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Case study: A student with ALN, and provision made for them.

This Case Study will be looking at a Year Nine student with Additional Learning Needs (ALN), called Fergus. Fergus received a diagnosis of Autism Spectrum Disorder (ASD) at the start of his secondary education, and as a result of this he has difficulty in multiple facets of his educational life. Due to This is partly due to his diagnosis, however it has been exacerbated by Fergus not having a diagnosis through primary school and this has led to Fergus being behind the National Average in areas such as his speech and language development. In order to compensate for this, and because of his complex needs, Fergus has been granted a Statement of SEN alongside his diagnosis. In school, Fergus is one of the quieter members of his class, not usually contributing much during the course of a lesson and he also struggles with maintaining focus on his work, and as such, does not often finish work assigned to him. However, the work that he does complete is of a good standard academically, and as with many people with ASD Fergus has certain topics which he has an almost encyclopaedic knowledge of, so when these topics are included as part of a class he excels in his contributions. Due to having ASD, Fergus can sometimes struggle with social cues, this can lead to him interrupting the teacher or other students when he has an idea to share, or making comments at an inappropriate time, being unintentionally disruptive in a classroom environment. However, Fergus has a good relationship with his teacher and the rest of his class, which helps him to be included as much as possible. 
Fergus has trouble with being over-sensitive to some stimuli, such as bright lights and loud sounds, and as a result of this can sometimes struggle with the lighting of certain classroom environments, and the noise of a busy school. 
Furthermore, Fergus also struggles with changes to what he is familiar with. He likes to be aware of every detail of his routine, and can struggle in situations where he is forced to change this routine. Common examples of these situations would be if he has a substitute teacher for a lesson, or if the class has to use a different classroom due to unforeseen circumstances.
Exposure to intense stimuli, or a change to what he is familiar with can lead to Fergus having what is referred to as a meltdown, this is where the person experiences “an intense response to overwhelming situations. It happens when someone becomes completely overwhelmed by their current situation and temporarily loses behavioural control.  This loss of control can be expressed verbally, physically, or in both ways (National Autistic Society, 2016). 

Fergus has a diagnosis of Autism Spectrum Disorder, known as ASD, or commonly referred to as simply ‘Autism’. ASD encompasses the whole of the Autistic spectrum, as opposed to individual diagnoses such as Asperger’s syndrome. ‘Autism’ is relatively common, however in cases such as Fergus’s, it can go unnoticed until the person is older if they are what is known as ‘high functioning’. ‘Autism’ was originally defined by Leo Kanner in his 1943 paper entitled “Autistic Disturbances of Affective Contact”. Kanner defined Autism using statements such as that they often used language without the intent to actually communicate, stating that “when sentences are finally formed, they are for a long time mostly parrot-like repetitions of heard word combinations” (Kanner, 1943, p.243), that they were withdrawn, and had what he called “A profound autistic aloneness” in that any stimuli that the person was presented with, was either disregarded as if non-existent, or “Resented painfully as distressing interference” (Kanner, 1943, p.242). Whilst these definitions are evidently behind modern standards, in both accuracy and in terms of what is acceptable in modern society, there are clear allusions to modern diagnostic indicators, known as the triad of impairments. 


The triad of impairments were defined by Wing and Gould in 1979 were;
The impairment of social Interactions, which affects how the person behaves and interacts when they are with other people. This covers the more behavioural aspect of ASD, for example that a person with autism does not understand, and has difficulty using, non-verbal behaviours such as eye contact or facial expressions. It also encapsulates the difficulties people who have Autism often find in understanding social rules and boundaries, for example the expectation that you wouldn’t speak to a stranger, or superior in work, the same way you would a close friend.
Secondly there is the impairment of social communication, which affects the person’s ability to communicate effectively. This describes the difficulties a person that has Autism may face whilst interacting with others verbally. For example, some people with Autism struggle to relate to other people’s experiences, and therefore do not always respond appropriately during conversation, often unintentionally coming across as rude or disinterested.
And finally, the impairment of social imagination, which affects the person’s ability to think flexibly. This part of the triad of impairments categorises some well-known traits of people with autism, such as the need for a constant and unchanging routine, and how many people with autism have one or two specific interests, which they seem to be almost obsessive over.
These definitions, which have since been built upon and further modernised, are the foundation of current diagnostic checklists and tests. 
The complexity of Fergus’s diagnosis leads to him having a number of needs that must be met in the classroom environment in order for him to be successful. In this section of the Case Study, Fergus’s needs will be expanded upon, along with how they are met by the school.
As previously mentioned, Fergus struggles with holding focus, and doesn’t often finish his work, this is partly due to that he struggles in deciphering instructions unless they are very literal. As a result of Fergus’s Statement of SEN, he has been given provision for a one-to-one tutor to support him in his classes. This tutor will assist him using a number of intervention strategies which are outlined in the ‘Support for Children and Young People with Autistic Spectrum Disorder (ASD) in educational settings’ document published by the Welsh Government in 2019. In this case, Fergus’s tutor would use a combination of the Prompting intervention, where “verbal, gestural or physical assistance [is] given to learners to assist them in acquiring or engaging in a targeted behaviour or skill.” (Education Wales, 2019), which would help him remain focussed, and assist him in understanding set tasks and lesson objectives. Whilst also including the Reinforcement intervention, in which Fergus’s tutor would reward him for positive behaviour in class with the option of doing something he enjoys at another time. In addition to this, Fergus’s class teacher will support him by providing differentiated work, which could be formatted in a way that would help Fergus to understand the instructions, such as a worksheet having bullet pointed instructions, as opposed to the instructions being written in prose.

