	[bookmark: cysill]Targed/Target 1
	Make synthesis critical analysis and evaluation a frequent and consistent feature of your writing.

	Targed/Target 2
	Use smaller paragraphs to be more concise with sentences.



ECAD6013: The Learner: Who am I teaching?

Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical).



The response should include: 
1. A written reflection. 
2.A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.





[bookmark: _Hlk148612496]
Rupert is a six-year-old child who has been rather unsettled this year as his parents are going through separation and with his ALN needs it has been acknowledged that  Rupert is struggling with the issues going on around him. Rupert’s name has been modified to protect his identity and allow his right to privacy, with other details relating to his school, family, and community treated in parallel to allow anonymity for all concerned (UNICEF, 2009; BERA, 2018). 

He has gone through many struggles, each impacting him significantly. He shows high levels of anxiety and attachment issues, causing him to struggle with the transition from home to school. His parents, although separated, both prioritise Rupert’s education and understand that they need to work together to best support him. Rupert thoroughly enjoys school once he is within the premises, however experiencing the vertical transition from home to school is proving to be difficult, the impact on Rupert should not be overlooked as it is evident of the struggles he faces daily (Lam and Pollard, 2006; Symonds, 2015).

The teacher is becoming extremely worried as he has shown a low level of well-being and engagement since the separation of his parents. During class observations, social and behavioural issues have been recognised which Rupert has been approached by the class teacher to persuade him to communicate his feelings, when doing this Rupert has been hesitant to discuss his emotions, a few months ago teachers within the setting had made a vast improvement in getting Rupert to discuss how he was feeling by using visual prompts and the iPad due to his ALN and lack of communication skills, however by indulging in autism awareness courses the setting were able to better support Rupert in his communication to use in combination or a single message, e.g. a daily schedule so Rupert knew what to expect for the day during his time at school (Gerhardt, P, Cohen, M., 2014). 

After considering the Adverse Childhood Experiences (ACEs), Rupert is found to be at risk. According to Bellis et al. (2016), ACEs are defined as "stressful experiences" that happen during childhood and may have a detrimental effect on a person's lifelong well-being. According to Young Minds (2018), they are also classified as a "potentially traumatic event that can be singular or prolonged."  This has been repeated in the literature because it is speculated that ACE exposure increases the risk of long-term adverse effects on the brain, mental health, and physical health (Herzog & Schmahi, 2018; Public Health Wales, 2015). Parental separation was found to be one of the most common ACEs experienced by Welsh citizens (Bellis, et al, 2016). Although Public Health Wales (2015) suggests that the act of parental separation as an ACE includes a long-term struggle between both parents and shows that sometimes parental separation can be beneficial for the child, it appears too early to determine the impact of Rupert's parents' separation. Similarly, Lee and Bax (2000) proposed that there has been a significant increase in the understanding of the advantages of parental separation for both parents and children. As a result, schools are setting up more support groups to help students with their non-cognitive skills (Ventista and Siddiqui, 2018). Narrowing the gaps between actual and expected levels of pupil attainment is what the teachers union and the National Association of Schoolmasters Union of Women Teachers (NASUWT, ND, p. 6) (UK) said should be the goal of interventions. Rather than emphasising attainment, the intervention that will be covered in this paper will concentrate on progression.  Progression rather than expected outcomes related to age according to levels and key stages, is a better way to represent the learning process, although this is debatable (Davidson, Kempton & Thoung, 2015). It can also be argued that the term "expected levels" challenges the CfW's progression steps (WG, 2020a). Donaldson's (2015) findings support this assertion.

It is vital to assess where Rupert is in consideration of the progression steps across the Areas of Learning and Experience (Welsh Government, 2020). When considering the progression steps within the Curriculum for Wales it enables practitioners to reflect on the pupil's stage of learning and experience. This can be seen as reflecting the work of Froebel where it was suggested that at each stage children should be able to enjoy being at the stage without being assessed based on their age (Pound, 2005). 

