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Inclusivity surrounds lots of different terms which may be more familiar to practitioners and learners as diversity or equal opportunities. It is used to express an approach where diversity is respected, equality of opportunity is valued and there is no hostility between groups (Croucher and Romer, 2007). This assignment critically analyses the strategies for promoting inclusivity in degree programmes (higher education). As Moriña (2017) states higher education has needed to advance in inclusive practices as more diverse students, including children with disabilities are completing their early schooling and moving on to higher education. 
	This assignment will look at a variety of different strategies and ways of incorporating diversity into the higher education curriculum. The widening participation higher education strategy will be explored, looking at differentiation in higher education, the curriculum design and development, an accessible curriculum that is responsive to a child’s needs, learning styles as a strategy and lastly as shown below in this assignment, what do the universities do to promote equality and diversity? This assignment will discover how the strategies incorporate inclusivity and if they work within the higher education sector or if there needs to be any changes that would improve the curriculums inclusivity. 
	The first strategies that are looked at in this assignment are the strategies for widening participation at degree program level.  Widening participation has been a policy issue in higher education in the UK for 50 years according to Younger et al, (2018). Over the years the higher education sector has been developing with more people going to university at a younger age. However, even though there is the increase in people participating in degree programmes, it is not easily accessed by all and the idea of widening participation is to make sure places in university are available fairly for all no matter what social group you come from (HEFCE, 2012 cited in Younger et al, 2018). 
	Universities are advocated to develop their own ways of widening participation. As Hoare and Johnson (2011) states there are 4 key areas in widening participation. These include using promotional activities to boost awareness of higher education to minority groups, the university would need to have their own interpretation on what a widening participation student is, the university can develop incentives such as bursaries to support the students who need it when already in higher education and also ‘rather than being an entitlement based on prior school attainments, a place in a UK university has to be earned through open competition’ (Hoare and Johnson, 2011, p.23), for example this could be through the university admission service UCAS. The universities can use this strategy to select students with their widening-participation criteria in mind. 
	One of the challenges with widening participation is that it can be costly to carry out. According to Taylor, Mellor and Walton (2009) dropout rates are very high when students study at university without having traditional qualifications such as a- levels first. If universities are allowing more of an open access approach to higher education, there are challenges with non-completion rates. However, it could be argued that the policy set by the government on widening participation for universities should provide the necessary tools and resources to support the students during their studies (Curtis, 2005, cited in Taylor, Mellor and Walton, 2009). There is also an issue with the idea of raising aspirations. Raising aspirations is one of the key focuses of widening participation because it can display improved confidence in young people (Doyle and Griffin, 2012). However, Burke (2016) states that the way aspirations are formed is ignored. The people who widening participation strategies target the most do not lack aspiration, they are not able to get access whether that is in the form of resources in education, social networking, pedagogical opportunities etc. The idea is that people do not have a lack of aspiration to go to higher university, they just do not have the access. 
	Differentiation strategies are also involved in higher education to promote inclusivity. There are different types and concepts of differentiation. As Berggren (2016) states vertical differentiation can include divisions in the time a person has spent in formal education, their age or how appealing the course or university is. Also, horizontal differentiation includes the different specialised subjects and university disciplines. The increased need for differentiation comes from the new diversified population, which quality, efficiency and a need for higher education must acknowledge (Teichler, 2008 cited in Berggren, 2016). 
	An example of a differentiation strategy is differentiating instruction.  Differentiated instruction is the ability to adapt to students different learning styles and interests. However, Turner, Solis and Kincade (2017) suggest this strategy for inclusivity has been successful in primary and secondary school but the application in higher education has been documented much less. The principles that can guide lecturers with differentiated instruction can include being responsive to student’s differences, challenging students in an achievable way to encourage individual growth, be flexible with discussions and be proactive not reactive in the lessons (Chamberlin and Powers, 2010).  A challenge with implementing this strategy is when the degree program has large classes. In research carried out by Turner, Solis and Kincade (2017) they found that lecturers had to deal with resource and time constraints with larger classes and they also had other academic pressures coming from the university to meet. 
	Another example of a differentiation strategy is looking at student readiness. To provide inclusion for all students, teachers should intentionally plan their curriculum and instructions around the student’s readiness (Joseph, 2013). This idea links with Vygotsky’s (1978) theory of readiness and how the teacher should teach within the child’s zone of proximal development. This can link to higher education because it shows that new skills can be learned independently when the student is challenged by the task. Teachers must be aware of the student’s readiness as it also links into differentiated instruction as discussed above and if a student is being taught information that is below their capability, no learning growth will take place (Byrnes, 1996). 
