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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Section 2

Developmental Review

Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working collaboratively with individuals who are using services, their families and Carers.

· Working collaboratively with other professionals.

· Applying analysis in assessment to inform interventions.

· Intervention and application of professional judgement in increasingly complex situations.

I am currently based in Education within Children’s services as a newly qualified social worker, I liaise with many professionals on a daily basis in order to support a child to engage with their education. Tensions can arise within this role as it requires working collaboratively with schools, health professionals, social workers for children’s teams and also adult teams. Although many agencies may agree to support a child’s education and engagement, disagreements and difficulties may occur when planning this and who will take responsibility due to differing viewpoints. Working collaboratively with other professionals – co-production of plans, is one of the principles of the Social Services and Well-Being Act 2014 (SSWBA) but some schools do not share this power with other professionals and use jargon in meetings and communication to deflect issues from their role. Following an exercise from Gibbs and Gambrill I have become more aware of this and am challenging this in a professional way that maintains professional boundaries.

Murphy (2004) and Frost (2005) postulated that there are many barriers to overcome with regard to professional cultures between agencies and positions, when agencies feel that there is a concern about safeguarding, practitioners ‘cover their backs’ at the cost of working collaboratively. Glaister (2008) informs of the importance of building constructive relationships with challenging individuals, sometimes service users and sometimes professionals, this not only requires an understanding of how they operate but also an awareness of oneself, especially the non-verbal element. 

Research (NBAR review 2008) indicates that engagement between Education Welfare and schools with children and families maximises the chances of engagement in their education, but NBAR does not consider what happens when there is a conflict between parental and child views. Therefore I am interested in developing skills around mediation and restorative approaches to explore further and apply to practice.

The key part of being a critically reflective practitioner is to view the ‘bigger picture’, to include wider social and political aspects of the situation as this helps recognise discrimination and oppression. Professional judgement in complex situations requires reflection, using supervision to develop and strengthen this process will help critically analyse the situation. Schon (1983) discusses ‘reflecting in action’ and this is an area that I wish to develop my skills to inform my professional judgement in increasing complex situations when supporting children and their families.

Currently the LA are assessing risk and strengths using a hybrid model of signs and safety and Hackney Reclaiming social work model. Structure of the units or pods can vary from authority to authority but the key components seem to be a case-holding consultant social worker and a work group with its practice informed and supported by a systemic family therapy model. As discussed in Community Care – ‘Models of social work practice are and should continue to be the subject of reflection, review and refinement’.  I would like to further develop my skills around assessment as it informs practice where risk is present and supports the plan to fully involve the individuals where it has a focus on a person –centred approach. 

Word count 509
Section 3
Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  28.2.18 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



Section 3

Observation

The observation will in a family caravan on a traveller site. The family identify as Welsh Travellers and speak English. They have said they struggle with literacy but can use text messages. I therefore arranged the visit via text. McCaffery (2009) found that 70% and 80% of Traveller adults were illiterate. Sweeney and Matthews (2017) further identified that in the 2011 census, 60% of those who identified as Gypsy Traveller had no formal qualifications, which is 3 times higher than the national average. The National Audit Office (2005) reported that ‘Children who do not attend school regularly are much more likely to leave school with few or no qualifications’ so I was keen to maximise educational opportunities for the children. 
The purpose of the visit was to discuss school attendance. The two females (5 and 10 years old) attend school in a predominantly Welsh speaking local authority. The family are surrounded by their immediate and extended family and spend much of their time travelling. Parents previously explained they had a poor experience of education and the two children will be withdrawn from education when they reach comprehensive school age to follow their family culture. 

MacLennan et al. (2017) identify a number of barriers preventing engagement with Gypsy Traveller families which includes a lack of trust in Local Authorities and fear of social work involvement. The WG (2008) also states that local authorities “should tread a fine line between maximising school attendance and the risk of alienating the families with whom they are wishing to work in partnership”. I therefore aimed to extend my rapport with the family whilst offering some challenge due to the irregular school attendance of the children in line with The Education Act (1996).  I will therefore focus on communication methods used and how they link to anti- discriminatory practice and partnership working with families, as outlined in the Social Service and Wellbeing Act (2014) which focuses on collaboration and co-production and the COP.  
Word count - 327
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Communication
The relationship with the Gypsy Traveller community and Local Authority (LA) is complex with regard to education. Guidance from WG (2008) indicates that parents within this community generally see school as providing only part of their children’s education, with the remainder being provided within the Traveller community. This guidance notes that Gypsy Traveller pupils perform the least well of any ethnic minority group. Additionally, Gypsy Traveller parents are likely to have had negative experiences of secondary school which has led to reluctance among many parents to allow their children to transfer to secondary school. MacLennan et al (2017) identifies that this reflects the importance of family and kinship in Gypsy Traveller Culture but I was also aware that families may also do this when relationships with authorities break down. In this case, there had been difficulties between the family and school so I aimed to use restorative approaches, effective communication and active listening during the visit. 
Statistics inform that Gypsy and Traveller pupils have the highest rates of absenteeism in both Primary and Secondary school (Welsh Government, 2014). Poor school attendance is also linked to barriers that Gypsy and Traveller pupils encounter while at school, such as bullying (Welsh Government, 2008).  The Children Act 1989 states that culture, language and religion must be acknowledged in the provision of services, therefore a worker must have knowledge, sensitivity and understanding (Adams et al 2002) and culturally competent practice (MacLennan, 2017). 

