor's autumn topic planning. 
I began the whole class input by questioning the pupils on their knowledge of black history and asking if they knew why we celebrate Black History Month.  I invited the pupils to answer the questions using the hands up approach.  This was because I wanted to check for existing knowledge prior to delivering a presentation.  The pupils were engaged and some pupils felt confident to answer questions.  I then delivered a presentation taken from the BBC Bitesize website which gave information on Black History Month and showed some presentations from the same site which gave information on Martin Luther King Jnr and Rosa Parks.
Following the presentation, the class were split into their ability groups and asked to carry put research on at least one influential black person from history of their choice.  To carry out the research they used ipads and laptops and were able to work in pairs.  Following this research I asked the pupils to create a timeline of important dates in that person's life, ensuring the dates were in chronological order. 
I worked with the 'to' ability group on this task who chose Martin Luther King Jnr.  I lead the learning by asking them to work in pairs to find out one fact.  I the collated the facts and presented them on the whiteboard, asking for the pupils' assistance in putting them in chronological order.  The pupils were as a result, able to produce a timeline in their topic books. This contributed both towards their research skills and also mathematical skills by putting events in chronological order.
I wanted to focus on the use of blended learning in the achievement of learning outcomes. 


	What have you learned?

	This experience is relevant as it showed me how using blended learning can positively impact on the achievement of learning outcomes. All pupils in the class successfully created a timeline. This lesson was planned collaboratively with the class mentor as it was linked to the autumn term planning. 
Learning outcomes were achieved for all learners and work by all pupils was completed to a good standard.  Pupils engaged well in this topic and particularly enjoyed the research element of it. All pupils completed their self-assessments of the task.


	What next?

	I will continue to use the blended learning approach in future lesson planning as it appeared to help with keeping the pupils focused and motivated.  It was a successful technique as there were different methods used for the approach to teaching.

















	Professional Experience Template 3
	

Anti-Bullying Project


	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	As part of Anti-Bullying Awareness Week the pupils took part in an anti-bullying project.  I delivered whole class input to the introduction of the topic by firstly asking the pupils to contribute to a discussion about what bullying is and asking what types of behaviour characterise bullying.  I used their thoughts to create a mind map on the whiteboard using the words the pupils gave me.  As the theme of this year's anti-bullying week was 'One Kind Word', I then showed the pupils the video which had been created as part of the material for the week. Following this video, the pupils were again invited to give feedback on their thoughts, his time about kindness is and what it means to them. 
As part of this topic, I set the pupils a set of tasks to be completed throughout the week.  These tasks included creating a mind map, creating an anti-bullying poster or advert, listening to the story 'Kindness is my superpower' and an anti-bullying performance or role play.  Pupils were split into mixed ability groups to carry out this task and set task according to these abilities.  I worked with the 'climb' group to complete the mind map task.  I asked for their ideas and created a collaborative mind map comprising these ideas on the whiteboard.  This was then copied into their topic books.  This was completed successfully, and I gave an extension task of asking the pupils to think of a random act of kindness and write it in their books.  This was again completed successfully. 
I panned these activities to link to authentic real-life context and did so by creating a link with the local church Pastor.


	What have you learned?

	I have learned about the importance of creating real life authentic contexts in lessons as this enhances the learning experience by linking to real life.  The pupils also enjoyed the range of activities they were able to undertake, and this also links to the use of blended learning techniques. It was also beneficial in allowing the pupils to be involved in their own learning by being given the freedom to choose how they delivered their performance. This plan also allowed for pupils to adapt their tasks to make their work different from their peers and allowed for more than one cross-curricular link. 

	What next?

	I will continue to consider the use of real-life authentic context in lesson planning and will also continue to allow for pupil involvement in adapting their tasks to make their work different to their peers. This plan also allowed me to reflect on the fact lessons are not always necessarily completed in one session and can in fact carry over for a couple of days.





















	Professional Experience Template 4
	
Healthy Eating project Planning

	Pedagogy Standard
	Cross curricular themes

	What did you do and why?

