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Abstract
Bullying affects an alarmingly high percentage of children within various stages of their development, with Livingstone, Stoilova and Kelly (2016) explaining how health, emotional wellbeing and school performance can be severely undermined as a result. With the technology boom however it is not surprising that bullying has taken on a new form, becoming increasingly reliant on online platforms. With the research highlighting the severe mental health implications this can have on victims and bullies the policies in place within schools in the UK are discussed. Furthermore, the responsibility of parents, teachers and children are highlighted with findings that training is imperative for all to understand what needs to be done in order to reduce the number of cyberbullying cases including preventative as well as responsive measures.  
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Chapter 1 – Introduction 

     Concern has recently increased worldwide for the rights of human beings to have the opportunity to be educated with the diminishment of suffering due to victimisation based upon their sexual orientation, race, gender or religion (Smith, 2004). Within educational settings, discrimination based upon the aforementioned characteristics is commonly known as bullying, with Smith and Brain (2000) describing this term as an aggressive behaviour towards another individual which occurs repeatedly and is usually characterized by a power imbalance. As Smith (2000) highlights however, children are often unaware of their basic human rights and therefore accept their fate as a victim if bullied within a school setting. This also has implications on the individuals who perform negative behaviours towards others, as there is little understanding within children about the rights of others and how this may be affecting another individual. 
     Within the United Kingdom in particular, bullying has been a prevalent issue within educational settings for many years, highlighting the topic as the forefront of many research projects and media stories. Bullying affects an alarmingly high percentage of children within various stages of their development, with Livingstone, Stoilova and Kelly (2016) explaining how health, emotional wellbeing and school performance can be severely undermined as a result. Furthermore, Wolke and Lereya (2015) highlights the effects of bullying as a major risk factor when considering the implications on adapting adult roles such as the ability to form long lasting relations, becoming economically independent and integrating into work life. 
     As an ever-changing economy however, bullying has evolved within the UK in recent times with the rise of cyberbullying becoming an increasingly dominant issue for educators (McKenna, 2007). As found by a European-wide research project, 90% of children between the ages of six and seventeen within the UK reported being active online (Livingstone and Haddon, 2009). Therefore, it is no surprise to learn that bullying has taken a new form. This is believed to be due to the rise of access to electronic devices and a decrease in online supervision by parents, carers and school staff (Waasdorp and Bradshaw, 2015). As a result, cyberbullying is now recognised as a criminal offence with victims having the right to report instances to the police however victim accounts highlight the inability of the police when tackling a cyber-harassment case (Winder and Griffiths, 2017). This however has now initiated the debate as to whether cyber-bullying is an issue that needs to be dealt with by the police, schools or children’s parents and carers which will be discussed further on. 
     Furthermore, within this review, the different types of bullying will be discussed and compared to one another in order to determine the levels of long-lasting effect they may have. Additionally, the policies and procedures currently in place within UK schools will be assessed for the act of negative behaviour towards other individuals through technology and how these methods are perceived by academic staff will be discussed. Finally suggestions for future research and innovative methods for tackling cyberbullying in particular will be considered. 







Chapter 2 – Literature review

     As aforementioned, bullying within schools in the UK has been a widely prevalent issue for many decades, with numerous studies and media articles being published on the topic. For the purpose of this review, children attending primary and secondary schools will be focused on as a whole however it is important to remember that bullying often takes place between adults in higher education settings and within the workplace (see Lee, 2000; Cowie and Myers; 2014; Rivers, 2015). In order to answer the question of the review ‘Cyber-bullying: How is it being in tackled in schools now and what needs to improve?’ it is imperative that there is an understanding on the various forms of bullying that are prevalent within schools and whether there is a varying effect on both the victim and the bully. 
      There is now an established difference between more ‘traditional’ types of bullying and bullying that occurs through a technological platform. As Kowalski, Morgan and Limber (2015) highlights, cyberbullying and more traditional forms of bullying differ in vital ways, with the main differences being that cyberbullying can occur at any time throughout the day or night and can be initiated with complete anonymity whereas traditional forms of bullying occur within a face a face setting during school times. This is due to the fact that more traditional forms of bullying include physical, verbal and social/relational aggression and therefore are more likely to occur when the perpetrator is in the same physical space as their victim (Law et al., 2012).
