	Student number: 2511970             ECEY4009/C
     




Cover Sheet
For this assessment I have submitted the following:
Component 1: Personal development plan
Component 2: Briefing Paper
Component 3: Essay








Component 1: Personal development plan                                        Word count: 545
	What knowledge and skills do I need to develop?
	Success Criteria

	What methods could I use?
	Target dates?
	What support do I need?

	Develop my knowledge of Froebelian principles and have a greater understanding of how they can improve and impact my practice

	I will know I have been successful as I will have a deeper understanding of what the key principles are and a clear way in which I intend to implement them into Early Years practice.
I will be more confident when planning authentic and engaging experiences that encompass the Froebelian ethos.
I will have gained a deeper understanding of how to access support resources and will establish connections with other practitioners engaged in Froebel training.
	· Attending element one of the Froebel training courses available.
· Accessing the Froebel Trust webpage to engage with webinars from the film library.
· Reading research. Explore the book ‘Bringing the Froebel approach to your Early Years practice’ by Helen Tovey to gain a better understanding of how this approach can help to shape my Early Years planning and provision. 
· Listen to the Froebel Trust podcasts to explore a range of Early Years subjects.
· Join the Frobel Network Wales social media community so I am aware of any events taking place that will support my development.


	3 months (December)
	· Classroom cover for me to attend Froebel short course
· Funding for training
· Funding for appropriate reading material  

	Become a more confident speaker and presenter


	I will become a more confident public speaker.
I will become more engaging as a student speaker and as a Lead Network School representative.
I will be able to share my knowledge and good practice in a formal setting with increased confidence and clarity. 
I will have reduced anxiety when presenting.


	· I will practice with classmates and colleagues and ask for constructive feedback.
· I will engage in reading materials such as ‘Talk like Ted’ by Carmine Callo to improve confidence and gain practical tips.
· I will observe leaders presenting at work to develop my methods and engage with different presenting styles.

	End of Spring term (April 2026)
	· Timetable opportunities to observe senior colleagues.
· Time to receive feedback and reflect on it.
· Access to supporting reading materials that will improve my knowledge and understanding.


	
Improve my observation skills 



	I will develop a deeper understanding of schematic play and respond to children's schemas in a supportive way that both nurtures their interests and provides challenge.
My environment and whole class planning will be more purposeful for the children.
I will be able to ‘notice, analyse and respond’ effectively in the moment.


	· Engage in professional dialogue with my colleagues to help me with my analysis skills.
· Use ‘The Curriculum for Non-Maintained Nursery settings’ and ‘Assessment Arrangements for funded- non-maintained nursery settings’ documents for guidance.
· Engage in the ‘Early Year Excellence’ and Dr. Stella Louis podcasts to help develop my understanding of child development and schematic play.
· Develop my knowledge of Tina Bruce’s twelve features of play. Use these features to help me understand the children's motives behind their play decisions.
· Keep an observation journal, recording long observations, group observations, and teachable moments.
	End of Spring Term (April 2026)
	· Regular team meetings review observations and exchange opinions, ideas, and ways forward.
· Time to engage with supporting audio and reading material.


Component 2: Briefing Paper                                                        Word count:1088
	What is reflective practice?
Hickson, (2011) defines reflection as a ‘mirror image’ (in a mirror or a puddle of water) to reflect and ponder what happened and why. Reflection is a valuable tool that will help a practitioner to develop, improve and refine their professional practice. Reflective practice involves analysing experiences, reactions, behaviours and decisions and considering what could have been done differently. There are two main ways in which to reflect; one is by looking back and evaluating what has happened and considering how to refine methods and enhance impact in the future, the other is reflecting in the moment, managing a situation as it unfolds, requiring a practitioner to draw on past experiences to help shape decisions and respond thoughtfully and promptly.  
Reflection requires critical thinking in order to become more self-aware and clearly identify strengths and ways forward. True reflection is only meaningful when action is taken, changes are made and therefore performance is improved. It continues to be an important skill that should be embedded into regular practice.
Moore et a.l (2010) suggests keeping a learning journal, a practical method of engaging in reflection. This allows practitioners to record observations, ideas, and experiences, which can later be reviewed to make connections and explore emotional responses. 
	Why is reflective practice important in the Early Years?
Reflection is an important skill in the Early Years and in education in general. Not only does it help ongoing development of practice, but it also ensures a practitioner stays current and continues to grow professionally. A practitioner who aims to be an enabling adult, will use reflection to ensure the needs of all children are being met. The curriculum for non-maintained nursery settings suggests using careful observations to reflect and follow a child’s interests, helping to provide high-quality provision and planning in the future. (Welsh Government, 2022, p.8).
 Zwozdiak-Myer (2023), states reflection as being
central to your development as a teacher is your commitment and capacity to analyse and evaluate what is happening in your own school, classroom/s and lessons and use your professional judgement to both reflect and act upon these analyses and evaluations to improve pupil learning and the quality of your teaching. This enables you to make informed decisions and professional judgements derived from an evidence base about the effectiveness of both. Reflecting how to improve communication ( Zwozdiak-Myer, 2023, introduction).




