	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	Read widely to deepen knowledge and understanding of topics in question. Include Estyn documentation as well as journal articles and books.
	The use of different types of documentation is used throughout the paper with Estyn best practice looked at.

	Targed/Target 2
	Continue to further develop a supported critical approach throughout, offering opposing views whenever possible.
	This is evident on page 3 when looking at Cognitive development.

	Targed/Target 3
	Continue to critically reflect on counter arguments and draw conclusions.
	Page 5 discussing opposing views and making choices.




Student:		Robert Barn
Student No:	2004050
Course: 		BA Primary Education (QTS)
Year:			3

Title:  
Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

		









Part 1
David is a quiet nine-year-old boy who is a year 6 pupil at a small school in a village in Pembrokeshire.  He has lived in the village all his life and has attended the same school. David is an only child and lives at home with his mother who is a single parent.  David’s name and any details of his home life are fictitious to protect his anonymity and ensure that his privacy is protected (BERA, 2018).  A one-page profile from David is available at part 2 to give a more in-depth insight into him currently.

David’s home life has been disrupted somewhat in the past few months as his parents have recently split up, with his father moving out of the area.  He has very little contact with his father but is very close to his mother.  The Welsh Government (2021a) in its review of the Adverse Childhood Experience (ACE) Policy state that parental separation is an ACE and that the experience that David has had can result in lower educational outcomes, health issues and other negative impacts.  McIntosh (2003) discusses the impact parental separation can have and that this ACE is a barrier to David reaching his full potential and can have a negative impact on his wellbeing and possibly his overall attainment over time.  

Since the marital split in the family David’s personality has changed somewhat and he has developed some anxiety in the classroom environment that was not present previously. He is withdrawn and becomes anxious when set work by the class teacher and requires attention to attempt the work. NHS Wales (2016) and Peer and Reid (2021) place a direct link between having a child with ACE’s and anxiety.  This anxiety can have a debilitating effect on David’s ability to learn and his actual performance in the school setting.

Due to this anxiety David has become increasingly more in need of the teacher’s attention and affection.  With David growing more reliant on the teacher, the transition on to secondary school could have a further negative impact on his mental wellbeing and potentially his learning.  The Welsh Government (2020) Guidance for Supporting Vulnerable and Disadvantaged learners explain that any transition is an anxious time for the child and that this should be treated delicately to ensure the child is given the best opportunity to develop and adapt to the change in circumstances.  

The aim of this paper is to discuss the impact the ACE has had on David in his everyday learning and look at ways to assist him in the transitioning from a teacher whom he trusts to various new teachers within a new school in the best way to support his learning.  Developing new relationships with his new teachers as discussed by Bowlby (2005) will cause as little anxiety as possible and give David the best opportunity to progress.

The first step to assisting David is to look at his cognitive development up to this point.  Prior to his parents separating David appeared to be developing in line with the Progressions steps outlined in the Curriculum for Wales (CfW) (2020).  When he began in the class at the beginning of the year, he was completing work within Progressions step 3 of the CfW (Welsh Government, 2022) and some work beyond this level in most of the Areas of Learning and Experience (AoLE).  He was a chatty and happy member of the class and had formed bonds with other members of the class which can have a key impact on his development as discussed by Doherty and Hughes (2014).   
It could be assumed that David’s cognitive development was on track as he appeared comfortable in his surroundings.  If we look at David from the perspective of Maslow (Pichere, 2015) and Bronfenbrenner (Docherty and Hughes, 2014) we could almost assume that at the beginning of year David was comfortable in his surroundings, he felt safe in the school surroundings and was receiving the necessary needs to come to school and learn.  We could also assume that he was learning from the people in his surroundings, he had his family at home supporting him from within the mesosystem which were all supporting him in his learning.  This would include his parents and the school system.

Maslow’s theory has been discussed and critiqued over the years.  Kelly and Patti (2022) discuss that the needs of children are not linear and that all people are different and have different needs.  They discuss that Maslow’s theory was not tested on a large scale of people and that the people used were high profile and were from a higher class of society.  Kroth (2007) discusses that there is not enough evidence within Maslow’s theory however he does discuss that he believes the theory to be widely used because it is based on common sense.  If we are to use the common-sense approach discussed by Kroth (2007), then unfortunately, since the parental split David may now not have the needs explained in Maslow Hierarchy (Pichere, 2015) and this may be having a detrimental impact on his learning. 