     Physical bullying occurs when an individual displays overt violence towards a peer, such as hitting or kicking and often receives higher levels of attention from school personnel than other forms of bullying (Jacobsen and Bauman, 2007). It is explained by Bauman and Del Rio (2006) that physical bullying gains the most attention from staff within educational settings due to the heightened worldwide concern regarding violence in modern day situations. It is important to highlight here however that this study was conducted over ten years ago, although due to the lack of further research the findings are still relevant. Studies reveal that physical bullying behaviours can be identified in children within the UK as young as four years old (Monks, Smith and Sweetenham, 2003; Monks, Smith and Sweetenham, 2005). Litwiller and Brausch’s (2013) study found that individuals who are victims of physical bullying as well as the bullies themselves are more likely to fall into bad habits when adolescents such as substance abuse, unsafe sexual behaviour and violent behaviours to solve problems. 
     On the other hand however, it has been explained by Freedman (2002) that verbal bullying can have lasting and damaging effects on children’s mental health including low self-esteem, anxiety, dislike of school and stress in comparison to the physical signs listed above. Shore (2005) explains how verbal bullying usually occurs in later years of a child’s life and does not include harmful physical aspects for the victim. Jacobsen and Bauman (2007) explain how verbal bullying constitutes of teasing, name calling and verbal threats towards an individual or group, solely using words. Verbal bullying usually occurs in a direct manner within a school environment however can also be linked to cyberbullying where the perpetrator uses technology to portray hurtful words to their victim.
     The final type of traditional bullying is relational, which includes repeated behaviours towards an individual of less power involving social exclusion, spreading rumours or with-holding friendship (Ostrov et al. 2015). Unfortunately, this type of bullying can have long-lasting implications on an individuals’ emotional well-being throughout their entire life  with Chester et al. (2017) finding a vast decrease in confidence levels of adolescents who had experienced relational bullying on a weekly basis. Furthermore, the experience of peer isolation has been shown to have links with depression, social isolation and loneliness (Juvonen, Nishina and Graham, 2000). As found by Sharp (1995), relational bullying is the most likely form of traditional bullying to go unseen by teaching staff however due to the nature of the attitudes towards victims of this issue it is unlikely that school staff will be able to witness an incident if it happened in front of them.
     In recent years however, due to the ever-changing world of technological advances a different type of discrimination towards individuals at school level has emerged, commonly known as cyberbullying. Smith (2015) has suggested four phases of studies within the bullying topic area, ranging from the first commencing in 1978 with studies conducted by Olweus with the most recent and fourth phase being cyberbullying which commenced in 2004. Although it has been suggested by Rigby and Smith (2011) that the number of children reporting bullying has declined, cyber-bullying in particular has increased with the decreasing levels of traditional bullying methods. It is difficult to describe cyberbullying due to its vast nature with Smith (2012) emphasizing how using the description of traditional bullying for the context of ‘online’ does not always apply. As he explains, this is due to the behaviour having to be repeated in order to be identified as an act of bullying however an individual may take an abusive picture of a peer once, however this may be passed on to many others which could possibly be argued as repetition. Furthermore, the aspect of an imbalance of power is also questioned when referring to cyberbullying as they may not be so clear online due to the anonymity of the perpetrator. This however in itself could be seen as many as an imbalance in power, as well as the fact of a greater technological expertise resulting in diversity regarding the literature surrounding this topic (Smith, 2012). This is supported by Kowolski et al. (2014) who explain how results in the field of study can vary solely based upon the definition used to describe the cyberbullying phenomenon. 