	The theory of reflective practice
Schon and Dewey are two theorists that not only explain the thinking behind reflective practice but also demonstrate practical ways in which to apply it to your practice.
Schon’s theory of reflection explains there are two ways in which to reflect. Firstly, reflecting in practice, and secondly reflecting on practice. Both of these are equally important but require different approaches and the knowledge to know which one is most appropriate. Reflecting in practice is the process of analysing and responding in the moment, this will require the practitioner to take immediate action. “Competent practitioners usually know more than they can say. They exhibit a kind of knowing-in-practice, most of which is tacit.” (Schon, 2016)
Reflecting on practice involves looking back at what has happened, unpicking it and creating ways forward to improve, and make changes for the future.
Dewey believed that we learn by reflecting on experiences rather than just the experience itself. Dewey's work on reflective practice theory also explores two narratives. Firstly, routine action; this could be routines or actions that you have followed for a long time and come naturally; these will serve to help practice run smoothly. Secondly, reflective action is based on experiences and will encourage questioning of the “why”, digging deeper and responding by making logical steps to make changes and improve practice. Careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it, and further conclusions to which it leads. (Dewey, 1933, cited in Dicks 2025).



	ERA cycle 
[image: ]


Figure A: ERA reflective model (Reflective Writing tips, no date)
	Gibbs model 
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Figure B: Gibbs reflective model (Simply Psychology 2025).


	Comparison of the two models
My initial thoughts when comparing Gibbs’ model to the ERA cycle was that Gibbs offered a higher level of detail with Gibbs offering six points to consider, in contrast the ERA cycle only offered three. On further research, I found that the three stages within the ERA model focussed primarily on the description of what happened, keeping reflection concise and to the point. Cottrell (2023) supports this three-point model by suggesting that all reflection models broadly centre on three main points, thinking back on what has happened, considering why it happened and exploring what could be done differently.
In contrast, Gibbs’ model went into to depth about the emotional impact the experience may have had on the practitioner, encouraging consideration of feelings alongside other elements. Brock (2016) describes Gibbs’ model as moving on from simply describing what has happened, to deep analysis. (Brock, 2014, P16). I think using this model would require a practitioner to consider all aspects of their decision making and consider what new approaches could be used to develop as an individual. This could present itself as a potentially uncomfortable experience. 
Although both present a clear structure, reflection can be time consuming therefore I feel many people would choose to use ERA as its simplicity is attractive, it offers a clear, concise method of action that can offer ways forward in a timely manner. In contrast, Gibbs’ higher level of detail would require a practitioner to dig deeper and involve them engaging in more time intensive critical thinking.
A key similarity that I thought was important was the fact that both models present their thinking in cyclical processes, representing the ongoing cycle of reflection practitioners should continue to use to become more self-aware and constantly improve and refine their practice. This highlights the value both models placed on ongoing professional reflection.


	Conclusion
In conclusion, both models are valuable tools, and their effectiveness depends on the depth of analysis the practitioner intends to pursue. The ERA model is particularly well-suited for everyday practice, as it is quick, straightforward, and enables timely reflection and response. In contrast, I would choose Gibbs’ Reflective Cycle when aiming for more in-depth critical analysis, particularly to support ongoing professional development. This model is especially useful for examining areas that require improvement as it encourages deeper reflection and long-term growth. Cottrell (2018) also highlights the complexity of multi-stage models like Gibbs’, noting that the inclusion of stages such as ‘feelings’ allows for more emotionally rich reflection.




Reference List
Brock, Avril. The Early Years Reflective Practice Handbook, Taylor & Francis Group, 2014. ProQuest Ebook Central, https://ebookcentral.proquest.com/lib/trinity/detail.action?docID=1744144.
Cottrell, S. (2023) Critical thinking skills: effective analysis, argument and reflection. Fourth edition. London:, Bloomsbury.

Dicks, K. (2024) ECEY4009 Lecture 4: Reflective Practice Professional Practitioner. 
Available at: https://uowtsd-my.sharepoint.com/:p:/r/personal/2511970_student_uwtsd_ac_uk/_layouts/15/Doc.aspx?sourcedoc=%7B6E5A4BFE-CDE8-4B3F-A5B7-EED5D0A98583%7D&file=4.%20ECEY4009C%20Reflective%20Practice.pptx&action=edit&mobileredirect=true&DefaultItemOpen=1&wdOrigin=OFFICECOM-WEB.APPGALLERY%2CAPPHOME-WEB.FILEBROWSER.RECENT&wdPreviousSession=632c10c2-7071-41ba-9556-34f7f3742924&wdPreviousSessionSrc=AppHomeWeb&ct=1760974884221 (Accessed: 20th October).


