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Classroom management in Wales has undergone a significant transformation in recent years, shifting away from traditional approaches rooted in control, discipline, and teacher authority. Historically, strategies were often based on behaviourist principles, such as Skinner’s Reinforcement Theory (1958), which emphasised the use of external rewards and sanctions to regulate behaviour. However, the introduction of the Curriculum for Wales (Welsh Government, 2023) signals a move towards a more holistic and learner centred approach. This contemporary model places greater emphasis on internal cognitive processes, intrinsic motivation, and emotional development, rather than focusing solely on observable behaviours. It reflects the Welsh Government’s broader commitment to fostering wellbeing, inclusivity, and relationship based teaching, ensuring that all learners are supported in a way that is both responsive and inclusive.
This essay will critically evaluate through policy analysis and theoretical comparison, whether current classroom management strategies are truly inclusive for all learners. There has been a notable shift in educational practice across Wales, with many schools increasingly adopting more learner centred and differentiated approaches. The introduction of the Additional Learning Needs (ALN) Code for Wales (Welsh Government, 2021) reinforces this shift by ensuring that education is tailored to the specific needs of individual learners. On the surface, these reforms suggest that today’s classrooms are well positioned to enable all pupils to reach their full potential. However, many educators still rely heavily on traditional behaviourist methods. This raises concerns, particularly given that 11.2% of children in Wales are identified as having an additional learning need (Welsh Government, 2024). Research suggests that behaviour focused strategies can be not only ineffective but also potentially harmful to vulnerable pupils (Tolley, 2019).
This essay will explore the evolving definition of classroom management, the underlying causes of misbehaviour and barriers to learning, the importance of teacher-learner relationships, and key theoretical perspectives and how they link with strategies currently in practice within the modern Welsh classroom.
Classroom management has evolved significantly since the early 20th century, with the influence of Scientific Management Theory extending from the workplace into educational settings. Taylor (1911) asserted that “In the past man has been first; in the future the system must be first”, promoting a model of education focused on procedural efficiency and authoritative control. This approach positioned students as passive, compliant recipients of knowledge. Although the Progressive Education Movement (Dewey, 1916) and the introduction of behaviourist approaches, such as Skinner’s Operant Conditioning Theory (1963), began to emphasise active student participation and the value of positive reinforcement, a meaningful shift toward addressing children's emotional and psychological needs did not occur until the mid-20th century. The development of Maslow’s Hierarchy of Needs (1943), alongside Rogers’ humanistic approach (1969), highlighted the importance of nurturing classroom environments and fostering positive teacher–student relationships. Classroom management has increasingly come to be understood not merely as behaviour management, but as the proactive removal of barriers to learning through the creation of environments and relationships that are responsive to learners’ needs (Wilkins et al., 2022).
Despite these progressive developments, punitive measures such as the use of the cane or ruler, remained standard disciplinary practices for decades and were not officially abolished in British schools until July 1986 (Swinson, 2023). The Welsh Government’s Behaviours that Challenge and Disrupt report (2025) encourages teachers to adopt evidence-based strategies that promote effective classroom practice and foster positive, inclusive learning environments, rather than relying on purely punitive approaches. Nevertheless, even today, sanctions such as detentions, exclusions, and harsh verbal reprimands remain common in many classrooms, raising concerns about the extent to which contemporary management strategies genuinely reflect inclusive and supportive educational values. Duarte et al. (2022) further highlight that such punitive strategies disproportionately affect vulnerable learners, “concentrating its harms among marginalised young people”. 
Oxley (2023) found that when questioned about the continued use of behaviourist methods of classroom management, many school leaders acknowledged persisting with these ineffective and potentially harmful approaches not due to a lack of awareness of the benefits of pupil centred alternatives, but because of financial constraints, limited resources, parental attitudes, and time pressures. Consequently, these systemic challenges contribute to approximately one thousand pupil exclusions and nearly 150,000 suspensions each year.
Recent studies indicate that classroom behaviour has deteriorated in recent years, with as much as a quarter of learning time lost to misbehaviour (Department for Education, 2024). Article 28 of the United Nations Convention on the Rights of the Child (United Nations, 1989) asserts that every child has the right to an education. It is therefore essential to understand the underlying causes of misbehaviour and the barriers to learning to ensure that all children receive a high-quality, uninterrupted education. The most frequently reported forms of disruption include talking out of turn, non-attentiveness, daydreaming, and idleness (Sun and Shek, 2012). These behaviours are commonly associated with children who have attention deficit hyperactivity disorder (Staff et al., 2023), and with referral rates for this condition having doubled over a four-year period and health services struggling to meet demand for support (Evans, 2024), it is unsurprising that educators are observing an increase in such behaviours among pupils who lack adequate support to meet their needs.
The number of children experiencing Adverse Childhood Experiences (ACEs)—such as exposure to abuse, neglect, or parental substance misuse has risen significantly in recent years, with nearly half of all adults in Wales reporting at least one ACE (Welsh Government, 2021a). Such experiences are associated with a range of adverse health, emotional, and behavioural outcomes in later childhood (Hunt, Slack and Berger, 2017). Children who have experienced multiple ACEs are considerably more likely to exhibit behavioural difficulties in school, including aggression, withdrawal, hypervigilance, and poor concentration (Felitti et al., 1998; Hughes et al., 2017). These behaviours often stem from heightened stress responses and difficulties in forming trusting relationships, and are frequently misinterpreted by educators as deliberate defiance rather than manifestations of trauma. 
The Welsh Government advocates a trauma-informed approach to education, encouraging professionals to prioritise the development of positive relationships and to create predictable, supportive environments that foster emotional resilience among pupils affected by adversity (ACE Hub Wales, 2022). However, a recent study by the School Leaders' Union (2024) revealed that 55% of school leaders have been forced to reduce the hours of support staff due to growing financial pressures. These findings are particularly concerning given the demonstrated value of Emotional Literacy Support Assistants (ELSAs). Research indicates that ELSAs not only promote pupils’ emotional development but also contribute positively to behavioural outcomes, with teachers reporting notable improvements in conduct, self-regulation, and reductions in hyperactivity among supported children (Bowerman and Davies, 2018). This structured and evidence-based framework of support is therefore a crucial component of effective classroom management, particularly in addressing the needs of pupils affected by Adverse Childhood Experiences (ACEs) and those with Additional Learning Needs (ALN).