We have discussed David’s cognitive state since the split of his parents and that this could have been a factor in his behaviour in class.  This cognitive state may be a link to the ACE of his father leaving and this link to Maslow’s hierarchy (Pichere, 2015).  An adverse childhood experience as described by Romero, Robertson and Warner (2018) and Estyn (2020) are traumatic events that occur in childhood that can have a major detrimental impact on the physical, mental and emotional behaviours of the child as they develop into adulthood. Romero, Robertson and Warner (2018) discuss that ACE’s are an equal opportunity occurrence and that no matter the size of a classroom there will be children within it that have experienced at least one ACE. Both Romero, Robertson and Warner (2018) and Estyn (2020) list parental separation as an ACE.  In the case of David with the separation of his parents we now understand that David is a child who has experienced at least one ACE which may have an impact on his development.
Since the marital split we have discussed some changes have occurred in David, he appears anxious and is withdrawn and does not always play with his friends as observed in the past.  Sareen et al (2013) explains that ACEs are linked to an anxiety disorder forming in the child, this is backed by Hughes et al (2020) who state that up to a third of depression and anxiety cases in England and Wales are Attributable to ACE’s.   Kuh and the New Dynamics of Ageing (NDA) Preparatory Network (2007) and Sheffler, Stanley and Sachs-Ericsson (2020) discuss that the anxiety disorder caused by ACE’s could further develop and that these early adversities could initiate a chain of cumulative risks that could further manifest and develop throughout the life of the child.  

David’s cognitive development may then be impacted by the anxiety caused by the ACE rather than the fact that his needs are not being met as with Maslow’s theory (Pichere, 2015).  Owens et al (2012) explain that anxiety can have a direct impact on the academic attainment on children.  We could deduce from this that the anxiety created by the ACE and the needs of David are not being met and are in fact both having an impact on his progression in the class.  We could also infer that David was progressing as expected until the parental split and that this could allow us to further infer that it is a mix of both factors that are impacting on David’s progression.

If the anxiety that David is showing is having an impact on his learning, then this could place David as a child with Additional Learning Needs (ALN) in accordance with the (ALN) Code for Wales (2021) This would require consult with the Additional Learning Needs Co-ordinator (ALNCo) for the school to have David Assessed and an Individual Development Plan (IDP) written to assist his progression.  Although identifying David now is a step to assisting him there may be the case that the process may take some time.  The ALN Code for Wales (2021) states that evidence must be gathered to decide whether a child does have an ALN.  With David transitioning this year this time may be another barrier to him receiving the assistance he needs now and so a plan can be placed to assist him whilst the ALN process has begun.

Having looked at the reasons behind David’s anxiety we must now delve into the attachment that he is having with the teacher.  As mentioned since the parental split David has become more reliant on the class teacher and often will not complete work unless the class teacher sits beside and assists him.  We could assume that David is using the teacher as a more knowledgeable other (MKO) to scaffold him and build on his knowledge.  This is discussed by Smidt (2013) who discusses the link between Bruner and his building on Vygotsky’s theory of the Zone of Proximal Development (ZPD) to allow the child to use the knowledge of the MKO until they were at a point to use it themselves.  It could be the case that David has progressed to a point where he now needs more scaffolding to assist him in his development and that this has no link to the ACE he has experienced.   
The theory of using the teacher in this way is also discussed by Waite and Ryan (2020) who discuss Bowlby’s theory and the fact that the parental split may in fact have a negative impact on David’s trust of individuals and that he would not build a stronger bond with the teacher after losing trust in a parental figure.  This could allow us to assume the David is only using the teacher as an MKO. 

By contrast, Verissimio et al (2017) have an opposing view in that the child may be growing closer to the teacher.  Since his father has left David has grown fonder of his mother.  Verissimio et al (2017) discuss that as this bond with his mother becomes more secure so the bond with the teacher will grow as well, which may have been the case with David in this instance.

In opposition to Waite and Ryan (2020) the attachment David has with the teacher could be a safe space for the child following the ACE.  David was never this needy with the teacher prior to the parental split and so we are drawn to the idea that this may be a contributing factor. Verschueren and Koomen (2012) discuss the fact that the teacher can in fact be an ad-hoc attachment figure who can give care and can give the child a secure base.  Verschueren and Koomen (2012) do however make inference to the fact that the level of attachment is dependent on several factors, notwithstanding the needs of the child at a certain time. Howes and Hamilton (1992) discussed that it is difficult for children to make these kinds of connections with teachers because they are not with them enough and they become used to new teachers every year.  We could conclude that since the parental split David has been using the teacher as an ad-hoc attachment figure and has become more attached to the teacher than would usually be expected. 