Hickson, H. (2011) ‘Critical reflection: reflecting on learning be reflective’, Reflective practice, 12(6), pp. 829–839. Available at: https://doi.org/10.1080/14623943.2011.616687.

Moore, S. (2010) The ultimate study skills handbook [electronic resource]. Maidenhead, England: Open University Press.
[bookmark: _Int_zyPGm5M5]Reflective Writing tips (n.d) Models of Reflection, a short guide to models of reflective practice Available at :https://www.reflectivewriting.tips/wp-content/uploads/2021/07/Models-of-Reflection.pdf (Accessed October 13th 2025).

Schön, D.A. (2016) The reflective practitioner: how professionals think in action. Abingdon, England; Routledge. Available at: https://doi.org/10.4324/9781315237473.

Simply psychology (2025) Gibbs Reflective Cycle. Available at: https://www.simplypsychology.org/gibbs-reflective-cycle.html (Accessed October 13th 2025).

Welsh Government. (2022) Curriculum for non-maintained nursery settings: guidance. Cardiff: Welsh Government https://hwb.gov.wales/api/storage/1f581142-6b91-41e4-845d-3d6c7765df20/a-curriculum-for-funded-non-maintained-nursery-settings.pdf. (Accessed October 16th 2025).

Zwozdiak-Myers, P.N. (2023) Teacher’s Reflective Practice Handbook: Becoming an Extended Professional through Enacting Evidence-Informed Practice. New York, New York: Routledge.


            