Throughout the academic year, class observations are conducted to monitor student progression. This is done because holistic development is becoming more recognised in settings, and it is crucial to teaching and learning (Vygotsky 1978; Davidson, Kempton, and Thong, 2015). One of the most important duties of a teacher is considered to be planning for holistic development (Kochhar-Bryant and Heishman, 2010). The Curriculum for Wales (CfW) (Welsh Government (WG), (2020a) values the development of the whole child rather than focusing solely on intellectual development, which the education system has previously been driven by. Donaldson (2015) critiqued the current curriculum in Wales, arguing that it hinders holistic development and learning opportunities.

Recent events have meant that Rupert has needed to adapt to sudden changes within his environment, due to him benefitting from a strong and secure attachment with his parents as suggested by Bowlby within his theory of attachment, implicating that he has been relaxed being away from them at times, and has been rather poised in consideration to their attachment to him and vice versa (Pound, 2005; Bombèr, 2007; Lindon, 2012).

Due to the issues surrounding his communication skills and emotional well-being, it has been advised that Rupert should receive support to help develop his emotional well-being and self-regulation skills. This was decided within a meeting set up within the school premises involving his parents, the class teacher, the deputy head teacher, and the nurture practitioner. It was recommended that Rupert attend an Emotional Literacy (EL) session within the nurture room each week to help support him, offering opportunities for Rupert to disclose his emotions. At this meeting, everyone agreed that to figure out how to help Rupert the most effectively, a one-page profile was required (see part 2). Together with Rupert and Miss Carlyle, this was made. While the one-page profile was first developed as a tool to support students with Additional Learning Needs (ALN) (Welsh Government, 2015), it is now frequently used in schools to introduce students and their families to the school as a Rights Respecting School Award (UNICEF, 2021) recipient. This allows students to participate in exercising their right to an education and has the added benefit of allowing a focus on person-centred practice (Welsh Government, 2015; 2015a).

In completing the one-page profile, Rupert was able to join both of his parents and Miss Carlyle, this then enabled each party to create a support plan (see part 2), which allowed all key concerns expressed to be addressed. As discussed, earlier Rupert’s communication skills have deteriorated, therefore it has been made evident that the support plan will need to provide provisions to help encourage his communication skills again. Thus, the school and parents have all made an agreement that Rupert will benefit from having additional support within the classroom, hence the reason for the support plan. Including both of Rupert’s parents within the support plan and the process has enabled them to engage positively in discussing their concerns and personal thoughts regarding Rupert, whilst also encouraging both parties to feel comfortable approaching the school to discuss any other issues or concerns in the future (Kendall, Gulliver and Martin, 2007; Homby, 2011; Hancock, 2020). 

When considering Bronfenbrenner’s ecological system, it has been seen that they have created foundations collaboratively, allowing each party to identify the individuals and organisations within the mesosystem (the school), exosystem (speech and language therapist), and macrosystem, welcoming each other into the community whilst acknowledging the language barriers (Hancock,2020).  The concerns raised have been considered as a barrier to Rupert making a successful vertical transition from home to school.  Rupert can often be seen struggling with his emotional and social barriers (Guo, Maitra, and Guo, 2021). Whilst his basic needs, specifically physiological requirements, are being met and stability is happening to him feeling secure there remain to be other elements of Maslow’s hierarchy of needs that these current barriers relate to (Pichère and Cadiat, 2015). 

Donaldson (2015) uses the term "holistic" in Successful Futures, not only about learning but also in relation to reporting and assessment. Highlighting the significance of collaborative learning and learning holistically with the learner, carer, and parents. The CfW (WG, 2020a) firmly establishes holistic teaching and learning, and the Health and Well-Being AoLE offers the framework for holistic learning that comprehends health and well-being (WG, 2020b). Despite this, those who are in favour of holistic education contend that students can learn the skills necessary to meet the challenges of the twenty-first century (Hare, 2006); in contrast, some argue that the holistic approach minimises the importance of academic learning (Drew, 2020). It has been suggested that the educational system may compete to produce future workforces with high levels of proficiency in science and maths; as a result, countries with more holistic curricula may lag behind those that prioritise a child's intellectual growth. In contrast, the Children, Young People, and Education Committee (2018, p. 32) argues that achievement should not be assessed using a "prism of academic attainment." Instead, a learner's success, development, and progression should be assessed holistically, considering the learner's emotional stability and self-assurance.