Although the Welsh Government (2022) recognises that “teaching assistants are an integral part of our education workforce, providing vital support to our children and young people day in, day out,” the sector is under increasing strain. There are now 1,400 fewer support staff employed in Welsh primary schools (Martin, 2019), and 55% of remaining staff report that their workload has become unmanageable (National Education Union, 2025). These figures highlight a growing mismatch between policy ambitions and practical capacity, suggesting that support staff are no longer able to deliver the level of emotional and behavioural support that many young people in Wales urgently require.
The increasing pressures on schools, coupled with a reduction in support staff, have a detrimental effect on teachers’ capacity to maintain an effective learning environment. Research highlights that an inclusive, well-managed classroom relies on several interrelated components: structured routines, consistent emotional support, clearly defined expectations, and an organised physical environment. Marzano (2003) identifies these elements as crucial for enabling students to focus on learning rather than being distracted by environmental factors. Effective classroom organisation not only streamlines transitions and maximises instructional time but also promotes consistency in management strategies (Evertson and Emmer, 2017). This proactive, structured approach is recognised by Estyn (2025) as a central element of a whole-school strategy for supporting pupils with additional learning needs, ensuring that all learners can engage meaningfully with their education.
Bandura’s Social Learning Theory (1977) highlights the significant influence of observing negative behaviours from family members, peers, or media on children’s own behavioural development. Factors such as the increase in domestic violence during the COVID-19 pandemic (Office for National Statistics, 2020) and the rising exposure of young people to real-life violence online (Youth Endowment Fund, 2024) add to the risk of children developing aggressive or disruptive behaviours. It is therefore crucial that teaching staff and the classroom environment provide consistent, positive role models, demonstrating positive behaviours, emotional regulation, and constructive conflict resolution. By offering predictable routines, clear expectations, and supportive relationships, schools can mitigate the impact of negative influences and help students develop behaviours that support both learning and emotional growth.
Differentiated learning is essential for the progress of all pupils, not only those with additional learning needs or those identified as more able than their peers (Hwb Cymru, n.d.). Teaching staff are expected to adopt a person-centred approach by adapting the content of learning, employing a variety of processes to support engagement, and modifying how learning is demonstrated in order to meet individual needs (Stradling and Saunders, 1993). This inclusive, whole-class approach to differentiation benefits every learner by recognising and responding to diversity within the classroom. Furthermore, it aligns with the expectations of the Additional Learning Needs Code for Wales (Welsh Government, 2021b), which emphasises early intervention, responsive teaching, and equitable access to high-quality learning experiences for all pupils.
This form of differentiated support, which recognises and values individual differences, can have a significant positive impact on pupils’ self-esteem and sense of identity. By promoting confidence and competence, it helps develop ambitious, capable learners in line with the four core purposes of the Curriculum for Wales (Welsh Government, 2023). Differentiation also reflects Vygotsky’s (1978) Sociocultural Theory of Learning, which proposes that children make the greatest progress when working within their Zone of Proximal Development, the space between what they can achieve independently and what they can accomplish with guidance. Through carefully structured scaffolding provided by teachers and peers, learners are supported to move towards greater independence and self-regulation, fostering both academic growth and enhanced self-esteem. Deci and Ryan’s (1985) motivation theory, the Self-Determination Theory suggests that a classroom environment fostering autonomy, competence, and relatedness will increase students' intrinsic motivation to learn.
