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It is identified by The Pre-school Alliance (2017) that inclusive practice is the inclusion of all children no matter of any differences they may have such as ethnicity, religion or disability. Furthermore, the Department for Children, Schools and Families (2007) add that inclusive practice means that children have equal access to participation. Inclusive practice is seen to help practitioners to identify children with any additional learning needs and in turn enable early intervention.
Early intervention is identified as important for several reasons; firstly, early intervention can be seen to help ensure that children get the support they require early and are not left with difficulties or to struggle (Department for Education, 2012). This early intervention can then help the practitioner and parents to provide the additional support that children with additional learning needs, also known as ALN need and in turn help not only the learning process for children to become easier but help children’s development all round. (Communication Trust, 2014; Devarakonda, 2013). 
Therefore, this essay will be critically evaluating and analysing both the advantages and disadvantages of early intervention for young children who have additional learning needs with a specific focus applied to children with attention deficit and hyperactivity disorder, also known as ADHD. 
 Early Childhood Australia (2016) and Surestart (2008) state that inclusive practice is important for children in order for them to feel valued, secure and to have a sense of belonging. This feeling of belonging that children can develop from inclusive practice can be linked to Maslow and his hierarchy of needs (Burleson and Thoron, 2014).  Children gain a feeling of security, equality and belonging, this enables children to reach the  psychological needs level of Maslow’s pyramid also known as the belonginess and esteem level, which therefore means children can become closer to what Maslow identified as self - actualization, feeling whole (Martin and Joomis, 2009; Freitas and Leonard, 2011 ).  Furthermore, this whole feeling is seen as an important element in children having good self-esteem and confidence in themselves (Marshal, 2017).  Charpon and Flucke (2018) identify that self-esteem and the way in which children feel about themselves is a key element to being happy and successful in life. Cunningham (2014) and Newman (No Date) add that it is important for children to develop a positive image of themselves and have positive self-esteem in order to feel happiness and aid children in feeling as though they can achieve and in turn developing success. 

Learning Wales (2016)  state that inclusion is an ongoing process with the aim of ensuring that children have equal access to opportunities in education. However, they add that inclusion is more than just ensuring children with an ALN are included in mainstream education. Extension (2015) go on to add that there is the need for inclusive practice when working with children in order to meet the needs of all children and in turn help them to develop not only academically but physically, socially and emotionally. The Early Years Foundation Stage (2007) further adds that inclusive practice is needed within the early years in order to encourage an understanding and respect for others and the fact that not everyone is the same in terms of their needs, but should still be treated with the same equal opportunities and participation. 
Inclusive practice today has come from the information gathered within the Warnock Report in 1978 which in turn had an impact upon and fed the Education Act 1981 (Hodkinson, 2016). It is identified that this act brought about the changes in practice leading to more inclusive methods of practice (Devarakonda, 2013). It is also noted that the changes in inclusive practice was seen to bring about early intervention for children with additional learning needs (Hodkinson, 2016). Early intervention is identified by Stuart (2014) as a range of services aimed at helping young children who have developmental delays or specific health conditions. The services aim to ultimately help children to increase their chances of success in both school and all aspects of their lives. Early intervention for children with ALN has further been identified as important for children with additional learning needs for a number of reasons (Rix et al, 2010). 
Without early intervention children can be seen to struggle not only academically but socially, physically and emotionally. Children can often find themselves facing academic limitations due to their specific needs not being identified and therefore not receiving the additional support they may require in order to be on an equal level with their peers (Griffin, 2008).
Children with ADHD specifically who do not receive the early intervention can be seen to be at risk of injury to themselves and others due to the nature of their condition. Early intervention here would be able to provide children with the right support in order to help them control their actions (Kaminsky, 2017). Another potential area of impact for children with ADHD without intervention is identified as problems in developing relationships and self-esteem and going on to have many potential areas of their later lives impaired such as further problems in the relationships they make with others (Hoza, 2008).   (Little and Sodah, 2012) goes on to identify that there are several ways in which inclusive practice can be undertaken for children with an ALN and more specifically for children with ADHD. The strategies that can be used can be applied to both the early years setting and the child’s home environment (Hodkinson, 2016). General approaches to achieving inclusive practice include taking a whole school approach, communication and trained and qualified staff. 
A whole school approach means that all school staff members from the headteacher to cleaner as well as the children and parents of the school take on the same set of shared beliefs and understanding of how to treat everyone equally (Hawker Brownlow Education, 2014). It is identified by The Education Bureau (2014) that this equal treatment of everyone should include children with SEN in order to allow them equal opportunities to achieve and participate in all aspects of school. 
Elkins and Grimes (2010) further add that the use of a whole school approach is good for enhancing inclusive education for children as team communication will be increased ,as well as an all-round acceptance and understanding for the care of children with SEN will develop in parents, staff and students. All of which can be seen to help make children with SEN feel a greater sense of belonging and inclusion in their learning environment, and in turn improve their overall learning experience (Brodie and Savage, 2015). 