	
I wanted to plan a project that would not only allow the pupils to have a range of different tasks, but also provide effective cross-curricular links. I therefore planned a healthy eating project which would provide the pupils with tasks to complete over a few days. I wanted to provide links to not only the literacy and numeracy framework and digital competency framework but also other AoLes if possible. The healthy eating project allowed me to effectively do this. 
I was able to plan a healthy eating project which not linked successfully to the literacy and numeracy framework and digital competency framework, but also the expressive arts and language, literacy and communication AoLes. 
The input began with me providing a re-cap via a presentation of what the pupils had learned previously regarding the Eatwell plate. This was followed by an interactive quiz for whole class participation by inviting pupils to participate through hands up approach. Pupils were then given a choice of five activities and were asked to choose at least three of the following:
· Researching and writing a recipe for a healthy meal using ipads/laptops
· Creating a quiz/questionnaire for a member of staff to complete to either test knowledge or ask about healthy lifestyle.
· Creating a quiz for peers to complete either using Quizizz or using Word or Powerpoint.  
· Creating a healthy eating song showing both writing and musical skills.
· Create a poem about healthy eating.
Extensions were provided for tasks and when all complete a healthy eating booklet was compiled containing all the work undertaken.
The use of ipads and laptops for research and competing work links to the DCF. The creating of quizzes and poems and also song writing also contributed to the LNF and the language, literacy and communication AoLe. The creating of a song also links to expressive arts by pupils using their musical skills.

	What have you learned?

	Planning a wide range of activities allowed me to see first-hand how pupils enjoy being given the opportunity to be independent in choosing the tasks they complete. This also gives pupils the opportunity to complete tasks in a format of their choice which results in all pupils’ work looking different. These tasks also gave pupils the chance to work collaboratively which enhances learning outcomes and pupils were engaged and motivated in the tasks undertaken.

	What next?

	I will continue to engage in planning cross-curricular activities and continue to provide scaffolding opportunities for all pupils. I will also continue to encourage pupils to steer their own learning as this impacts on the achievement of learning outcomes. Peer collaboration also contributes positively.  I will continue to work with my class mentor to plan lessons linked to planned topics and share the success of these approaches with peers.

















Part 2
Introduction
Pedagogy is at the heart of the new curriculum in Wales and schools and teacher need to consider pedagogical approaches when deciding how best to support learners (Wales Government, 2018). Donaldson (2015) identified 12 pedagogical principles which when put into practice successfully, will contribute to the four purposes of the new curriculum being met.  These four purposes identified by Donaldson were that learners need to be ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens and healthy, confident individuals (Wales Government, 2018).
Part 1 shows experience templates which identify four of the pedagogical principles.  For each principle a strategy has been highlighted which shows the principles have been considered in lesson planning and what strategies have been used for implementing them. Each of the strategies have been related upon in order to inform future practice. 
Experience template one shows a strategy used to meet the assessment for learning principle. Donaldson (2015) identified this principle as helping learners to improve standards and also noted the idea posed by Dylan William that this can in fact double the rate of learning. The second experience template shows the use of a strategy to mee the blended learning experiences principle. This is the idea of using more than one teaching method to allow for learners to transfer knowledge and skills to new situations and for creative problem solving.  The third experience template highlights a strategy used to meet the principle of real-life authentic contexts. This involves making learning meaningful in order to see the relevance of learning. The fourth experience template shows the use of a strategy to meet the principle of cross-curricular themes. This is not only about ensuring links to other areas of learning and experiences when possible, but also ensuring that links to the literacy and numeracy framework and the digital competency framework are embedded (Donaldson, 2015).
In order to assess how the use of the strategies to meet the pedagogical principles can lead to the successful meeting of learning outcomes and can inform future practice, I have chosen one of the strategies for further reflection and discussion. The strategy chosen is assessment for learning which focused on the use of peer collaboration/assessment. I felt that this strategy  leads the way for greater discussion and reflection and has more scope for debate on its use to inform future practice.