It is essential to examine the key strategies employed within the classroom, alongside the educational theories that underpin them, to ensure that children are provided with an environment that nurtures both cognitive and emotional development. In recent years, many schools have adopted restorative practice as an alternative approach to managing behaviour. This method offers a constructive means of addressing disciplinary and behavioural issues by giving pupils the opportunity to repair harm rather than face punitive sanctions, focusing on the impact of their actions on others rather than on the rule that has been broken. Rooted in Zehr’s (2002) Restorative Justice Theory, the approach emphasises the importance of relationships and mutual respect in resolving conflict within the classroom. Strategies such as restorative circles and reflective conversations guided by structured questioning, enable pupils to take responsibility for their actions and to work collaboratively towards repairing relationships. However, the success of restorative practice depends on the consistent application of positive values across the whole-school community, supported by the knowledge, skills, and attitudes of staff. Evidence suggests that adopting restorative approaches leads to stronger relationships between staff and pupils, shifting the culture from one of sanction-based control to relational understanding. This not only fosters a more supportive classroom environment but also contributes to a sustained reduction in incidents of misbehaviour as whole-school values become embedded over time (Cambridge University, 2025).
This approach to classroom management aligns closely with Dreikurs’ (1968) Theory of Social Discipline, which suggests that misbehaviour arises from unmet social needs such as the desire for attention, power, revenge, or avoidance. Dreikurs emphasised that effective discipline should focus on fostering belonging, mutual respect, and personal accountability, principles that strongly resonate with restorative practice. The core values of restorative approaches, relationship, respect, responsibility, repair, and reintegration, directly address these needs by encouraging pupils to take ownership of their actions and rebuild trust within the school community. When implemented as part of a whole-school ethos, this model not only provides logical and meaningful consequences for behaviour but also nurtures pupils’ autonomy, empathy, and sense of social responsibility. Deci and Ryan's (1985) motivation theory, the Self-Determination Theory suggests that a classroom environment fostering autonomy, competence, and relatedness will increase students' intrinsic motivation to learn.
Schools that adopt restorative practice approaches actively contribute to the realisation of the four core purposes of the Curriculum for Wales (Welsh Government, 2023), fostering ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, and healthy, confident individuals. By prioritising the cultivation of positive relationships, the development of empathy, and the promotion of personal accountability, restorative practice supports the social, emotional, and moral growth essential to these purposes. Furthermore, this approach aligns with the Framework on Embedding a Whole-School Approach to Emotional and Mental Well-being (Welsh Government, 2021a) and complements trauma-informed principles through its emphasis on relationships, emotional safety, and empathy rather than punishment, ensuring that every learner feels valued, supported, and understood. It also meets the requirements of the Additional Learning Needs Code for Wales (Welsh Government, 2021c) by promoting a person centred approach.
Effective restorative practice demands substantial investment in staff training and professional development. McCluskey et al. (2008) highlight that both training and genuine staff commitment are crucial to successful implementation. Furthermore, achieving meaningful change requires buy-in not only from staff, but also from students and parents to foster a shared sense of responsibility. When imposed in a top-down or hierarchical manner, the approach risks generating resistance and resentment, undermining the very principles it seeks to promote.
The process itself can be time consuming, as restorative dialogues often take hours to facilitate and can be emotionally draining for already overburdened teachers. Nevertheless, when embedded effectively, restorative practice can lead to a long-term reduction in behavioural incidents, ultimately saving staff time and improving school climate (Lodi et al., 2021).
One of the most significant criticisms of restorative practice relates to the expectations placed upon the victim. Lyubansky (2019) contends that requiring individuals to confront those who have harmed them can be unjust, and that forgiveness should never be coerced or implied as an expected outcome. It is therefore essential that educators ensure all participants feel emotionally safe, supported, and fully willing to engage before any restorative process takes place.