The holistic approach focuses on the child as a ‘whole’ which can be considered to overlap with the humanist theory of education, and in particular with Maslow’s Hierarchy of Needs. According to Maslow (1947), a classroom must make sure that students' basic needs are satisfied to give them the chance to reach their full potential. Maslow's theory (1947) was modified by Dr. Robert Emery (2016) to illustrate the hierarchy of needs during separation (see Appendix 1). Emery (2016) proposed that as the pyramid rises, kids require one parent to be "good" during the separation. The Royal College of Psychiatrists (2020) contests this, stating that Rupert has a duty of care from both parents and should receive their care even after they separate. Maslow (1947) and Emery (2016) may both concur that the core objective of Rupert's intervention should be to identify his basic needs before attempting to address his emotional well-being. Since it has already been determined that both of Rupert's parents provide for his basic needs, the intervention can proceed to the next stage. On the other hand, Maslow (1987) argued that meeting needs is not a complete phenomenon and that meeting needs is not an essential requirement for advancement.

Erikson (1950) suggested that personality develops in eight stages of psychological development, from infancy to adulthood, in an inevitable order, contradicting this Maslow (1987) suggested that the stages are reversible. Piaget (1950) suggested that there are age-related development tasks, which in part validates Erikson's (1950) theory as he also implied that there are age-related development tasks. According to Erikson's model, Rupert is in the fourth psychosocial crisis—industry versus inferiority—and the teacher's job is to help the student become competent at this developmental stage. This emphasises how crucial the role of the teacher is to Rupert's provision. Furthermore, Erikson (1950) addressed the possibility that children who experience a negative home environment may carry an inferiority complex into their adolescence and adulthood. Many scholars correspond with Erikson (1950) and argue that Rupert's upbringing in an environment of adversity may have an impact on his future attitudes and performance (Arshad et al., 2012; Howard; 2020; Anderson, 2014). Erikson's theory of emotional development has been criticised for its narrow focus on stages and its underlying concept that the completion of one stage is a "prerequisite for the next crisis of development" (Malone, et al., 2016, p. 18). His theory also focuses on social norms that might be imposed by particular cultures (Malone, et al., 2016).

According to Siegal (2011), to maintain emotional well-being, the mind requires a balance of seven nutrients. According to the model, Rupert might find it more difficult than his peers to maintain focus, which could result in disengagement from the Focus Time and Connecting Time nutrients. Furthermore, Siegal (2015) talked about the possible effects of ACEs on a child's brain, pointing out that trauma has two different chemical reactions, one of which may raise cortisol levels and trigger the fight-or-flight response. Long-term cortisol release is neurotoxic to developing brains. Therefore, hindering brain development and doing so for an extended length of time may also harm the brain's already-existing neurons (Herzog and Schmahl, 2018). Although there is currently little chance that Rupert will suffer from this adverse effect, early intervention may be necessary to prevent this (Guralnick, 2011). While Siegal (2015) acknowledged that each person is unique and that each nutrient's needs will vary, it's unclear how practical or appropriate it is to guarantee equal amounts of each daily.

[bookmark: _Hlk149246499]Goleman (1998) offers an alternative academic background on emotional development. He describes the four emotional intelligence competencies as social skills, social awareness, self-awareness, and self-management. The goal of the emotional literacy intervention within the setting is to help Rupert communicate and control his emotions by fostering self-awareness and self-management. Goleman (1998) addresses the importance of emotional well-being in learning and development and refers to brain research that suggests a connection between an individual's emotional state and capacity for effective thought. Goleman (1998),  who suggests that learning cannot occur unless a child feels secure and self-assured both inside and outside of a learning environment, is backed by Rogers (1969).

The CfW is centred on pedagogy, and educational institutions should ensure that practitioners possess a firm grasp of the twelve pedagogical principles (WG, 2020). The CfW suggests effective pedagogy in a cycle that starts with determining the learners' greatest needs, followed by choosing the best pedagogical approach, and concludes with evaluating the impact on the teaching style through learner progression (WG, 2020). Supporting Rupert through his parents' separation is a necessary component of the intervention, and this ties in with the educational values of "maintains a consistent focus on the overall purposes of the curriculum" and "supports social and emotional development and positive relationships" (WG, 2020, p. 50). In terms of assessing impact, the Boxall Online Profile and feedback from his class teacher and parents will be used to measure the impact of the intervention.