Maciver et al (2016) states that in order to effectively achieve inclusion, collaboration and communication between staff is needed. There needs to be defined lines of communication and shared responsibility for looking after and meeting the  needs of the children with additional learning needs, also known as ALN. This effective communication is seen as key in maintaining a high standard of provision that is seen as effective for children with ALN and it is this high standard of provision that allows practitioners to effectively meet the needs of children with ALN (Hodkinson, 2016; Brodie and Savage, 2015). 
There have been several strategies identified specifically for the early intervention and inclusive practice for children with ADHD, a number of these take place within the classroom settings (Dendy, 2015; O’Regan, 2018).  Brodie and Savage (2015) agree and state that classroom strategies can be put into place to help make the practice that settings are delivering to become more inclusive to the needs of the children. Although there are a number of strategies that can be used within the classroom to make practice inclusive to children with ADHD specifically, some of these strategies could be applied to children with other additional needs also (Armstrong, Armstrong and Spandagou,  2010). 
Examples of strategies for inclusion and intervention for children with ADHD include participation in such activities that encourage movement, are interactive and short in order to maintain concentration. Other strategies include hands on, interactive activities that led or supervised by trained and qualified staff (Estyn, 2016). 
Firstly, trained and qualified staff are identified as an important element to ensuring the effective inclusion of children with ALN (Healthy Child Manitoba, 2013). When staff caring for children with ALN are appropriately trained and have a positive attitude towards the practice they deliver the practice can be seen to better suit the specific needs of children as the staff have a better understanding of how to include the children in all areas of education due to their training (Maciver et al, 2016). 
For example, staff being able to ensure activities will be accessible to all. Delaware Health and Social Services (2013)  and Hout (2017) identify that the best way to do so is to make an activity something that is accessible to the needs of children with ALN and then theoretically the activity should be accessible to all and therefore inclusive.
Referring back to Maciver et al (2016) Forlin and Sin (2017) identify that the inadequate training of staff can lead to staff not having the correct attitudes towards the inclusion of children or not enough training to understand how to effectively meet the needs of children with ALN. Forlin and Sin (2017)  further add that therefore this highlights the need for staff to be sufficiently trained in order to use their specialist knowledge and understanding to improve the inclusion, meeting of needs and experiences of children with ALN (Rix et al, 2013; Cooper and Jacobs, 2011). Look up ref in national council ref list. 
Real Stories (2017) identifies that without the correct training staff can develop the wrong attitudes towards working with children with an ALN. Specifically when working with children with ADHD, it has been seen that some practitioners have taken on bad practice by taking children out of school for what is deemed as naughty behaviour. The question that arises from this practice is, is this fair to the child and what impact can this have on them? 
Exley (2014) states that when children are missing time from school for what is deemed as naughty behaviour there are a number of impacts this can have upon a child, including missing key interactions and social learning opportunities if being taken out from school is a regular occurrence. It is highlighted that if children are continuously taken out of school then they can be seen to lack  some social skills and understanding of others their age, for example not understanding social etiquette with other children and staff, impacts on the relationships they form, not knowing how to share and difficulties understanding the emotions of others (Morrison, 2014). 
Overall, missing time within the setting and key social interactions can impact upon a child with ADHD ability to empathise and understand the world around them. In order to do so, children need to experience them and in turn develop and learn these skills (Hoza, 2008; Exley, 2014). This can also be linked to Bandura’s social learning theory. For some children the best way to learn what is a social norm is to see them in action in everyday situations. Children can then learn from those around them by copying (Nesbitt, 2013). 
Loe and Feldman (2007) identifies another example of bad practice when working with children with ADHD as not paying attention to providing children with support and supervision in the less structured times such as play times. There is seen to be a need to focus on these less structured times as this is when children with ADHD are seen as most likely to act out due to the nature of their additional learning need. Loe and Feldman (2007) further adds that the nature of the ALN means that less structured times can become stressful and lead children to act out. Therefore it is identified that supervision and the correct training of staff is needed to be implemented into practice. For example,  the use of reasonable force used correctly to manage a child that acts out and in turn knowing how to talk to  a child correctly and effectively in order to calm them down (Real Stories, 2017). 
However, what is not considered is that trying to make a child calm down and conform  may be a reason for why a child acts out and continues to when practitioners intervene (Real Stories, 2017). Hodkinson (2016) identifies that the child needs to be listened to or how else can a practitioner know what is wrong and is what they are doing making the child feel worse. Furthermore, here practitioners with the right training and attitudes would be able to identify that the child’s voice is important and should be heard. 
However, this is not always the case. Children are often given ultimatums in these situations and are pressured into choosing to do something they do not wish do. This is often because they know if they do not conform they will be positively rewarded or alternatively because they know that if they do not conform then they will be punished (Real Stories, 2017).  
The National Council for Special Education (2013) state that in order for staff to be competent and have the right level of skills to effectively deliver inclusive practice, they should be open to continual professional development, also known as CPD. Furthermore, there is the need for CPD for those practitioners working in the field of ALN as it is an ever changing field, where it is important to stay up to date in order to ensure delivery of the most effective and up to date practice, as well as meeting the everchanging needs of the children (Social Care Wales, 2016). 