Using the discussion above it is difficult to understand whether David is using the teacher as a MKO or in fact growing closer to the teacher is an impact of the ACE.  The teacher must continue to support David as an MKO to allow his self-esteem to build as explained by Wilder and Collins (2008).  If his attachment has grown due to the ACE, then this may be a more difficult attachment to break as he transitions to the new school.  

We will now look more closely at this transition as we look at ways to support David.  A transition has been defined by Newman and Blackburn (2002) as any episode of potentially challenging change that a child might experience, with one of these experiences being progressing through development stages.  The CWDC (2010) state that it is important to understand the impact of any transition that children may be going through.  Transitions are a messy period in a child’s life that could be seen as a rite of passage by some children, who see it as exciting, as written by Trodd (2013).  Trodd (2013) also explains that it may also present some anxiety about going to school which the child may not be able to manage.  
Jindal-Snape and Miller (2010) discuss that resilience plays a major part in a child being able to cope with transitions throughout their learning journey.  They add to this the impact on self-esteem during the transition period and how this could assist or have a detrimental impact on a child during the transition.  This is a concept backed by Pietarinen, Soini and Pyhalto, (2010) who discuss the link with pupils learning and wellbeing during transitions and the need for the transition to be a seamless process between the learning establishments to ensure that learning continues to happen. 

In understanding the need to assist David during this transition we must put in place a plan that will support his learning which will ensure that the anxiety and attachment are not a hindrance and that his wellbeing is at the forefront of our minds during the period of transition.

Firstly, the Welsh Government (2022) have updated their transition planning for children moving from primary to secondary education and place an emphasis on this transition to assist all children.  They state the need for all schools to put in place a transition plan for all students.  These plans will have curriculum continuity and progression as one of the key themes. The link between the feeder schools and the secondary schools will be key to ensuring that the new plan allows for the continuity of the curriculum planning.  With this planning being a new process instigated by the Welsh Government it will not be clear whether it is successful in the first instance.  However, as part of the guidance Welsh Government (2022) have placed within the guidance the need to review the plans to ensure they are working in the best interests of the child.

David will be included within the transition plan for his school cohort transitioning to secondary school.  The Welsh Government guidance (2022) does mention that the plan must consider how each individual learners’ progression may be affected.  With David being recognised as a child with an ACE who has shown a change of character in the classroom, he will need additions on the action plan to assist him in his transition.  As discussed previously David may be a child with an ALN and the process will be started with the assistance of the schools Senior Leadership team, his mother and the ALNCo to confirm whether he has an ALN.  There may be a requirement for outside agencies to participate to assist David and confirm whether he is a child with ALN.  

Whilst this process is ongoing it may be helpful to assist David with the anxiety that he is facing now.  Estyn (2020) discuss the use of the Spence Children’s Anxiety Scale to assess a child’s level of social and emotional strength.  “The Spence Children’s Anxiety Scale was developed to assess the severity of anxiety symptoms broadly in line with the dimension of anxiety disorder proposed by the DSM-IV” (SCAS, 2021). This could be administered to David to assess his level of anxiety with a view to assisting him further.  The issue with the Spence Children’s Anxiety Scale is that it does require training to use them.  This would mean that if nobody in the school was trained then a professional would need to be brought in to assist with doing such an assessment. 

Estyn (2020) also mention the use of the Emotional Literacy Support Assistant (ELSA) to support David with his emotions and the anxiety.  The use of ELSA is the more utilised way of dealing with anxiety and emotional issues in children.  My experiences in school have shown that using the ELSA to help children understand their own emotions and the emotions of those around them will assist in their mental wellbeing and will make them more able to cope in the classroom environment.  The use of ELSA is also backed by Estyn (2019) who share the successes of a school who use the ELSA program to build the wellbeing of their children through difficult times in their lives which at this moment is what David requires.  I would recommend using the ESLA programme for David to understand his feelings and build his confidence and self-esteem to allow him to be more resilient for the transition to secondary school.