Literature Review
Assessment has previously been seen as essential to effective teaching. However, according to William and Black research conducted in this area have shown that assessment can be beset with problems and shortcomings.  It has also been criticised for being disconnected from leaning and is more about how children are assigned to classes or groups, rather than helping them to improve and progress (Smith, 2003).
One of the recommendations in Professor Donaldson’s review of the curriculum in Wales in 2015 was that students should be engaged in their own assessment and thereby introducing the idea of learners being involved in their own assessment and teachers being able to use a wide range of assessment techniques. Donaldson proposed that children and young people need to have the ability to reflect on their own progress.  This requires them to therefore develop self-assessment skills.  The review also highlighted the use of peer assessment which involves learners assessing one another’s work either in pairs or in groups. This was noted to be an important learning experience which allows the learners to think and reflect on each other’s work (Donaldson, 2015). This concept was further endorsed by Dylan William in 2018 when he talked about formative assessment and how it should shape learning (William, 2018). He further discussed this in 2020 when he stated that the most important decisions in the classroom are taken by the students as learners create learning (William, 2020). This was the assessment for learning technique used in experience template 1. 
Peer collaboration was used in the classroom as highlighted in experience template 1. The technique was used in order for the learners o solve multiplication problems. The technique worked well as learning outcomes were achieved and extension problems were quickly added for some learners.  However, it is worth exploring the effectiveness of this strategy as a whole and how and if its effectiveness can be improved to inform future practice.
There are conflicting theories behind the successful use of assessment for learning as an effective strategy. The idea of peer collaboration and self-assessment can be linked to Vygotsky’s idea of scaffolding and children thinking for themselves (Smith, 2003). Vygotsky observed that when children were set tasks on their own, they rarely did as well as they did when working in collaboration. This was because the process of engagement enabled them to refine their thinking of their own performance which in turn allowed them to improve (Wales Government, 2010). 
Vygotsky argued that it is not just adults who can aid children’s development, but also peers. However, the research within this framework of thought was almost exclusively focused upon adult-child interaction and not child-child interaction (Moll, 1990). Vygotsky also believed in the notion that an individual child’s social background plays a critical role in how they construct knowledge. Vygotsky also believed in the idea that the child guides themselves through problems but that coherent thinking is further developed by conversation with adults (Aubrey and Riley, 2019). This would seem to imply that children are able to work well independently or with peers but nonetheless do still not gain full understanding until feedback is given by an adult.  This theory is backed up by the strategy used in experience template 1 as peer collaboration worked well in helping the learners to solve problems.  Nonetheless adult feedback was also given as I was circulating the class. This would also link to Vygotsky’s idea of the one of proximal development and that based on adult assistance and what a child can do without help and what can be done with adult assistance. The idea that children can work at a marginally higher level than their normal level of competence with a more capable peer or adult (Aubrey and Riley, 2019). This would again endorse the success of the strategy used in the classroom. 
There have however, been criticisms of Vygotsky’s work as it is hard to measure the difference between what a child can do on their own and what they can do with help as it is too complex and challenging. Furthermore, it is difficult to assess whether the help given can be accurately differentiated to meet the needs of the zone of proximal development. Assistance can also be misinterpreted as cheating and the process could be one-sided by the adult (Aubrey and Riley, 2019). Despite this, more recent research has added to his theories by concluding that 80% of what children learn is what they learn from each other.  Further research has also concluded that collaboration works best when all learners are involved (Wales Government, 2010).
Piaget was one of the first theorists to study how children learn and his theory can be linked to the ideas of Vygotsky as he believed that in order to successfully learn, children should be provided with an environment which promotes curiosity and allows children to control their own learning. Piaget also saw the teacher as a facilitator rather than having the major role in concluding leading the learning. His work is however criticised as it focused on observing his own children and even when his research was widened, it was research based on observing the children of well-educated professionals.  The children were also set complex tasks and he grossly underestimated the ability of children in the formative stages. His work was also not intended to be directly aimed at education (Aubrey and Riley, 2019)
The use of peer collaboration can also be linked to Bandura’s social learning theory and he believed that students benefit from positive messages from peers. He believed that this resulted in learners having a greater commitment to approach more challenging tasks. He also identified that children will see peers who achieve success as role models.  This will lead to them gaining more confidence to try something for themselves.  There have been criticism of Badura’s work as the work was carried out from observational studies using a boohoo dolls and the studies were undertaken in laboratory conditions (Aubrey and Riley, 2019).  However, despite these criticisms, in my opinion the use of peer collaboration in the classroom as in experience template was successful and this may be also linked to the fact that higher ability pupils were helping those of a lower ability, and this may have worked well as there may have been an element of role modelling. The children of lower ability saw the children of higher ability as role models. It is also worth highlighting that collaborative working with mixed ability groups can, as highlighted in experience template 1, lead to positive outcomes and this is due to the interaction with a more competent peer as it stimulates cognitive development (Moll, 1990)