     As highlighted by secondary pupils in a study conducted by Smith et al. (2008) there are seven main media portals used to initiate bullying from a cyber perspective which are still applicable in the current day: text messages, e-mails, phone calls, pictures or video clips, websites and instant messaging. Wolke, Lee and Guy (2017) questioned 2745 secondary school pupils within the UK and concluded that cyberbullying creates very few new victims of bullying and is merely a new tool to cause hurt and harm to victims that are already traditionally bullied. This is supported by Baldry, Farrington and Sorrentino’s (2016) study which found that school bullies and /or victims were highly likely to also be cyber bullies/victims and an equally level of overlapping occurred for both males and females. It has recently been found however that cyberbullying victimisation is more commonly reported by girls in comparison to boys with the explanation provided by Bevilacqua et al. (2017) being that girls are more likely to be bullied by both sexes, whereas it is uncommon for a female to display hurtful attitudes towards males. Furthermore, Hinduja and Patchin (2013) discovered that social influence on the involvement with bullying was more prevalent in online platforms than with any other form of bullying, highlighting how friends are more likely to partake in negative behaviours towards another individual through the influence of their friends online in comparison to face-to-face. 
     In addition, Zych, Ortega-Ruiz and Del Ray (2015) reviewed the most popular studies focusing on cyberbullying and concluded that both perpetrators and victims of this form of bullying are more likely to develop suicidal thoughts and negative internal issues than those involved with other forms of bullying. With the substantial evidence highlighting how cyberbullying can have the biggest influence on an individuals’ mental and emotional well-being, it is vital that schools must recognise this and incorporate it into its policies and procedures. Field (2018) points out how lack of empathy, excessive internet use, high levels of anger and authoritarian parenting can be predictors on an individual who bullies others through online portals. Furthermore, Brewer and Kerslake (2015) explains how the speed at which information can be distributed teamed with the availability of victims makes cyberbullying a unique phenomenon and therefore there needs to be measures in place within schools to educate the pupils about the effects and amount of harm that can be caused. It is also of the utmost importance that children are aware of the individuals that they should speak to if they feel hurt or unsafe due to online bullying with confidence that there will be a solution.
      There are a number of groups who are believed to be responsible for not only aiding a student who believes they are the victim of bullying but also the responsibility of preventing bullying situations happening initially (McDougall and Vaillancourrt, 2015). As Olweus and Limber (2010) point out, it has been recognised for many years by scholars that the prevention of youth bullying is a key public health issue. Therefore, as Hymel and Swearer (2015) highlights, bullying needs to be addressed legally, clinically and educationally in order for a difference in the number of occurrences to become prevalent. As Smith et al. (2008) discovered however, the majority of school policies aimed at addressing bullying was only relevant to dealing with a situation once it had already occurred, with little amounts of detail regarding the responsibilities beyond teaching staff. 
     This is worrying as it is a legal requirement for all schools within the UK to hold policies and procedures relating to anti- bullying in order to ensure that all teaching staff are confident and aware of the measures that need to be taken when an issue arises. Most schools within the UK have developed a zero tolerance policy towards physically violent aspects of bullying, prioritizing it over all other forms of bullying (Limber and Small, 2003). Furthermore, it has been highlighted by Vail (2002) that schools have a higher focus on physical aggression with a severe lack of policies intended to deal with any other form of bullying. Although the aforementioned research was previous to the cyberbullying phenomenon, Smith (2015) more recently states that the lack of research on the topic suggests a lack of coverage in vital policy areas such as cyberbullying. 
     On a positive note, Wang and Shi (2018) highlight how many countries around the world (with a particular focus on China) should take note of the ways in which Wales, UK tackle bullying within their schools. They continue to explain how the Welsh Government in 2010 proposed a four step procedure to handle bullying in schools; (1) teaching staff must actively intervene with a bullying situation as soon as it occurs, (2) the same members of staff must investigate the incident immediately, ensuring fairness towards all students involved, (3) a clear solution must then be provided by members of staff and the bullies must be shown the seriousness of what harm they can inflict upon others through their behaviours, (4) staff must then follow up regularly after the incident through observations and conversations with the aim of re-establishing the relationship. 