While restorative practice represents a highly person-centred approach to classroom management, detention reflects a contrasting, more traditional strategy. Detention operates as a sanction, using time or temporary exclusion as a consequence for misbehaviour. This approach is rooted in behaviourist theory, which emphasises stimulus-response learning, reinforcement, and punishment, viewing behaviour as an observable change shaped by the environment rather than internal mental states. The use of detention exemplifies the operant conditioning framework proposed by Skinner (1938). Research suggests that rewards and punishments can produce immediate effects on classroom behaviour, particularly among younger children, and may encourage prosocial behaviours (Chen, 2023). Similar to the immediate reinforcement demonstrated in Skinner’s experiments, consequences with operant conditioning need to be immediate to effectively curb behaviours such as speaking out of turn, this is often not achieved with detention as sessions are held at break or after school. The effects of this conditioning are often short-term, and reliance on extrinsic motivation limits children’s awareness of their own needs and hinders the development of autonomy. Furthermore, detention depends on the authority of teachers and parents to enforce compliance, an approach that may not support children’s long-term social or emotional development and does not support the development of learner teacher relationships.
Although the use of punitive measures in schools may have benefits for young children or in establishing initial behavioural norms (Nieman and Shea, 2004), it has also been shown to have a detrimental effect on children’s mental health. Research by the Children and Young People’s Mental Health Coalition (2023) found that participants reported not only a decline in their mental well-being and sense of self-worth, but also that detention, in particular, negatively affected their relationship with school. This can be understood through Maslow’s Hierarchy of Needs (1943), which highlights the importance of meeting learners’ psychological and emotional needs such as belonging, esteem, and recognition for optimal development. When behaviour management strategies focus more on punishment than on support, children’s fundamental needs are often left unmet, limiting their ability to reach their full potential. In addition, such approaches not only conflict with the aims of the Curriculum for Wales, in developing healthy, confident individuals (Welsh Government, 2023), but also contravenes the Whole School Approach to Emotional and Mental Wellbeing (2021).
There are a range of strategies that teachers can adopt to create an inclusive classroom environment that supports the needs of all learners. The Welsh Government provides practical guidance through Practical Approaches to Behaviour Management in the Classroom (Welsh Government, 2012), which advocates for a multi-faceted, whole-school approach that prioritises relationship building while offering effective strategies for addressing specific instances of misbehaviour, including the appropriate use of sanctions when necessary. Educators should also engage with the work of theorists such as Marzano (2025), who identifies key components of effective classroom management such as clear rules and procedures, consistent interventions, positive relationships, and well-structured learning environments. Furthermore, a thorough understanding of the Curriculum for Wales and its supporting policies enables practitioners to implement inclusive pedagogical strategies, including cooperative learning and collaborative assessment, that promote engagement, participation, and equitable access to learning opportunities.
In conclusion, while restorative practice represents a promising, learner-centred approach to classroom management in Wales, its effectiveness is often constrained by significant implementation challenges. Heavy staff workloads, inconsistent training, and cultural resistance within schools limit the consistent application of restorative principles, reducing its potential to transform school culture. Moreover, although brief, structured consequences may support some learners, their impact is limited if not integrated with reflective, relational approaches, highlighting the ongoing tension between traditional behaviourist strategies and contemporary, inclusive pedagogy.
Structural factors such as funding cuts, teacher burnout, and the reduction of support staff further undermine the relational ethos promoted by the Curriculum for Wales (Welsh Government, 2023). The loss of key roles, including Emotional Literacy Support Assistants, directly weakens schools’ capacity to provide the personalised support necessary for learners with additional needs or those affected by Adverse Childhood Experiences. As a result, many classrooms remain reliant on punitive measures, despite the evidence that such strategies disproportionately affect vulnerable pupils and conflict with the curriculum’s emphasis on wellbeing, inclusion, and relationship-based learning.
These pressures expose a clear gap between theory, policy, and practice. While Welsh policies advocate for trauma-informed, person-centred, and relational approaches, in practice, schools often lack ability to fully realise these ambitions. This raises serious questions about whether current strategies can truly be considered inclusive for all learners. Training must prioritise emotional literacy, trauma-informed practice, and consistent restorative methods, while policymakers must address workload pressures and lack of resource. Only by bridging the gap between policy intentions and classroom realities can Welsh schools develop genuinely inclusive environments that foster the social, emotional, and academic development of every learner.