I had arranged the visit via text which is an informal communication method. I was aware that this could portray that the relationship is also informal. If a text received is unclear, I have to reaffirm meaning in a reply text, but this can be portrayed as patronising and can jeopardise the working relationship. Many authorities do not have a policy on texting and this needs developing. Increasingly, professionals need to communicate this way and without guidelines are open to vulnerable situations. I was mindful of these issues and also sought verbal consent, explaining that I would be accompanied by my colleague who would observe me. 

I had previously discussed ‘the active offer’ of Welsh language provision with the family – parents have first language English and prefer to use this. However, the children are bilingual and my offer of Welsh language communication therefore was underpinned by the principles of the Welsh Language Standards (2018). 
‘In circumstances where stress, vulnerability, illness or disability are key factors, not being able to communicate in their first language may place those concerned at a personal disadvantage. Given the sensitive nature of those discussions, it is important to offer language choice whenever possible’

                                                                                       The Welsh Language Board (1996)

I have visited the Traveller site for a number of years to promote and support the children’s education. With this continuity I have developed a professional relationship with some families who reside at the site. They are clear about my role (code of practice) and I have become aware of many of their cultural characteristics which includes strict cultural traditions relating to cleanliness, the emphasis of strong family unit and a sense of pride in their cultural identity (WG 2008). This understanding has been key to developing a positive rapport and understanding the prejudice they can experience.  I maintain this relationship by visiting the site every six weeks. Sweeney and Matthews (2017) state this is good practice and builds trust with the community and cultural competence in professionals. This is also supported by the code of practice (point 2.2,)
During the visit, I spoke with the parent and the children. I acknowledged them all and used verbal and nonverbal expression to do this. I avoided jargon and repeated and rephrased key points to ensure that I understood the bigger picture and the family’s needs. Nonverbal communication is also key to understanding social situations. Thompson (2003) refers to this as “communicative sensitivity” and highlights that excessive work pressures can result in professionals losing sight of the need to communicate effectively. This is a very real challenge, given increased work pressures and limited time. As the children were in school uniform, I asked them about school, listened to their views and provided positive feedback on attendance today. As one of the children raised an issue about an issue with homework (they had not been given it for completion due to a traveller related absence), I urged the family to attend a meeting with me in school as it is likely that such an issue could recur again and could escalate.  I could have raised the issue with school myself but wanted to empower the family. I therefore drew on mediation skills. I considered the use of Alternative dispute resolution (ADR) (Blanco Carrasco, 2016) but both parties need to be present for this. I therefore applied principles from a restorative approach. Wachtel & Costello (2009), The Restorative Practices Handbook, International Institute for Restorative Practices, pg. 50) state that it is important to balance nurturing and challenging and that the most effective engagement is when you are working with, rather than doing things for families. In line with the circles of control and influence , Wachtel & Costello (2009), I was aware that, whilst  I had no control over the school’s actions , a  joint meeting in school could positively impact on the situation as I would have a level of influence through my  values, thoughts, actions, behaviours and response. I therefore encouraged the parent to consider a meeting and they agreed to this. This was surprising as previous offers have been refused. During the visit, I was aware that there was an increasing level of engagement. Schon (1983) indicates that reflection in action is essential in order to respond effectively to situations and in my professional judgement, suggesting a meeting as the next step seemed appropriate. This reflects significant progress. Interactions from the family were concise but brief but the visit lasted for much longer and engagement was good. Sweeney and Matthews (2017) state that often, Gypsy Traveller parents may not realise they are expected to give lengthy responses and that brief answers do not indicate a lack of interest or care as families may be unaccustomed to the language and expectations of professionals. I was therefore not discouraged by the parent’s brief responses. 
If my relationship with the parent continues to develop, I feel e strategies of Motivational interviewing would be appropriate. Motivational Interviewing is a collaborative, person-centred form of guiding to elicit and strengthen motivation for change. Miller & Rollnick (2009). It is also a powerful tool to build self-belief and self-efficiency when the opportunity is made for prolonged face to face contact, to date this has not happened with the parents. This interaction is influential in motivation and change, as the individual can discover internal and external motivators, such as the children gaining an education where they could excel. It is clear that the parents love their children but their own experiences of education and the cultural factors are influencing the children’s engagement. As the purpose of Motivational Interviewing is to be goal directed, I would target the identified behaviour, which is poor school attendance which has been problematic for a long period. 
During the visit, I identified the family strengths as their culture, values and the children’s basic care. I tried to reframe their concerns around school into a positive perspective. They feel education is academic so I stressed the achievements of the children by attending today and also discussed the social aspects of school with them, which were positive. By doing this I could reflect the parents and children’s ideas and opinions on school and try and build on strengths. Throughout the conversation I respected the cultural values but remained focused on the children’s right to an education (united nations). The visit ended positively with the parent telling me she would text me if she needed support prior to the meeting.
Good communication skills are necessary in all professional relationships. The communication skills I have used today such as “communicative sensitivity” (Thompson, 2008)  have impacted positively on my practice  in all areas (COP). Building rapport, providing the active offer and demonstrating active listening were essential to the success of the visit and I must ensure that pressures on my time do not impact on my ability to apply these skills. As Thompson (2008) states, it is easy to take communication “for granted, rarely pausing to consider what it involves or how important is it to us”. 

Word count - 1409
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	On time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?


	Can I check if the worker asked permission for me to be here? 

Yes, that was no problem at, she’s a lovely lady and she sometimes is here with another worker anyway (gypsy traveller liaison officer).



	Were you clear why the social worker met with you today?

	Did you know why she was visiting today? 

Yes well it’s the girls’ attendance isn’t it? I know that **** needs to check up if they don’t attend and she’s been clear about this from the start and told me what job it is that she needs to do.