In order to help Fergus with his social skills, part of his Statement of SEN allocates him time in his schools Learning Support (LS) classroom, he will spend a few periods a week there, instead of taking classes in an additional language. In these sessions he will take part in a variety of additional support activities, and this classroom will also double as a safe space that Fergus can go to if he is struggling in a session, or his one-to-one tutor notices that he is starting to show anxious behaviours, meaning that he is  potentially about to have a ‘meltdown’. This is referred to as the “rumble stage” (National Autistic Society, 2016), and in this situation it will be best for Fergus to be taken to the LS, as this provides opportunities for Fergus to calm down, and hopefully avoid a meltdown. In his LS sessions, Fergus would be given interventions to help him with his social communication, and also additional academic support to assist him in his other classes, and narrow the gap between his attainment and the National Average. For social communication, the interventions used would be Social Skills Training, where a Learning Support Assistant (LSA) would encourage Fergus to begin, and carry on various social situations. This would encourage Fergus to be more confident in his abilities to judge appropriate responses, and create opportunities for him to interact with his peers.
In addition to this, Fergus would receive academic support with areas that he struggled with, in the form of Direct Instruction. These sessions would effectively be ‘catch up’ time for work that Fergus did not manage to complete in class, allowing him to maintain pace with the rest of his peers. These direct instruction sessions would also benefit Fergus’s social interactions. This is due to that in a direct instruction session, the format would be the same as in a normal lesson, so therefore Fergus would be encouraged to interact with an LSA as if they were a normal teacher. This would allow any interjections by Fergus that would normally be seen as disruptive, to be acknowledged, answered, and then used as an example. Showing that whilst his interjection was correct and relevant to the topic, the correct way to communicate his idea would have been to raise his hand, and wait for the teacher to acknowledge him.

Moving on, a common trait of people with autism is being over-sensitive to certain external stimuli. In this case, Fergus has sensitivities to bright lights, loud sounds, and the feel of certain types of materials. To help prevent Fergus from being over-stimulated, the school has made a number of provisions, which were facilitated by the Local Education Authority (LEA) as part of his Statement.
In order to help Fergus’s over-sensitivity to light, the LEA arranged for the fluorescent lights in the schools classrooms to be replaced with a less harsh alternative, which was still bright enough for other students to be able to see. In addition to this, for when Fergus is in areas where this change was not possible, such as larger spaces like the school hall and corridors, or if he was experiencing greater sensitivity than normal, the LEA provided him with darkened glasses to reduce glare, and prevent him from being affected by his over-sensitivity as much as possible.
For Fergus’s sensitivity to sound, his school has worked with Fergus’s class, to make them more informed about ASD, and aware of what they can do to help Fergus. As part of this, they have been asked if they can keep noise levels to a minimum as much as they can. However, as a more reliable response, Fergus has been provided with a set of ear-defenders, which block out a vast majority of sound.
Part of Fergus’s over-sensitivity manifests as a reaction to certain materials and fabrics, this can make finding uniform that Fergus will be comfortable wearing quite difficult for his parents. In order to make Fergus more comfortable, his school has made exceptions to its uniform policy in order to cater for Fergus’s needs, for example, the school has allowed Fergus’s parents to buy his uniform from wherever provides clothes that Fergus is happy to wear, as opposed to the provider named in the school’s uniform policy. In addition to this, the school has allowed Fergus to wear PE kit instead of uniform all day, on days where he has PE, due to that the feeling of changing clothes can be one of his triggers.
These strategies and interventions are considered to be the best possible options for Fergus to be given the best educational opportunity possible, however these strategies will need to change in the next few years as the new ALN reform is implemented and the Statement system is removed from provision management. This could leave Fergus in a precarious position, as his provision may no longer be statutory. This could leave Fergus’s school unable to provide the resources he needs as the LEA are no longer legally required to fund them. However, for the current period of time all steps are being taken to ensure Fergus’s educational and well being needs are being met, and once the new ALN system is implemented, his school will continue to make positive effort to do so.
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