Task 1
The theme chosen for this assignment was ‘ffrindau’ and the main objective of this lesson was to be able to write about your friend. By the end of this lesson the pupils should be able to ask questions about other people, be able to answer these questions, write about their friend to describe them and tell us all about them. This class is a mixed year group of Year 3 and Year 4 and they have had the opportunity to verbally practise asking and answering questions and to answer these questions in their writing. 
Throughout this lesson pupils have been able to practise/ learn the following skills from the National Curriculum: “Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation”, “respond courteously and begin to establish a relationship when conversing
[bookmark: _GoBack]use the characteristics of chosen forms”, “communicate for a variety of purposes including: asking questions and offering simple comments” and “work independently, in pairs, in groups and as a member of a class” (WAG, 2008).

The two activities have been differentiated three times to suit the three different ability groups within this classroom, however, they are all completing the same task and accomplishing the same objectives. The first task was to create a report card about themselves and their friend. This activity allows pupils to write using different sentence patterns about themselves and their friend. The main aim of this activity was to make sure pupils were able to use the sentence patterns correctly. The higher ability report card was a blank report card with the heading, a box for a drawing and lines to write on. The middle ability group had the sentence patterns started for them so they knew what to write about and the lower ability group had the sentence patterns written for them and they had to fill in the blanks and they didn’t have the last question that the middle ability group had. The second activity was a description strip which the pupils had to fill in and use for a game of guess who. The main aim of this activity was for pupils to be able to describe their friend by their hair, eyes and clothes. The lower ability group had to fill in the missing words to suit their friend whereas the middle ability group had the sentence started for them and they had to complete it. The higher ability group need to be able to write and label their portrait on their own. 



 Task 2

YouTube link: https://youtu.be/UPhLFoZjl4c
















Task 3
On reflection of this lesson, the lesson should have been divided into two time slots so pupils would have an equal amount of time for each activity. Some pupils spent far too long drawing some of the portraits on the guess who activity, so they didn’t have enough time to complete the report card activity. Those pupils who completed the report card first managed to complete the two tasks within the hour, providing evidence that some pupils spent more time on the drawing rather than the writing. At the beginning of the lesson the author did state that the writing is the important element for this task, this could have been reworded so pupils completed the writing section first and then the drawing. 
Throughout the introduction, pupils were engaged and participated with the different sections prepared. The author used a PowerPoint for pupils to read from and to pose different questions, sentence patterns and a script, a PowerPoint from moodle. This PowerPoint used all of the correct questions and sentence patterns, but the author edited it to be suitable for the activities and the age for the class.
The PowerPoint was used to prepare the pupils for the two different activities where they followed the different sentence patterns. Having pupils to read, translate and answer different questions allowed them to practice reading in Welsh but to also read out loud and understand what the question, and answer, is saying. For some of the questions the author had the class to read together but for the others different individuals read them out loud. Through the lesson the pupils practised asking and answering the different questions with their peers, so they were practising how to pronounce the different words. It has been recognised that this teaching strategy is effective for the teaching of a second language and Estyn state that “at key stage 2, learners build on the skills, knowledge and understanding acquired during the foundation phase. This progress is achieved through an integrated programme of oracy, reading and writing” (2018; 5). The questioning used throughout the introduction to understand pupils understanding were level 1- remembering, level 2- understanding and level 3- applying under Blooms taxonomy of questioning (1956). Blooms believed that questioning allows educators to test pupils’ knowledge, but these questioning techniques need to be varied, depending on the task, age and level of understanding they should have (1956). Learning through a second language can be difficult so it is important to foster the need for each pupil and pupils learn using different strategies (Gardner, 1998). So to make sure every child had an equal opportunity to practise and learn these new sentence patters the author made the introduction interactive and used a variety of different techniques such as repetition and drilling through the lesson. The repetition of the sentence patterns allowed the pupils to become confident along with coherent and engaging speakers as a pair and in a group (2018; 5). Integrating the reading and oracy in the introduction which was then transferred to writing allowed pupils to fully understand the concept and it fosters the different factors associated with learning a second language and ensures a rounded understanding of the topic.
To improve this introduction, the author would have asked pupils if they could match the Welsh translation to the English translation before discussing it together. Having the English and Welsh translations on the board would have prompted pupils and reminded them of their previous knowledge on this topic even if they could identify key words such as ‘oed’, ‘dyma’ or ‘byw’. This would have allowed them to be able to translate the questions using the key words they know and seeing which translation it matches to. This was something the author realised during the introduction when the pupils were asked how we could say different questions in Welsh such as ‘how old is your friend?’. Pupils found it difficult to think of the key words or how to pose the question but when we moved onto translating the Welsh questions on the board to English they were able to identify some of the words they were familiar with and they were able to construct the translation. 
Each activity has been created to suit the different needs in the classroom, along with every pupil having the support from the author in the classroom. Each activity has been differentiated three times to suit the pace, level and instruction for each groups of learners and to accommodate for their individual needs (Heacox, 2002). While explaining the activities to the groups the author adapted the instructions for each group, so they all knew specifically what is included on their sheets and what they need to do. As Willis, S and Mann, L stated differentiated work is the teaching philosophy where teachers adapt their instructions for the individual differences (2000). 
On the report card, pupils were able to use a variety of different sentence patterns to introduce themselves and their friend. According to the Welsh assembly it is important to make sure learners can “develop their language skills and use the language confidently in different contexts” (Estyn, 2017; 35). Allowing the pupils to write about themselves and a friend allowed them to use the same sentence patterns, but they had to adapt them to suit who they are talking about. The higher ability group were able to write their sentences with little support and used the correct terminology, showing their understanding of the work. On the board I kept a conversation script, which we went through together, as support if some pupils found it difficult to know what to include. The middle ability group had the sentence patterns started for them and they had to understand what the sentence pattern was asking and how to complete them. Some pupils did use the script on the board to help them understand different words such as ‘byw’ and ‘oed’. Their last question challenged them further as they could have taken the sentence in a variety of different ways, but the majority of the class said what their friend enjoyed doing. Looking back on this task the author would have challenged those who were more able to write what their friend disliked and loved too, this would have introduced them to more challenging sentence patterns and it would have provided more information about their friend. However, we did run out of time in the lesson for every pupil to completely finish both of the activities in the one hour.  
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