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	I have further researched the opportunities and threats throughout my community research. 

	
Pay close attention to grammar and punctuation to ensure clarity and precision in academic writing. Proofreading would enhance the overall quality.

	I have proofread my work and reviewed my grammar. 
















5013 
Using your knowledge of teaching 7–11-year-olds, write a proposal for a school community project. 2750 words
This proposal outlines a community-based project designed for a Key Stage 2 classroom, aimed at enhancing relationships between families, communities, and schools while fostering a sense of belonging and future-oriented motivation among students. The initiative, titled ‘The Life Lab,’ will offer students the opportunity to engage in practical, real-life skills such as cooking, financial management, basic first aid, and problem-solving. Life skills are essential abilities that allow individuals to adapt positively and effectively manage the demands and challenges of everyday life (World Health Organization, 1997). The Life Lab project aligns with the Welsh Government’s Well-being of Future Generations (Wales) Act 2015, which emphasizes the importance of developing children’s well-being through the acquisition of life skills and fostering their personal and social development (Welsh Government, 2015). By engaging students and their families in after-school activities, the project promotes shared learning and equips children with practical knowledge that extends beyond the classroom. The project directly addresses areas identified for improvement in school A’s Estyn inspection report (2022), which noted that teaching and learning practices, particularly in Years 3 to 6, have not sufficiently challenged or supported students to reach their full potential. The report also emphasized the need for the curriculum to better support the progressive development of pupils' skills (Estyn, 2022). The Life Lab could therefore play a vast role in enhancing student’s educational experiences by fostering important life skills, including teamwork, problem-solving, and empathy. School A which is located in a deprived area, faces challenges related to economic hardship. By participating in the Life Lab, students will not only develop academic knowledge but also social and emotional skills that will benefit them in all areas of life. The initiative will help build student’s confidence, emotional intelligence, and a sense of responsibility, which are essential for both their personal growth and a successful future. In line with the school’s ethos, which values the role of family and community, the Life Lab places equal emphasis on the development of academic knowledge and practical life skills. This community-based approach, combined with a focus on future-oriented skills, ensures that students gain both the confidence and practical experience they need to thrive in school and life beyond. 
This project aims to equip children with essential life skills, such as cooking, problem-solving, and first aid, to help them thrive and build a positive future. In line with the Well-being of Future Generations (Wales) Act 2015, the proposal contributes to the Welsh Government’s goals of fostering resilience, well-being, and personal development (Welsh Government, 2015). It focuses on equipping children with practical skills, promoting personal growth, and preparing them for future challenges. The project aligns with the Curriculum for Wales, which links classroom learning to real-life skills, enhancing student engagement and preparing them for life beyond school (Welsh Government, 2023). The project supports the Health and Well-being AoLE, which is key to helping learners manage personal and social challenges (Welsh Government, 2022), while promoting their overall well-being in a supportive environment.
Montacute, Holt-White, and Carter (2024) highlight that 96% of teachers in Wales agree that life skills are just as important as academic qualifications. These skills play a key role in young people's success in adulthood. The project aims to foster resilience, emotional intelligence, and overall health, contributing to students' comprehensive development and future success (Welsh Government, 2022). The initiative also promotes community cohesion, creating a society where people share a common vision, value diversity, and foster strong relationships across schools and communities (Welsh Government, no date). The project empowers children to reach their full potential, strengthening community ties.
In developing this proposal, a relevant example is Craigfelen Primary School, which successfully implemented a similar approach to improving both the school environment and its connection with the wider community. The school transformed a building into a community hub, offering activities such as health classes, cooking sessions, and arts workshops, all based on feedback from the community. This initiative not only helped students develop practical skills but also fostered a strong sense of community, with plans for future community-led management (Welsh Government, 2023). This case study illustrates how such initiatives can positively impact both schools and the wider community, emphasizing how my proposed project similarly offers an inclusive, hands-on approach that meets the diverse needs of learners. It aligns with the school's curriculum goals, to promotes community engagement, and promote personal and social development. Further supporting this initiative, a 2019 report from the Welsh Youth Parliament revealed that nearly 50% of students only receive life skills education only once a year, highlighting significant gaps in preparing students for real-life challenges (News, 2019). A survey by the West Wales Chronicle (2021) found that 75% of parents in Wales felt that schools were not adequately preparing young people for real-life situations (Rowe, 2021). This highlights the value of projects like The Life Lab, which can benefit students, their families, and the wider community. Estyn (2020) highlights the importance of strong family partnerships to support pupil well-being and achievement. Schools are encouraged to develop clear strategies for working closely with families and the community. This approach aligns with Bronfenbrenner’s Ecological Systems Theory (1979), which suggests that a child’s development is shaped by interactions within and between different environments, such as family, school, and the wider community. The Life Lab reflects this by encouraging strong links between home and school, creating a connected support system that promotes social and emotional well-being. This also supports the aims of the Curriculum for Wales, which emphasises the importance of belonging, relationships, and well-being in children’s development (Welsh Government, 2022). The Life Lab demonstrates inclusivity by connecting students to their community and culture, ensuring they feel secure and prepared for the future. The project also promotes social justice by providing equal access to life skills education, empowering families with financial literacy, and amplifying voices within the community, thus contributing to fairness and active participation in building a just society (Bentley-Henson, 2019).