Reference list
ACE Hub Wales (2022). Trauma-Informed Wales: A Societal Approach to Understanding, Preventing and Supporting the Impacts of Trauma and Adversity Developed in co-production with people and organisations across Wales and supported by Welsh Government. [online] Available at: https://traumaframeworkcymru.com/wp-content/uploads/2022/07/Trauma-Informed-Wales-Framework.pdf [Accessed 26 Oct. 2025].
Bandura, A. (1977). Social Learning Theory. Englewood Cliffs: Prentice-Hall.
Bowerman, E. and Davies, L. (2018). The impact of the Emotional Literacy Support Assistant (ELSA) Programme on children in care: Evaluation report. [online] Available at: https://www.elsanetwork.org/wp-content/uploads/2017/11/Impact-of-ELSA-on-Children-in-Care-Spring-2018.pdf [Accessed 28 Oct. 2025].
Cambridge University (2025). Restorative Approaches in Schools in the UK. [online] Available at: https://www.educ.cam.ac.uk/research/programmes/restorativeapproaches/RA-in-the-UK.pdf [Accessed 28 Oct. 2025].
Chen, X. (2023). A study of using reward and punishment in the education of school-aged children— based on behaviorism theory operant conditioning. Journal of Education, Humanities and Social Sciences, [online] 10(1), pp.86–90. doi:https://doi.org/10.54097/ehss.v10i.6896.
CYPMHC (2023). Punitive school behaviour policies are harming children’s mental health says new report. [online] CYPMHC. Available at: https://cypmhc.org.uk/punitive-school-behaviour-policies-are-harming-childrens-mental-health-says-new-report/ [Accessed 29 Oct. 2025].
Deci, E.L. and Ryan, R.M. (1985). Intrinsic Motivation and self-determination in Human Behavior. New York: Springer Science & Business Media.
Department for Education (2024). National behaviour survey Findings from academic year 2022 to 2023. [online] Available at: https://assets.publishing.service.gov.uk/media/6836f84b8ade4d13a63236c0/National_behaviour_survey_AY_2022_2023_report.pdf [Accessed 26 Oct. 2025].
Dewey, J. (1916). Democracy and Education. The Macmillan Company.
Dreikurs, R. (1968). Psychology in the classroom : a manual for teachers. New York, N.Y.: Harper And Row.
Duarte, C. dP., Moses, C., Brown, M., Kajeepeta, S., Prins, S.J., Scott, J. and Mujahid, M.S. (2022). Punitive school discipline as a mechanism of structural marginalization with implications for health inequity: A systematic review of quantitative studies in the health and social sciences literature. Annals of the New York Academy of Sciences, 1519(1), pp.129–152. doi:https://doi.org/10.1111/nyas.14922.
Estyn (2025). Whole-school approach to supporting pupils with additional learning needs (ALN)  - Estyn. [online] Estyn. Available at: https://estyn.gov.wales/improvement-resources/whole-school-approach-to-supporting-pupils-with-additional-learning-needs-aln/?utm_source=chatgpt.com [Accessed 28 Oct. 2025].
Evans, R. (2024). Autism: Betsi Cadwaladr’s neurodiverse referral demand struggle. BBC News. [online] 7 Apr. Available at: https://www.bbc.co.uk/news/articles/cz7zepj7w5jo [Accessed 26 Oct. 2025].
Evertson, C.M. and Emmer, E.T. (2017). Classroom management for elementary teachers. 10th ed. Boston: Pearson.
Felitti, V.J., Anda, R.F., Nordenberg, D., Williamson, D.F., Spitz, A.M., Edwards, V., Koss, M.P. and Marks, J.S. (1998). Relationship of childhood abuse and household dysfunction to many of the leading causes of death in adults: The adverse childhood experiences (ACE) study. American Journal of Preventive Medicine, 56(6), pp.774–786. doi:https://doi.org/10.1016/j.amepre.2019.04.001.
Hughes, K., Bellis, M.A., Hardcastle, K.A., Sethi, D., Butchart, A., Mikton, C., Jones, L. and Dunne, M.P. (2017). The effect of multiple adverse childhood experiences on health: a systematic review and meta-analysis. The Lancet Public Health, [online] 2(8), pp.356–366. Available at: https://www.thelancet.com/journals/lanpub/article/PIIS2468-2667(17)30118-4/fulltext.