The assessment for learning strategy used in experience template 1 also highlights how Hattie’s concept of visible learning can be applied in the classroom. Visible learning simply means making learning visible to teachers and vice versa making teaching visible to the student.  This is achieved when pupils are well engaged and also when they are actively involved in their own learning (Hattie, 2012). By allowing the learners to work together in a practical way, I was able to circulate the classroom and identify easily any problems or misconceptions as they arose.  Nevertheless, Hattie identified the teacher’s role as critical.  I would agree that in peer collaboration the role of teacher is important for feedback but would question whether it is critical as the role of the learners would be more critical in facilitating the learning. 
As well as theories which can be linked to the use of peer collaboration, there are also conflicting ideas and principles which can be identified.  Black and William in 1998 argued that teaching and learning had to be interactive following their review of formative assessment (Black and William, 1998).  This was enforced by William in 2018 when he stated that formative assessment should shape learning as focusing simply on assessment policies does not actually have an impact on student scores (William, 2018). Formative assessment is an alternative term for assessment for learning. As part of this work, they looked at the role of self-assessment and peer assessment by pupils. It was found that pupils are honest in their assessment.  However, the problem with this is that pupils are only able to assess themselves when they have a clear understanding of the desired learning outcomes.  This therefore suggests that pupils need some training in self and peer assessment to be able to carry it out effectively (Black and William, 1998). It would also suggest that the teacher has a facilitating role in this by introducing what is expected. In 2020 however, William endorsed the use of peer and self-assessment further by stating that peer assessment is easier than self-assessment as students will see weaknesses in other students’ work and will ensure not to make the same mistakes (William, 2020). I would also agree with the argument that by critiquing each other’s work, learners are actually gaining a better understanding of success criteria (Allison and Thaby, 2013)
The Assessment Reform Group looked at assessment for learning as a whole and claimed that the strategy works by helping students to understand their next steps and this would link to Black and William’s thoughts on formative assessment. It is also argued that peer collaboration allows for greater acceptance of any criticisms as children are more likely to accept any from peers. This can be contributed to the fact that peers will use the same language. However, criticism here is that this again would rely on prior use of this technique as the learners would need to know what is expected of them as they need to understand what is expected of them in terms of learning goals and it can be argued that the skill of understanding learning goals takes time to develop (Flörez and Sammons, 2013). Children will also interrupt a peer to provide feedback, and will not interrupt a teacher (Wales Government, 2010). Although this may lead to disruption within the group work, it means that the children feel confident to provide feedback which can lead to positive learning outcomes. (Flörez and Sammons, 2013). Nevertheless, the opposite can also occur with children sticking to their own ideas and opinions. This is an indicator of pre-concrete and concrete operational thinking (Wales Government, 2010).  In the case of this strategy being used in experience template 1, the class were accustomed to working collaboratively in groups and it is therefore difficult to assess whether this had contributed to the successful use of the strategy.
The use of metacognition can also be seen as a benefit which derives from peer and self-assessment. Metacognition means that by developing thinking, learners are able to develop a better understanding of topics (Wales Government, 2010). In my opinion, metacognition can be achieved through sharing ideas and feedback through group work as group members contribute to developing each other’s thinking. However, caution should be taken as the use of peer assessment and collaboration can elicit different responses as it can be seen as a more relaxed form of learning (Donaldson, 2015). It is also worth noting here that Sadler in 1989 noted that although feedback is useful, it is only useful if the recipient of it understands it.  Learners also need to know how to use the feedback (Hall, 2004). 
The effective use of peer assessment and collaboration also aids the management and running of the classroom. This is simply because with peer collaboration, firstly there is less queuing for the teacher as members of the class are answering their peers’ queries. Also, if leaners can reflect accurately, teachers have the opportunity to gather up evidence to back up their judgements and they can gain valuable insights into pupil progress (Smith, 2003). 
As the strategy of peer collaboration was used in a maths lesson as noted in experience template 1, it is important to look at thinking around how it can be successfully used for this area of learning. When considering solving mathematical problems, our thoughts need to be reconstructed in our minds.  Peer collaboration comes into use here as when others react to our thoughts, we reconstruct them again. It is this act of reconstruction that helps to deepen our thinking, which can be particularly useful when dealing with mathematical problems. When working alone on a mathematical problem, only one solution can be seen. Children also learn more by learning from peer’s reconstruction and explanation (Pound and Lee, 2015)