Maslow’s Hierarchy of Needs may also support my proposal, the theory suggests that individuals must first satisfy basic physiological and safety needs before they can focus on higher-level needs such as self-esteem and love (Skelsey, 2014). However (Dittman and Blankenship, 1991) argues that there is insufficient evidence to support the order of the theory. They suggest people may need higher needs such as belonging or self-esteem, even though more basic safety needs are not fully satisfied The Life Lab provides a safe, inclusive space for children and families to address needs and gain a sense of belonging within the community. By focusing on life skills, the project helps support well-being and equips children for future success. This aligns with Graham Donaldson’s Successful Futures, which highlights that ensuring a child’s well-being and safety is essential before they can truly thrive academically and personally (Donaldson, 2015). 
The Life Lab project aims to teach life skills to children, parents, and the wider community. Estyn (2020) emphasizes how important it is for schools, families, and communities to work together to support student well-being and academic success. The Life Lab facilitates these partnerships through shared learning experiences. The project will be led by a designated teacher, supported by teaching assistants, external experts (e.g., first aid instructors, nutritionists), and community volunteers. The budget will cover materials, external services, and community outreach, with additional funding from local grants, business partnerships, and fundraising efforts. The Life Lab aligns with the Curriculum for Wales, especially the Health and Well-being Area of Learning and Experience (AOLE), by focusing on developing well-rounded individuals who can navigate personal and social challenges. As mentioned earlier, the project covers key life skills like cooking, financial management, problem-solving, and first aid, all of which support student well-being. The Curriculum for Wales (2022) further supports this by ensuring every student has equal access to life skills education, fostering both personal growth and academic success. The University of Bolton (2023) emphasizes how inclusive education equips students for challenges beyond school, preparing them to thrive in society. The Life Lab considers the needs of marginalized groups, including Black, Asian, and global majority communities. According to the 2023 Estyn report, 13.2% of students in school A have English as an additional language, facing unique challenges in their learning (ESTYN, 2018). Life Lab addresses these challenges by offering accessible, relevant life skills education, promoting inclusion and equal opportunities. The Welsh Government’s Anti-Racist Wales Action Plan (2024) supports these efforts, aiming for an inclusive society where every individual can succeed regardless of their background.
The project is particularly relevant in areas of high deprivation. Estyn (2020) reports that although many Welsh schools focus on reducing the impact of poverty, students eligible for free school meals (eFSM) still underperform compared to their peers. The Life Lab seeks to close this gap by providing students with access to essential life skills that may not always be available in school. UK Parliament (2021) notes that funding for deprived schools fell by 1.2% between 2018 and 2021, further highlighting the financial challenges these schools face. The Life Lab project could bridge this gap by collaborating and supporting schools, families, and local organizations.
Parental engagement may pose a challenge within my project due to work commitments or language barriers. The Education Endowment Foundation (2021) highlights the positive impact of parental involvement in boosting student progress by 5 months. To overcome this challenge, the Life Lab will offer flexible engagement options such as multilingual materials, after-school events, and childcare during meetings, ensuring all families can participate. Community engagement is another potential barrier. A case study from Weston Academy illustrates how a lack of integration between school and community efforts can undermine initiatives (The University of Manchester, 2025). To address this, the Life Lab will prioritize transparent communication, regular feedback, and family involvement in decision-making. The Welsh Government (2023) states the importance of communication and collaboration in building trust within communities, especially those facing economic challenges, creating a more inclusive and supportive environment for all.
