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This assignment explores two storytelling activities, traditional storytelling using Kipper's New Pet by Mick Inkpen and digital storytelling using Ebb and Flo and the Sea Monster by Jane Simmons. The traditional activity involves reading a picture book out load, while the digital activity involves adding my own voice-cover to an animation of the story. I will examine how both approaches can support children's language development, oracy, early reading and writing, and digital literacy. I will also use relevant theories and research to explain the benefits of storytelling and reflect on my own experiences of planning and recording the activities. 
Storytelling plays an important role in supporting young children's language development, communication skills and early literacy. Through stories children can develop their vocabulary, listening skills, imagination and understanding of the world around them. Storytelling can also encourage children to express their thoughts, talk about characters, feelings and develop an interest in books and reading. Both traditional and digital storytelling can provide valuable learning opportunities for children aged seven and under. 
Storytelling plays an important role in children's early language and literacy development. From birth, babies become familiar with the sounds, rhythms and patterns of language through listening to adults speak, sing and share books with them. As children grow, stories can help them learn new vocabulary, develop listening and comprehension skills, and understand how events are organised into a beginning, middle and end. Picture books also give children opportunities to connect words with illustrations, supporting their understanding of meaning. Lester, Turner and Burgoyne (2026) highlight the importance of effective shared-book-reading practices in early-years settings. This suggests that reading a story aloud is not only about reading the words but also about encouraging children to discuss the illustrations, answer questions and develop their language.
Research by Dowdall et al. (2020) examined 19 randomised controlled trails involving children aged one to six years. Their meta-analysis found that shared picture-book reading interventions had positive effects on children's expressive and receptive language. This suggests that sharing books can support children's language development, although the benefits may depend on how often stories are shared and how adults interact with children during reading. Nastasiuk et al. (2024) found differences in how adults engage with children when reading paper books and digital texts. This suggests that the format may influence the kinds of literacy experiences offered. In my traditional storytelling activity, I could handle the book and direct attention to individual illustrations. In my digital activity, I had to consider how the animation and my recorded narration worked together. Both formats can support literacy, but the adult’s approach remains important.
Storytelling can also support children's social and emotional development. Characters may experience emotions such as happiness, fear, sadness or excitement, giving children opportunities to discuss feelings and consider different perspectives. Adults can encourage this by asking questions such as, “How do you think the character feels?” or “What might happen next?” These questions encourage children to express their ideas and develop their speaking and listening skills.
Shared reading can be particularly effective when children are actively involved rather than only listening. Van der Wilt, Smits-van der Nat and van der Veen (2022) investigated approaches to shared picture-book reading and their relationship with children's language competence, story comprehension and causal reasoning. This research is relevant because it highlights the importance of how adults approach shared reading, rather than simply presenting a story. Overall, storytelling provides opportunities for children to develop communication, imagination and early literacy skills in an enjoyable and meaningful context.

For my traditional storytelling activity, I chose Kipper's New Pet by Mick Inkpen. I used a physical picture book and recorded myself reading the story aloud. This approach allowed me to focus on the illustrations, my voice and the way I presented the story. Traditional storytelling can offer young children an opportunity to experience books with an adult, observe illustrations and hear written language spoken aloud.
When sharing a picture book with children, the adult's voice and expression can help maintain interest and communicate the meaning of the story. For example, changes in tone, facial expression and pace can help communicate excitement or uncertainty. Pausing to look at an illustration can also encourage children to notice details and think about what is happening. Dowdall et al. (2020) found that shared picture-book reading interventions can improve children's language outcomes, supporting the value of this type of activity.
To make this activity suitable for children aged seven and under, I would encourage participation by asking open-ended questions, such as “What can you see in this picture?” and “What do you think might happen next?” These questions could encourage children to use new vocabulary, explain their ideas and make predictions. I could also draw attention to unfamiliar words and explain their meanings in a child-friendly way.
Reflecting on my recording, I needed to consider how clearly I spoke, whether my pace was appropriate and whether the illustrations were visible to the audience. As I recorded without children present, I could not directly assess their responses. However, I can reflect on how I planned the activity to support their participation. If I delivered it in an early-years setting, I would allow time for children to answer questions, repeat words and connect events in the story to their own experiences.