	How well prepared do you think, the social worker was for his or her meeting with you?


	Do you feel the worker is prepared when she comes here? 

Yes, always. She always checks the girl’s attendance before she comes and knows what she’s talking about. Sometimes school don’t always speak to me and so things don’t get passed on but **** always will pop down or speak to me to check things out if she’s not sure of something. She’s great. 



	  How has the social worker listened to you and respected your views and wishes?


	Do you feel that **** is respectful when she visits? 

Yes, all the time. She’s really nice. I don’t know whether it’s a cultural thing but school don’t always speak to me or even get what I’m saying sometimes but **** is great. I think a lot of her and I know that the other families on the site think the same

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	What’s the communication like between you and ****? 

Good- like I say she is straight talking and I like that and she always asks if she’s not sure about something. I know I could just get in touch with her as well.




	How has the social worker’s involvement met your expectations for this visit?

	

	Are there any other comments or suggestions that you would like to make?
	Any other comments? 

Thanks for asking for my views- that means a lot. 




. 

Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Section 4

In this essay I will critically reflect on a case that I supported within my role as an education social worker. I will relate the case to safeguarding legislation, policies and procedures. Through critical reflection, I will consider varied perspectives and how value based practice was central to my role. Glaister (2005) feels that the principle of accepting uncertainty when applying interventions is imperative and there are established theories and research that must be taken into account: as professionals we cannot predict precise outcomes but can be prepared for every eventuality.

The parent (1) is a white Welsh female who is mother of a teenage white Welsh female age 15 (2). At the outset, I provided the choice of Welsh language support (in line with Sec.4 The Welsh Language Measure 2011). Whilst the parent preferred to continue in English, this offer was crucial in demonstrating respect for individual preference and cultural identity (CODE OF PRAC). 1 has had alcohol issues for many years and has had long term support from both the substance misuse team and the long term child care team. 2 has, with the exception of 1 brief incident, always remained in 1’s care. However, in the past 2 has been subject to a child protection plan. This occurred after an incident where 1 was found to be severely intoxicated in the care of 2. Police attended the home and 1 was charged with child neglect. This triggered a section 47 enquiry under the Children Act 1989 due to neglect. The joint investigation by police and the social worker, as outlined in the All Wales Child Protection Procedures (2008) highlighted neglect indicators such as a lack of parental supervision, poor home conditions and a lack of basic care due to no food in the home and no electric or heat. This met the threshold of neglect as defined in The Children Act (1989): “Neglect is the persistent failure to meet a child’s basic physical and/or psychological needs”.  1 consented to maternal grandmother taking care of 2 for a short term period, during which time a child protection case conference was convened under the All Wales Child protection procedures (2008). 2 was made subject to a child protection plan under the category of neglect and, following this, progress was made  which resulted in  the child protection plan ending and 2 becoming   subject to  a care and support plan (CASP). The threshold for a CASP this is lower than that for a child protection plan (Cysur, Mid and West Wales Safeguarding children Board, 2017, ‘The Right Help at the Right Time’ for Children, Young People and their Families’) and the involvement of children’s services is with parental consent. 
 I became involved with 2 when she became disengaged from education and began to miss school as a symptom of her chaotic home life experiences. During my previous involvement, 2 had expressed that she missed school to be with her mother to ensure that she did not resort to using alcohol. Throughout my further involvement, 2 had expressed to me that she felt she had little in common with her peers due to her experiences and she became disinterested in lessons. Although my main focus was around 2’s education needs, it was crucial to fully understand the dynamics of home life and how 1’s needs impacted on 2. 

 It was therefore imperative to engage with and support 1 as well as 2. I was aware that 1 had taken steps to minimise her alcohol use but I was concerned about the risk of relapse.  I knew that over challenging 1 could escalate risks as, if consent was withdrawn, service involvement would end and the threshold for child protection section 47 would not necessarily be met without a further incident. The Social Services and Wellbeing Act (SSWBA) ( 2015) outlines key principles of partnership working, with people at the heart of care and support planning. Social work values of respect, person-centred approaches and empowerment were therefore key to my work as I had to challenge the parent in a sensitive manner that promoted her ability to make and sustain  positive changes. It is important to recognise that as individuals we are entitled to take risks, but Martin (2010) warned that professionals are also responsible in safeguarding those who may be exposed to that risk. Under section 7 of the SSWBA (2015), which relates to safeguarding,  I was aware that I had a duty to report both a child and adult at risk so it was crucial, to maintain close contact with professionals and keep them informed of any changes in the family, so I was honest with the family about this . The SSWBA (2015) has had significant implications for both adult and children’s safeguarding as it does not differentiate between them and refers instead to “people”. It has brought together the legal framework for meeting the well-being needs of people who need care and support, and carers who need support. The term Vulnerable Adult has been replaced with "adult at risk" and the Act defines this as an adult who is experiencing, or is at risk of, abuse and neglect; an adult who has needs for care and support; an adult who, as a result of those needs, is unable to protect himself or herself against the abuse or neglect or the risk of it. A child at risk is defined as a child who is experiencing or is at risk of abuse, neglect or harm and has care and support needs. The four categories of abuse defined in the Children Act (1989) are also cited by the Act   which also includes financial abuse as this can apply to both adults and children. 

