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Kelly Hopkins 								1602210
Social Inclusion in Practice		SJIE5003

This assignment about social inclusion will look at children within an educational setting that have barriers to reach their full potential in learning. It will cover a child’s daily struggles and how the school can support the learning and where the support is not enough for the child’s needs which maybe through no fault of the school but because of the procedures in place. Also, what professionals get involved and how their input into a child’s case can help the child, family and setting. One will look at theorists to see if their theories are compatible with today’s strategies in the schools or if there is still a delay in implementing them in the classroom environment. “Social inclusion is the act of making all groups of people within a society feel valued and important” (COBUILD Advanced English Dictionary. Copyright © HarperCollins Publishers), do all adhere to this. One’s opinions will be shared to show how the policies and stigma is seen from a parents and staff view. 
The child this assignment is based on is 6 years old and is awaiting a statement from the Special Educational Needs department (SEN) to confirm if the child is Autistic, has Global Delay or also known as Developmental Delay and/or Attention Deficit/Hyperactivity Disorder (ADHD). Child A has been in the mainstream school since the age 3 and when he came to year one he was placed in the class as a one to one; even though he has not been statemented. There was not a lot of information given to the class teacher except ‘no day is the same’ and ‘child A has not met the previous year’s targets’. So, as a team the Individual Education Plan (IEP) was read and a plan of action was made to see how the tasks and daily routine will affect him and how much adaption was needed to meet his needs. Child A struggles to communicate verbally and will vent his frustration and anger using physical force such as throwing objects across the class, targeting a child to hit, kick or spit at or by using the few choice words he knows, and he can say some words very clear such as swear words and high pitch screaming and shouting. Since child A has come to the class two teaching assistants have tried to take it in turns to find a routine for him; despite not having had any training, he has made it clear from the transition day that the teacher is not to be around him as this triggers a reaction of verbal and physical behaviour. The children in the class are very patient with him and make allowances for him, staff felt this was not acceptable and a plan was introduced to show child A that it is not ok to do the things he does to them by saying “no I don’t like that” and to praise him when he plays nicely and interacts well. It is noted that child A does not relate to the children emotions very well and does not understand his actions at times, not to say he does not know his behaviour is unacceptable in and out of the class.
The class has 34 children, two teaching assistants and a teacher, the children have a range of disabilities to learning difficulties as well as MAT children and no extra staff available because of staff sickness and budget fund is low. For child A to be included in the learning sessions can be difficult most of the time as he has a very short concentration span and will only do work if it interests him, if he can get a reaction from staff and children his behaviour escalates. He works with a small group in class in the quiet area if possible, outside when weather permits or on a computer to reduce the trigger factors of the class environment. This will allow the staff member that is working with him a more manageable session to complete tasks or have time to put the evacuation of the child or class plan into action. This plan is to safeguard the rest of the class from an angry and frustrated outburst. Child A knows all his numbers and can write using capital letters as he copies off the music channels which he watches at home. Child A likes to sing songs repetitive, so the change the words to suit the learning or task such as “time for dinner do do do” or “time for play do do do” instead of “baby shark do do do”, this will get his attention for most things and complete some basic tasks. Child A becomes very focused when using chalks outside, this has been used to the advantage of both child and staff to observe and gain evidence of his work by using and adapting any techniques used in the class and to invent new games including numeracy and literacy to meet some targets set in his IEP as well as the curriculum criteria.
“People learn through observing others’ behaviour, attitudes, and outcomes of those behaviours” (Bandura 1925- present) this relates to child A because of his family environment. The family are being supported with a Social Worker to help the whole family deal with his frustration. They are trying to show the family how to put strategies and a routine in place, even though the parent has told school about the struggles in meeting these and allows child A to “do as he likes to keep the peace with all the children at home”. The school has a care plan from the Social Worker to try and follow the same strategies where possible in school, but it becomes a struggle when all involved are doing different techniques with him. A Psychologist and Behaviour Therapist has visited the school to see child A and his parent and has made many recommendations that one agrees will work for some children but not all, and so far, they have not been suitable recommendations for child A yet. 
Mainstream School is not always the best place for a child especially if they require the additional support that a school cannot offer, it holds back the child in many ways that will affect their experience of school and lead to issues and learning difficulties in the future. There are schools or units that are designated for children who will benefit from smaller classes, with trained staff and strategies that can be adapted daily to suit the child’s mood and situation. Unfortunately, a child must be statemented to gain access to this education and the process can take time due to parent/carers co-operation, having all the correct assessments completed and the child meeting all criteria for the school to do the referral. It is with great disappointment that the educational system cannot speed up this process as the waiting list and places available in the Pupil Referral Unit (PRU) is extensive and the process is time-consuming. 