     From the above measure however, it is unclear to see how a cyberbullying incident may be addressed due to the incident having to be witnessed by a member of staff as the initial step. For this particular procedure to be effectively used for the cyberbullying phenomenon it is upon the victims to approach a member of teaching staff and inform them of their experience. As found by Campbell et al. (2012), this is highly unlikely in UK schools as victims of cyberbullying show higher anxiety levels and therefore believe that the bullying will get worse from the impact of telling someone. Therefore, it is safe to suggest that schools should be adapting their policies in order to determine the procedure expected to be taken with regards to cyberbullying in particular. 
      An imperative aspect of addressing bullying is to ensure that the bully fully comprehends what he/she has done and the consequences the action may have (Pikas, 1989). This phase of tackling the issue is of the utmost importance when dealing with cyberbullying as Slonje et al. (2012) conducted research on the remorse felt by pupils after bullying others and found that 70% who had used a traditional bullying method felt remorse whereas only 42% reported the same feelings after their actions. It is safe to conclude from this that children must be made aware of the impact their actions could have on another individual, particularly after an act of cyberbullying has taken place. Furthermore, it has been reported that cyberbully perpetrators are at risk of higher levels of suicide attempts among ten to sixteen year olds (Hinduja and Patchin, 2010). Therefore, it is of the utmost importance that bullies, especially using an online platform, must have the adequate support and guidance to aid feelings of remorse and sadness for their actions. 
     It is suitable to suggest that ensuring a student understands these issues before any online bullying has occurred will decrease the number of incidents within UK schools. Therefore, measures that prevent bullying should be just as important as ones that respond to issues once they have already taken place. Supporting this, the Department for Education (2014) released a document to all schools within the UK on the issue of cyberbullying, stating that schools need to offer support to parents on how they can aid their children with safe and responsible engagement online through parents evening and newsletters. Many interventions have been tried and tested for traditional styles of bullying within UK schools however due to the clear overlap between traditional and cyber aggression it is possible that the interventions could be useful for both styles (Pearce et al. 2009).  To support this, Rigby and Slee (2008) highlight how a whole school approach which incorporate both preventative and responsive measures are the most effective means to prevent cyberbullying involving the pupils, all school staff, parents and the wider community. Furthermore, as Slonje, Smith and Frisen (2012) highlights, simple yet innovative interventions can be designed to aid with this approach such as films and websites. 
     From the evidence above, it is safe to conclude that the UK have suitable provisions in place to tackle traditional bullying however it is notable that there needs to be an increase in measures for cyberbullying specifically. Although the advance of technology has been the instigator for this new phenomenon, it can also be used for positive purposes such as to aid in responsive measures. As described by Slonje, Smith and Frisen (2012), a UK charity has been initiated named Beatbullying and has the purpose of training students as cyber mentors who are able to provide advice and comfort for those who have been affected by cyberbullying. According to a report issued by the charity Ofcom (2017), around one in eight young people have experienced bullying through an online platform. With the knowledge of risk factors and successful preventative measures then the reasoning for such high levels of cyber victimization needs to be addressed. 
     According to a study conducted by Compton, Cambpell and Mergler (2014), different groups considered different motivations important for cyberbullies: adolescents believed that the avoidance of consequences was important, parents of adolescents reported the significance on anonymity and teachers pointed out the ease with which a bullying actions can be completed online. All of these reasons are important of course, resulting in the need for all groups mentioned above to fully understand each reason and the way in which it can be tackled. A further reason for the high cyber victimisation rates is that identifying the prevalence of bullying can be a difficult task, with schools relying on peer reports, adult reports or observations, which often proves to be time consuming, costly and may raise ethical issues (Alsaker and Nagele, 2008). This is supported by Monks, Mahdivi and Rix (2016) who identified a common theme in their focus group study where participants highlighted the difficulty in detecting cyberbullying victims due to the lack of physical wounds alongside very few victims confiding in an adult about their experiences.      