	The impact of differentiated strategies can show challenges and successes in higher education. In a study by Joseph et al (2013) the views from the teachers on this type if inclusivity was looked at. The practice of differentiation was shown to be a high-quality strategy, however the actual process of it was considered time consuming and needed careful planning. This type of careful planning could involve creating criteria to assess the different learning and interest preferences. Overall, the strategies would prove successful if done correctly and teachers did not have other pressures from the university to take care of. 
	The curriculum design and delivery can promote inclusivity in higher education. There are different considerations that universities should examine when being inclusive.  As stated by Morgan (2011) designing a curriculum should promote success between every student, the curriculum should look at the students cultural and social background, education experiences and any other impairments they may face. Some examples of the benefits from having an inclusive curriculum are that it will enhance student achievement because there is more understanding of the students, student satisfaction surveys would be higher, an inclusive curriculum would support higher education institutions to meet equality legislation and the university would be valued as an open and responsive university (May and Felsinger, 2010). 
	 The delivery of the curriculum is important when promoting inclusivity and teaching strategies must include all students. O’Carroll et al (2017) carried out research on mature student’s experiences in higher education and stated that the learning environment should be collaborative and interactive with an approach centred around the students so the knowledge can be constructed by the student themselves. There is also problem based learning that using the example of mature students can allow the students to use the academic knowledge they have gained in lectures to increase their understanding using problem solving, group work and group interaction (O’Neill and McMahon, 2005). Accessibility is important when providing an inclusive curriculum. This will be discussed in more detail below, but the delivery of degree programmes should consider the needs of any students, with lecturers adapting their method of teaching to suit any special requirements students may have (Fletcher, 2002 cited in Ramakrishna and Nembiakkim, 2010). Universities should try and limit the barriers in the way of learning and participating for all students. 
	Curriculum design is an important part of promoting inclusivity, however there are some challenges that higher education institutions face when trying to carry out more inclusive practices. In a report carried out by Williams et al (2017) these challenges are highlighted. Firstly, over the last couple of years the demand for supporting the needs of disabled students has increased considerably and it is a challenge to support such a high volume. As HEFCE (2017, para.1) states:

	The number of UK-domiciled entrants to full-time first degree courses with a known 		disability was 44,250 in 2015-16, which was an increase of 56 per cent since 2010-11.	


 This high-volume links into lots of different challenges such as changes to funding for disabled students causing confusion across universities, a lack of consistence in how university wide inclusive policies are implemented and having the staff that are willing to adapt their curriculum design to students with physical problems that may affect their attendance or psychological conditions that affect their ability to engage with the course (Williams et al, 2017). 
	As briefly discussed above, making a curriculum accessible is a strategy that can help promote inclusivity in higher education. There are lots of things universities and staff can do make sure they are responsive to student’s needs. As the National Autistic Society (2018) states meeting the student’s needs can be shown as practical support or learning support. The practical support can be in the form of a staff member that the student can go to when they are struggling or universities being flexible with students gaining qualifications in the time and settings that are best for them. The learning support strategies provide extra tuition and follow ups allowing extra time either to complete the course or to check the student understood everything taught in group or taught sessions. A strategy by HEFCE (2014) developed an approach that hopes to improve access to higher education so that student success can thrive. This strategy works with the government to provide information and guidance to higher education institutions so that they can make informed choices over inclusivity and they are also providing a national evaluation framework to help universities to evaluate student success and their own access which can provide data that can be compared with other universities. 
	A good example of how the higher education curriculum is made accessible is through schemes for financial aid. In countries like England and Scandinavia 50% to 100% of students get financial support (Galindo and Rodriguez, 2015). This could be in the form of student loans, scholarships or tax benefits which give families the encouragement to participate in higher education. However, the idea of financial schemes is to provide support for those who would find it difficult to afford higher education, but this system can be abused and the idea of borrowing money can mean different things to different people. The Department for Education (2018) states that attitudes towards debt have changed over the years and the population of mature students and those from minority groups or disadvantaged backgrounds are more likely to avoid getting into debt. However, there is support for those who find themselves in debt because the repayment of student loan disappears after the income threshold is not reached. 
	Access to higher education in modern education is not limited. Students with disabilities or any impairments can get into university however enhancing the learner experience while they are there still needs to improve so they can succeed with their studies. There are still universities where learning spaces and resources for disabled students are not provided and support for students with visual impairments is at a low level and due to this some students are still carrying out their studies on degree programmes when their needs are being ignored (Mosia and Phasha, 2017). 