Whilst having looked at the different thoughts regarding peer collaboration and appreciating how useful it can be in achieving learning outcomes, I feel it is also important that an element of checking for understanding is included in this approach. Whilst during the maths lesson as in experience template 1, I was able to circulate the class to check for understanding, I was not able to fully assess how much each individual student understood and whether they were being led by their peers’ thinking processes. Rosenshine in his principles of instruction highlighted the importance of checking for understanding and this should be done by asking more than only a few questions to ensure secure knowledge (Sherrington, 2019). This leads me to question whether at the end of a session where peer collaboration has been used, it is worth adding in the questioning assessment for learning technique to check understanding.
Conclusion
In order to fully assess the success of practice and teaching methods used, teaches need to be reflective practitioners, Reflection helps to raise professional standards. Teachers need to be active in analysing and assessing their own practice. Reflective practice was first noted by Dewey in 1933. Being reflective is about assessing what went well, what not so well and acting upon the findings. Teachers should also always be aware of new developments in practice (Zwozdiak-Myers, 2012), The need to be a reflective practitioner also links to the need for practitioners in Wales to adhere to the Professional Standards for Teaching and Leadership. These are five standards which include pedagogy, innovation, collaboration, professional learning and leadership.  Each standard has elements contained within it and all teachers in Wales have to continue to work towards meeting each standard as they fulfil their work (Wales Government, 2019). Teachers therefore need to be reflective in order to assess their work to fulfil the criteria for each standard.
As a result of this, it is important that I assess the use of peer collaboration as in experience template 1 in order to assess the effectiveness of the strategy. This will help me to inform my future practice as “great teaching is defined as that which leads to improved student progress” (Coe et al, 2014 p2). It is also important to note that while the strategy was successful for a number of reasons, it is imperative for this not to lead to confirmation bias and to also look at any negative responses or impacts (Coe et al, 2014)
As stated the use of the strategy achieved the desired learning outcomes and many members of the class were quickly given extension questions and this shows how the use of the strategy can be successful. I will continue to use this strategy in my future practice.  However, it is also worthwhile assessing if any improvements can be made to future practice to make it more effective. Teachers need to be aware of which strategies work and which strategies need to be adapted in the context (Hattie, 2009)
Higgins et al in 2014 stated that grouping leaners by ability can make little difference to the learning outcomes.  This is because it can create an exaggerated sense of homogeneity which can as a result lead to the teacher failing to make necessary plans for the different needs of learners (Coe et al 2014). This would back up why the strategy used in experience template 1 worked so well with the use of mixed ability groups. This is therefore a strategy which I will continue to use going forward. 
I believe that there is no dispute in the notion that teachers should be involved in gathering information about pupils’ learning and should encourage them to review their own work as when pupils are involved in their learning better outcomes will be achieved (Assessment Reform Group, 1999).  Ineffective classroom practice happens when there is low level of student involvement (Ko and Sammons, 2013). However, I also feel that although the learning outcomes were achieved in this experience that some form of questioning at the end of the session would have been beneficial to check that knowledge was secure and that peers were simply not giving answers to questions.  This ties in with Rosenshine’s principle of instruction and should include more than a few questions (Sherrington, 2019). It should also be considered that creative teaching involves a variety of strategies (Pound and Lee, 2015) This will be considered in future practice when using peer collaboration or assessment. I feel that it is also important to keep in mind the dynamics of the class and the individual students within it. Groups should be organised not only by mixed ability, but also taking into consideration the fact that some children feel comfortable offering and receiving criticism and feedback, but others may not (Sutton, 1995). 
The issue of whether learners should be trained in peer collaboration and group work has been discussed and as mentioned it was difficult to evaluate this in the strategy used as group work was familiar with the learners in the class. The reason for this is that pupils should understand the purposes of their learning and understand what they need to achieve.  This has been based on scientific enquiry (Goldsworthy et al, 2000). In future practice, I will therefore ensure that the class are well familiarised with peer collaboration and at the beginning of a session using this strategy I will always ensure that learning objectives are clear and understood. 
The evidence seems to support the notion that there are clear advantages to the use of peer collaboration and assessment as it helps to clarify understanding as students feels in control of their own progress (Petty, 2014). However, it is important to note that all pupils bring something different into the classroom and teachers should be attentive to all aspects of peer-to-peer collaboration. The classroom should also have an atmosphere of trust which is imperative which this type of strategy to work (Hattie, 2012). This will again be an important factor in my future practice. 
Being up to date with professional development is also vital in teaching to gain an understanding of new techniques that may achieve better outcomes, and this will form an important part in my future practice. Teachers need to understand the content they are teaching; create a supportive environment; manage the classroom effectively and use coherent activities and interactions that activate student thinking (Coe et al, 2020). 
Overall, peer collaboration is an effective assessment for learning strategy, but it is important that I consider what the desired learning outcomes and ensure to share these with the learners. Strategies do also not need to be used independently to achieve the desired outcomes. Considering the interest generated by the task is also important as the more interesting the task, the more relevant to the learners and the meeting of the zone of proximal development (Wales Government, 2010). 
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