     Furthermore, the Byron Report (2008) found that 72% of seven to eleven year olds owned a mobile phone with 30% owning a social media profile. It is important to highlight here that these figures were obtained over ten years ago, with a certainty that percentages would have risen during this time. This can cause a predicament when trying to pinpoint cyberbullies within a school environment if a parent or teacher is monitoring a social media platform as Paul, Smith and Blumberg (2012) explain how the nature of technology is constantly advancing, resulting in a constant shift of the most popular platforms.
      As highlighted by Cassidy, Jackson and Brown (2009), an initial cyberbullying action is usually a following act from an incident within the school environment. This fact makes it difficult to determine whether the issue should be dealt with at home, by the parents or in school, by the teachers. Additionally, Juvonen and Gross (2008) suggest that online platforms are an extension of the playground leading to the same children being victims of both traditional and cyberbullying and therefore the latter needs to be addressed by both teachers and parents and there is no reasoning for the issue to be outside of the schools responsibility. On the other hand however there has been ample evidence to suggest that parents/guardians have the responsibility of supervising their children on the internet in order to prevent them from becoming a cyberbully and to detect if their child is a victim (Ybarra and Mitchell, 2004; Mesch, 2009). 
     Conversely however, even though the majority of cyberbullying occurs outside of the school environment, the harmful impacts are obvious within the classroom (Willard, 2007). As highlighted by Epstein and Kazmierczak (2007), teachers play a vital role in effective anti-bullying programs by providing caring, consistent and immediate responses to the situation. Unfortunately however, Li (2007) reports that the majority of pre-service teachers do not feel confident in identifying a cyberbullying problem, or having the correct knowledge to tackle a situation if it occurs. This is supported by Eden, Heiman and Olenik-Schemesh (2013) who found that although teachers were highly concerned about cyberbullying and believe that schools have a commitment to deal with the issue, they had a severe lack of confidence in managing problems within this topic. It is understandable through lack of knowledge and training that both parents and teachers may feel overwhelmed when faced with a cyberbullying issue however there are many resources available in order to aid them. As highlighted by Heiman and Olenik-Schemesh, (2010), “The CyberTraining-4-Parents” develops and provides a range of training courses for parents to ensure confidence when dealing with a cyberbullying situation. 
     Furthermore, Gradinger (2009) highlights how the known association between traditional bullying and cyberbullying could aid both schools and parents in combating the issue before it has the chance to arise through social skills training for example. In addition, awareness-raising initiatives need to be implemented in all educational settings with the purpose of targeting not only the children but also the teachers and the parents associated with that setting (Wright et al. 2009). The debate continues however regarding the levels of responsibility placed on schools and parents hold in relation to cyberbullying however it is imperative that they work together in order to tackle this phenomenon (Monks, Mahdivi and Rix, 2016). 
     Although the matters discussed above could be reasonings for and ways to improve the approach to cyberbullying, it is imperative that the role of children should be discussed when discussing preventative measures. In a study by Hinduja and Patchin (2014) peer intervention successfully widened students’ understanding of bullying and the implications involved, consequently declining cyberbullying in that environment. Peer support and intervention can be implemented in a number of ways including and aid in many aspects of the child’s skills such as: developing leadership skills, developing team building/bonding and encouraging students to intervene in situations and offer aid (Perren et al. 2012).  Ensuring that children have a high understanding about the risks involved with using the Internet could also aid in preventing cyberbullying as Cowie (2011) explains how this could lower the amount of time they spend online, therefore lowering the risk of becoming a bully or victim. 
     As well as educating children on the ways in which they can prevent cyberbullying from happening, they should also be taught on what to do if they become a victim or know of someone who is. Savage et al. (2017) has suggested that this is vital and the three common recommendations from the literature include the child refraining from retaliating, saving the evidence and telling a trusted adult. Unfortunately, although informing a child of these measures could be helpful, research suggests that over 90% of children will not confide in an adult about being the victim of online bullying (Juvonen and Gross, 2008; Vollinck et al. 2016). 