Due to the past history, I had asked school to keep me informed of any unauthorised absence so I could visit the home promptly. This had been agreed as part of the care and support plan as a way of managing risk and ensuring that a relevant level of support was given to the family.  I was aware that patterns of absence had previously linked to periods of 1’s heavy alcohol use so home visits were important to ensure that this pattern was not repeated. I was mindful that, if 1 was heavily intoxicated during a home visit, then I would need to inform the social worker immediately and, if 2 was in her care, would also have to inform the police due to the threshold being met for significant harm and child neglect ( section 47 Children Act, 1989). The SSWBA ( 2015) indicates that a person exercising the functions of the act must seek to promote the wellbeing of people who need care and support. I therefore liaised closely with substance abuse services, with the consent of the parent, updating them when, during a visit, the parent had relapsed.
With regards to 2’s education, the legal basis to my involvement was the Education Act 1996 (section 444),  and United Nations Convention on the Rights of the Child (UNCRC) 1989 which upholds a child’s right to an education. This right is also upheld by Welsh Guidance (Rights to Action, Welsh Government, 2004). My role also links closely with the child- care social worker as unmet education needs overlaps with the category of neglect as defined in the Children Act 1989.  The All Wales Child Protection Procedures (2008) are currently being updated to be aligned to SSWBA (2015). It is a significant piece of statutory guidance that upholds the duties and powers for child protection, reflecting key principles of the Children Act, i.e. every child has the right to protection from abuse and the welfare checklist. The Education Act 1996 sec 444 informs that ‘the parent is guilty of an offence when a child fails to attend school regularly’. 2 is not attending school on a regular basis. This makes 1 vulnerable to a prosecution due to poor school attendance. Information from the previous Local Authority informs that 2 has not attended school regularly for many years. Staggs (2000) felt that pre-school attendance increases the efficiency of formal education as it establishes routine and attendance from a young age. However, 2 had not had these experiences in the early years. Staggs’ view also underpins Welsh Government guidance  that every child should have a flying start in life (Rights to action 2004). 
1’s rights and interests remain in accordance with Social Care Wales Codes of Practice and Article 8 of the Human Rights Act (1998) which entitles 1 to the right to respect for private and family life, but ‘the welfare of the child that is paramount’ Children Act 1989 sec 1. I was also required to work within the statutory requirements that include the National Framework for Children and Families.  I endeavoured to work openly and honestly with the parent and child, explaining clearly the remit of my role and providing information on this. I also clarified the boundaries of confidentiality, explaining I would have to share information if either 1 or 2 were at risk of abuse of harm, or posed a risk to others. I provided the family with the complaint procedure under s.7 Local Authority Social Services Act 1970. The Social Services Complaints Procedure (Wales) Regulations 2005 is relevant secondary legislation in Wales and I expressed that the family’s feedback was valuable. Key principles of the SSWBA (2015) are partnership, co-production and collaboration. I was aware that 1 had made changes in the past and had developed some insight into how her alcohol use impacted on 2. I therefore used this to try and build and maintain her motivation to change. 

 I informed of how the Local Authority will store and share their information, in line with the General Data Protections Regulations (2018). I was always mindful that my use of language was respectful and sensitive but clear in my verbal and written communication. This included my written records and I was aware that 1 and 2 could request sight of these. I also ensured regular sharing of information with the social worker as part of the CASP.  Common findings in serious case reviews include inadequate sharing of information and poor multi-agency working The Children Act (1989) was revised in 2004 due to Lord Laming reporting on the tragic death of Victoria Climbie. Laming found that ‘lack of communication between the agencies contributed to her premature death’, Laming Report (2003). The SSWBA (2015) has continued to uphold this strong emphasis on inter-agency working. 
2 is subject to a CASP as her needs would not be met without the provision of services. This would previously have come under s.17 of the Children Act 1989 (CA89) but is now covered by the provisions of the Social Services and Wellbeing Act. Furthermore, the Children Act 2004 in Wales enforces a duty for all agencies to share information and work collaboratively. Following Laming’s Report, the Welsh Government compiled its 7 core aims  and  “Children and Young People: Rights to Action” was published in 2004 whilst England implemented “Every child matters”. Statutory Welsh guidance (Working Together to Safeguard Children, 2013) that of the Local Safeguarding children’s board (Cysur, 2017) is that keeping children safe is “everyone’s business” so my role within the care and support plan was essential. 
During one visit, I observed evidence of heavy alcohol use by 1. My immediate concern was the level of risk and I used my professional judgement to assess whether 1 was under the influence at the time of my visit. My observations indicated that this was not the case as there was no evidence of any slurring of speech and no smell of alcohol on her breath. However, she became very emotional and confirmed that she had relapsed the previous night. I therefore contacted the substance use worker immediately in the presence of the parent so that my conversation was transparent and I also updated the allocated social worker. As the parent was not under the influence I felt it was safe and appropriate to undertake the visit and engage with her.  As such, I applied my professional judgement to a complex situation. During the period that followed this visit, I reflected that my openness and transparency had preserved my relationship with the family as there had been nothing done without the knowledge and consent of 1. However, had 1 been under the influence and had 2 been in her care then my approach would have been different and I would have contacted the social worker and police immediately. 
The children’s rights to be protected need to be balanced with their rights to participate Article 12 UNCRC 1989. The information gathered for an assessment determines whether the children are 'at risk of significant harm’ and is built on the Framework of Assessment as outlined in the child protection procedures (2008). The Children Act (section 47, 1989) provides guidance on this term but it is the Social Worker who will determine this with professional judgement. In my view, had the situation when 1 had relapsed been overlooked then it is possible that 2 would have been exposed to emotional harm and neglect. Lord Laming’s words taken from the report are very telling. He said that: “Even after listening to all the evidence, I remain amazed that nobody in any of the key agencies had the presence of mind to follow what are relatively straight forward procedures on how to respond to a child about whom there is concern of deliberate harm”. 
LSCB (Local Safeguarding Children Boards) are responsible for policy making. Social Services and Well-being (Wales) Act 2015 promotes changes to LSCB functions. The Act endorses effective collaboration and a multi-agency approach where there is a commitment to establishing a National Independent Safeguarding Board - providing support and advice to Safeguarding Boards for children and adults. Working Together to Reduce Harm: The Substance Misuse Strategy for Wales 2008-2018, also underpinned my intervention. Whilst is its main focus is preventing harm, supporting users, protecting families and tackling availability it also look s at  ‘what works’ in differing areas. The family resides in area where there are high levels of alcohol and drug misuse. I worked in conjunction with the substance misuse nurse after we had clarified our roles to support 1 and 2 as I required knowledge of the dangers of Antabuse, a medication that makes the individual very unwell if alcohol is consumed. The risks associated with this medication are high and has been known to be fatal if medical advice is not sought quickly. The specialist nurse offered advice and insight into this option and 1 was interested in this to support abstinence. This was being considered for 1 and her relapse was crucial information in deciding whether or not this course of action would be safe. The specialist nurse struggled to take into consideration that 1 was the responsible adult to 2 and if 1 was to relapse on the medication, it would mean that 2 would have to take on an adult role and a possible traumatic and fatal situation. Although the nurse was the professional with regard to alcohol intervention, her professional perspective seemed to prioritise intervention with 1 rather than the impact on 2.  This was discussed in a CASP review by all professionals and it was agreed that the risk was too high to offer this as an appropriate intervention. This therefore caused a degree of disagreement and conflict and I had to challenge this effectively, whilst retaining positive and professional interagency working. 
Anning (2004) felt that when professionals from different Codes of Practice work together, there are varying beliefs and differing professional knowledge which can cause friction, as experiences in practice will differ. Different agencies have different agendas and procedures that will affect their practice. Murphy (2004) and Frost (2005) postulated that there are many barriers to overcome with regard to professional cultures between agencies and positions, when agencies feel that there is a concern about safeguarding, practitioners ‘cover their backs’ at the cost of working collaboratively. Glaister (2005) pointed to the power differentials between professionals and differing frameworks that that influence practice. Huxham (1996) felt reasons why collaborations do not work effectively are due to differences in procedures, in language, culture and agenda. 