Hunt, T.K.A., Slack, K.S. and Berger, L.M. (2017). Adverse childhood experiences and behavioral problems in middle childhood. Child Abuse & Neglect, [online] 67(1), pp.391–402. doi:https://doi.org/10.1016/j.chiabu.2016.11.005.
Hwb Cymru (n.d.). Why Effective Differentiation Underpins Equity of Access. [online] Available at: https://hwb.gov.wales/api/storage/e85ae155-1278-4a32-8191-a237ddedfd67/Keynote%20-%20Mike%20Gerhson%20-%20PDG%20-%20Differentiation%20-%20Conference%20Session%20(English).pdf?preview=true [Accessed 28 Oct. 2025].
Lodi, E., Perrella, L., Lepri, G.L., Scarpa, M.L. and Patrizi, P. (2021). Use of restorative justice and restorative practices at school: A systematic literature review. International Journal of Environmental Research and Public Health, [online] 19(1), p.96. doi:https://doi.org/10.3390/ijerph19010096.
Lyubansky, M. (2019). Nine Criticisms of School Restorative Justice. [online] Psychology Today. Available at: https://www.psychologytoday.com/gb/blog/between-the-lines/201903/nine-criticisms-of-school-restorative-justice [Accessed 29 Oct. 2025].
Martin, P. (2019). Teaching assistant cuts in Wales ‘heartbreaking’ for pupils. BBC News. [online] 9 Oct. Available at: https://www.bbc.co.uk/news/uk-wales-49977804 [Accessed 28 Oct. 2025].
Marzano (2025). Classroom Management That Works. [online] Google Books. Available at: https://books.google.co.uk/books?hl=en&lr=&id=OJDgEAAAQBAJ&oi=fnd&pg=PP1&dq=5+components+of+classroom+management+marzano&ots=IKqrQiumJD&sig=CZ--ocLlLIDzl6NsUOaorhtvBCU#v=onepage&q=5%20components%20of%20classroom%20management%20marzano&f=false [Accessed 29 Oct. 2025].
Marzano, R.J. (2003). Classroom management that works : facilitator’s guide. Alexandria, Va.: Association For Supervision And Curriculum Development.
Maslow, A.H. (1943). A theory of human motivation. Lanham: Start Publishing LLC.
McCluskey, G., Lloyd, G., Kane, J., Riddell, S., Stead, J. and Weedon, E. (2008). Can restorative practices in schools make a difference? Educational Review, [online] 60(4), pp.405–417. doi:https://doi.org/10.1080/00131910802393456.
National Education Union (2025). Support staff: Working conditions | National Education Union. [online] National Education Union. Available at: https://neu.org.uk/advice/member-groups/support-staff/support-staff-working-conditions [Accessed 28 Oct. 2025].
Nieman, P. and Shea, S. (2004). Effective discipline for children. Paediatrics & Child Health, [online] 9(1), pp.37–41. doi:https://doi.org/10.1093/pch/9.1.37.
Office for National Statistics (2020). Domestic abuse during the coronavirus (COVID-19) pandemic, England and Wales - Office for National Statistics. [online] www.ons.gov.uk. Available at: https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/domesticabuseduringthecoronaviruscovid19pandemicenglandandwales/november2020.
Oxley, L. (2023). Identifying the barriers to alternative approaches for behaviour management in schools. Psychology of Education Review, 47(1), pp.71–78. doi:https://doi.org/10.53841/bpsper.2023.47.1.71.
Rogers, C.R. (1969). Freedom to learn. New York: Merrill.
Skinner, B.F. (1938). The Behavior of Organisms: An Experimental Analysis. New York: Appleton-Century-Crofts.
Skinner, B.F. (1958). Reinforcement Today. American Psychologist, [online] 13(3), pp.94–99. doi:https://doi.org/10.1037/h0049039.
Skinner, B.F. (1963). Operant Behaviour. American Psychologist, 18(8), pp.503–515. doi:https://doi.org/10.1037/h0045185.
Staff, A.I., Oosterlaan, J., Van der Oord, S., J Van den Hoofdakker, B. and Luman, M. (2023). The Relation Between Classroom Setting and ADHD Behavior in Children With ADHD Compared to Typically Developing Peers. Journal of Attention Disorders, [online] 27(9), p.108705472311675-108705472311675. doi:https://doi.org/10.1177/10870547231167522.