     From the literature and research mentioned above, it is clear to identify the need for parents and schools to implement preventative strategies together in order to tackle cyberbullying. It is of the utmost importance however that the children are involved in all processes and are provided with the opportunities to implement measures that they believe will help (Cowie and Myers, 2017). In order for teachers and parents to feel confident when dealing with cyberbullying preventative and reactive situations, Monks, Mahdivi and Rix, (2016) suggest that training must be provided and taken advantage of. Furthermore, the training implemented for adults could highlight the importance of identifying individuals who are involved with cyberbullying, providing assistance on methods associated with this. 




   







Chapter 3 – Conclusion and recommendations

     The nature of bullying has evolved in more recent years from traditional forms (physical, verbal and relational) to cyberbullying (usually through online platforms, anonymously). As highlighted by Kowalski, Morgan and Limber (2015)The main differences between the two types of bullying is that cyberbullying can occur at any time throughout the night or day, with the perpetrator usually remaining anonymous whereas traditional bullying can only take place in a face to face environment. This usually results in the victim suffering emotional abuse within their school environment however not being able to forget about it once they go home as it will more than likely continue through an online platform. Therefore, It has been found by Zych, Ortega-Ruiz and Del Ray (2015) that the negative mental health consequences of cyberbullying are far greater than those caused by physical bullying.
     Furthermore, due the vast amount of online social outlets readily available to most children it is difficult for a victim of online bullying to enjoy their use of the Internet without being openly available to the bullies (Smith et al. 2008). Although Wolke, Lee and Guy (2017) reports that the majority of children who testify about being victims of online bullying are females, Savage et al. (2017) highlights how the number of children confiding in adults about their experiences is still shockingly low. This could be due to the fact that there is a strong correlation between traditional bullying and cyberbullying resulting in victims of online bullying usually being victimized within the school setting too (Sorentino, 2016). Consequently, if an individual reports feeling unsafe or unhappy due to online activity, the traditional bullying may get progressively worse. 
     It is clear how prevalent the issue of cyberbullying is within the UK, with 21% of children being victims of online bullying at some point during their school lives (Smith, 2015). The knowledge of this fact should ensure that policies and procedures are firmly in place within all UK schools to not only deal with a situation appropriately when it arises but also to ensure the implementation of preventative strategies. Findings indicate however, that teachers believe that cyberbullying is a problem in their schools, highlighting how urgent attention needs to be paid to policy making, enhancing awareness of the school team and coping strategies for parents (Eden, Haimen and Olenik-Shemesh, 2012). Although it is a legal requirement for schools to have policies in place regarding bullying, Smith et al. (2008) found that they are often missing key points and are more generalized. Therefore, it is suitable to suggest that the need for teachers to receive training and for policies to be reviewed and aimed at specific types of bullying is prevalent. In addition, it has been suggested that there are effective strategies available that can be used to combat cyber-bullying such as technical solutions, confronting the perpetrator and using instrumental support (McGuckin et al., 2013).
     Furthermore, prevention interventions are a must for the need to decrease the number of cyberbullying occurrences within the UK. This has been found to be an effective strategy with Hinduja and Patchin (2014) explaining how involving children in the process of prevention strategies can be fundamental for success. In addition, Mech (2009) found that an approach named evaluative mediation involves a parent and child discussing measures that will work for them personally when implemented decreased the risk of cybervictimization. Therefore, it has been proposed by Sticca, Ruggieri, Alasker and Perren (2013) that strategies involving parents, students and schools should be used in order to reduce the risk of cyber-bullying. 
     To conclude, it is imperative that this topic needs to be researched further and steps need to be taken in order to close the gap between academic and general knowledge. As highlighted by the information provided, cyberbullying is a phenomenon within a global context however particularly within the UK and needs to be combatted with successful measures sooner rather than later. The research indicates a clear need for parents, teachers and children to work together in order to fully understand this issue and implement strategies to not only tackle issues as they arise but to prevent them from occurring initially. It has been made clear through research that preventative strategies can have a positive impact on the reduction of cyberbullying cases and however the need for teacher and parent training is at the heart of this discussion and needs to become a top priority.  
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