‘Inclusive education requires flexible education systems that are responsive to the diverse and often complex needs of individual learners’ (Key Principles for Promoting Quality in Inclusive Education. 2009 p. 4). The local education authority (LEA) has got policies in place and available on their website which cover the SEN information for a school and breaks it down into categories to make the understanding of the process easier for a parent/carer to follow and know what to ask for and expect. One is undecided on the information given on it as from experience in the setting of employment the strategy and policy has worked with some children and they have transitioned to a PRU and the education provided now is benefiting them exceeding the hopes for the future. On the other hand, as already stated the process is so long it puts parents/carers off and children may slip through the system as the behaviour escalates at school and home. 
“INCLUSION—It's amazing what happens when we allow the flower that is us, the flower that is them, to become part of the bouquet.” (Laurie Buchanan, PhD). This is a fantastic quote as it relates to all children with or without disabilities or difficulties; to believe that a child can excel and prove their skills and limitations are beyond words is what learning, educating and life is about. One truly believes that all children have the necessary skills to become the best they can and aspire to the full potential however insignificant to others; however they reach that goal, what resources they use, without a time limit or interaction from an adult if possible, let them own and feel like they belong to the moment that could be the only or most incredible piece of work ever. Let them shine beyond the stars and made to feel this is their time, celebrate with praise and excitement to be part of it, let them be heard through the only voice they can use at that time; verbal or non-verbal. It is their right to do so.
If child A was able to channel his knowledge into a more acceptable way through the school, he would be in the More Able and Talented (MAT) group and would be treated differently by the professionals, school and have more help available to improve his learning. This would facilitate child A “to identify, support, challenge, monitor and track MAT learners to ensure they reach their potential” (Review to identify more able and talented provision across Wales. P.2) The new curriculum set out with the input of Professor Graham Donaldson will be focusing more on the higher achieving children and MAT children to see if their level of ability can be challenged by adapting the work; thus, to push the grades higher and make the data look better. As for the lower ability children they are last on the list for any extra support needed due to the funding needed to support the children in the class.
In my opinion the professionals need to spend time with the child, not just read notes on a five-minute observation done by a GP or staff that covered a staff absence and is unknown to the child or take for granted that what a parent/carer says is the truth, or even speak to the staff that work with this child. It is a known fact that budgets have been cut and time is limited, it is with hope that professionals could work in the school, so a true picture of a child’s needs and abilities can be sourced in a true environment. 
Vygotsky believed that disabilities “have largely escaped attention” in Special Education (Vygotsky`s Social Constructionist View on Disability: A Methodology for Inclusive Education p.3). One assumes this is because it was easier to ignore or not deal with issues that no-one understood or wanted to because of the stigma and felt someone with a disability was not worth the time or education. Since Vygotsky wrote this obviously times have changed, there is more involvement on working towards a better future in education with any child who has a disability even if it is just the basic education for some and more support for others. 
One believes social inclusion is one of the main priorities in a school, there are so many policies that state guidelines in how the inclusion should be implemented into the daily routines, activities, Individual Educational Plans (IEP), and how to promote equality in the setting including children, staff, parents/carers and visitors that sometimes one feels that the whole package is not always met for anyone. The school must adhere to these rules and procedures to follow; to a certain degree one agrees with this as the outcome is that everyone will work of the same page, but what happened to listening to the child or adult? what happened to all the rights of a person? The whole system seems to base all decisions on guidelines and generalised information and data received, this may not work in the favour of the child or adult. Some children really struggle with their disabilities or learning difficulties, it is of the utmost importunate that they are given all the opportunities available to them, meet as many goals and achievements as possible. This will boost their confidence, self-esteem and exonerate any stigma surrounding their learning needs. The other side of the Government expectations is that some children are forced into the education system and are pressurised to make the data of the school look good instead of just meeting their needs. Maybe one is not being professional regarding this opinion but as a Teaching Assistant that feels that the system has let children and adults down because the guidelines have said this, or a new amendment to the statue that is in place is not tailored to the individuals needs but just generalised has said that. The possibility of it continuing to do so with detriment effects for our future generations and not breaking the mould in place will not change. As a parent, one wishes after speaking to other parents who feel let down by the school, government, education system; that all children need to be a priority not who makes the school look good for inspection or end of term data. Adults and young people are just a payroll number in a job in some cases, please do not make children just a number in a class. 
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