Stradling, B. and Saunders, L. (1993). Differentiation in practice: responding to the needs of all pupils. Educational Research, 35(2), pp.127–137. doi:https://doi.org/10.1080/0013188930350202.
Sun, R.C.F. and Shek, D.T.L. (2012). Student Classroom Misbehavior: An Exploratory Study Based on Teachers’ Perceptions. The Scientific World Journal, [online] 2012(208907), pp.1–8. doi:https://doi.org/10.1100/2012/208907.
Swinson, J. (2023). The behaviourist in the classroom. [online] BPS. Available at: https://www.bps.org.uk/psychologist/behaviourist-classroom.
The School Leaders' Union (2024). Falling Short The deepening school funding crisis in Wales. [online] Available at: https://www.naht.org.uk/Portals/0/PDF's/Wales/NAHT%20Wales%20funding%20report_single-page-view.pdf?ver=2024-09-20-082120-060 [Accessed 28 Oct. 2025].
Tolley, B. (2019). The problem with behaviorism - Alliance Against Seclusion and Restraint. [online] endseclusion.org. Available at: https://endseclusion.org/articles/the-problem-with-behaviorism/ [Accessed 20 Oct. 2025].
United Nations (1989). Convention on the Rights of the Child. [online] OHCHR. Available at: https://www.ohchr.org/en/instruments-mechanisms/instruments/convention-rights-child [Accessed 26 Oct. 2025].
Vygotsky, L. (1978). Mind in society: the Development of Higher Psychological Processes. Harvard University Press.
Welsh Government (2012). Practical approaches to behaviour management in the classroom: a handbook for classroom teachers in primary schools information. [online] Available at: https://www.gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf [Accessed 29 Oct. 2025].
Welsh Government (2021a). Framework on Embedding a whole-school Approach to Emotional and Mental well-being Guidance. [online] Available at: https://www.gov.wales/sites/default/files/publications/2021-03/framework-on-embedding-a-whole-school-approach-to-emotional-and-mental-well-being.pdf [Accessed 29 Oct. 2025].
Welsh Government (2021b). Review of Adverse Childhood Experiences (ACE) policy: report [HTML]. [online] GOV.WALES. Available at: https://www.gov.wales/review-adverse-childhood-experiences-ace-policy-report-html [Accessed 26 Oct. 2025].
Welsh Government (2021c). The Additional Learning Needs Code for Wales 2021 WG21-23. [online] Available at: https://www.gov.wales/sites/default/files/publications/2024-04/220622-the-additional-learning-needs-code-for-wales-2021%20%282%29.pdf.
Welsh Government (2022). Written Statement: Update on activities to support those assisting teaching (18 February 2022) | GOV.WALES. [online] www.gov.wales. Available at: https://www.gov.wales/written-statement-update-activities-support-those-assisting-teaching [Accessed 28 Oct. 2025].
Welsh Government (2023). Curriculum for Wales: overview. [online] GOV.WALES. Available at: https://www.gov.wales/curriculum-wales-overview#:~:text=ambitious%2C%20capable%20learners%2C%20ready%20to.
Welsh Government (2024). The impact of additional learning needs identification in Wales - Nuffield Foundation. [online] Nuffield Foundation. Available at: https://www.nuffieldfoundation.org/project/impact-additional-learning-needs-identification-wales.
Welsh Government (2025). Behaviours that challenge and disrupt in schools across Wales: 2025 | GOV.WALES. [online] GOV.WALES. Available at: https://www.gov.wales/behaviours-challenge-and-disrupt-schools-across-wales-2025.
Wilkins, N.J., Verlenden, J.M.V., Szucs, L.E. and Johns, M.M. (2022). Classroom management and facilitation approaches that promote school connectedness. Journal of School Health, [online] 93(7), pp.582–593. doi:https://doi.org/10.1111/josh.13279.
Youth Endowment Fund (2024). 70% of teens see real-life violence on social media, reveals new research  | Youth Endowment Fund. [online] Youth Endowment Fund. Available at: https://youthendowmentfund.org.uk/news/70-of-teens-see-real-life-violence-on-social-media-reveals-new-research/.
Zehr, H. (2002). Little Book Of Restorative Justice. S.L.: Good Books.