Furthermore, CfW is a purpose-driven curriculum aiming to support learners in all four core purposes. In Rupert’s case the goal of the intervention is to help him develop as a ‘’healthy, confident individual’’ (WG, 2020, p.25). However, it can be considered that the four purposes are perhaps not separable (WG, 2020), and in the long term, the goal will be for Rupert to represent all four purposes to the limit that he may be able to. Ensuring progression in Rupert’s holistic well-being and emotional development is paramount within the intervention and in consideration of this it has been determined that the Online Boxall Tool will be utilised to monitor Rupert’s holistic progression. According to Bennathan and Boxall (2000), the person who knows the learner the best should complete the Boxall Profile; for Rupert, this will be Miss Carlyle and his class teacher working together. An assessment will be conducted at the beginning and end of the half-term to track and monitor Rupert's progress. This will allow the practitioners to enter data into a graph, which will help to show where Rupert is and where he should be. The Boxall Profile has also generated controversy. Neaum (2016, p. 145) claims that because it uses a tick list for assessment, a comprehensive picture of Rupert Is not provided and will instead hinder the "richness" of the learning and development. Due to the theory of this, assessment tools (outlined on page 18), will be used to measure the holistic progression and development of Rupert. Any further steps are determined by Rupert's progression, and the circumstances that arise at home, however, the intervention is planned to support Rupert beyond Progression Step Two (PS2), and into PS3 to help focus on self-awareness and regulation (WG, 2020b). 

[bookmark: _Hlk57722055]Rupert will attend an emotional literacy nurture group for six weeks. Nurture groups (NG) are a common theme in an Estyn (2020) document that profiles successful practice for supporting learners with ACEs. It can be argued that learners with substantial social, emotional, and behavioral difficulties make vast progress in NG learning environments, and there is a large body of research supporting the foundation for using NGs in settings (Cooper and Whitebread, 2007; Sanders, 2007; Sloan et al. 2016). Additionally, several studies indicate that participation in NGs improves students' academic performance (Cozolino 2013, Seth-Smith et al. 2010). However, according to Hosie (2013), there is still a lack of completeness in the data regarding the effects of NG outcomes on learning and achievement. Additionally, research has indicated that social and emotional therapies can enhance attitudes toward learning, which may result in an extra four months of advancement. (The Education Endowment Foundation, 2019). With this in mind it can be assumed that the EL intervention will benefit Rupert a vast amount.

According to Bowlby's (1969) theory, which is in line with the nurture group, early attachment has a lasting impact on the brain and is essential for normal psychological development. Rupert's home life is changing significantly, so the intervention will try to support him in a nurturing and expected environment. This kind of environment is essential to help him develop further (Lansford, 2009). According to Vygtosky's (1978) theory, learning happens through social interaction, which is seen in NGs, and follows a process of "scaffolding" in the learning that is supplied by peers and NG practitioners. Moreover, Vygotsky's (1978) language theory, which supports nurture group theory and principles, includes language development (Bennathan and Boxall, 2000).