I related my visit to Crisis Intervention theory (Aides to Practice Cards 2009). This intervention is time limited, focuses on support systems and strategies in overcoming problems, Teater, (2010). However, there are occasions where the strategies and the support that are in place fail to manage the situation and  it was evident that  previous  Crisis Intervention , on its own, had not been completely effective in minimising risks  as 1 had found herself back in a crisis. Sedan (2008) feels that a critical practitioner must ‘interrogate and analyse new situations to arrive at best practice’. As such, I explored other theories to help underpin my work.1 already had the systems in place and support to recognise her strengths so, with supervision, it was discussed that Motivational Interviewing could benefit the situation and help 1 in recognising her aspirations and motivation for positive change. I took into account Bronfenbrenner’s Ecological Perspective as it attempts to interpret the family relationships which is key for the development of the systems thinking (Maclean 2011). This perspective sees children at the centre of a multi-layered systems who all interact with each other. I supported 1 and 2 in doing an eco-map of their family and community links. It was interesting to see how their maps differed from each-others as they both has separate support networks. However, the maternal grandmother was a source of support in both. 
Empowerment is a key social work value, I therefore aimed to promote this by ensuring 1 and 2 had choice and control in her life, providing 1 with the information and agencies who can support her, and helping her make informed decisions that could support the changes around her lifestyle. This principle is echoed in the Code of Practice  and SSWBA (2015). I considered the Strengths Perspective as 1 has a strong character and her personal quality and strengths come from her life experiences, 1 shows resilience, independence and she can  present great insight into her own situation where she has successfully had prolonged periods of stability where she has abstained from alcohol.  1 has proved that she has the skills and knowledge to be able to tap into her own resources and acknowledge support needs as 1 had a difficult childhood where she was brought up in a household that uses alcohol, drugs and witnessed domestic violence .This perspective recognises that 1 has been subject to traumatic life events. Domestic violence must be considered in the context of sec 120 Adoption and Children Act 2002, which clarifies the meaning of ‘harm’ and includes ‘impairment suffered from seeing or hearing the ill treatment of another’. In 2010, the Welsh Assembly Government outlined its strategy ‘The right to be safe’ which was a six year strategy aimed at tackling all forms of domestic violence.  Masten (2006) portrays resilience as a positive outcome for growing up in adverse conditions and the revival after a traumatic event in a child’s life. 
Parrott (2006) states that values are personal and refer to what we should do, or what we think other individuals ought to do. Social Workers must challenge and reflect upon their own values when making the decisions. I focused on direct work with 1 and 2 individually regarding change of behaviour using Motivational Interview. I feel that the Cycle of change model, Prochaska & DiClemente (1984) depicts the process that 1 was in as she has successfully made previous changes in her life, as change is a process rather than an event: ‘Motivational Interviewing is a collaborative, person-centred form of guiding to elicit and strengthen motivation for change.’ Miller and Rollnick (1991). 1 had relapsed, but that didn’t mean she had gone back to square one, as change is a spiral that is constantly moving. Starting with pre-contemplation to contemplation then preparing and goal setting, followed by action and then the maintenance of the change.  However, relapse can occur at any point. 