I propose launching the program over one term, which will provide a focused period to evaluate the impact on key areas such as life skills development, emotional wellbeing community engagement among students. Before starting, I will distribute a questionnaire to students, parents, and the community to gather input on what they would like to learn and where they'd like to improve their knowledge. This will help tailor the program to meet their needs while aligning with the Wellbeing of Future Generations (Wales) Act 2015 which promotes the long-term well-being of communities, encourages collaboration, and ensures that actions taken today contribute positively to future generations. After the term ends, I will send a follow-up questionnaire to assess improvements and determine if there have been any lasting changes in behaviour or skills. The feedback from the questionnaires will be carefully reviewed to highlight both successes and areas for improvement. A relevant case study from Ysgol Trefonnen Church Community Primary in Wales, focused on parent and community engagement. The school offered workshops on mental health and life skills to enhance student achievement, particularly for disadvantaged students, similarly to the aims of the Life Lab. Success was measured through parent surveys, tracking student progress, and conducting focus groups to collect qualitative data on the effectiveness of these initiatives. Incorporating focus groups into the Life Lab will provide valuable insights into the program's impact and help refine it for future. Additionally, the Estyn (2018) case study on supporting pupils in need in disadvantaged areas emphasizes the importance of strong relationships with families and the community. The study used parent and pupil feedback to evaluate project success, which aligns with my approach of using questionnaires to assess impact. After reviewing these case studies, I feel that conducting post-program questionnaires and focus groups will allow for detailed feedback, helping to adapt the program as needed.
Attainment can also be measured through feedback from the teachers or teaching assistants leading the sessions. High attendance rates will indicate the project’s success in engaging students, while low rates will signal areas for improvement. The Estyn 2020 report highlights the importance of regular reviews to assess outcomes. These reviews will ensure that the Life Lab aligns with the Curriculum for Wales, which emphasizes both individual and community involvement in students' development. In addition to the post-program questionnaires and focus groups, I will track specific features such as improvements in life skills, emotional wellbeing, and community involvement. Feedback from teachers and teaching assistants will help assess students' learning outcomes. Regular communication with parents and the community through newsletters and meetings will ensure ongoing involvement and feedback.
Throughout this assignment, I have used a SWOT analysis to assess the strengths and weaknesses of my project. A SWOT analysis is a "planning tool used to understand key factors-strengths, weaknesses, opportunities, and threats-associated with a project or organization" (CIPD, 2025). 
As mentioned, School A is in a disadvantaged area. A key strength of the project is the promotion of social and emotional development, which is essential in communities where children face increased stress due to poverty and limited resources. According to the Children’s Assessment Centre (CAC, 2023), such circumstances can have a negative impact on children's mental health. This is further supported by the Child Poverty Action Group (2024), who reported that 65% of children from low-income families said they could not participate in school activities, highlighting the exclusion and emotional impact that poverty creates. The Life Lab project could play a vital role in supporting both children and adults by promoting social and emotional development within the community. Disadvantaged areas like the one surrounding School A often lack access to educational opportunities and social support systems, which can lead some individuals to engage in crime as a means of survival. This cycle of deprivation and exclusion is created by the lack of positive interventions. According to the Welsh Government (2024), low educational involvement is strongly linked to a higher risk of criminal behaviour and ongoing poverty. Recent findings from Revolving Doors (2022) revealed that 65% of the public believe poverty, mental health issues, and substance abuse are the main drivers of non-violent, low-level crimes. By providing practical learning opportunities and life skills training, the Life Lab has the potential to stop this cycle and support the creation of a more resilient and empowered community. Supporting this approach, the Centre for Social Justice (CSJ, 2020) highlights the importance of tackling the root causes of poverty, such as unemployment, poor housing, and limited access to education. Their work emphasizes the value of building emotional resilience, teaching essential life skills, and offering mental health and addiction support. Through initiatives like Life Lab, individuals can be equipped with the tools they need to overcome challenges, build stronger relationships, and contribute positively to their communities.