[bookmark: _Hlk57722091]The early intervention will help Rupert through the early phases of his parent's separation. There is a recommendation for the WG in Chapter Five of The Future Generations Report (Howe, 2020, p. 33) prioritising "early intervention and childhood adversity" to minimise potential negative impacts in later life (EIF, ND; Guralnick, 2011). Additionally, Wales's current legislative framework and policy show a commitment to addressing ACEs; the Well-being of Future Generations Act (WG, 2015) serves as the basis for all public well-being services in the country and encourages the use of an integrated approach to well-being. The Health and Well-Being AoLE in the CfW is supported by this act (WG, 2015) and UNICEF (ND), which also provides the framework for Rupert's intervention. Furthermore, the Welsh Government's "Prosperity for All" national strategy for lifelong well-being pledges to "invest in early years" and prevent ACEs by creating "ACE-Aware public services" (WG, 2017a, p.7). In addition, the health and social care plan "A Healthier Wales" (WG, 2019) emphasizes the significance of addressing traumatic childhood experiences. Support for schools should be prioritized as those impacted by these policies cannot gain access to them, hence the need for them to be targeted more toward schools. Warin (2017) argues that EL nurture interventions in a classroom setting weaken students' resilience; nonetheless, it can be contended that Maslow's hierarchy of needs highlights the significance of emotional health and that a lack of safety and security can psychologically hinder a person's ability to develop fully. The number of practitioners qualified to conduct the EL intervention is another restriction on the program; it is arguable that highly qualified and experienced practitioners are necessary for NGs to see successful outcomes (Birch, 2016). Due to this the session is run by Miss Carlyle who has worked with Rupert throughout his time in the setting, alongside his class teacher. They have both been fortunate enough to move through the school alongside Rupert. It is suggested that there is a lack of expertise to support emotional outcomes when delivering EL interventions in schools (Ecclestone, 2017), referring to under-skilled practitioners as “therapeutic entrepreneurs” Ecclestone (2017, p.23). An effective practice report had been written by Estyn (2019a, p.1) supporting this view as they disclosed the practitioner had complied with the training, which was appropriate for the NG intervention, later stating in a separate report that effective practice had been led by “highly trained support staff” (Estyn. 2019b, p.1). Thus, resulting in positive results for learners. 

A limitation to school-based interventions may be caused due to stigma, it had been reported that children may feel anxious about leaving class for support sessions, (The Joseph Rowntree Foundation, 2003). Due to this Rupert is given three choices on when he would like to attend the session, knowing that he must pick one, this enables him to be prepared for the transition of leaving the classroom. See Appendix 2 for a ‘’SWOT’’ analysis of Rupert’s intervention. 

All practitioners in Rupert’s setting understand the significance of supporting his well-being through his parent's separation. The importance of Miss Carlyle conducting the intervention is further emphasized by the class teacher's understanding of how critical it is to guarantee that the interventions are conducted by qualified staff members. Nevertheless, the class teacher will work with Miss Carlyle to implement the intervention and will support the planning and tracking of Rupert's progress going forward. According to Estyn (2020), the class teacher and Miss Carlyle, who oversee interventions in Rupert's setting, meet every two weeks to talk about the progress and well-being of the students. It was decided in the setting that they would meet once a week to make sure that significant progress had been made. William (2002) describes the process of continuous regulation of learning within his research, discussing integration into the learning environment, it can be seen that his findings are closely linked to Assessment for Learning, however, it can be argued that the principles for monitoring the learning and progression are similar.  

Collaboration between parents and schools has to be positive for the success of the intervention and progression of Rupert. Hence,  Rupert’s Parents will be invited into the setting allowing them to discuss the provisions in place and how they can also support Rupert at home. It was suggested by Campbell (2011) that positive collaboration between the setting and parents allows an opportunity to effectively support the learners, in addition to this, Epstein’s (2001) theory of ‘overlapping spheres of influence’ indicates that there are three influences within learning and development, for Rupert, these include the family, the school and the community. Estyn (2020) discussed the importance of parental engagement and supporting each family member on learners’ outcomes and well-being. However, it has been suggested that once parents go through a separation, lives become chaotic leading to parents finding it difficult to engage with the school due to lack of time and they can often forget information (Hornby and Blackwell, 2018). By ensuring that Rupert’s parents are included in the planning of the support plan and his education, the setting is ensuring they are taking the correct steps to facilitate their input into his education, thus improving the outcomes for Rupert long term. (Lui and White, 2017; Goodall, 2018; Estyn, 2020b).

[bookmark: _Hlk57797776]In retrospect, the discussions within this paper discuss emotional development and the impact of ACEs prominence in developing an intervention to support Rupert. As was mentioned, Goleman's (1995) emotional competencies are linked to the development areas in Rupert's intervention. Additionally, Pound (2014, p. 11) suggests that emotions serve as the "ignition switch" for learning. Consequently, one could argue that the CfW, (2022) should take well-being into account as an extra cross-curricular duty. Given this, Siraj and Taggart (2020) propose that the most effective educators maximize each student's potential. Additionally, the Professional Teaching Standards (WG, 2017c) outline this as a statutory expectation: you must show that you understand and are aware of the different needs of your students and that your experiences are guided by the four purposes. The foundation of supporting holistic development is the four purposes.   