I used the strategies of Motivational interviewing such as open ended questions that allows fuller responses to questions.  I also used the technique of affirming what they had said through listening for their strengths, values and aspirations in the conversation. I also reframed negative statements through a positive perspective, such as when 1 spoke about her alcohol misuse I replied ‘what I am hearing is that it is very important to maintain the change of behaviour, to continue to abstain from alcohol’. However, as I was doing direct work with 2 and was aware of the impact of the parent’s relapse on 2’s emotional wellbeing, this was challenging but I was driven by my professional values and the duty to both parties. Moss (2007) states that ‘without an awareness of values, our principles can become dangerous’. I therefore ensured that I expressed empathy by conveying that I understood their feelings. I summarised the content of our discussions to ensure that I had understood the bigger picture after every session.  This also demonstrated active listening skills which Thompson (2002) states are key to effective communication. However, I was keenly aware of the emotional impact of this work and regular supervision was needed to ensure that I retained my focus of work. 

A limitation of Motivational Interviewing is that it can be a lengthy process, I therefore considered Parker’s (2004) Task Centred Theory as it is a practical, time limited model, which looks at problem solving for the short term. Research by Reid and Shyne (1969) suggested that interventions based on Task Centred theory can have lasting benefits and can have just as good outcomes as longer term interventions. I therefore applied this theory by identifying clear goals within set timescales with 1 and 2. This was, to some extent successful, but as 1 needed to evidence sustained change over a longer period of time, I felt that I also needed to draw on other theories and methods. Thompson and Thompson (2008) postulate that reflective practice must contain a critical perspective, without it would lead to dangerous practice. I expressed empathy by reflecting back to 1 acknowledging that I understood how she is feeling in a non-judgmental way, but this has to be balanced with acknowledging the negative effects this has on 2. Becoming skilled at empathizing ‘reduces our tendency to make glib judgments, to label others, to moralize, humour and patronize’ Aides to Practice cards (2009). By asking 1 what her life was like before the alcohol addiction took over helped to develop discrepancy in her thinking as she has had periods of stability and abstinence.

2 disclosed that she was being bullied at school which was contributing to 2 missing periods of her education. I was led by the school’s anti-bullying policy and by 2 as she was focused on how she wanted to resolve the situation. This approach supported research that with participation, children can help resolve issues and provide insight into their own lives that would help themselves and their peers. Respect for children’s participation does not exclude adults, but being aware of adult intervention and how best to support children in participation without taking away the focus of children’s rights and their power. The Commission for Social Care Inspection stated that when children are involved with decisions and choices about their lives it provides confidence, autonomy and ownership. Article 19 of the United Nations Convention of the Rights of the Child (UNCRC) states that ‘Governments should ensure that children are properly cared for and protect them from violence, abuse and neglect by their parents or anyone else who looks after them’ (United Nations 1989). Laws around safeguarding and protecting child have evolved overtime, but now look holistically at the wellbeing of the child such as the Team Around the Family. This is more of a preventative approach to safeguarding, line with the guidance from Cysur (2017). I was aware that if 1 and 2 maintain progress in the longer-term, then a TAF approach could be considered. However, due to the recent incident this couldn’t be considered.  Statham and Biehal (2005) felt that if services are provided early enough then it would prevent children suffering significant harm. 2 was late arriving at school on a regular basis when she attended primary school due to her mother rising late due to the alcohol she had drunk the previous night. If this concern was acknowledged then support such as Team around the family’ could have been offered at that time and prevented further crises.

When working and supporting individuals who need social work involvement there is a need to develop a wide and varied knowledge of social work skills, values and legislation. The intervention with 1 and 2 has made me reflect on whether it was beneficial and whether it has changed her and her daughter’s life in any way. This experience has reinforced my perception of how alcohol misuse can affect anyone across the classes of society and the detrimental effects this has on children and young people. It is important to treat each person as an individual with a non-judgemental approach. Anti-oppressive practice considers the individual holistically in order to overcome the various forms of social division and discrimination encountered by society, Dominelli (2002). It is imperative to recognise that as individuals we are entitled to take risks, but Martin (2010) warned that professionals are also responsible in safeguarding those who may be exposed to that risk. I used Gibbs (1988) reflective model to support my thinking around this case and to reflect on the feelings after the intervention). 
SSWBA (2015) gives Welsh Authorities more powers to support and care for individuals but with budgets that are being squeezed tighter, but it is an ever changing profession which continues to rely on effective communication. As such, critical reflection will be key to my ongoing professional development. Glaister’s (2008) analysis of the ‘three domains in critical practice’, has influenced my work as a practitioner and has helped me retain an open minded and a reflective stance. This is emphasised by Barnett (1997) who states, ‘Critical action, Critical reflexivity and Critical Analysis’, along with an open and ‘not knowing’ approach is essential to effective practice. 
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Section 5
Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Section 5

Historically, the legal framework of adult social care dates back to 1948 and consisted of complicated, often conflicting legislation. However, this has been consolidated under the Social Services and Wellbeing Act which has introduced a robust approach to safeguarding adults based on effective partnership working. .It places a duty on Local Authority staff and relevant partners to report when they have reasonable cause to suspect that an adult and child are at risk of harm. The Act defines an adult as being at risk when they are at risk of abuse or neglect, have care and support needs and, as a result of those needs, is unable to protect him/herself against the risk of abuse or harm. 