	The next section of this assignment will look at students different learning styles and how strategies to utilize a student’s learning style preference can promote inclusivity in higher education. Tulbure (2012) carried out research on the link between teaching strategies and learning styles. Some of the teaching strategies in this research included cooperative learning, the use of concept maps, debating and problem solving. The findings of the research concluded that matching learning styles and teaching strategies is a research issue that is controversial as some teaching strategies worked with the learning styles and some did not. Inclusivity contains many factors that challenge universities to provide what works best for each individual learner and in higher education ‘challenges the university teachers are facing is related to matching the teaching strategies with the students’ learning styles in order to improve the academic achievement’ (Thomlinson, 2001 cited in Tulbure, 2012, p.398). 
	The quality of the teaching is a major factor to quality learning. As Amir and Jelas (2010) state the learner needs to be motivated, active in the learning and be given the right knowledge they need. Adapting to different learning styles can therefore make learning more effective and many different tools have been developed to establish students learning styles in higher education such as sensory models, Jungian models and Biggs’ study process (Amir and Jelas, 2010). Despite this, there is a lack of evidence supporting the use of learning styles in higher education as Coffield et al (2004) looked at 71 different learning styles and it was concluded in the research that they should not be used in higher education. How are teachers going to be able to form a teaching strategy that includes all 71 styles? If students are aware of their learning style it could restrict them into learning in a certain way when other learning styles are effective too but one is just more dominant (Newton, 2015). 
	Promoting inclusivity in a degree program using students learning styles can be done using many different strategies. As stated by Willis (2007) in terms of the physical environment, students learning styles may benefit from using their laptop in lectures, so they would need larger workspaces and electric plug sockets for their needs. Collaborative learning styles prefer tasks that involve group discussions, but then there are some learners who prefer not to participate and others with a more dependent learning style who like clear instructions for assignments (Amir, Jelas and Rahman, 2011). The students will have more confidence in their learning if they know they have access to everything they need. Teachers can get to know their students preferred learning styles and incorporate different strategies in each lecture to suit a range of different learning styles. 
	Lastly this assignment will look at strategies to promote equality and diversity in higher education. In higher education, it is expected that the universities curriculum is adapted to the students’ needs and not the students adapting to the university. The Equality Act (2010) states that support for students from different backgrounds should be anticipated so that it is already in place with a curriculum and that Is relevant to the interests of the students. The inclusion of equality and diversity into a curriculum cannot be used as an extra to the curriculum just to tick a box, the idea of promoting equality and diversity should be to modify student’s engagement with their own personal and cultural values using in-depth study (Deacy, 2015). 
	Higher education institutions can use many strategies to engage with equality and diversity. As stated by Gunn, Morrison and Hanesworth (2015) universities can make training focused on equality and diversity compulsory for all staff, encourage the use of co-creation in the curriculum around equality and diversity, have a relationship between staff and students with professional equality and diversity specialists and developers and include teaching projects that are focused on equality and diversity into the curriculum. The public sector has been placed with the commitment to engage with the issues of discrimination and allow equal opportunity (Equality Act, 2010). This gives higher education institutions the chance to engage proactively and develop positive relationships with the nine protected characteristics, including, age, race and religion. 
	There are some barriers with including equality and diversity into the higher education curriculum. For example, Florian and Pratt (2015) state that staff attitudes could contribute to the challenge of promoting equality and diversity. Staff may not think it should be an important part of the curriculum because it is not a compulsory part of the course content. Research by Freewood (2006) suggested that the teachers understanding of disabilities was the main influence on any changes to the curriculum design and assessment. This can be a problem because there are so many different subjective opinions on what equal opportunities are in education. Also, some universities develop equality programs that just require staff to tick a box meaning that equality and diversity does not become part of the teaching and learning. In research carried out by Bowl (2005) it was shown that students from poorer backgrounds and minority groups were treated differently to the rest of the students and their views were not understood. The strategies to promote inclusivity in higher education in regards to equality and diversity are important because everyone should have an opportunity for a quality education, however the barriers that higher education institutions face can make the strategies more difficult to carry out.  
	In conclusion, this assignment looked at critically analysing the strategies for promoting inclusivity in the higher education curriculum. Widening participation addresses the need for all students to have access to higher education, differentiation can provide experiences that are diverse for each student, the design and delivery of the curriculum is important to provide some structure to inclusivity allowing universities to provide a curriculum that is accessible for all including strategies to focus on individual learning styles. Incorporating equality and diversity on a degree program is not easy but universities being aware of inclusivity and developing strategies is a step in the right direction. 
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