The discussions regarding working collaboratively with parents and carers are also critical within education. The teachers within the setting have a duty of care and need to ensure that they are also developing positive relationships with not only the child but their carers too, thus, leading to an opportunity to provide support alongside other professionals and the carers, delivering equitable opportunities for all learners (EWC,2021). Teachers can create a more inclusive environment by being proactive in their own development, becoming aware of ongoing issues, and using a variety of teaching and learning techniques. This will enable all students to reach their full potential while accessing a curriculum that is authentic, appropriate, and holistic (Donaldson, 2015; Coe et al., 2020). Additionally, teachers can ensure that all aspects of the children's development are supported (Modey, Schoem, and St. John, 2017). Also, the educators now possess a more profound comprehension of ACEs and are capable of developing an intervention that will contribute to a person's overall growth and advancement. Perhaps this paper's reading and research efforts show a dedication to professional development (WG, 2017c).

Developing a plan to assist parents during their separation and enable them to collaborate with the EL to offer targeted advice on managing the process could enhance the intervention. As a result, this may help to address the professional standard by having partners participate in the learning process(WG, 2017c). 
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Boxall Profile Online
The social, emotional, and behavioral development of the students will be evaluated using the Boxall Profile. The setting's main goal is for students to grow holistically and become "all-rounded" people. The Boxall Profile will be used in target-setting and intervention, early identification and assessment, and learner progress monitoring. 

The Diagnostic Profile and the Development Strands are the two sections of the Boxall online tool, each with 34 questions.

Before participating in the intervention, children are evaluated through the use of the Boxall profile and observations from teachers and trained personnel. Next, specific goals are established and shared with classroom instructors to promote a uniform strategy. Additionally, the tool will monitor how well students are responding to the intervention and identify key areas for improvement. 

For further information, please click the following hyperlink: https://www.nurtureuk.org/nurture/what-nurture-group. 












	Rupert’s Intervention	
The scheduled teacher-led activities to assist Rupert are displayed in the table; Miss Carlyle, Rupert's support staff, will be leading these activities. When thinking about the intervention, Rupert will be able to discuss emotions with confidence and respond to questions by using talk to write thanks to the use of his iPad, which will help him communicate effectively when needed. Miss Carlyle will receive assistance from the class teacher in organizing and observing the intervention's advancement. 

In Week 1, Rupert will participate in one 25-minute session of the intervention. Rupert is expected to attend four sessions a week by the end of the half term, with the number of sessions increasing progressively over time. These sessions can change, though, because they are tailored to Rupert's ongoing needs and his input as a student, who gets to select the day and time that works best for him to help with the transition out of lessons. 

The BLUE highlighted for curriculum links to Health and Well-Being Area of Learning and Experience.
The GREEN highlighted for curriculum links to the Four Purposes.
(WG, 2020a)
PG – Progression Steps
WM – What Matters Statement

	Week 1
	Week 2
	Week 3
	Week 4
	Week 5
	Week 6

	Learning Objective: I can tell you what separation means to me and how it makes me feel.

Talk to the learner about the intervention's goal of having a conversation about what happened with their parents.


On a piece of paper or a whiteboard, write the word "Separation." Find out from the child what the word means to them and what it means in general.


Give the child a blank piece of paper and encourage them to use colours to express their thoughts and feelings about the word separation. Talk about these feelings as a group.


WM2//PS2 – I can, with support focus attention on my perception and thoughts. 

Healthy, Confident



	Learning objective: I can tell you what I was doing when I first found out.


Talk about how the learner learned about the separation with them and help them use the iPad well so they can communicate well. Ask open-ended questions to obtain information about what happened, their reactions, and their feelings.

Can he draw a picture of what happened when he was told? Ask him to draw the emotion that they felt and name it.