The approach to safeguarding adults is similar to safeguarding children in that it is underpinned by the principles that safeguarding is everyone’s responsibility. The National Independent Safeguarding Board works with the safeguarding adults boards and safeguarding children boards across Wales. It has a range of duties including: providing support and advice to safeguarding boards and reporting on the effectiveness to safeguard children and adults in Wales. Categories of abuse can include neglect, emotional, physical, sexual and (as introduced by SSWBA) financial. This applies to both children and adults as some vulnerable children, such as those receiving direct payments, could become victim to financial abuse. 
Adult safeguarding and Adult protection consider the European Convention on Human Rights and the Human Rights Act 1998. Adult social work now derives from the values of the Mental Capacity Act 2005 and the accompanying Code of Practice. There are 5 principles underlying the Code of Practice. The first principle states that an individual must be assumed to have capacity unless it is established that they lack capacity. Additionally, an individual should not be treated as unable to make a decision unless all practicable steps to help him/ her do so have failed. The third principle states that an individual is not to be treated as unable to make a decision on the basis that they have made an unwise decision. It further states that any act done, or decision made, under the Act for or on behalf of someone lacking capacity must be done in their best interests. The fifth principle states that before the decision/ act is made, regard must be given to doing so in a way that is least restrictive of the person’s rights. 
Extra safeguards are needed if the restrictions and restraint used will deprive an individual of their liberty and are called the Deprivation of Liberty Safeguards. These can only be used if the person will be deprived of their liberty is in a care home or hospital. These settings must ask a local authority if they can deprive a person of their liberty. However, there are six assessments which have to take place before a standard authorisation can be given. The Mental Capacity Act also applies to children over the age of 16 so must be applied to vulnerable children as well as adults. 
Additionally, section 7 of The Social Services and Wellbeing Act Wales (2014) changed the way adults are assessed, giving the individual more autonomy of their care. Section 7 of the Act illustrates Adult support with the principles being Voice and control, Prevention and early intervention, Well-being and Co-production. 
Word count 550
	


	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)



Whether adults or children, safeguarding means the action being taken to promote the welfare and wellbeing of individuals, enabling them to live free from harm. Safeguarding is everyone’s obligation and responsibility, all adults either professionally or members of the public who interact with children and adults should have the knowledge and skills to be able to identify and act in response to safeguarding issues. Safeguarding can be a range on a wide spectrum, from tripping over their shoe laces to issues relating to ‘significant harm’ at the protection end. Here in Wales we have established a National Independent Safeguarding Board to work with adult and children safeguarding boards who monitor and report on the effectiveness of the policies and procedures we have in place. The Social Services Wellbeing Act encourages collaborative working between agencies and individuals and informs that individuals have more autonomy in decisions making that relate to their care and support, the Act strives to reflect similar practice between both adults and children services.
The Children Act (1989) defines clear procedures on protection and safeguarding for children and from this derives the All Wales Child Protection Procedures (currently under review) which have been vitally important in implementing the procedure, it informs of clear child protection practice in each of the local and regional safeguarding children boards across Wales. There are still substantial differences in the laws around safeguarding children and adults. The principles outlined in The Mental Capacity Act (2005) are intended to protect individuals over the age of 16 who lack capacity to make decisions and choices in their life. The Act informs of ability to make decisions, or to participate in decision-making, as far as they are able to do so a person must be assumed to have capacity unless it has been assessed that the individual lack capacity. If the LA determine that an adult is at risk but the individual is deemed to have capacity and they express their decision to remain in the situation which poses a risk to themselves, then the LA have no power to remove that adult. This confirms that it can be difficult to safeguard an individual who is continuing to place themselves at risk of abuse when they have capacity to make informed decisions.
Word count 376
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


My mentor and supervisor supported me in gaining more insight into how I learn and encouraged me to take part in a learning styles questionnaire developed by Honey and Mumford (1986). It concluded that I was a total Activist where I would act first and I would consider the consequences after, looking back I can see I was excited in my new role and enthusiastic about the new experiences that I was being given. It became apparent that I have a physical (kinaesthetic) approach in understanding why I was keen to use certain theories to support individuals and their situation. This helped me to understand the techniques suited to my learning. I have recently completed the questionnaire again as I completed my second year in practice where the results have shifted to Pragmatic Theorist, this became a natural progression where I am keen to try different theories and ideas, I feel I am problem solving in a methodical way now, where I am considering other perspectives before I act. I feel my experiences of practice along with theories have reinforced the change. I feel that have embraced Honey and Mumford’s philosophy of ‘there is always a better way’ as no one knows everything.
Though supervision and consistent support from the team I was able to reflect and discuss my practice. Lishman (2002) stated that ‘good supervision consists of five features to include being regular and reliable, based on mutual trust, explore issues of responsibility and authority, analysing problems and situations and supporting to assist he expression of feelings’. I feel that during this time where I can vocalise to my supervisor my reflective thoughts and being able to hear them as opposed to think about my actions triggers a deeper analysis. Hearing myself in this safe environment allows me another level of understanding where I can be self-critical. I am lucky enough to have great support in my supervisor who understands and supports me. I am constantly encouraged to obtain new skills to keep my practice fresh and up to date.   I am using a range of theories to support my reflection and Gibbs (1988) reflective model to support my thinking around cases and children I am working with as it describes the events and emotions systematically which helps me to reflect on the feelings after the intervention. I feel I continue to develop ‘reflection in action’, Schon’s pragmatist framework is innovative and necessary in social work as it encourages reflection whilst carrying out the activity. Time with individuals who I am supporting is precious due to heavy paperwork so I therefore feel that I owe it to the individuals that I give my best advice and support whilst I am with them. I do consider ‘reflection on action’ as it is important to turn the information into knowledge which will continue to support my professional practice.
‘Reflection is an important human activity in which people recapture their experience, think about it, mull it over and evaluate it. It is this working with experience that is important in learning’. Boud et al (1985)
I attended the training for ‘Sign of Safety’ which has helped me further develop my assessment skills, I feel this reaffirms the strategies of the Motivational Interviewing skills that I feel is a useful communication tool that does not cost or use up resources. I encourage my colleagues to use this method of communication as I have seen first-hand how powerful it can be and how it really does promote positive changes. I have been using visual aides in card form which support individuals in realising their core values. This process takes a bit of time as it discusses many values in many forms, but once the individual realises how beneficial this task is, it makes identifying their internal motivators for change easier. 
As I discussed in my observation I have been supporting the individuals who reside on the Traveller site, this has provided me with a deeper insight into their culture and have been privileged in being accepted onto the site, I feel that I am developing a professional relationship where trust is key to progress and success for both the families and myself. I felt humbled when a parent disclosed that she was illiterate, from this conversation we have discussed some basic skills that are offered in the community for adults. Working with Traveller families who require support is an area I would like progress as many schools do not understand nor do they value cultural education and only want the individual to attend and engage one type of education.    
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	24/4/17