During my SWOT analysis, one of the key threats identified was limited resources and funding. According to the Local Government Association (2020), ongoing cuts to council budgets have forced many to prioritise essential services, often leaving little room for community-based initiatives like the Life Lab. Without sufficient funding, it becomes harder to tailor activities to individual needs or provide a range of resources to support diverse learning style which may be essential for effective education. Limited resources also impact support for multilingual learners. The British Council (2019) highlights how a lack of EAL materials can affect engagement and inclusion, while Ruiz de Zarobe and Querol-Julián (2025) emphasise that without proper language support, barriers to learning grow significantly for these students. If the Life Lab is to maintain an inclusive environment, these needs must be addressed. To overcome these financial challenges, the Life Lab could build partnerships with local charities or community organisations focused on education and well-being. The National Council for Voluntary Organisations (NCVO, 2017) notes that collaboration can reduce costs, improve sustainability, and open access to funding and resources. Hosting community fundraising events is another practical option. These not only raise awareness and essential funds but also provide learning opportunities for young people. Teaching responsibility and encouraging them to contribute to meaningful causes. Ahmed and Baxter (2021) also found that inclusive fundraising involving diverse community members can build stronger social bonds and promote equality.
One of the Life Lab’s main strengths is the inclusive environment it creates. Key features include removing barriers such as language and ensuring that all voices are heard and respected. According to the Alliance for Inclusive Education (ALLFIE, 2017), diversity strengthens communities, and inclusive spaces help foster connection and belonging. Similarly, the Brookings Institution (2023) reports that schools are more likely to see improved learning outcomes when students feel valued and included. By strengthening home school community links, the Life Lab also lays a solid foundation for long-term success. As Taylor-West (2025) suggests, meaningful involvement builds empathy and helps young people connect with wider community needs. Despite financial limitations, these connections and partnerships can help the Life Lab thrive, keeping inclusion and student well-being at the heart of its success.
In conclusion, this project proposal highlights both the advantages and challenges of community projects in Wales, focusing on overcoming barriers such as poverty and inclusivity. The findings show that when schools and communities collaborate, outcomes are often positive and effective. As supported by the Independent School Council (2025), collaboration between schools and communities enhances student outcomes by providing support, resources, and real-world learning opportunities, fostering a more inclusive environment. My project promotes an accessible curriculum by offering life skills that cater to diverse needs, ensuring equal learning opportunities for all students. It aligns with the Welsh QTS standard by supporting learners’ safety, well-being, and development through life skills education, ensuring every student is supported in their learning journey (Welsh Government, 2019). My next steps involve refining the project to ensure its inclusive and accessible, while addressing resource limitations. This project has influenced my practice by emphasizing the importance of community engagement and integrating life skills education into the curriculum to support holistic development for all students.
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Appendix 1- SWOT analysis. 



[image: A white rectangular table with black text

AI-generated content may be incorrect.]

image2.png
SWOT analysis guidance and template

HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

Aligned with school values
Improves wellbeing
Inclusive environment
Leadership and teamwork
Solid foundation for success

Weaknesses

Potential lack of expertise
Staff overload

Time constraint

Limited resources

EXTERNAL
(outside the school)

Opportunities

Community partnerships
Increased parent involvement
Support from external experts
Donations and funding

Threats

Economic challenges

Changing priorities in education

Community misconceptions

Cultural barriers

Competition from other extracurricular activities





image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