Learning objective: I can tell you how things have changed.

Ask the learner to explain how things were before their parents separated, was either parent sad? How did it make them feel? What are things like now? 
better or worse?

Ask the student to use the past, present, and future to illustrate how things have changed on the timeline.

WM2//PS2 - I can understand how and why my thoughts, feelings and actions change in response to different experiences.
Healthy, Confident

	Learning objective: I can tell you about my worries.



The student will express their concerns by making a "worry monster."
Stress the value of talking about their concerns and feelings. Urge the young person to make the worry monster eat his worries.

Learning objective: I can tell you what  makes me feel better.

Fill in the sadness kit box. Next, find out what they like to do that they could do if they're feeling a little down. Which ones can they attempt to do in order to take their minds off their sorrow and restore their happiness? It's acceptable to feel upset, but it's also critical to try to feel better by acting constructively.

WM2//PS2 - I can notice and communicate my feelings. 
I am beginning to notice when I need help to manage my feelings.
Healthy, Confident

	Learning objective: I can identify my inside and outside feelings.


Child to use a paper plate to recognise the outside and inside feelings through either words or drawings. Fold and laminate to refer back to.

Learning objective: I can develop strategies to manage my outside feelings.


Determine which drawings or words the student put on the "Inside and Outside" feelings plate. Talk about how these emotions affect them and other people.

 How might we control these behaviours?

What coping strategies could we use?

WM2//PS2 - I can reflect on my experiences.
Ambitious, capable
	Learning objective: I can feel proud of my memory book and share it with both of my parents.

Leaner to create a book, to fill with memories when with either parent. 

Learning objective: I can engage in the story and relate it to my own feelings and experiences.

Together, read the tale of "Two Homes," pausing for questions. How does the learner feel about the story? 

Learning objective: I can express my feelings to my parents in a letter.

Learner to write a letter to give to their parents. 


Healthy, confident 
WM2//PS2 - I am beginning to notice when I need help to managemy feelings
	Learning objective: I can listen and talk to other learners or members of staff about my experiences and feelings.

A discussion led by the children in the group, with questions put forward by the practitioner who lets the learners take the lead. This can be carried out one-on-one if necessary to give kids a sense of security when sharing information. 


Learning objective: I can write down all that I learnt to create a ‘’Survival Kit’’.

Learners to create a ‘’Survival Kit’’ listing how to deal with parental separation.


Learning objective: I can identify who  supports me. 

Learners to list individuals they can rely on.

Learning objective: I identify my next steps, appreciating the journey I have been on. 
Learning Walk – Display work completed by the learner throughout the intervention. 

How do they feel now? 
What would they tell themselves in the future?  


WM3&4//PS2 - I can take part in group decisions. 
I can communicate my needs and feelings in my relationships and notice the needs and feelings of others.
Healthy Confident, Enterprising, Creative
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Appendix 1 – Hierarchy of Children’s Needs in Two Homes


Appendix 2 – SWOT Analysis of Intervention 
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Appendix 2 –


	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
 
· Enhance the wellbeing and understanding of Rupert. 
· Ensure a safe environment is available during the separation process. 
· Adverse effects could be minimised with early intervention. 
· Boxall Online Profile – Incorporated as a whole-school approach to assessment and monitoring. 
· Forming a group of children who share experiences of parental separation.

 
 
	Weaknesses
 
· Stigma – Rupert leaving the class to attend the intervention.
· Rupert may wish to not contribute or have an association. 
· It is expensive to fund.
· Highly skilled practitioners are needed. 
· A  lack of understanding from parents. 

	EXTERNAL
(outside the school)
	Opportunities
· Building on understanding of ACEs by continuing professional development (CPD) 
· Forming relationships with parents or carers and expanding parent-engagement in school.
· Advocating the principles of the Curriculum for Wales.
· Enhancing the four purposes within the setting. 
· Allows Rupert a chance to build on resilience, self-awareness, and management of his emotions.  
	Threats
· Funding.
· Lack of engagement from parents and carers. 
· Staffing (Staff members need to have the correct training in order to run the intervention)
· On-going training needed for professionals that will encounter extra costs.
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