	2
	12/7/17

	3
	12/9/17

	4
	24/1/18


Notes 
	Mentor’s comments 



	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Over her first year in practice Emma has demonstrated that she has excellent communication skills when working with children and families. She is confident and clear when speaking with service users and has a fine balance between being empathetic and being assertive when needed. Emma is able to build positive relationships quickly with young people and adults and there have been many positive comments from service users in relation to her being a good listener. However, Emma has also demonstrated that she is also able to challenge service users when this is needed. During visits she has done so in a calm, professional but assertive manner and has maintained respect for the views of the service users whilst gently but firmly challenging them when needed. 
During meetings, I have seen that Emma is able to support individuals to represent their views. She has always undertaken good preparation prior to such meetings, and has often undertaken direct work with individuals beforehand, thus supporting them to make informed choices and to co-produce support plans. This evidences the way in which person centred practice is at the heart of Emma’s work. When raising concerns with individuals,   she has ensured that she is able to evidence these issues and has been honest yet sensitive in the way in which she has done this. I have also observed that she is able to use skills of motivational interviewing when involving the family and other agencies in looking for a solution and agreeing to a plan. Emma has demonstrated excellent skills in this area. 
Given the nature of Emma’s role there have been occasions where there has been disagreement with the parent and the child. Emma has applied restorative approaches and has attended some basic training on this. However, this is an area where further training on mediation would be useful and Emma would benefit from this in order to extend her practice. 
Emma has contributed to a range of decision making forums over the year and has accessed shadowing opportunities in attending groups such as MARAC. Feedback from these groups has indicated that Emma has prepared thoroughly for the meetings and has been knowledgeable about the remit of her role and the support that can be offered through the service. Emma has also managed to work collaboratively with other agencies when there has been professional disagreement and has maintained positive professional relationships in difficult circumstances. In supervision Emma has reflected on these situations and has recognised the differences in professional perspectives and also resource issues that other agencies have, and how this impacts on the service user. 
Emma is able to identify strengths when working with children and families but can also identify risk and vulnerability. This has been evident in a school meeting where Emma was faced with new information and she adjusted the focus of the meeting to ensure that the identified risks were acted upon immediately. Emma has also shown that she is able to work with complex and unpredictable families and during supervision discussions has been able to speak in depth about the families she is working with. She has also used supervision to reflect upon her practice and update her own knowledge of social work theory and also look at current research. Emma has made full use of training opportunities open to her and has applied what she has learned to her practice e.g. using restorative approaches. Through observing her practice, reading her case recordings and in discussions during supervision I am aware that she has a robust understanding of the code of practice and she has demonstrated her commitment to upholding the principles and values of respect and anti-discriminatory practice. 

Emma’s professional judgement and skills in critical thinking and analysis have developed considerably over the past year. She is a conscientious, hardworking practitioner but, in order to further extend her professional development, and build upon her considerable skill set, it is important that she continues to give herself time to reflect on her practice and analyse the information she has gathered, both in and out of supervision. This will, no doubt, be challenging as Emma tends to be very busy, but doing so will extend her skills around analysis and assessment and ensure her continued professional development.  
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 

(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner - Emma Thomas
2. Learner’s University Number: 1605014
Address for Correspondence: 3 Clos Y Ffynnon Carmarthen Carmarthenshire SA31 1DU
Telephone: 07703665847
E-mail: EThomas@carmarthenshire.gov.uk
Date of Professional Qualification: 30/09/2015
Date of registration with Social Care Wales: 13/11/2015
3. Name of Learner’s Agency: Carmarthenshire County Council
Agency Contact details: Spilman Street Carmarthen Carmarthenshire SA31 1JP
Name: 
Address:

Telephone Number:

E-Mail address: 

4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X
Mentor’s details

5. Mentor’s details:

Name: Rhona Evans
Address: 2nd Floor Ty Elwyn Town Hall Square Llanelli Carmarthenshire SA15 3AP
Telephone Number: 01554 742405
E-Mail address:

	6. Observer details 
Name: Rhona Evans
Work Address: 2nd Floor Ty Elwyn Town Hall Square Llanelli Carmarthenshire SA15 3AP
Professional Qualification and date of qualification:

Email and telephone number: 01554 742405



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Emma Thomas

	Name of Team/Agency 
	Education Welfare Service

	Name of Mentor 
	Rhona Evans

	Name of Line Manager 
	Rhona Evans


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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