For my digital storytelling activity, I used an animation of Ebb and Flo and the Sea Monster by Jane Simmons. Following my lecturer's guidance, I made a screen recording of the animation without its original sound and planned to add my own voice-over. This activity combined visual images, movement and spoken narration to present the story in a digital format.
Digital storytelling can provide children with different ways to experience narratives. Moving images may help illustrate actions and events, while spoken narration connects the visual content with language. Liang, Zhang and Sun (2025) conducted a meta-analysis comparing digital and print storybooks, examining children's story comprehension and vocabulary learning. Their findings suggested that digital storybooks can offer benefits for some learning outcomes, although the impact depends on factors such as the adult's involvement and children's backgrounds. This suggests that digital storytelling can be useful, but it should not automatically be considered better than traditional books.
An important part of my activity was coordinating my narration with the animation. I needed to speak clearly, maintain an appropriate pace and ensure that my voice matched the events shown on screen. This required preparation and practice. It also helped me consider how spoken language and visual information work together to communicate meaning.
However, a pre-recorded animation has limitations. Children cannot easily interrupt the recording, turn back a page or influence the pace of the story. To make this activity more interactive in practice, I could pause the animation at suitable points and invite children to predict what might happen, describe the pictures or discuss a character's feelings. Shengjergji, Myrendal and Pramling (2025) examined collaborative digital storytelling in early childhood settings and highlighted the importance of responding to children's different ways of communicating, including language, gestures and drawings. This suggests that digital storytelling is most valuable when it creates opportunities for children's participation, rather than simply asking them to watch a screen.
Oracy refers to the development of speaking and listening skills. Both storytelling activities can support oracy by exposing children to spoken language, sentence structures and new vocabulary. In traditional storytelling, an adult can pause while reading to ask questions and encourage discussion. Children may describe illustrations, predict events or explain what they think a character is feeling. These opportunities allow children to practise expressing ideas and listening to other people's contributions. Dowdall et al. (2020) provide evidence that shared book reading can support children's expressive and receptive language development.
Early reading skills can also be encouraged through picture books. Before children can read independently, they can begin to understand that printed words carry meaning and that illustrations relate to the story. Following the text with a finger, pointing to the title and discussing the illustrations can introduce children to how books work. As children develop, they may recognise familiar words, anticipate repeated phrases and retell parts of the story. Van der Wilt, Smits-van der Nat and van der Veen (2022) examined the relationship between shared book reading and children's language competence and story comprehension, supporting the importance of thoughtful adult involvement in book-sharing activities.
Storytelling can also contribute to early writing development. Children can be encouraged to draw a favourite character, create an alternative ending or dictate their own version of a story to an adult. These activities help them understand that spoken ideas can be represented through pictures and written language. For example, after sharing Kipper's New Pet, children could draw what they imagine a pet might look like and explain their picture. An adult could write down the child's description, helping connect spoken language with print.
Digital literacy involves more than watching videos or using a device. It includes learning how digital tools communicate information and developing the ability to use technology appropriately and safely. In my digital storytelling activity, the animation presented the story through moving images, while my voice-over provided spoken narration. This allowed me to explore how visual and audio elements can work together to communicate a narrative.
Liang, Zhang and Sun (2025) suggest that digital storybooks can support aspects of vocabulary learning and story comprehension, although the outcomes vary. Digital activities should therefore have a clear learning purpose and should not replace all opportunities for shared reading, conversation and physical interaction with books. Shengjergji, Myrendal and Pramling (2025) also demonstrate the value of considering children's different ways of communicating during digital storytelling. In a real early-years setting, I could extend the activity by inviting children to sequence story pictures, record their own narration or create a simple digital story with adult support. This would encourage children to become active creators of digital content, rather than passive viewers.
Completing the two storytelling activities helped me consider the similarities and differences between traditional and digital storytelling. In my traditional activity, I used a physical book and read aloud. This required me to hold the book so that the illustrations could be seen, turn the pages at an appropriate pace and use my voice to maintain interest. I needed to consider how the story might be presented to young children and how questions could encourage them to participate.
In comparison, the digital activity required me to coordinate my voice-over with an existing animation. I had to consider timing, sound quality and whether the narration matched the images. This made the preparation process different from reading a physical book. It also helped me recognise that digital storytelling requires both storytelling skills and an understanding of how to use digital tools.
One set back of both recordings is that I completed them without children present, as required by the assignment. Therefore, I cannot claim that children learned new words, answered questions or demonstrated understanding during the activities. Instead, I can reflect on the opportunities I planned to provide. In a real setting, I would observe children's responses and adapt the pace, vocabulary and questions to suit their ages, interests and communication abilities.
The traditional approach offers flexibility because the adult can pause, revisit a page and respond immediately to children's questions. The digital approach can offer engaging movement and visual information, but a pre-recorded animation is less flexible unless the adult pauses it. Van der Wilt, Smits-van der Nat and van der Veen (2022) highlight the relevance of the adult's approach to shared reading, while Liang, Zhang and Sun (2025) indicate that digital and print formats each have potential benefits. This reinforces my understanding that the quality of the storytelling experience depends not only on the format but also on how the adult supports children's understanding.

In conclusion, I really enjoyed completing both storytelling activities and learning more about how traditional and digital storytelling can support children's language development and early literacy. I developed my confidence in reading aloud, using expression and exploring digital technology to bring a story to life. Reflecting on both activities helped me understand the importance of engaging children through stories, illustrations and questions. I would enjoy carrying out these activities again in the future, as I feel they have helped me develop skills that I can use in my practice when working with young children.
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