Component 3: Essay                                                                         Word count:1607
Professional Practice in Early Years: Values, Collaboration and Observation
High quality professional practice within Early Years is essential to delivering high quality care and education for every child. This essay will explore the various aspects of professional practice and explain their importance in supporting a child's learning and development. It will also consider how effective practice can ensure all children have a positive start to their educational journey.
Establishing core values in educational practice will help guide behaviours, set standards and ensure professional accountability. Having a set of values that underpin practice will aid a practitioner in being inclusive and build strong, trusting relationships.
Respect is an important value in the Early Years. Demonstrating respect toward a child helps them to feel valued as an individual, building a sense of self-worth and confidence. Acknowledging their ideas, thoughts and opinions will help to foster a sense of belonging within the setting. The United Nations Convention on the Rights of the Child (UNCRC,1989) article 29 states that, families, children and their human rights should be respected, this solidifies the importance of a child’s voice being heard.
Trust also plays a crucial role within Early Years settings. A vital part of building and maintaining connections with children is for them to feel they can trust their caregiver. Nursery World (2016) discusses how trust works both ways and encourages practitioners to trust the children to receive that trust back, helping to establish strong attachments. 
Understanding and demonstrating patience is essential when caring for children. Patience is a value recognised by the Early Years Coalition (2021, p.13) who propose that quality provision is personalised and tailored to the needs of everyone, with a practitioner adapting their approach when appropriate. An important aspect of Early Years care is regarding each child as being unique and understanding that progress is personal to each induvial. 
Responsibility is a key value in Early Years settings. Demonstrating responsibility models positive behaviour to children and contributes to a well organised, caring, and calm learning space. Burnham (2016, pp. 9-13) reiterates this point whilst outlining roles and responsibilities and how they make a positive impact to an Early Years team, encouraging practitioners to carefully consider their day-to-day duties. Responsibility goes beyond daily practice and should also be considered in continuous professional development. Practitioners have a professional responsibility to ensure they are up to date with training and legislation, ensuring their practice remains safe and effective.
Health and Care Learning Wales (2025, p.1) propose, that an educator will be required to work in collaboration with professionals, outside agencies and parents. Developing effective communication helps to provide holistic care and support in Early Years practice. Here, we will explore the different aspects of communication and explain why each one is of significant.
. “Positive relationships are built during these initial interactions and, if done well, go on to foster a child-centred relationship where everyone wants the best for the child.” (The Frobel Trust, 2025, p.8). Building strong relationships with families is essential in Early Years care. Difficult conversations with parents are not unusual when working in the early years sector. Addressing issues such as speech and language and behaviour may feel uncomfortable. If a practitioner has established a strong and trusting relationship with parents, these conversations can be less daunting, allowing for the practitioner to build a bigger picture of each child's needs. Working in collaboration with parents will help establish any specific needs the child may have. Moving forward, an informed and holistic plan can be created for both school and home, giving the child the best chance to make progress.
Another aspect of professional practice to consider is working in partnership with colleagues. Effective teamwork in an Early Years setting relies on good communication. Professional dialogue with colleagues will help to foster positive and effective working relationships. Sharing good practice, receiving feedback, and viewing things from an alternative perspective, are all valuable ways in which a practitioner can grow and develop. Regular communication between staff will also ensure important information regarding pupils is shared appropriately. Working in collaboration will allow practitioners to have a more in depth understanding of each child and provide targeted provision and support.
Supporting children to communicate with confidence is key in education. Children's right to express themselves and to have their views seriously considered was established via Article 12 of the United Nations Convention of the Rights of the Child (UNCRC, 1989). They state, “Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child” (UNCRC, 1989). Children need to feel represented within their setting and see themselves as valued members, whose voice impacts the environment. Day to day communication will help the children to develop their language acquisition skills as well as supporting their well-being and social interactions. In addition, Health and Care Learning Wales (2025, p. 1) encourage considering body language, expression, and other non- verbal cues, when communication with children as they will help a child make sense of spoken language. This should be considered when modelling developmentally appropriate language and introducing new vocabulary. 
 The Welsh Government (2023, p.32) states that, “There are a number of risk factors that may impact a child’s long-term speech, language and communication needs. These include physiological factors, family and environmental factors and communication factors”. These should be taken into consideration to ensure informed decisions are made when planning how to support each individual's communication development. 
Another aspect of communication to consider is working with outside agencies. Multi-agency engagement is essential for effective communication and support in the Early Years sector. The Welsh Government (2025, p.6) propose education is something that goes beyond the classroom, and a collaborative approach will help to deliver a more holistic approach to learning. Children may need to access a range of services, including Health Visitors, Speech and Language Therapy, and Child and Adolescent Mental Health Services (CAMHS). These agencies provide specialist support for children and offer guidance to practitioners. Working together in this way ensures that everyone shares the same understanding, helping us provide consistent, informed, and high-quality support for each child. 
Early Years practitioners have a professional obligation to be familiar with safeguarding policies and procedures and need to be confident when applying them. The Social Services and Well-being (Wales) Act 2014 (s.197) gives clear definitions that are relevant to safeguarding children, including the different types of abuse. Professionals need to have an in-depth knowledge of what signs and symptoms to look out for signs and symptoms of abuse and neglect and be clear on how to respond. Ensuring the safety and protection of all children should be the highest priority to all Early Years professionals as it builds a secure environment where children will be able to thrive.  
To ensure a practitioner is providing authentic and purposeful experiences for children, first they need to observe them in their play. By Adopting a slower pedagogy, practitioners have the time to observe the children and consider how best to respond to the children’s fascinations, interests, and schemas. The Welsh Government (2025, p.37) suggest using the ‘notice, analyse, respond’ model. This will not only help practitioners to make rich observations but help them to unpick what they are seeing. This critical ‘analyse’ point will ensure planning is crafted to spark interest and represent all the children’s play choices.
The planning process enables us to link what we have observed as important for the child in developing his/her learning with what is required in official framework documents. Planning is the bridge which links the two (Bruce, Louis and McCall, 201, p,14).
According to Welsh Government (2023, p.44), Early Years environments need to be thoughtfully arranged to be accessible to everyone. It should include resources, images, and texts that represent diversity across gender, ability, sexual orientation, and religion. Anything that might prevent participation should be addressed and removed. In addition, the materials provided should be open-ended, inclusive, and free from gender stereotypes. Observations will help embed an inclusive ethos into a practitioner's pedagogical approach, placing the responsibly of progress onto the enabling adult, who will deliver appropriate support to enhance a child’s learning and development.

Understanding the UNCRC (United Nations Convention on the Rights of the Child) is vital as it is a legal framework that outlines a set of articles designed to ensure that all children are kept safe, respected, and supported to be happy and healthy. As a professional, having a strong understanding of children’s rights helps to set clear standards of practice and ensures that each child develops their own awareness and understanding of what their rights are. These rights should underpin everyday practice and be the foundation of teaching and learning. Welsh Government (2025, p. 6) state, “Children’s rights are integral to all areas of the curriculum”.
In conclusion, while professional practice encompasses many different aspects, each play a vital role in providing a holistic approach in children’s care and learning. The values that underpin practice guide a practitioner when communicating with families, colleagues and outside professionals, helping to establish positive and trusting relationships. An essential part of this is a strong commitment to safeguarding, ensuring, a child’s safety is of the highest priority. Using professional knowledge across enables educators to make informed decisions that support each child's development and well-being. Ultimately, all elements of professional practice are interconnected and work together to deliver high quality care. As Froebel stated, ‘Let us learn from our children. Let us attend to the knowledge which their lives gently urge upon us and listen to the quiet demands of their hearts’ (Froebel Trust, 2020).
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