When looking at the attachment that David has with the teacher there are two views to be looked at.  If David is using the teacher to ‘Scaffold’ Docherty and Hughes (2014) as discussed earlier in the paper, then the transition away from the teacher will be easier.  In the first instance the teacher can remain available to David whilst the Learning Support Assistant (LSA) gives assistance where needed with the teacher assisting at times.  This type of scaffolding was observed whilst in placement schools where the LSA was used at length to support the learning of the children. There is the possibility that this process may not work, and David will not use the LSA then there may be a larger connection that would need to be worked on.  

Allowing David to meet the teachers he will have after transitioning to secondary school will allow him to build confidence in these teachers, which could allow him to break the bond he has with his teacher and build new ones with his new teachers.  This breaking and making of bonds is discussed by Bowlby (2005) who explain that when coming into adolescence that the bonds formed can be attenuated or supplemented with new ones.  The time spent away from his teacher and with the new teachers could allow David to build new bonds that can be built over several weeks or potentially longer during the school year.  It was discussed during the learning module that some schools begin transitioning to secondary schools as early as year 3 which would allow bonds with teachers in secondary to be built early and progress throughout primary school.  Unfortunately, should David not build the new bonds then more support will be needed in secondary school to allow him to build the necessary bonds to progress further.  There is however the time burden on the comprehensive school of facilitating the get togethers of the David and the teachers.  These will only be possible if the staff are available and if the time away does not have an impact on David’s work within the class environment.

In this paper we have looked at David who is having a few problems in building up to his transition to secondary school.  As described by the Welsh Government (2021) David is categorized as having suffered from an ACE from the split of his parents and having limited contact with his father.  Although he has grown closer with his mother, he does now need some additional support to assist him in his transition to secondary school.  
To assist with his anxiety, it is believed that David would benefit from some ELSA sessions within the school setting which would be a weekly session or more often if required.  The anxiety may mean that he is a child with an ALN and the process of discovering whether David does indeed have an ALN is ongoing with the key stakeholders being his parents, the school senior leadership team and the school ALNCo some support will be needed in the interim to ensure David is not impacted should it take a long time.

David will require some support and his progression and transition to secondary school is one of the most important concepts in this paper.  Should David struggle with the transition then this will have a major impact on his mental wellbeing and could mean that his development is impacted which will have an impact on his progress which will affect his overall attainment.  A support plan has been drawn up to assist David in this transition which will run over a period prior to the transition and after as well.  This plan which is available in part 2 will be in addition to the new Welsh Government (2022) transition plan and will hopefully give David the best possibly opportunity to transition and progress in his learning.
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Description automatically generated]When Mummy and Daddy are nice to me I am happy.

My friends make me happy.

Being with the teacher makes me happy.

My hobbies are important to me.  I really like to build Lego.

I like building things and using my hands.


· People like that I am caring and funny.
· People like that I am hard working.


David               Age:10







David               Age:10






· People like that I am funny.
· People like that I am friendly.
· People like that I am hard working.
· People like that I share.







· When Mum is nice to me I am happy.
· I like being with my dad.
· My friends make me happy.
· Being with the teacher makes me happy.
· My hobbies are important to me.  I really like to build Lego.
· I like building things and using my hands.












· I like when Sir helps me with my work.
· I like to be told what to do so I do not make mistakes.
· I like to be given time to work out what I am doing or I might get the work wrong.
· I need time to relax at the start of the day before starting my work.
· If I don’t know what I am doing I need a lot of help.





Support Plan

David is 10 years old and lives at home with his mum.  His parents have recently split and this has hit David rather hard.  Since the split David has become a little more needy in the class and is taking up a lot of my time.  Cognitively David was doing well and was hitting the necessary progression steps from the Curriculum for Wales (Welsh Government, 2022).  He did not struggle in many of the Areas of Learning and Experience and could manage and was progressing as expected.  
Since the split David is still progressing cognitively but needs a lot more support from myself.  If I am not present, then David will get very anxious about getting the work wrong.  He will not attempt the work placed in front of him for fear of not doing well.  He is also very anxious before going out on breaks whereas before he would go out and play with his friends.  This anxiety has led me to speak with the Additional Learning Needs Co-ordinator (ALNCo) to see if he may be on the list of children with Additional Learning Needs (ALN).  In the meantime, we will look to offer some Emotional Literacy support to help him understand his feelings of anxiety during the next half term.
With David being in year 6 we must also look at his transition to the comprehensive school.  This is a difficult time for most children and although the school is following the Welsh Government (2022) guidance on transitions we will look to place in some extra sessions with the comprehensive school to ensure that David gets the correct transition to allow him to continue to progress as expected.
Below is a plan of support for David over the next half term leading to the Christmas break where we will be attempting to build his Self-esteem and confidence and help with the anxiety.  We will also be having numerous meetings with the familiar faces from the comprehensive school to assist him in his transition.
The ELSA sessions and the transition plan have been discussed with the key stakeholders in David’s progression:  
· His mother, who is very supportive.  
· The school senior leadership team who support this plan.  
· The school ALNCo who will begin gathering evidence to get clarification whether David is a child with and ALN. 
· The school ELSA whom I have discussed David with and who completed the one-page profile with David. 
· The comprehensive school who will support where necessary and available to ensure a smooth transition on top of the support already provided to transition members in line with Welsh Government guidance.