Maciver et al (2016) agrees by stating that staff working with children with ALN need to be open to CPD and go on to add that CPD is best achieved by attending courses regularly to keep practice up to date. However, Forlin and Sin (2017) identify that although courses are seen as the best way to keep up to date, it is often found that not everyone can attend, again often leading to one member of staff attending. This is identified as a problem as information delivered during a course can be interpreted and then relayed incorrectly to other staff members, in turn practice can be impacted upon negatively (Social Care Wales, 2016; Lin Ho, No Date). 
However, The Professional Association for children and Early Years (2015) states that although there is the need for practitioners to stay up to date in all matters that relate to the provision of children with ALN, the everchanging legislation and policies that need to be kept up with can make it hard for practitioners to know what policies they need to be following, therefore making it difficult to know if the practice being delivered is current (Kelly, 2016). 
Secondly, Monines (No Date) identifies that for children with ADHD hyperactivity and inattention are symptoms that they can not control. The inability to focus and the tendency to jump from one task to another causes impacts on the children’s learning and development (NHS, 2016).  
Spellings et al (2008) states that the inclusion and achievement of children with ADHD is dependent upon their ability to focus and having minimal distractions in their learning environment. This is why children with ADHD undertaking tasks that are shorter and that allow them to move around more freely are better for them to be able to concentrate and achieve equally and in turn not feel excluded from activities and learning. 
Spellings et al (2008) and Meyer and Lasky (2017) and Young and Smith (2017) further state that the adjustment of activities and tasks for children by making them shorter and more focused are seen as beneficial for children with ADHD, particularly when a the child has a visual conception of how long a talk will take. For example, placing a timer in front of a child so they can see how long they have to concentrate on a task. New Hope Media (2018) and The Office of Educational Research and Improvement (2018) also identify that after a child has completed a task set in a time scale, giving the child the opportunity to show the work they have completed will give them the chance to move around. This means that children are not left to sit and conform for long periods of time as this is something children with ADHD will find particularly difficult. Furthermore, in order for the child to feel more accepted, this would provide practitioners with the opportunity to give positive feedback (City of York Council, 2008). 
Skinner’s positive reinforcement can be seen here, meaning the child is rewarded for conforming which can be seen to give a boost to the self-esteem of the child and therefore be seen to have a positive impact (B F Skinner Foundation, 2014; Omomia and Omomia, 2014). However, Devarakonda (2013) and Armstrong and Armstrong (2010) state that this method can be seen to force children into conforming and does not consider the voice of the child which under article 12 of the United Nations Convention on the Rights of the Child states that all children have the right to have a say in what happens to them, to have their voice heard and to not have to do anything they do not want to do (Unicef, No Date). 
Feldman (2007) agrees with Spellings et al (2008) and further adds that when planning activities for children with ADHD, in order for them to ensure they feel included and able to learn and develop like everyone else, there is the need  for practice to fit the  specific needs of the children with ADHD in order to effectively gain as well as maintain the attention of the child. For children with ADHD carefully structured activities with simplified instructions as well as some choice along the way, are seen as more beneficial. This is because the more simply put the instructions are given to the child, the more likely they are to understand and act upon instruction effectively and in turn benefit from the activity (Feldman, 2007). 
However, Young and Smith (2017) , Hodkinson (2016) and Brodie and Savage (2015)  identify that activities that are multisensory and allow for movement are seen to help increase the engagement of children with ADHD as they allow them the complete opposite of what Feldman states, the multisensory activities give them more free choice and movement meaning they have a choice and so do not feel as though they are limited to what they can do, often leading to better engagement with the activity. 
Activities that involve hands on active learning are identified as beneficial for all children in enabling them to develop intellectually, physically, socially and emotionally; all of which are areas of development that are identified as key in developing the child holistically and in turn have been identified as important for making a child feel included. If a child is developmentally on the same level as their peers in all areas  of their development, then they are seen to feel more included as they are able to participate equally with their peers (Brodie and Savage, 2015; Devarakonda, 2013; Hodkinson, 2016 and Armstrong, Armstrong and Spandagou, 2010). 
Theorists such as Piaget and Vygotsky and educational Approaches like Montessori each have identified the benefits of hands on, first hands experiences that are multisensory for children and their holistic development (Blake and Pope, 2008).  For example, Piaget and Vygotsky’s theories see children has developing holistically when children are engaged in activities where they can learn through physically doing and constructing their own learning (Samuelsson, 2008; Ojose, 2008; Cutter-Mackenzie et al 2014 and Blake and Pope, 2008). Furthermore educational approaches like Montessori see children encouraged to learn by doing hands on activities, from this they are seen as more engaged, able to retain more of what they learn and have the all-round development enhanced (The Montessori Notebook, 2014; Marshal, 2017; Lillard, 2013).  
To conclude, the early intervention process has brought about many changes to the way in which children with additional learning needs are included and made to feel a sense of belonging. This is seen to be mainly due to the many intervention strategies that have been put into place, more specifically for children with ADHD, strategies such as shorter tasks and trained and qualified staff have been implemented in order to ensure these children are effectively included into education as well as society. 
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