1


Amy Delaney 


Classroom Management


 


(


ECIE6003


)


 


 


 


 


1


 


 


Classroom management in Wales has undergone a significant transformation in recent years, 


shifting away from traditional approaches rooted in control, discipline, and teacher authority. 


Historically, strategies were often based on behaviourist 


principles, such as Skinner’s 


Reinforcement Theory


 


(1958)


, which emphasised the use of external rewards and sanctions to 


regulate behaviour. However, the introduction of the Curriculum for Wales (Welsh Government, 


2023) signals a move towards a more 


holistic and learner


 


centred approach. This contemporary 


model places greater emphasis on internal cognitive processes, intrinsic motivation, and emotional 


development, rather than focusing solely on observable behaviours. It reflects the Welsh 


Government’


s broader commitment to fostering wellbeing, inclusivity, and relationship


 


based 


teaching, ensuring that all learners are supported in a way that is both responsive 


and inclusive


.


 


This essay will critically evaluate 


through policy analysis


 


and


 


theoretical 


comparison


, 


whether 


current classroom management strategies are truly inclusive for all learners. There has been a 


notable shift in educational practice across Wales, with many schools increasingly adopting more 


learner


 


centred and differentiated approache


s. The introduction of the Additional Learning Needs 


(ALN) Code for Wales (Welsh Government, 2021) reinforces this shift by 


ensuring 


that education 


is


 


tailored to the specific needs of individual learners. On the surface, these reforms suggest that 


today’s


 


classrooms are well positioned to enable all pupils to reach their full potential. However, 


many educators still rely heavily on traditional behaviourist methods. This raises concerns, 


particularly given that 11.2% of children in Wales are identified as h


aving an additional learning 


need


 


(Welsh Government, 2024)


. Research suggests that behaviour


 


focused strategies can be not 


only ineffective but also potentially harmful to vulnerable pupils (Tolley, 2019).


 


This essay will explore the evolving 


definition of classroom management, the underlying causes of 


misbehaviour and barriers to learning, the importance of teacher


-


learner relationships, and key 


theoretical perspectives


 


and how they link with


 


strategies


 


currently


 


in practice within the modern 


Welsh classroom


.


 


Classroom management has evolved significantly since the early 20th century, with the influence 


of Scientific Management Theory extending from the workplace into educational settings. Taylor 


(1911) asserted that “In the past man has been f


irst; in the future the system must be first”, 


promoting a model of education focused on procedural efficiency and authoritative control. This 


approach positioned students as passive, compliant recipients of knowledge. Although the 


Progressive Education Mo


vement (Dewey, 1916) and the introduction of behaviourist approaches, 
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