	Week of Term 1.

ELSA session with School ELSA.













Meeting with Head of Year 7.
	

David will be introduced to the school ELSA who will begin discussions with him to build his resilience and confidence with a view to allowing him to work alone.  This may delve into his feelings about his parental split and his feelings around this.  If training has been provided, then possibly administer the Spence Children’s Anxiety scale to assess the level of anxiety being felt by David. 

Arranged ahead of schedule this will be a class meeting for the whole class and will allow them all to meet the new Head of year 7.
	

This will be conducted in the school ELAS class.













This will be held in the year 6 class with all members present.  If possible, David will have a timeslot alone with the head to build his confidence.

	Week of term 2.

ELSA session with school ELSA






Utilising LSA in place of teacher for short periods with teacher still in class



Class discussion on moving to comprehensive school.
	

Continuing the ELSA sessions to build confidence in classroom.  Discussion on the transition to comprehensive school will be added.



This will hopefully build David’s confidence in other people and a slow and progressive break of attachment to teacher.

A whole class discussion to build all the class confidence in moving to comprehensive school.  Gaining insights into fears and opportunities.
	

ELSA classroom.







Year 6 classroom.  Teacher present but not participating in David’s lesson.  Their to support if David’s anxiety builds.

This will be a held in year 6 class and build all students resilience and preparation to transition.

	Week of term 3

ELSA session with ELSA







More utilisation of LSA in class with class teacher not present to ensure resilience being built.


A visit to the comprehensive school for all students.  
	

More on building up relationships in the class and attempting to bring David’s anxiety levels down by understanding why he is having the feelings he is having.  

This will be more confidence for David and for school team that he is able to perform in the presence of other adults away from the class teacher.

This is a chance for all students to build confidence and meet key members of the new school community.
	

ELSA classroom.







Year 6 classroom.





Held in the comprehensive school.  If possible, again a chance for David to meet key teachers to build on his knowledge of them.

	Week of term 4

ELSA sessions continue.



Continuing to use LSA in placed of class teacher and utilising other members of staff when teacher and LSA unavailable.


Comprehensive school from tutors meeting for all year 6 class.
	

Building more resilience and confidence to try and mitigate the anxiety feelings by David.

This will continue to build David’s resilience and trust in other members of the school community and not be reliant on one person.


A meeting with form tutors from the comprehensive school to give a guide on how the school day works. David will be given a separate meeting to allow him to build his knowledge of these people and build his confidence.
	

ELSA classroom.



Year 6 classroom.






Year 6 classroom location.








	Week of term 5

Continuing ELSA provision.




Continuing to utilise other members of the school team to support David and build his resilience in the absence of the class teacher.
	

This will continue to build on David’s emotional literacy and give support where needed and dictated by the ELSA.

Building David’s resilience away from the class teacher will enhance his ability to transition to secondary school.
	

ELSA classroom.




Year 6 classroom.

	Week of term 6

Continuing ELSA support.









Continue to support David with as many members of school team as possible.




Year 6 Christmas show delivery to members of the secondary school.  Follow this with a Christmas party to meet the staff in a less formal meeting.
	

This will be the last session prior to the Christmas break and will continue after the break should the ELSA decide it is required.   If the Spence Children’s Anxiety scale was used, then perhaps this could be used again to judge progress.

Being around more teachers will build David’s resilience and allow him to trust and use different people for his social and emotional needs as well as his cognitive progression.

Delivering the year 6 show to members of the secondary school community will give more chance to meet and build confidence in the members of the secondary community for all pupils.
	

ELSA classroom.









Year 6 classroom.






Year 6 classroom or school hall.
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